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KEYNOTE |
WEDNESDAY 30™ AUGUST
09:30-10:30

MICHEL VANDENBROECK
Head of the Department of Social Work and Social Pedagogy at Ghent University, Belgium

Facts matter. And so do opinions: A plea for the repoliticisation of early childhood education
It seems that early childhood education is increasingly a matter of facts and objectivity, as
science progresses and produces more and more Truth. Truth from Brain science, with its
images of shrunken brains of neglected children and lighting brains of securely attached
infants, univocally seems to prove the value of early childhood education; econometric
sciences compute their return on investment. While facts do matter, the questions that seems
to be missing are: Which facts matter? For whom? Who says so? Who benefits? And
ultimately: Who gets to decide what early childhood education is for?

Drawing on the recently published book “Constructions of Neuroscience in Early Childhood
Education” (Routledge 2017) and an upcoming book on revisiting Paulo Freire, | argue that
objective scientific facts matter, but so do opinions. Pedagogy is, after all also about opinions
on the good life and thus inextricably intertwined with politics and with conceptions of
democracy and of the welfare state.



KEYNOTE Il
WEDNESDAY 30™ AUGUST
11:15-12:15

SUSANNA MANTOVANI
Professor of General and Social Pedagogy at the University of Milano-Bicocca, Italy

ECEC at the crossroads? The international debate on curriculum and evaluation:
pedagogical, cultural and political dilemmas.

We all believe that children have the right to experience wellbeing and to develop their
potential and abilities along with individual judgements, sense of moral responsibility and
social agency. Children’s rights to play and enjoyment are unanimously recognised (UNCRC,
1989). We also believe that the conditions for the full realisation of these rights should be set
during the earliest years by making adequate opportunities for care and education available
to all children. At the same time, it needs to be acknowledged that educational values and
goals - as well as interpretations of competence, abilities and strategies to foster development
- are universal on one hand, and culturally situated on the other.

ECEC is today under the spotlight of research and policy decision making, with multiple — and
sometime contradictory - rationales underpinning future investments. Among these, social
justice and democratic accountability are inextricable. How can we come to agree about the
crucial opportunities we should offer and guarantee to all our children, wherever they live and
grow, and — at the same time — maintain the richness and cultural contextualisation of
educational processes in the way we evaluate them? In this respect, curricula and evaluation
are certainly among the most controversial concepts in the present public discourse and
academic debate in ECEC; their interpretations challenge research paradigms and political
decisions. Who are the stakeholders? To whom should we give voice to influence decisions
about ECEC? What is essential and ethically appropriate to evaluate and how to do it without
reducing “the political to the technical”?

Based on the lessons learned from the CARE project (Curriculum and Quality Analysis and
Impact Review and Impact Review of European ECEC), from the current debate on IELS (Moss
et al., 2016, Urban & Swadener, RECE, 2016) and from the Children Crossing Borders project
(Tobin et al., 2016) the presentation will address paradoxes and dilemmas, advocating for
broad and culturally sensitive perspectives.



KEYNOTE Il
FRIDAY 1°T SEPTEMBER
10:00 - 11:00

SUSAN GRIESHABER
Professor of Early Years at Monash University, Melbourne, Australia

Social Justice, Research Relationships, and Researcher Responsibility

In this presentation | question ideas of universality and normativities in a quest to trouble the
domination of conventional forms of research in early childhood education. | suggest that
research informed by human capital and social investment paradigms is at odds with the
notion of building just and inclusive societies. In resisting western inspired outcomes and
output models and interventionist approaches, | argue for, and provide examples of, research
that focuses on relationships and responsibility rather than outcomes, outputs, and
intervention. Evidence based research and programmes founded on them have been
instrumental in getting us this far. However, relational approaches have distinctive and unique
potential; they are about ethical and political research, researcher connections, relationships
and responsibility, rather than outcomes and interventions aimed at remediation of perceived
individual deficits and ultimate risks to the capitalist economy. Relational approaches offer
different ways of understanding research and researcher obligation, as well as possibilities for
generating knowledge that cannot be predicted. Ideas about research as an emergent state
and active process are explored using recent examples.



KEYNOTE Il

FRIDAY 15" SEPTEMBER
11:30 - 12:30
JOANA DE SOUSA
Early Years Educator and member of Childhood Association, Portugal
&
PAULO FOCHI

Doctoral Student at University of Sao Paulo, Brazil

Participatory pedagogies with children: making real children’s rights

This keynote asserts the power of participatory pedagogies to realise children’s rights in
everyday educational life, through the specific lens of Pedagogy-in-Participation approach
(Oliveira-Formosinho & Formosinho, 2012). In order to fulfil this aspiration, it is necessary to
ensure that educators also have the right to participatory learning journeys. It is necessary to
develop professional learning approaches that connect professional learning and children’s
learning in their living contexts. The connectivity of childhood pedagogy and professional
learning pedagogy becomes a dynamic force for the promotion of a children’s rights approach.

This keynote presents research journeys on this connectivity in Portuguese and Brazilian
contexts, both sharing a participatory professional learning approach - Contextual
Professional Learning (Sousa; 2016, Fochi, 2016). This approach is being developed by
Childhood Association and widely dialogued with the Brazilian project Integrated Contexts
(Oliveira-Formosinho & Formosinho, 2001; Oliveira-Formosinho & Kishimoto, 2002; Pinazza,
2014).

These praxeological case studies (Formosinho & Oliveira-Formosinho, 2012; Pascal & Bertram,
2012) identify pedagogic documentation as an anchor to develop the connectivity between
professional learning and children’s learning in order to realise children’s rights. The pedagogic
documentation also shows that the empowerment of children is connected with the
empowerment of educators.



SYMPOSIUM SET A
WEDNESDAY 30™ AUGUST
14:00 - 15:20
SYMPOSIUM SETA /1
CHILDREN'S VOICES IN DISSENT, AGENCY AND CHALLENGE IN RULE-MAKING
Individual Papers
CHAIR: LISBETH SKRELAND, University of Agder, Norway

Kindergarten rules
LISBETH SKRELAND, University of Agder, Norway

The preschool teachers' profession, its content and current challenges is reflected in their everyday work and
practice. In this study | explored which rules appear in a kindergarten setting. Norms or rules are often loosely
defined as shared conceptions or expected action (Horne, 2001). The presentation is an extract from my PhD
work and it further builds upon Johansson's (1999, 2006) and Corsaro's (1983, 2012) extensive works on
children's ethics. Boostrom (1991) and Thornberg's (2006) work on rules in school settings has also been
important. Theoretically Erving Goffman has inspired this study as he understands norms as very important to
social interaction. He also claims that our sense of self-hood arises in the little ways we resist the pull (Goffman
1991). Eva Johansson's theories of children and ethics are also essential. She sees norms and values as an
important part of children's lives in kindergartens, and makes a connection between rules and values. It is a
hermeneutical and interpretative study where participant observations were carried out in 3 kindergartens over
a period of 9 months. The preschool teachers and the 3-5 year old children were also interviewed about their
thoughts and reflections considering the rules. | stressed to secure participants consent, their anonymity as well
as treading carefully into people's lives. Following up on a critical an ethical discussion this study aims to open
up a needed knowledge about an important part of children's and adults lives within the institutions. It will show
how rules participate in shaping kindergarten practice.

Keywords: rules, values, kindergarten, preschool teacher, profession

"You need to own cats to be a part of the play": Icelandic preschool children challenge adult-initiated rules in
play

SARA MARGRET OLAFSDOTTIR (2), JOHANNA EINARSDOTTIR (1), SUSAN DANBY (2), MARYANNE THEOBALD (2),
(1) University of Iceland, Iceland; (2) QUT, Australia

The aim of the study is to explore how a group of 3-5 year old children in two Icelandic preschools experienced
rules made by educators in their preschool settings and how they challenged these rules. Research has indicated
that rules are important in early childhood settings. Often these rules are constructed by educators and relate to
what is expected of children (Thornberg 2009). Children challenge the adult-initiated rules in many ways during
their play activities with peers (Corsaro 2015). The study is built on Corsaro's Sociology of childhood constructs
that views children as competent, strong and active participants in society. The methodology of the study is
inspired by ethnographic approaches. Video-stimulated accounts were used to support children's conversations
about rules in their preschool settings. The children were informed about the study and gave their assent. The
children were active participants in the research process and their best interests were kept in the forefront. The
findings indicate that the children agreed on many of the rules made by educators. However, the children also
resisted and challenged these rules by making their own rules in play often unseen by the educators. For example,
they excluded other children from play even though the rule said "everybody should play together". The
implication of the study is a better understanding of the complexity of rules within and around children's play in
peer cultures. Such understanding can offer educators awareness of how rules influence children's participation in play.

Keywords: ECE, peer culture, agency, rules, play



"Let's close the computer now." Children's dissenting as acts of agency and privacy
CARMEN HUSER, Charles Sturt University, Australia

The research aimed to explore children's perspectives of play in an Australian ECEC setting, and children's ways of
participation in research. The presentation discusses children's dissent as an act of agency and privacy protection. Recently,
research has acknowledged children as primary stakeholders of play and the importance of including their understandings
and perspectives to inform play-based pedagogy (Colliver, 2012). Less attention has been paid to how children choose to
participate in such research (Dockett, Einarsda3ttir, & Perry, 2012). Sociocultural play theories and contemporary notions of
children's rights informed the study. The qualitative study used an interpretive paradigm. Constructivist grounded theory
framed data generation and analysis acknowledging individual and collective acts of creating meaning. Children's play was
video-recorded and shown to the children to stimulate group conversations. Seventeen 4-5 year old children participated.
Conversations were transcribed and coded. Children's verbal expressions and nonverbal participation were interpreted. This
study was approved by the Charles Sturt University Human Research Ethics Committee. Procedures of informed consent from
parents and educators, and ongoing assent from children were respected. The children decided what to share and how to
dissent. Giving (non)verbal dissent included being silly, playing with peers, or with equipment, remaining silent, changing the
subject, or leaving the conversation. Children's dissent reflected children's agency and their right to privacy. They were
gatekeepers of their data. Dissent was not uniform, rather diverse. Researchers need to be sensitive towards children's forms
of participation and of dissent, creating safe spaces for participation that respect agency and privacy.

Keywords: agency, privacy, children's rights, dissent, participation

SYMPOSIUM SETA / 2

BRINGING RIGHTS-BASED EARLY YEARS RESEARCH TO LIFE
Self-organised Symposium

CHAIR: FIONA MAYNE, The University of Western Australia, Australia

This symposium brings together three studies that focus on enhancing young children's research participation experiences.
Each of the presentations seeks to examine how research can be tailored to address young children's competencies, needs
and preferences through an increased focus on children's rights. Paper 1 introduces a hierarchy of children's research
participation that enables researchers to plan and integrate rights more strategically. It will generate discussion on what
information, understanding, voice and influence means in contemporary and inclusive research contexts. Paper 2 describes
how the interactive narrative approach to participatory research empowers young children to collaborate with researchers
on sensitive topics. Paper 3 deals with the challenges associated with ensuring reasonable accommodations are provided to
children with disabilities, and how they might participate more fully in research. All three presentations challenge researchers
to think more deeply about ways to hear and respond to the voices of children in participatory research contexts.

Embedding rights into early years research: A hierarchical model of children's research participation rights, based on
information, understanding, voice, and influence

FIONA MAYNE (1), CHRISTINE HOWITT (1) AND LEONIE RENNIE (2), (1) The University of Western Australia, Australia; (2)
Curtin University, Australia

This presentation aims to create a forum for thought-provoking discussion about the levels of research participation that are
afforded to young children. Based on the final conclusions of a PhD study that focussed on early childhood research ethics
and participation, the Hierarchy of Children's Research Participation was developed. With the Interactive Narrative Approach
to early childhood research as its foundation, Roger Hart's 1992 ladder of participation was extended to incorporate the four
UNCRC participation rights found in Article 12 - information, understanding, voice, and influence. The Hierarchy of Children's
Research Participation illuminates the range of research participation levels accessible to young children and how children's
participation rights can be embedded more effectively in research. This presentation examines the transformative effect that
different levels of informing can have on the quality of children's understanding as research participants. It demonstrates
how 'informing' flows on to affect a child's ability to express their views and the degree to which their voices ultimately exert
influence. Ethical considerations were given priority throughout this study. Each of the four elements of information,
understanding, voice, and influence plays an essential role in upholding children's rights in research. This innovative Hierarchy
of Children's Research Participation emphasises the importance of weaving rights throughout a research project from its
conception, rather than applying children's rights in isolation. Considering rights in a more integrated manner has the
potential to democratise participation experiences for young children and to enhance the way young children are valued as
citizens with rights to meaningful participation.

Keywords: participatory research, rights-based research, UNCRC Article 12, hierarchy of research participation, interactive
narrative approach



Working together with young children in research: Looking for the right balance
AN RAES, WENDY EERDEKENS AND ELISA VANDEN BUSSCHE, Artevelde University College, Belgium

There is growing support for a rights-based methodology where children collaborate with researchers, instead of being the
research 'object'. The aim of this research was to explore how to involve children in a project within a sensitive context (youth
care). The need for this project emerged from an earlier research project with adolescents and from recent research on how
to do meaningful informed consents with children. The UN convention on children's rights is the foundation for a participatory
approach in research with children. We performed 21 in-depth interviews with 6 to 12 year old children (5 girls), using a
creative and interactive approach, tailored to the child's abilities and preferences. The local Ethical Committee approved the
project. All participating children and their parents gave their written informed consent. A narrative interactive approach is
a useful method to get children's informed consent and to debrief them at the end of the research project. In the research
itself, the use of visual narrative methods encourages children to bring their own story, even when it concerns complicated
or sensitive information. Still, we see that true agency and ownership by children is hindered by research-related factors (e.g.,
limited time and resources, funders who ask for a fixed research question and/or methodology) as well as by individual and
institutional gatekeepers (access to children has to be negotiated). This research presents methods that facilitate
participation of children, with special attention to working in a sensitive context (youth care) and with children under 12
years.

Keywords: research participation, child participation, rights-based research, interactive narrative approach, youth care

CHILDinclusive: Participatory research with children in inclusive out-of-school care
GISELINDE BRACKE, NELE VAN HULLE AND MARIJKE DE SMET, Artevelde University College, Belgium

This research project inquired how to support children to participate in the search for reasonable accommodation/support
with and for (a) child (ren) with special needs in out-of-school care in Flanders. Reasonable accommodation and universal
design as concepts are well studied in education (primary to higher education) but not in inclusive out-of-school care. To do
so, considering the voices of all children are crucial in the research design itself. By ratifying the UN Convention on the Rights
of Persons with Disabilities (2006), working in an inclusive way and increasing the participation of vulnerable children is high
on the agenda in Flanders. The right to reasonable accommodation and the fundamental concept 'nothing about us, without
us' are central, but not yet common in practice. We used participatory research involving children age 6-12 (N=66) and
caretakers (N=17) in focus groups, using a visual narrative approach, combined with participatory observations during 21
'dialogue sessions'. With the approval of the ethical committee (University of Ghent), we obtained the required informed
assents and consents of all participants. The search (in dialogue sessions with children) for just reasonable accommodations
is considered problematic and has to be done on a continuum between reasonable accommodations and universal design.
The search for moments and places of full or problematic participation seemed to be a crucial aspect. Those findings are
crucial in out-of-school care but also in school. Children are in need of continuity between Welfare and Education both in
policy as in practice.

Keywords: participatory research, inclusion, reasonable accommodations, child participation, out-of-school care

SYMPOSIUM SETA /3

DIGITAL TECHONOLOGY AND PLAYFUL LEANRING

Self-organised Symposium

CHAIR: IOANNA PALAIOLOGOU, University College London, United Kingdom

Research on digital devices and play has been limited and Edwards (2013) offers a caveat in terms of the "inadequate
integration" of digital devices in play based pedagogy. Examining the research, it might be concluded that the factors
influencing the integration of digital devices in play-based pedagogy revolve around external aspects such as resources and
training and on internal factors such as beliefs and views (Plowman et al 2013, Palaiologou 2016). Thus this symposium
explores three current research projects that investigate the use of digital devices in ECE. The issues that will be explored are
firstly children's encounters with iPads, secondly views of children and teachers on using iPads) to teach compositional writing
and thirdly preschool children's use of touchscreen technology. All three projects are based in UK and aim to discuss to what
extend and how digital devices can be used in ECE for children's playful learning.

Children's encounters with iPad: The case from England
IOANNA PALAIOLOGOU (1) AND ADERONKE FOLORUNSHO (2), (1) University College London, United Kingdom; (2) Canterbury
Christ Church University, United Kingdom

The aim of this research is to explore children's engagement and interaction with digital and non-digital activities. This

research is based on a number of literature and research that investigated children's engagement and interactions with digital
technology such as Disney et al., 2013, Arnott, 2016, Yelland, 2015, Marsh et al., 2016. The design for this research is the

10



FralM: Frameworks for an Integrated Methodology developed by David Plowright (2011). The FralM is designed to help
researchers carry out small scale empirical investigations of educational and social issues using mixed methods. The aim of
the framework for this research is to support the integration of quantitative and qualitative methods in this research process
to ensure the successful study of iPads and its impact on the levels of engagement in children. A pragmatic mixed method
approach was employed to be able determine children's level of engagement while using iPads. Observations were carried
out with children of ages three and four in an early childhood setting using structured observation and less-structured
observation. EECERA codes of ethics were followed and informed consent and ascent was obtained throughout the project.
Findings revealed that the children demonstrated different levels of engagement when interacting with digital and non-digital
activities and their patterns of interaction while interacting with these digital and non-digital activities were similar and
characterised by playful features. The findings from this research will highlight any other findings that are of interest and
contribute towards the subject of children and iPads in ECE.

Keywords: children, digital technology, mixed methods, non-digital activities, engagement

Writing and iPads in the early years: Perspectives from children and teachers
JILL DUNN (1) AND TONY SWEENEY (2), (1) Stranmillis University College, United Kingdom; (2) Maynooth University, Ireland

The aims of this study were: to garner the views of children on their use of iPads for writing in the classroom and to ascertain
the views of teachers on the benefits and challenges of using iPads to teach writing in the early years. Tablet devices have a
growing popularity in children's digital lives (Ofcom, 2014) and the use of tablet devices is seen as one of the 'hot trends' for
technology adoption in schools. Writing is a complex, effortful activity and many children lack motivation when asked to
write. Researchers have discussed the potential of digital technology to transform the education process, such as the teaching
of writing, and it is the enabling of flexibility, choice and creativity that can promote new practices (Lynch & Redpath, 2014,
McTavish, 2014). The research takes a constructivist approach viewing people as dynamic, social beings who interact with
others to construct joint meanings within a given context (Greig et al., 2007). Semi-structured interviews with class teachers,
focus group interviews with children, virtual tours of the iPad by the children and classroom observations of iPads being used
for writing were used to gather data. The EECERA Ethical Code for early childhood Researchers (2014) was followed with
voluntary, informed consent sought from teachers, parents and children. Initial findings indicate strong advocacy from both
children and teachers for the use of iPads to teach writing but in a balanced approach alongside more traditional writing.
These findings can add to the way forward for technology and education.

Keywords: iPads, writing, children's voices, early years, technology

Preschool children's use of touchscreen technology: Touchscreen experiences in 4 early years settings in the West Midlands
region of England, UK
SHANNON LUDGATE, Birmingham City University, United Kingdom

My PhD aimed to describe and analyse young children's use of touchscreen technology in early years settings. This work
builds upon O'Connor's (2014) Technobabies study which addressed parental perceptions of their young children using
touchscreens at home. The research also connects with Arnott's (2016) study on children's experiences using touchscreens
in a social context. Activity Theory was used as an analytical framework to identify themes in the data and findings to emerge,
using a grounded theory approach. This enabled the potential for application of findings in practice. An interpretive mixed-
methods approach was adopted. An online survey was triangulated with interviews with practitioners and observations and
interviews with young children. A comparative case study approach enabled examination of practice across four early years
settings. As research was conducted with children aged 3-4, informed consent and ongoing assent was obtained using consent
lanyards designed by myself. Consent was also obtained from children's gatekeepers including parents and setting managers.
The project was approved by the University ethics committee. Whilst touchscreens were used in many ways, observed
practice differed from practice reported by practitioners. This prompted the need to reflect on touchscreen use, as currently,
there is little guidance to support practitioners in their planning and implementation of touchscreen devices. The study
enables practitioners the opportunity to reflect on their practice of using touchscreens. In addition, policy needs to be
developed at a national level so that practitioners have clear guidance in their planning and receive appropriate support
regarding the implementation of touchscreen technology.

Keywords: young children, early years, touchscreen technology, pedagogy, early years practitioners

SYMPOSIUM SETA / 4
MEN IN ECE AND OTHER GENDER PERSPECTIVES
Individual Papers

CHAIR: KATE LILEY, Goodstart Early Learning, Australia
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The men who are here, want to be here: Male educator perspectives in ECE
KATE LILEY, Goodstart Early Learning, Australia

This research is generating the evidence-based approach to improving the recruitment and retention of male educators in a
large ECEC organisation. Despite evidence on the benefits of gender equity, males continue to be a marginalised minority in
ECEC settings. While low pay and concerns about physical touch are barriers to male participation (Cooney & Bittner, 2001),
research in this area is limited. Policy and practice do however determine organisational climate and the subsequent turnover
rates for groups within the workforce (Litwin and Stringer, 1968, Schneider, 2008, Gupta 2008). As a framework, the features
of organisational climate are useful in structuring research and its translation to approaches that support the recruitment
and retention of male educators. Higher numbers of educators demanded by National Quality Framework ratios in Australia
mean maximising the pool of potential educators is now urgent. The study used a pragmatic, mixed methods approach. A
survey was completed by 31% of male educators within Australia's largest ECEC organisation, followed by regional focus
groups with male educators. Participation in the anonymous survey and focus groups was voluntary. The results indicate that
settings that champion the contribution made by male educators to children's lives have significantly better organisational
climate than those that don't. The implications of this research are in informing new approaches to the recruitment and
retention of male educators that includes a focus on the domains of organisational climate, policy implementation and the
better advocacy about the beneficial role male educators play in the lives of children.

Keywords: men, equity, retention, recruitment, quality

Career trajectories of male early childhood workers in Ireland
JOANNE MCHALE, Institute of Technology Blanchardstown, Ireland

It is estimated that 2% of early childhood Educators, working directly with children in Ireland are male, increasing to 3% when
ancillary staff are included (Pobal, 2016). This research aimed to compare the career trajectories of male and female early
childhood educators in Ireland by exploring the factors which influence their entry to the sector, their experiences, and the
trajectories their careers take once there. The research draws on literature on gendered nature of the early childhood
workforce (Cameron et al, 1999, Brind et al 2011, Conroy, 2012, Brody, 2014, Rohrmann, 2015). Within this research, gender
is considered as constructed and embedded in social structures. This research is the first phase of a cross sectional mixed
methods design. Semi-structured interviews were conducted with men and women on their routes into early childhood,
experiences of being early childhood workers and roles within the sector. Ethical clearance was sought through UCL Institute
of Education as part of the doctoral research programme. Findings illustrate men and women's entry routes, experiences and
trajectories in the early childhood workforce in Ireland. Findings will be discussed in the context of implications for
recruitment and retention of male staff in early childhood settings settings in the changing landscape of the early childhood
sector in Ireland.

Keywords: gender balance, men in early childhood, gender in early childhood, early childhood workforce, career trajectories

Freedom to choose? Children's influence in preschools in different local areas
CARINA HJELMER, Umea University, Sweden

This paper focuses democratic fostering in different preschools from gender perspectives. It covers the teaching in and about
democracy, as well as children's power-positions and their attempts to affect daily preschool activities. Previous research
show how teacher's expectations on, and attitudes to, different children have impact on children's way of acting (Eidevald
2011), children's choices are not neutral, but unspoken influenced by gender norms (Ryan 2005), and gendered power-
relationships are not statically realised, but vary depending on contexts (Walkerdine 1990). The analysis is based on Basil
Bernstein's (2000) theories regarding power and control, in combination with gender theories (Arnot 2006, Connell 1987).
An interpretative and critical ethnographic approach was applied (Beach 2010), with participant observations to cover
democratic processes in daily practice, and interviews with teacher teams and children (Hammersley & Atkinson 2007).
Preschools in three districts (rural, immigrant, high-income) were analysed as different pedagogic codes (Bernstein), and with
varying masculinities and femininities that children adopt (Connell). A consent form including information about the project
and informants rights was provided to all parents and teachers involved. Informed consent was negotiated with the children,
and pseudonyms replaced the participants' names. The preliminary results show boys and girls who exert influence in all
groups. However, whether their agency were perceived as strong or boundless differed due to local context, as well as if the
children's free play choices were traditionally gendered or not. By showing how power relations interacts in preschools, the
quality of democratic education for all children may increase.

Keywords: children's influence, gender perspective, intersectionality, different local areas, ethnography
SYMPOSIUM SETA /5

DEVELOPING EARLY WRITING AND READING

Individual Papers

CHAIR: GARY BINGHAM, Georgia State University, United States
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Early childhood teachers writing beliefs and practices
GARY BINGHAM (1) AND HOPE GERDE (2), (1) Georgia State University, United States; (2) Michigan State University, United
States

This study examines early childhood teachers' (a) beliefs about children's writing development (b) ideas about how to best
support writing development, and (c) early writing practices. Although young children's writing development is a critical early
literacy skill (NELP, 2008), relatively little is known about early childhood educators' writing beliefs and classroom practices.
Understanding associations between teachers' writing beliefs and practices is essential to designing developmentally
appropriate writing experiences (Scull, Nolan, & Raban, 2012). Sociocultural theory informed the way we examined teachers
talk and early writing classroom practices (Prior, 2006, Vygotsky, 1978). Children's writing is conceptualised as handwriting,
spelling, and composing skills (Berninger, 2000). Qualitative and quantitative methods were employed. Thirty preschool
teachers were interviewed about their early writing beliefs and practices. Teachers writing practices were also observed.
Observations documented writing environments, opportunities that teachers provided children for writing, and examined
the nature of teacher's pedagogical writing supports (e.g., modelling, scaffolding). Teachers consented to participate in
interviews and observations. All data remained confidential. Interview and observational data were triangulated to reveal
findings. Member checking was employed. Qualitative analyses revealed that teachers reported beliefs aligned with
constructivist and socio-cultural philosophies of teaching and learning. Teachers spoke about and were observed establishing
rich writing environments. Detailed observations revealed that teachers primarily supported children in forming letters
(handwriting=71%), with few supports for meaning-making (composing=13%). Teachers' beliefs about early writing
development inform their classroom practices. Curriculum and professional learning for teachers should attend to ways in
which teachers can support composing in play.

Keywords: early writing, literacy teaching, classroom environments, teachers' beliefs, early literacy development

Two year old children, gaining a deeper understanding of their mark making
JULIE BRIERLEY, University of Hull, United Kingdom

The research aims to demonstrate how 2-year-old children regularly use episodes of mark making as a tool to further support
their emergent thoughts, constructions and understanding of the world around them. Drawing from existing research on
schema and young children's developing cognition (Atherton and Nutbrown, 2013, Athey, 2007 & Piaget, 1959). The findings
are analysed against schema theory, highlight the emerging links between 2-year-old children's developing patterns of
cognition, their schema and their mark making. Over a 16 week period the qualitative study of three 2 year old children uses
photographic observations and informal interviews to document the children's explorations both at nursery and home. The
choice of whether or not to give informed consent is the fundamental right of every child. This also involves allowing children
to negotiate, continue or withdraw their ongoing consent. Researchers must become attuned to recognise children's cues
about their preferred involvement, not returning a smile, or turning their back, can be considered as the child's signal to
withdrawn consent to participate on this instance. The research makes visible the obvious links between young children's
actions, thinking and mark making. This highlights the needs for a reciprocal relationship between research and policymaking,
if we are to alter the limited educational purposes of play and drawing in curriculum policies in England. So truly recognising
the natural capabilities of 2-year-old children. The finding highlight the argument that the driving force in developing future
policy and practice for young children must come from a pedagogical stance

Keywords: schema, cognition, mark making, young children, play

Reading aloud in the kindergarten - New practices
ANNE MARIE @INES AND TRINE SOLSTAD, University College of Southeast Norway, Norway

In this paper we will present and discuss some results from our research into reading-aloud experiences in 34 Norwegian
kindergartens. These kindergartens participated in a project that had a number of goals: to develop reading as an aesthetic
experience, to encourage reading, to stimulate children and staff to talk about literature, and to inspire teachers and children
to read modern picture books. Lectures were given and participants received guidance on their own practice. The aim of our
research is to examine how reading-aloud practices have changed as a result of this project. Our study is related to the
following research: Damber, 2015, Dybvik, 2016, Sandvik, Garmann, & Tcachenko, 2014, Solstad, 2015. Our theoretical
approach is situated in a sociocultural orientation of literacy represented by Barton (2007) and Gee (2012). We have also
based our study on Louise Rosenblatt's (2005) research into the teaching of literature. There were semi-structured interviews
with 15 kindergarten teachers and 8 managers in 15 kindergartens. Interviews were taped and transcribed. We sent our
questions ahead of the interviews so they could be well prepared. The results will of course be treated anonymously. The
main findings show that participants read more and read differently. They also use new types of picture books. These findings
can change Kindergarten reading practices and will thus have an impact on Kindergarten teachers' education. Scandinavian
research shows that children are exposed to little reading in the kindergarten. Our research can inspire to more use of picture
books.

Keywords: read aloud, picture books, emergent literacy, talk about literature, kindergarten
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SYMPOSIUM SETA / 6

REVISITING THE 'FABRIC' OF MATHEMATICAL ACTIVITY IN ECE
Self-organised Symposium

CHAIR: CHRYSTALLA PAPADEMETRI, European University Cyprus, Cyprus

There is a consensus in a variety of different and distinct domains and paradigms (MbL, constructionism, literature on play
deriving from the domain of ECE, complexity theory), that there is a need for a shift in education that will allow (young)
children access to what Seymour Papert (1998) refers to as "hard learning" that consequently leads to "hard fun," which,
though, demands supporting learning in a manner that seems difficult for teachers to comprehend and handle. This pinpoints
the need for research to (a) explore the nature and characteristics of this type of learning and (b) investigate ways in which
to support teachers to deliver it. Thus, two of the studies of this symposium address the first issue whereas the third
addresses the second issue. This is one out of four symposia organised by the SIG Mathematics Birth to Eight Years.

Teaching mathematical concepts vs "triggering", as opportunity to learning and teaching, through the "Big Idea" approach:
Attempt at designing mathematical activities with young learners
CHRYSTALLA PAPADEMETRI AND ANDREA ELIADOU, European University Cyprus, Cyprus

This paper identifies the core characteristics of the "fabric" of mathematical activities, which teachers and young learners
may comfortably engage with powerful ideas. Constructionism and Research Design are the key elements to revise our
teaching and learning. The curriculum focuses "on what is to be learned and nothing about how it should feel to learn it"
(DiSessa, 2000). Big ideas offer children the opportunity to be skilled, confident and curious theory-builders (Chaille, 2008).
Additionally, it shares similar characteristics with constructionism that have to do with the ownership of learning and let
children to "work" with "hard" ideas triggering their hands, head and heart (Papert 1999; Martinez & Stager, 2013). This study
draws on a number of paradigms within the literature (Big ideas, Constructionism, Reggio Emilia) that pinpointed the
importance of the complex texture of creative teaching and the "fabric" of activities. Thus, there is a need for a shift from
linear teaching to use big ideas to trigger children's learning. The designing of activities derived from a research design. In this
phase the researcher is a research team member and activities designs arise through team collaboration, without having well-
define objectives. Data collected (videotaped, children's artefacts, the researcher's field notes) from dynamic activities that
were implemented during an afternoon mathematical playgroup. Parent's written consent was ensured. Findings indicate
that teaching and learning processes through big ideas is changing the "fabric of activities". Data support the significant aspect
of designing dynamic activities for young learners, as a shift from traditional mapping.

Keywords: constructionism, big ideas, triggering, mathematical activities, creative learning

Stories of young children 'cycling around' mathematical ideas against the fragmentation of knowledge
CHRYSTALLA PAPADEMETRI, European University Cyprus, Cyprus

The paper provides stories of 5-7 year-olds doing mathematics through activities concerning circles. Nevertheless, the stories
are not about circles but rather about ways of 'cycling around' powerful mathematical ideas against a practice of knowledge
fragmentation. An emerging theme pinpointed by distinct paradigms (e.g. Complexity Theory, Constructionism, playful
learning, Reggio Emilia) is the need for moving away from well-defined objectives towards a pedagogy were by using dynamic
ideas learning might be triggered in exciting, unexpected, and meaningful ways. Practices following well-defined objectives
lead to linear, predetermined activities in ways that seem unable to allow us to move away from the fragmentation of
knowledge which makes learning easy, but ends up depriving knowledge of personal meaning (Papert, 1998). The stories
derived from a design research. The researcher undertakes the role of the designer of activities that are used in an afternoon
mathematical playgroup. Data collected (videotaped incidences, children's artefacts, the researcher's field notes) from
activities evolving around circles that were implemented during three consecutive years with 3 different groups of children
are analysed and presented in ways that shed light into the question of how can meaningful learning be achieved without
having predetermined objectives. Parent's written consent was ensured. Findings indicate that beginning learning processes
with triggering ideas delivers a meaningful learning texture. Delivering this texture might be problematic for teachers since
its characteristics (freedom, exuberance, ownership, and spontaneity) does not fit with linear practices. Thus, the findings
will allow a step towards finding ways of supporting teachers towards this direction.

Keywords: constructionism, triggering ideas, mathematics, complexity theory, meaningful learning

Be a skilled observer and a reflective thinker: Helping prospective early childhood teachers to plan their mathematical
activities through analysing children's play
MARIANNA EFSTATHIADOU, European University Cyprus, Cyprus

This paper explores how the learning of prospective early childhood teachers (PECT) can be fostered in order to help them
be reflective thinkers. Techniques of Action Research (AR) were used in planning mathematical activities through analysing
children's play. Davis & Sumara (2000), identify the need for a shift from traditional planning and linear teaching by giving
more emphasis on analysing children's play and the complexity of learning. This seems difficult for teachers to comprehend
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and handle mainly because they teach the way they have been taught (Sacristan, 2015). Traditional planning ignores the
complexity of learning and the essence of the teaching process and deprives the teacher from facing the unexpected
(Goldenberg, 1999). Being skilled observers, helps PECT realise that knowledge is constructed through a learning community
in contrast with the authenticity of the teacher (Koleza, 2009). Likewise, the learning of the PECT is constructed (Philippou,
Kachrimani-Papademetri & Louca 2015). There is an interplay between the participants of the community (PECT, children,
researcher, and academic specialist in the field). Thus, teacher learning should focus on helping teachers develop as
researchers and reflective practitioners (Avgitidou, 2014). The stories presented in the research give great emphasis to the
PECT's reflection during group meetings with the researcher. Data sources include videotaped-incidents, reflective journals,
children's artefacts/representations and the researcher's field notes. Parents' and PECT's written consent was ensured.
Findings indicate that developing PECT's reflective skills help them plan activities with meaningful learning. Iterative
procedures is of great importance for teacher education.

Keywords: early childhood teachers, teacher education, complexity, reflection, play

SYMPOSIUM SETA /7

THE ROLE OF ADULTS' MEDIATION IN DEVELOPING COMMUNICATIVE SKILLS AMONG YOUNG BILINGUAL CHILDREN
Self-organised Symposium

CHAIR: MILA SCHWARTZ, Oranim Academic College of Education, Israel

The proposed symposium is aimed to extend our understanding of the role of adults' mediation (teachers, family members)
in the development of communicative skills among young bilingual children in their first and second languages. The
symposium will address novel facets of this process: the potential of mobile digital devices for fostering early
bi/multilingualism, the nature of classroom discourse in pre-primary immersion classrooms, and a model of mediation
strategies for bilingual educators who are working in situations of social imbalance between the majority and minority
language. The symposium will show how communicative skills are built in the young language learners' classroom and out-
of-classroom contexts by drawing on diverse theoretical perspectives, such as the input-interaction-output approach to
language learning, the conceptualisation of language and literacy as embedded in social and cultural practices, and socio-
cultural theory. Data collection and analyses involved methodological triangulation, qualitative and mixed-method analysis
in diverse socio-linguistic contexts.

"There is no need for translation: She understands": Teachers' mediation strategies in a bilingual preschool classroom
MILA SCHWARTZ (1), NAOMI GORBATT (2), (1) Oranim Academic College of Education, Israel; (2) The Center for Educational
Technology, Israel

The research objectives were to examine the teachers' mediation strategies intended encourage children to use their L2 in
an Arabic-Hebrew-speaking preschool in Israel and their agentic behaviour. Achieving a balance between the two languages
is critical as it is the key to students' integration within the bilingual classroom. Research has shown that, even at preschool
age, teachers face challenges in realising this goal, due to the discrepancy in the status of majority and minority languages.
Yet, research on teachers' mediation strategies aimed at encouraging the children to use the minority L2 in limited. Thus, our
focus was the teachers' strategies applied as a response to low progress of the L1 Hebrew-speaking children in L2 (Arabic)
use. We explored how major theoretical principles in the mediation strategies of Vygotsky's socio-cultural theory are realised
in the teachers' strategies. We applied an interpretive paradigm with mixed methods analysis including thematic analysis of
the observed strategies and their frequency. We used multiple sources of data. The study participants were one Hebrew
model teacher, one Arabic model teacher, and children using either Hebrew or Arabic as their first language (L1). Methods
for collecting and processing the data are based on the legal and ethical guidelines regulating research. The teachers
expressed their willingness to participate in the study. The names of the participants have been changed. The observation
showed that the teachers applied diverse mediation strategies: scaffolding, identification of the child's zone of proximal
development, modelling. The study provides model of mediation strategies for bilingual educators.

Keywords: bilingual education, mediation strategies, Arabic, Hebrew, bilingual education

Developing early bilingualism through intergenerational digital communication
ROSIE FLEWITT (1) AND SUMIN ZHAO (2); (1) UCL Institute of Education, United Kingdom; (2) University of Southern Denmark,
Denmark

This research explores how young children (aged 4-7 years) in the Chinese diaspora in England maintain heritage language
and culture by using digital technologies for intergenerational distant communication (via videophone apps such as WeChat),
and the potential of mobile digital devices for fostering early bi/multilingualism. This pilot builds on past research into how
digital media are used in contemporary communication (e.g. Lankshear and Knobel, 2008) by investigating an age group about
which comparatively little is known (Grimes and Fields, 2012, Holloway, Green & Livingstone, 2013), particularly in culturally
and linguistically diverse home settings (Burnett, 2010). The study is farmed by conceptualisation of literacy as embedded in
social and cultural practices (Street, 1984, Dyson, 2001), and social semiotic theorisation of communication (Halliday, 1978).
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We take a generous view of communication to explore how children and adults draw on multiple modes (e.g. words, images,
sounds) to make meaning and negotiate interpersonal relationships (Bezemer and Kress, 2016, Flewitt, 2010). This qualitative
study is based on digital data records, including video recordings and screen captures of webchat, informed by parent
interviews. Informed consent for recording and sharing video was negotiated with all child and adult participants, and consent
was understood as provisional and re-negotiable (Flewitt, 2005). The study findings consider the complexity for young
children of negotiating multiple languages and modes of expression in digital media as they interact with distant family
members and friends of their parents. The research seeks to gain insights into contemporary out-of-school communicative
practices of young bilingual children.

Keywords: bilingual, young children, digital technology, intergenerational, multimodality

Teacher-child interaction in the foreign language class
TERESA FLETA, Complutense University, Spain

This paper investigates the various features of classroom talk by analysing conversational interactions between teachers and
child learners of English as a foreign/second language in pre-primary bilingual education classrooms. While much has been
written about how foreign languages are learned at an early age, yet, research on the nature of classroom discourse in pre-
primary immersion classrooms is not as extensive. The current study is framed against the backdrop of the language
acquisition theories (Cameron, 2001, Gass & Selinker, 2008, Lightbown & Spada, 2013) and the framework that draws from
the input-interaction-output approach to language learning (Long 1996, Mackey 2007, Fleta, 2015). The study was carried
out in the British Council School of Madrid, Spain with sixty one Spanish speaking pupils from 3 to 7 years of age. To guarantee
confidentiality for research participation, permission from the school headmaster and from each classroom teacher was
obtained. The results show that the communicative strategies between teachers and child learners were of three types:
teachers' positive feedback to foster language and content comprehension, teachers' corrective feedback and children's
productive strategies. Findings can be extrapolated to other early language learning contexts. Conversational interactions
with teachers are paramount for early L2 learning for they provide input and output opportunities. Listening and speaking
are the cornerstone skills during the first stages of language development.

Keywords: English, bilingual education, discourse skills, listening, speaking

SYMPOSIUM SETA /8

EARLY CHILDHOOD MUSIC EDUCATION AS A TOOL FOR TRANSFORMATION
Self-organised Symposium

CHAIR: DIANA DANSEREAU, Boston University, United States

In this symposium, we will address the EECERA theme of "ECE beyond the crises: social justice, solidarity and children's rights"
by presenting research on three programmes aimed at social improvement through early childhood music education.
Specifically, we will share evidence of, and outcomes from, early childhood music education being used 1) as a tool for
transforming the social capabilities of young children of varied socioeconomic and cultural backgrounds in Brazil, 2) to
enhance the lived experiences of young children who are homeless in the United States, 3) and to encourage the wellbeing
and social inclusion of young children in Italy. The symposium will include a discussion of how early childhood music
education can and should play an important role in responding to the societal crises that impact young children.

Formal music learning and prosociality in young children
BEATRIZ ILARI AND SUSAN HELFTER, University of Southern California, United States

In this ongoing study, we are investigating displays of prosociality in 4-year-olds with different experiences in early childhood
music education programmes. Previous research suggests that engagement in collective musical games enhances prosocial
behaviours in young children (Kirschner & Tomasello, 2010). Given the collective and play-based nature of early childhood
music programmes, we hypothesise that prolonged participation may enhance prosociality in young children. This work is
framed by the notion of humans as social beings, and the idea of prosocial behaviours as key elements to the development
and maintenance of harmonious relationships. In this qualitative study, children with different degrees of participation in
early childhood music programmes are invited to engage in a story-based 'game' that prompts them to engage in prosocial
behaviours (helping, sharing, and caring). Parents are also interviewed on children's musical engagement in the home, social
activities and prosocial behaviours. Participation in the study is voluntary. Prior to engaging in the story-based 'game’, parents
sign consent forms and children are asked whether they want to participate. Data are being collected at the moment.
Preliminary findings from two cases suggest that children may use music as a prosocial tool, (e.g., singing to comfort a
character in the story). This study contributes to the literature on the important role of music in young children's socialisation.
Implications for ECE practice and curriculum design will be presented.

Keywords: prosociality, early childhood music education, 4-year-olds, qualitative research, music
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Early childhood music education in the lives and learning of young children who are experiencing homelessness
DIANA DANSEREAU, Boston University, United States

The purpose of this study is to understand the ways weekly music classes may enhance the lived experiences and/or learning
of young children (ages 3 months through 3 years) who are experiencing homelessness. | draw upon studies on the effects of
musical engagement on very young children (e.g., Dansereau, 2011, Ritblatt et. al, 2013). Additionally, | am guided by studies
investigating the effects of music therapy interventions (e.g., Fairchild, et. al, 2016, Staum & Brotons, 1995), concert
experiences (Cohen & Silverman, 2013) and music education (Kelly, 2013) on youth and adults who are homeless. This study
is grounded in symbolic interactionism (Blumer, 1986). This exploratory, qualitative study entailed two early childhood music
educators providing 8 weeks of music classes to those attending a preschool for children who are homeless in a large city in
the United States (N = 28). Methods for data collection include reports from and interviews with the children's teachers and
administrators and the music educators' field notes. Due to the high stress levels of children who are homeless, | chose not
to impose intrusive data collection methods (e.g., tests, video recording, and interviews) on the children. Rather, findings are
based on the observations of the adults in the preschool. Emerging themes include musical engagement as stress relief and
music class as building collaboration and community. Due to specific challenges that children who are homeless face, early
childhood music educators should alter certain practices (e.g., class length) in order to allow children to thrive musically,
socially, and emotionally.

Keywords: early childhood, music education, homelessness, singing, community

(Music) technologies and children's social rights: Inclusiveness potentiality of the MIROR technologies in early childhood
ANNA RITA ADDESSI (1) AND LUISA BONFIGLIOLI (2), (1) Anna Rita Addessi, Italy; (2) University of Bologna, Italy
LAURA FERRARI (2), University of Bologna, Italy

We will present a particular type of music technology, based on the paradigm of "reflexive interaction", which showed to be
potentially an efficient device for a pedagogy of inclusion. In the field of music education and new technologies, several
scholars have studied the role of new technologies and digital devices in specific contexts as composition and improvisation,
reflecting on the theoretical approaches that digital composition implies. The paradigm of reflexive interaction explores the
idea of letting users manipulate virtual copies of themselves, through specific software referred to as reflexive interactive
musical systems (IRMS). When the children play a keyboard and stop playing, the system answers by imitating the musical
style of the children, as in a mirror. The "reflexivity" also plays an important role in infant development and in the ontological
fundamentals of human musicality. Several experiments have been carried out with children in classroom contexts, using the
observation and the "mixed methods" approach. The study has been approved by the Legal Office of Research Department
of the University of Bologna, which took care of the legal and ethical aspects related to the Consent form. The experiments
achieved so far have shown that the reflexive musical systems can increase the emotional state of wellbeing and flow and
the musical dialogue among children also in difficulties contexts, in which it is important to encourage inclusiveness. Results
and classroom activities with young children and the MIROR technologies will be presented. The relationship between
technology and social inclusion in early childhood will be discussed.

Keywords: early childhood music education, reflexive interaction paradigm, music education and inclusion, technology and
music education, technology and inclusion

SYMPOSIUM SETA /9

PARENTS' VIEWS AND PERCEPTIONS

Individual Papers

CHAIR: SIVANES PHILLIPSON, Monash University, Australia

Negotiating educational and learning capitals: Australian parents' response in supporting children's early learning
experiences at home
SIVANES PHILLIPSON, GERARDA RICHARDS AND PRASANNA SRINIVASAN, Monash University, Australia

The aim of this study is to understand families' contribution to children's learning by examining parental perceptions around
family resources and their practices that support children learning at home. Melhuish et al. (2008) explained that parents
often fail to engage with their children due to lack of opportunities especially access to resources and understanding of their
capacity to contribute to learning. The Actiotope Model (Zeigler & Phillipson, 2012) states that children learn better when
they have better access to adequate educational and learning capitals. Educational capital are external resources such as
tools and knowledge of learning that can be contributed by parents, teachers and peers. Learning capital refers to internal
cognition that affects motivation and learning goals children exhibit in their learning. A positivist-interpretivist approach was
used to explore six parents' interactions with their children at home, focusing on how they accessed the capitals to create
learning opportunities. Parent interviews, journals and field notes were analysed using polytextual thematic analysis. Mindful
of working with participant families and their circumstances, we negotiated times and procedures that suited the families.
We timetabled and attended to families' needs around the data collection, and this approach met the ethical challenges.
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Relying on their cultural and infrastructural capital as the main resources for negotiating learning, parents became aware of
their own power in creating learning opportunities for their children. Parent awareness is a platform for parents and child to
engage in learning that will lead to better future for both children and families.

Keywords: early learning, educational capitals, learning capitals, parental access, parent awareness

Parents’ perceptions about their involvement in development of ECE curriculum
ADRIJANA VISNJIC JEVTIC, University of Zagreb, Croatia

The aim of this study was to examine the attitudes of parents about their involvement in the ECE curriculum and evaluate
their contribution to it. Geller (2005) points out that parents evaluate themselves as less professional in comparison to
teachers, therefore they try to avoid individual involvement and standing out. Hughes & Mac Naughton (2000) state that
some of the teachers are willing to acknowledge the fact that all parents who wish to participate in the work of kindergarten
are not able to do so. Many researchers discuss parental involvement in ECE as an obligation, not as voluntary contribution.
Challenges to involvement can be parents' insecurities about their knowledge and skills for contribution, as well as lack of
teachers' willingness for involvement. Semi structured interviews were conducted with 10 parents from a different ECE
institutions. The questions were related to their contribution in the class as well as in the institution, focused especially on
curriculum development. Parents were participated voluntary in the study. All participants were informed of confidentiality
and their consents were obtained, with option to withdrawn. Parents pointed out insufficient communication as a challenge
to their educational involvement in ECE institutions. They also pointed out that the invitations for involvement are often not
honest, so they don't feel comfortable to join their child in class. The results of this research suggest the need to develop a
partnership between parents and teachers which would potentially contribute to better mutual understanding and active
parental involvement in the education of children

Keywords: parents, parental involvement, curriculum, partnership, ECE

Working Together: Parents' views of the practitioner-parent relationship in English early childhood settings
UTE WARD, University of Hertfordshire, United Kingdom

This research project increases the understanding of the relationships between early childhood practitioners and the parents
of children they care for. It builds on parent involvement models developed by Epstein and Sanders (2002), as well as research
into practitioner standpoints towards parent (Venninen & Purola, 2013) and Vincent's typology of parents (1996). The
theoretical framework for this study draws on positioning theory (Davies & Harre, Harre et al 2009) and the concept of self-
efficacy (Bandura, 1995) to explore parents' understanding of their own role and their expectations of practitioners' roles and
responsibilities. The research adopts an explanatory sequential mixed methods approach comprising a questionnaire stage
followed by interviews. Employing a convenience sampling approach, 100 parents in seven early childhood settings
completed the questionnaire gathering predominantly quantitative data. This was extended through semi-structured
interviews with 11 parents yielding rich qualitative data. The research was carried out respecting BERA guidelines and
received ethics approval from King's College, London. The findings reveal parents emphasise care and love from the
practitioners for their children. In their own relationships with practitioners parents ask for a flexible approach which
responds to their varying needs. Although definitions vary parents expect partnership relationships with practitioners, in
which parents remain ultimately responsible for their children's learning and development. Further findings detail the impact
of children's ages and setting type on parental expectations of their relationships with parents. The insights gained from this
research support practitioners in their understanding of parental concerns and attitudes to improve partnership working.

Keywords: parents, partnership, standpoints, professionalism, parental self-efficacy

SYMPOSIUM SET A / 10

PEDAGOGIES OF EDUCATIONAL TRANSITIONS: INTO THE FUTURE
Self-organised Symposium

CHAIR: ALINE-WENDY DUNLOP, University of Strathclyde, Scotland

The Pedagogies of Educational Transitions (POET) project was a four year international research staff exchange scheme which
ran from January 2013 until December 2016. Researchers from five Universities in each of Australia, Iceland, Scotland, Sweden
and New Zealand met and worked together on eight work packages. The work is captured in an edited book 'Pedagogies of
Educational Transitions' (Ballam, Perry & Garpelin, Eds, 2016). The final work package, run in two parts in Australia and New
Zealand, reflected on the learning achieved and looked to the future. The three papers in this self-organised symposium are
examples of issues raised and ways ahead. The first two papers focus in different ways upon diversity, the last paper takes
the concept of transitions as a tool for change and asks whether a focus on early childhood and later transitions can influence
children's experiences and enhance their educational trajectories.
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Valuing cultural diversity in plans to enhance transition practices
SALLY PETERS AND VANESSA PAKI, University of Waikato, New Zealand

The research explored children's learning journeys as they move from ECEC into school. Building on a literature review for
the Ministry of Education (Peters, 2010) this was a core New Zealand project in the five-country Pedagogies of Educational
Transitions project (see Ballam, Perry & Garpelin, 2017). It offers connections with the German Briickenjahr project discussed
by Huser, Dockett and Perry (2016). This interpretive research took an ecological and sociocultural approach to understanding
transition experiences. The project's focus on highlighting the views of groups who were under-represented in existing
literature meant the work had to be culturally relevant and respectful. Although not a kaupapa Maori research project, we
utilised the similar principles with regard to initiation, benefits, representation, legitimation and accountability (Bishop,
1997). Methods included observations, interviews and surveys. The project was approved by the Faculty of Education ethics
committee. Including teacher researchers meant particular attention was paid to informed consent and confidentiality. It
was also important to recognise, respect and negotiate the diverse world views of the participants. While broad collaborative
strategies were valuable, a nuanced approach that worked with the strengths of the children and families provided
transformative possibilities for the children's learning. The findings led to new studies which will be discussed as part of the
symposium's 'Into the future' focus. Transitions are a policy focus in many countries. In NZ the lead author has been part of
the refreshed Te Whariki (2017) writing team and this research contributed to the guidance for teachers regarding transition
to school.

Keywords: transitions, pedagogy, learning, diversity, social justice

Institutionalised ageist practices
LYNN MCNAIR, University of Edinburgh, Scotland

This presentation will focus on the age Scottish children start school and emphasise that developmental capacity rather than
chronological age should be the marker for children starting school. It will compare the different environments of the early
years and primary school environments. Building on from my doctoral study, this presentation will discuss how children had
differing views on when they should start school (Dunlop &Fabian 2007). This research was underpinned by a 'listening to
children' approach, children's perspectives can (and do) add nuance to our understanding of how power impacts on their
transition experience. Foucault, Bakhtin supported the analysis. The ethnographic study was an examination of the
perspectives of 16 young children as they transitioned from an early years centre, to four primary schools. Data was gathered
from empirical methods. The ethics of listening oblige practitioners to renounce power and create opportunities for dialogue
in order to find joint solutions. An analysis of the data showed that power is a central concept in understanding transitions.
The voices of children, and their families, are often silenced by policy-makers, bureaucrats and professionals during the
process, or overshadowed and undermined by mainstream procedures. Policy and its interpretation - or misinterpretation -
greatly affects children's transition experiences. The voices of children, and their families, are often silenced by policy-makers,
bureaucrats and professionals during the process, or overshadowed and undermined by mainstream procedures, specifically
surrounding age. | suggest that by including children (and their parents) in policy construction, education may be a more
socially just space.

Keywords: transition, power, ageist practices, children's rights, Foucault

In what ways can transitions be tools for change?
ALINE-WENDY DUNLOP, University of Strathclyde, Scotland

To examine intersections of pedagogical beliefs and practices, learning journeys and family engagement in educational
transitions. This paper draws on four years' intensive focus on early childhood transitions, and in particular on the Scottish
POET (FP7-MC-IRSES) work package 'Transitions as a Tool for Change' (2015-2016) (Dunlop, 2017, Transitions as a Tool for
Change in Ballam, Perry & Garpelin, Eds Pedagogies of Educational Transitions). An evolving conceptual framework leading
to reconceptualising transitions as tools for change, emphasises the importance of transitions in a socio-bio-ecological model.
The paper is based on a narrative analysis of six exploratory learning sessions and workshop contributions. All participants
had information about the intention to develop a Transitions Framework based on their contribution in learning sessions and
workshops: consent was given through active participation. By looking at children's learning journeys and developmental
trajectories, parental engagement and professional beliefs and practices we can ask about risk and protective factors in the
passage through early learning settings so we begin to understand better the role played by transition processes and can ask
if a renewed focus can detect, reflect, deflect and redirect towards both successful transitions and eventual school
achievement. Narrative analysis of reported transitions research and practices combine to produce a sound knowledge base
about early childhood and family transitions to inform early childhood practice, out of school care, initial training routes in
Universities and Colleges, postgraduate education, CPD training providers, parent organisations and policy makers resulting
in a Scottish Children and Families Transitions Framework (Education Scotland, 2017).

Keywords: transitions, equity, learning journeys, family engagement, pedagogical beliefs and practices
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SYMPOSIUM SET A / 11

OUTDOOR PLAY AND LEARNING SIG: ENVIRONMENTS AND MOVEMENT
Self-organised Symposium

CHAIR: SHIRLEY WYVER, Macquarie University, Australia

This symposium begins by examining affordances in two countries that are associated with risky play. We then examine
diversity and different types of play environment and the relationships to a range of factors including movement and physical
activity.

Affordances for outdoor play in Australian and Norwegian early childhood contexts
SHIRLEY WYVER (1), LEYLA EIDE (1), HELEN LITTLE (1) AND ELLEN BEATE HANSEN SANDSETER (2), (1) Macquarie University,
Australia; (2) Queen Maud University College, Norway

The main aim of this study was to document and determine the range and complexity of risky play affordances, as per
Sandseter's (2009) six categories, in Australian and Norwegian early childhood contexts. Recent studies have found children
in early childhood contexts in Norway and Australia have significant differences in opportunities for risky play (Little,
Sandseter, Wyver, 2012, Sandseter, Little, Wyver, 2012). To date, no studies have examined differences in affordances in
these two countries. The research was informed by Gibsonian ecological theory and extensions of this work by Heft and Kytta,
which relates directly to children's environments. Digital photographs were taken of outdoor play spaces utilised by 4-6 year
olds attending regular early childhood centres in Bergen and Sydney. The photographs were coded using a scheme based on
Sandseter's risky play categories. Coding was conducted by author LE and an early childhood educator with experience
working in settings in both Norway and Australia. Australian and Norwegian national ethics protocols were followed and no
ethical difficulties were encountered. Care was taken to establish clear relationships with participating centres in each
country. Analysis revealed greater diversity in all of Sandseter's six categories in Norwegian contexts when compared to
Australian settings. Previous research has shown that Australian early childhood educators believe in the importance of risk-
taking. However, there is not a clear translation of these beliefs in practice as evidenced by lack of risky play affordances.
Contrasts with Norway make clear that the constraints operating in Australia are neither reasonable nor necessary.

Keywords: risky-play, affordances, outdoor, Norway, Australia

Play as an expression of relation child-outdoor space
AIDA FIGUEIREDO, Aveiro University - Department of Education and Psychology and researcher of CIDTFF, Portugal

The aim was to investigate how children perceive and use the outdoor spaces (perceived affordances) during free play. Low
environmental diversity (spaces with few natural and manufactured elements) is common in outdoor play areas in Portuguese
kindergartens (Figueiredo, 2015). Rich outdoor spaces afford many opportunities for play and possibilities of exploration and
learning (Cosco, 2006). A lack of diversity is one of the reasons that outdoor spaces are not attractive for children. "The
playground should be considered an open area where children can create and change spaces, they should be able to influence
the environment's design its contents, and what they want to do in it" (Lindbad, cit. Davidson, p. 64). We selected 16 children,
4 in each kindergarten, aged between 4 and 5 year old. We make systematic observations, about three weeks each group, of
children's interactions with the outdoor environment register in video. In data analysis we used the softwares SPSS and
WebQDA and the categories were: Social Play, Cognitive Play, Physical Activity, and Materials/Equipment. Order parents'
informed consent and request children's authorisation to participate - they were informed they could withdraw anytime.
Concerned social play category the results show that children the parallel and associative social interactions are the most
common, being the latter promoted essentially by natural outdoor environments. The functional play is also the most
frequent, although the levels of physical activity are very low, being the most frequently motor actions "stand" and "walk".
Reflect about practices and resize the outdoor space in childhood contexts.

Keywords: play, outdoor space, affordances, interaction, quality

Educators and Nature: An important encounter for implementing reflexive competence
MICHELA SCHENETTI AND ELISA GUERRA, University of Bologna, Italy

Outdoor education means increasing the chances to encounter and experiment nature but above all means giving to
relationship with nature an important value both in the education of children and in adult professional training. In this paper
it is presented the first results of a research, conducted with preschool's teachers of Bologna Municipality, in which the
reflexive competence of educators is implemented through outdoor experience. The project is inspired by studies made on
relationship between children and Nature (Waller, 2007) in the perspective of outdoor learning and studies inherent
emotional socialisation (Denham, 1998) and peer relationship in early years (Dunn, 1996, 1998, 2005) which underpin the
importance of social & emotional competence. The theoretical and conceptual framework refers to study about professional
competence (Urban, 2008, 2011, Schon, 1993) and outdoor experience at school. The reference paradigm has been the
ecological and the philosophy research has been phenomenology. It has been conducted a qualitative research, in particular
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a collaborative research (Desgagné et al., 2001). Data have been collected through two instrument: heart-map and the
observation protocol of children's emotions, and analysed through a thematic analysis (Leonard, 1994). It was respected the
anonymity, the data was progressively returned in aggregate form to do the research WITH the teachers. Data analysis is still
in progress. It is expected to find out a correlation between critical spaces pinpointed by educators and children's game
allowed. Combine research and training means offer participants the opportunity to implement their reflexive competence
and become agents of change.

Keywords: reflexive competence, outdoor education, teacher's role, emotion, observation

SYMPOSIUM SET A / 12

THE CHALLENGES OF WELFARE POLICY CROSS-FERTILISATION
Self-organised Symposium

CHAIR: BRUNO RICCIO, University of Bologna, Italy

Relying on the social cooperative Societa Dolce's case study, the symposium wants to open a broader interdisciplinary
discussion on the challenges and opportunities to connect sectors of welfare policies, which often remain thought and
implemented in a too compartmentalised way. Children socialisation to multidimensional diversity within the nursery
becomes coupled with reception policies of forced migrant women seeking asylum. Both services are managed by the same
organisation and provide these single mothers and their children with an holistic approach. This case constitutes an analytical
"spur' to think more in general of the win-win scenario created by such an experience from an education and a policy-
oriented point of view. We have asked to an expert of education to reflect on this exploratory idea of inclusion within the
nursery and to a sociologist to discuss the challenges to cut across boundaries within welfare policies and the educational
opportunities of this process.

Migrant single mothers and their children: A welfare cross-fertilisation challenge
CATERINA SEGATA, MARIAROSA AMATO AND SAMANTA MURGIA, Cooperativa Sociale Societa Dolce, Italy

The focus of this action-research is the exploratory and multidisciplinary intervention that our social cooperative
implemented towards the reception and guidance of asylum seekers single mothers and their children (0-3) coming in Italy
from Sub-Saharan Africa. Relying on previous analysis of the need and challenges of connecting social services (Olivetti
Manoukian 2015), we will discuss the experience of implementing an holistic approach in responding to their urgent needs.
The conceptual framework concerns the complex nexus between migration, welfare policies and ECE. Using professional
reflexivity on this experience constitutes a useful process for the design of future educational projects. Focus-groups with
practitioners were held. The study was conducted respecting ethical codes of qualitative research and the he anonymity of
those involved. Normally undocumented migrants in Italy have to undertake different bureaucratic procedures before being
able to leave their children in a nursery. Our approach aims at facilitating these women inclusion in Italian society by providing
an immediate and earlier taken on charge of their children within the nursery, which becomes a gateway towards the society
as a whole and an inclusive system stimulating children and parents sociability. Mothers find time for learning the language,
filling in documents and looking for jobs and the exposure to multimensional diversity provides children with an educational
opportunity. We would like to share the effects of such an experience and evaluate the future prospects of this kind of
projects, by reflecting on the challenge of making personnel coming from different professional background working
together.

Keywords: migrant mothers and their children, socio-educational inclusion, professional reflexivity, welfare policies, cross-
fertilisation

Reflecting on accessibility: Creating pathways of welcoming and inclusion despite the rules
LUCIA BALDUZZI, University of Bologna, Italy

Theoretical reflection focuses on the education necessity to face the emergency of welcoming-inclusion programmes for
migrant and refugees' families with children 0-3. Researches underline the importance of early intervention in reducing the
impact of poverty, social marginalisation, exclusion (Havnes & Mogstad, 2011) and the fundamental role of ECEC services in
promoting the children's inclusion, development and wellbeing (Vandenbroeck & Lazzari, 2014). Conceptual framework for
theoretical reflection is provided by the "European Quality Framework for ECEC" (European Commission, 2014). The
document, starting from an analytic research analysis, identifies Scategories for evaluating ECEC services' accessibility.
Reflection has been conducted within an espoused interpretive approach starting from data collected through focus groups
with practitioners and local administrators (Krueger, 2002). Transcripts were analysed in aggregate form in order to guarantee
anonymity of participants. Participants were involved in the discussion on preliminary findings giving their contribution to the
interpretative process. Preliminary data analysis shows that early attendance of nido favours, especially for newly arrived
migrant single mothers, inclusive pathways in local communities and improves quality of mother-child relationship. According
to Italian legislation, children's attendance of ECEC become possible only after complying with registration and residency
bureaucratic procedures. Alternative pathways were successfully developed by informally connecting educational, law, social
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and health systems. Findings have implications for jointly re-thinking and re-shaping inclusion practices across education,
health and social services. Inclusion is not a short-term phenomenon, therefore it needs to be thought about and supported
over an extended time period that bring newly arrived families to inclusion, within an open and flexible regulatory framework
intentionally oriented toward community engagement.

Keywords: migrant and refugees' children, quality framework for ECEC, inclusion, professional collaboration, accessibility

Centring and decentring the child in integrated services. Balancing children's and parents' rights
CATERINA SATTA, University of Bologna, Italy

This theoretical reflection interrogates the positioning of the child in integrated services and examines the potential of a
different discourse about childhood to produce a new approach to children (and their parents) within social services. The
proposal discusses services-integration within the paradigm of the sociology of childhood (Corsaro 1997) and is influenced by
the works of Moss, Petrie (2002) and their reconceptualisation of public provisions for children. Their reconceptualisation
stresses the link between public provision and our images of the child. Children's welfare has been historically woven into
women's social condition and welfare, to an extent, children's welfare has been subsumed under the concept 'women-and-
children' and children's specific experiences were often overlooked. Drawing on previous research within the paradigm of
the sociology of childhood, | adopt an interpretive and comparative methodology on the data from Segata's research.
Throughout the years of research in the field of childhood studies | respected the child protection issues in line with the
ethical codes set out by the Italian Sociological Association and took extra care to explain and conduct research in age-
appropriate ways. The connection of different sectors of welfare policies is a fertile experience both from an education and
a policy-oriented point of view. However children's and parents' needs are not always equivalent as far as multiple lines of
difference intersect their experience. This different approach would have implication for the organisation of the service, the
creation of a new type of profession able to work across a wide range of services.

Keywords: representation of childhood, children's rights, child-adult relation, diversity and inclusion, professional reflexivity

SYMPOSIUM SET A / 13

PEDAGOGICAL PRACTICES IN AUSTRALIA, CHINA, FINLAND AND SWEDEN
Individual Papers

CHAIR: XINXIN WANG, The Education University of Hong Kong, Hong Kong

Child's day in kindergarten: How ECEC is constructed in daily practices
RAIJA RAITTILA, University of Jyvaskyld, Finland

The aim is to discuss the construction of ECEC pedagogical spaces in intersection of predetermined pedagogical schedule and
children's choices of activities. The project has relationship to the research of relational pedagogical space (Vuorisalo,
Rutanen & Raittila, 2013) and pedagogical quality of ECEC (Sheridan, 2007). Theoretical frame draw from relationally
constructed pedagogical space. (Massey 2005, Soja 1996). This refers to socially constructed pedagogical space that
intertwines daily schedule including educators pedagogical work and occasions for children's initiatives in physical frame. The
ethnographic data (pen-paper notes, children's interviews and video clips) for this paper is from research project in three
Finnish daycare centres. Construction of pedagogical space is analysed qualitatively. The project has the statement of the
ethics committee of University of Jyvaskyla. An informed consent has been obtained from children's parents, children and
the daycare centres. The participants will be kept anonymous. The construction of the relational pedagogical space is a
complex issue depending on the integration of many aspects: teacher's competence to combine continuous and momentary
aims, familiarity with children's personal needs, organising the shared work between teachers and organising the physical
spaces. The results show that attention should be payed to the possibility of teachers' work teams, 1) to brighten the grounds
of their pedagogical work, 2) to improve the knowledge of the individual child and child group.

Keywords: relational space/place, pedagogical schedule, children's initiative, daily practices, ethnography

East meets West: A multiple case study of four Western-style play-based early learning centres in China
XINXIN WANG, The Education University of Hong Kong, Hong Kong

This study aimed to explore how Chinese teachers in private for-profit early learning centres understood play and play-based
curricula, how they implemented these curricula in their actual teaching, and why the discrepancies occurred between their
understanding and practice. Only a handful studies have examined how internal cultural and external global forces may
interact to change or sustain local educational practice in the field of ECE (Fleer, 2009, Li, Wang, & Wong, 2011). This study
was grounded in the theory of globalisation (Latta & Field, 2005), post-colonialism (Appadurai, 1996, Hall, 1997), and cultural
dimension theory (Hofstede, 2001b). The study was conducted as a multiple-case study design. Multiple data were collected,
including semi-structured interviews, non-participant observations, and the reflective journal. Children might feel
uncomfortable when the researcher is sitting in the classroom at the beginning of the observations. Teachers may feel
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pressure as they consider the researcher as a professional. All four cases categorised play into play in class and play out of
class. Discrepancies between the participants' understanding and practice in play and play-based curricula existed, which
were attributable to political, economic, cultural, and socio-historical factors. Instead of a direct replication, an indigenised
curriculum, in which play-based teaching was carried out in a way that meets Chinese traditional cultural expectations for
children to show self-constraints, appeared to have been formed. The findings were relevant for teachers, teacher trainers,
policy makers as well as researchers to encourage them to explore this specific context that differs from formal
preschool/kindergarten.

Keywords: multiple-case study, early childhood educators, play, play-based curriculum, culture difference

Early childhood educators in Sweden and Australia making sense of their pedagogical practices
LISE-LOTTE BJERVAS (1) AND LIBBY LEE-HAMMOND (2), (1) Linneaus University, Sweden; (2) Murdoch University, Australia

The aim is to add to the knowledge of the ways educators in early childhood settings in Western Australia and in Sweden
understand the role of pedagogical documentation in working towards improving quality. The research question is: 'How do
early childhood educators in Sweden and Australia make sense of their practice in terms of quality and pedagogical
documentation?' This research builds on the previous work of (Katz and Chard, 1996), Dahlberg, Moss and Pence (1999/2014)
and Bjervas (2011). The theoretical framework is taken from Habermas, specifically his ideas about system and life-world
(1984, 1987). Six educators in both Sweden and Australia responded to semi-structured interview questions. The participants
were selected on the basis that they were using some form of pedagogical documentation in their professional practice as
early years educators. All participants provided informed consent. Teachers shared their practice with the knowledge that
they would not be identifiable. Data analysis enabled pooling of data to protect individual teacher identities whilst still being
able to compare teachers as a group from the two countries. Australian educators tend to view the child as an individual,
while the Swedish educators talked more about co-operative learning. Educators from both countries saw documentation as
important for reflecting on their pedagogy to understand how their actions influence what happens in practice. Co-operation
between educators is highly valued for sharing reflections and improving quality. When working with pedagogical
documentation towards improving quality, educators need support from the school and supporting organisations to develop
a reflective culture.

Keywords: pedagogical documentation, systematic quality work, teacher professional dialogue, Australian ECEC settings,
Swedish preschools

SYMPOSIUM SETA / 14

PREPARING PROFESSIONALS TO LISTEN TO AND RESPOND TO CHILDREN'S VOICES IN A UNIVERSITY COURSE
Self-organised Symposium

CHAIR: JAMES REID, University of Huddersfield, United Kingdom

This symposium explicates an approach taken with final year childhood studies students in a module adopting an explicit and
critical UNCRC informed approach and a small piece of empirical research with children or young people. Reid considers the
Theorising at the foundation of the module. He argues that children's experiences need to be seen within a political frame
highlighting how social justice and a political ethic of care underpin teaching and assessment. Marsden develops the
discussion to explain how UNCRC rights bearing is understood in the context of listening and responding to children. Agency
is a feature of the relational dynamic in teaching and in developing students as researchers. Hunter draws on the
methodological challenges faced by the students in eliciting the views of children through the Mosaic Approach. This is an
aspect of the reflexive encounter undertaken by the students in considering their transition in professional practitioner roles.

Theorising a university module exploring the concept of 'voice' arising in the UNCRC and the social study of childhood
JAMES REID, University of Huddersfield, United Kingdom

This paper takes as its starting point the UNCRC (1998), particularly the general principle enshrined in Article 12 - the right to
be heard. The need for children to be heard in a context of civic, political, economic, social and cultural rights gives rise to
analyses of children's experiences in relation with class, gender, race, (dis)ability, age, and the concept of rights itself (for
example, Taefi 2009). This has led others to argue that 'intersectionality' is key to understanding diverse lives and the relation
between children and the powerful structures that shape their lives (for example, Davis 2008). Consequently,
'intersectionality’ has been a significant concept in Theorising children and childhoods. Others have argued against the
proliferation of diversity (Qvortrup 2015, Alanen 2016) positing instead that childhood is the appropriate social category for
exploring children's lives. This brings into view understanding of ethical practice (BERA 2013), models of participation (Hart
1992, Shier 2001), and mechanisms that give children a voice. Such debates in the social study of childhood have implications
for how children, childhood and children's rights are taught and assessed in universities. Indeed, there is also a need to
navigate any notion that university students and future practitioners, in a neoliberal higher education context, are passive
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recipients of knowledge. The paper thus seeks to trace the 'politics' of how the child's voice is brought into the analytical
frame in a third year university module, drawing on a particular approach to social justice and political ethic of care (Toronto
1993).

Keywords: ethic of care, politics of voice, social justice, UNCRC, university teaching

Creating space in learning to hear and respond to the voices of children
FRANCES MARSDEN, University of Huddersfield, United Kingdom

Our aim is for students to enhance their understanding of children's relational everyday experiences. This paper seeks to
trace how, when the child's voice is brought into the analytical frame of a university module, the rights bearing is understood
in the context of listening and responding to the child. The needs and experiences of children are discussed by students who
recognise the child as agentic, being moral and working with children as equals (Glassard 2012). The module design develops
from the UNCRC Article 12 (1989) critiquing methods employed in listening to children's voices. Our curriculum design is
informed by research based learning opportunities to scaffold skills (Wood, Bruner and Ross 1976). Critical analysis and
evaluation of literature develop innovative praxis for the students' future employability. Given broad parameters our students
autonomously select an issue to research. We assess learning by empirical research, writing and presenting a conference
paper at a student conference, this students find difficult. We explore with the students an understanding of ethical practice
(BERA 2013), models of participation (Hart 1992, Shier 2001), and mechanisms to give children a voice and be heard. Students
are challenged but the pass rate and achievement are high leading to a sense of achievement and excellent evaluation of the
module. Inspirational keynote speakers challenge students further to improve policy and practice for the future, affirming
childhood education services as shared spaces for re-affirming children's rights and participation.

Keywords: voice, listening, employability, participation, ethics

Utilising the Mosaic Approach to explore ways of listening to children and student reflexivity
JUDITH HUNTER, University of Huddersfield, United Kingdom

This paper draws on experiences of 'novice student researchers' in a final year BA Childhood Studies degree module which
adopts an explicit UNCRC informed approach to engaging children and young people as researchers. As novice researchers,
eliciting the views of children appeared methodologically challenging. They chose to use aspects of the Mosaic Approach
(Clark & Moss, 2005) to explore ways of listening to children's views on a range of topics, drawing activities, map making,
emotion maps, and observations. This led them to concur with Thompson (2008) and Rudduck and Flutter (2004) appreciating
that young children are capable of insightful and intuitive analysis of their experiences and are able to understand the
research process if presented to them in an age appropriate manner. We aim to encourage students to explore the spectrum
of participation from the agentic perspective of the child with the right to express their views freely and to have their views
be given due weight in accordance with age and maturity (Lundy, 2007). Hart (1997) offers an 'assigned but informed'
approach enabling students to create age appropriate ethics form providing a clear understanding of what was involved and
the right to withdraw. Children were encouraged to choose their own pseudonyms, many opting for their favourite superhero
(BERA, 2015). Through critical reflection the students understand and appreciate their own 'adult’ position within the
research process. Overall the approaches implemented encouraged the students to adopt supportive strategies that assisted
the children's voices to be heard and listened to, in meaningful ways.

Keywords: students, novice, researchers, UNCRC, Mosaic approach
SYMPOSIUM SETA / 15

PRESCHOOL TEACHERS'S VIEWS, BELIEFS AND EXPECTATIONS
Individual Papers

CHAIR: RITA MELIA, National University Ireland Galway, Ireland

Preschool educators' beliefs and pedagogical approach: Implications for professional development
RITA MELIA, National University Ireland Galway, Ireland

Research Question: What is the impact of preschool educator's beliefs about teaching and learning and their pedagogical
practice? Aim: To explore preschool educators beliefs about how young children learn. To identify preschool educators
beliefs about their role as educators. To consider how preschool educators espoused beliefs are reflected in their pedagogical
approach. Kagan (1992, p.85) suggests that educators beliefs are at the very heart of teaching. Educators hold many different
beliefs simultaneously, these include beliefs about curriculum, and how to teach (pedagogical), beliefs about knowledge
(epistemological), beliefs about students, their competencies and how they learn, beliefs about themselves, their self-worth
and role as an educator. Research identifies that educators beliefs, influence their judgements and pedagogical practice,
(Chant, 2002, 2009, Chant, Heafner & Bennett, 2004, Clandinin, 1986, He & Levin, 2008, Levin, He & Allen, 2013). Skott (2015)
suggests that the term belief is used to designate individual, subjectivity true, value-laden mental constructs which are a
result of social experiences and impact significantly on teaching practice. This mixed methods ethnographic study, was
conducted in four Irish preschools. Data collection includes questionnaires, interviews, onsite observation, finding were
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triangulated and analysed using NVIVO, SBSS, Reflect Respect Relate observation tool. Ethical considerations, informed
consent, assent, free to withdraw from the study, anonymity, participant safety and wellbeing. Findings indicate a mismatch
between educators espoused beliefs and observe pedagogical practice. One implication of the study is that non-contact time
for reflective practice is essential for better discrimination between appropriate and inappropriate practice.

Keywords: beliefs, curriculum, pedagogy, learning, image of the child

The different student teacher groups' images of the becoming preschool teacher work
ANNELI NIIKKO, The University of Eastern Finland, Finland

The study examines the different preschool student teacher groups' images of children, oneself as the teacher, and the
preschool as activity environment at the beginning of the teacher education. The study connects to the researches in which
are inquired students teachers' drawings and metaphors. For example, teachers' metaphors and drawings are explored by
Weber and Mitchell (1995, 1996). The theoretical consideration includes the comparison theories of metaphor and reflection
of popular culture in pictures. Research paradigm is qualitative when the researcher is interested in students' ideas. The goal
is to understand students' experiences and interpretations of teacher work through written language and visual artefacts.
Methodology includes the description of the research object when metaphors and visual phenomenon examined, and the
researcher is seen to be a part of this research. The study took place at a Finnish university in the autumn 1992, 2008, 2013
when the first year students (1992/36, 2008/32, 2013/32) participated in the study. Method contains data collection (open-
ended questionnaire, drawings) and data analysis consists of a content and visual interpretative analysis. The purpose of the
study and free consent communicated to students in the questionnaire. The students' answers are anonymous and kept on
the researcher's personal computer (Savin-Baden & Major, 2013). The preliminary results reveal similarities and differences
between the student groups. The biggest differences emerge in the drawings. The findings are discussed more in the
conference. Metaphors and drawings are important tools in making explicit students' views and in supporting their
professional development during the education.

Keywords: student teacher, metaphor, drawings, qualitative research, content and visual analysis

The Estonian preschool teachers' views and expectations regarding teachers and teacher education
MARIKA VEISSON, MAIRE TUUL AND RAIN MIKSER, Tallinn University, Estonia

Aim of the study was to explain the respondents' views and expectations regarding the qualities of a professional teacher and
high-quality teacher education. Formal qualification requirements for preschool teachers have increased around the world.
University-based initial teacher education, research-based professional practice and high-quality in-service training are
regarded as essential ingredients of high-level teacher qualification. Altogether this tendency is considered as part of the
wider political, professional and public movement to enhance preschool teachers' professionalism. However, the preschool
teachers' own views and expectations often decouple with, or contradict, these qualification enhancement efforts. According
to reports commissioned by the European Commission (2015), OECD (2012) and IEA (2016) the professionalism of preschool
teachers is a key factor in ensuring the quality of ECE. The study is based on the contextual approach in the bio-ecological
theory and critical ecology theory of early childhood professionalism. This presentation introduces the results of a written
questionnaire survey conducted among the Estonian preschool teachers. We asked the respondents' views and expectations
regarding the qualities of a professional teacher and high-quality teacher education. Ethical Considerations of the Estonian
Academy of Science will be followed. It emerged that whereas teachers' views and expectations differentiated across the
clusters in most aspects, teachers from all clusters regarded university-based teacher education, scientific knowledge and
engagement in research activity as the least valuable for both preschool teachers and teacher educators. The possible social-
political and personal reasons and consequences of this phenomenon are discussed against the background of internationally
widespread education policy discourses.

Keywords: teacher, professionalism, preschool, quality, education

SYMPOSIUM SETA / 16

PREESCHOL TEACHERS: REFLECTIONS, NARRATIVES AND DIALOGUE

Individual Papers

CHAIR: SONJA RUTAR, University of Primorska, Slovenia

Professionals' biographical self-reflexivity as a mandatory part of individual professionalisation - Reasonable or
pretentious?

ANTIJE ROTHE, Leibniz University of Hanover, Germany

The dissertation project (2011-2017) aimed at analysing the relationship of preschool teachers' professional identity and their

biographical experiences. While biographical experiences gain recognition in the discourse of professionalism and
professionalisation in the early years, only few studies exist (e. g. Cloos 2008, Nurnberg & Schmidt 2015). The theoretical

25



framework is informed by an interactional perspective on professionalism (Schiitze 1996). The concept of professional
identity draws on the work of Mead (1973/2013) and Schiitze (2000). Seven autobiographical interviews (Schitze 1983) with
female professionals were conducted. Participants were informed about the study's aims. Furthermore, the study focused
on professionals' perspectives. Therefore, according to the concept of 'pragmatic refraction' (Schiitze 2014), the narrations'
explicit and implicit contents were related. The findings showed that biographical experiences are constitutive for the
professionals' identity. Moreover, the analysis indicated that professionals consider biographical reflexivity important.
However, the relation between biographical experiences and professional identity was partly inaccessible for them as there
appeared to be 'biographical blind spots'. Although biographical experiences and the professionals' identity are strongly
related and professionals refer to biographical reflexivity as a vital part of their individual professionalisation, one has to be
careful to claim biographical reflexivity as a mandatory part of professionalisation: One notion of reflexivity refers to a concept
of a highly self-transparent and accountable subject (Reh 2004). However, the findings suggest that biographical reflexivity
has pragmatic and ethical limitations. Hence, it should be considered carefully what should be the purpose of it and who
should be responsible to decide about it.

Keywords: preschool teachers' biography, professional identity, professionalism, professionalisation, qualitative research

Video stimulated reflective dialogues: Making meaning through entangled perspectives
REBECCA DIGBY (1) AND CLAIRE FLETCHER (2), (1) Bath Spa University, United Kingdom; (2) Redcliffe Nursery School and
National Teaching School, United Kingdom

The study aims to challenge the increasing focus on competency-based approaches to practitioner professional development
and explore the place of creativity in science enquiry in early years education. Schools as learning communities with
opportunities for increased social capital through co-construction of better professional practice are well established (see,
for example Spelman and Rohlwing 2013). However, evidence of successful professional development within learning
communities in early years settings is rare (Thorton and Cherrington 2014). Wegerif's (2014) assertion of Dialogic Space and
Barad's (2003) conceptualisation of performativity which challenges the focus on representations over matter itself inform
the framework for this study. Within a New Materialist paradigm, the study draws on diffractive methodology (Barad 2007)
and Video Stimulated Reflective Dialogues (VSRD) (Moyles et al, 2003) offering an alternative to competency models for
professional development. A participative approach underpins data collection and analysis, and exploratory case study is
utilised (Yin, 2009). 25 early years practitioners and a sample of 50 children aged from two to five years form three studies.
Ethical protocol was framed using BERA Guidelines for Educational Research (2011). Particular attention was given to assent
through attunement, to respect children's right to withdraw. This paper will show how intra-actions between practitioners,
video and researcher promoted collective critical reflection and facilitated sustained changes to practice. It will also
demonstrate how VSRD led to shared understandings of pedagogy which supports early science enquiry. Professional
development is not a reductive activity. Rather, practitioners engage in complex, multifarious processes to make-meaning
and enact change.

Keywords: professional development, learning communities, critical reflection, social capital, science

What and how preschool teachers reflect: Story about relation between scaffolding and co-constructing
SONJA RUTAR, University of Primorska, Slovenia

The aim of research, conducted in Slovenian preschools, in which participated 50 preschool teachers, was to gain insights in
understanding and implementation of reflection in preschools. Reflection in education is an important way of quality
improvement (Key principles of a Quality Framework, 2014) and also an opportunity to learn about ourselves as teachers
(Rinaldi, 2012). Besides the fact that educational process was teacher centred in the past, also reflection was at first oriented
and in a relation with teachers individual professional development. In the process of reflection teachers and children could
learn from each other, co-construct knowledge and make meaning. Nowadays the reflection has to be oriented toward
improvement of teachers and children's learning community, if we really want to implement child participation in education.
We use a qualitative research paradigm and methodology, and a questionnaire to collect data. After collecting, data were
classifying, open coding, categorising and interpreting. Teachers were asked to participate in research and participants remain
anonymous. The research data indicates that preschool teachers mainly reflect educational process alone or with their
colleagues to scaffold children's learning and improve children's wellbeing. Teachers rarely take the opportunity to discuss
and reflect educational process with children, it means that teachers still understand their role as separated from children's
learning. We assume that child's voice in reflection is still not understood as an integral part of educational process and
learning community.

Keywords: reflection in education, learning community, quality improvement, professional development, child participation
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NARRATIVES AND KNOWLEDGEABLE OTHERS IN TEACHER DEVELOPMENT
Individual Papers

CHAIR: ELEONORA TESZENY], University of Northampton, United Kingdom

Enhancing learning for early years Foundation Degree students: Reflecting on the notion of knowledgeable others
ELEONORA TESZENYI AND CRISTINA DEVECCHI, University of Northampton, United Kingdom

The aim of the research was to find out how work-based students could be supported to understand and put into practice
child development theories. The introduction of Foundation Degrees for work-based learners was driven by widening
participation for social inclusion and for economic competitiveness (DfES, 2004). This was achieved by a symbiotic relationship
to accommodate learning in both a programme of study and in the workplace (Boud & Solomon, 2001). Bronfenbrenner's
(1979) ecological model is applied with the students in the central micro-system, in their workplace (meso), then at university
which is governed by professional standards for HE (macro). Vygotsky's (1971) theories of the 'zone of proximal development'
and the 'more knowledgeable other', Lave and Wenger's (1991) theory of communities of practice aligned to social-cognitive
constructivism supported the study. In this small-scale 'insider research’ a broadly quantitative approach was adopted for
data collection using a questionnaire with opportunities for qualitative comments. Ethical guidelines of BERA (2013) and
those of the University of Northampton were adhered to. Findings suggest there is a dissonance between how students learn
in their practice and how they learn at university. They are asked to work effectively in at least three overlapping
communities: their workplace, their peers' workplace and that of their course. While being learners in all three, they position
themselves as experts in their workplace and in relation to their peers, but as lacking knowledge in relation to their lecturers.
Pedagogical approaches with FD students should be problem-based experiential learning that encourages reflective practice.

Keywords: early years foundation degree, work-based learning, more knowledgeable other, communities of practice, theory
to practice

Interpretive stories, a reflective and professionalisation process for both researcher and participant
ROXANA PASTOR, Universidad Publica de Navarra, Spain

The aim of this research is to observe and document an early childhood teacher's Good Practices to reflect on my own
knowledge and practice as a university professor of early childhood professionals. This study grows out of a larger research
on Good Practices taking place in eight universities in Spain to identify 100 good practices in the early childhood field (Zabalza,
2012). This research of an experience (Contreras, 2010) was conducted through a narrative inquiry (Clandinin, 2000) that
allowed both researcher and participant to tell their stories. The field work took place in the teacher's classroom during a
school year. The researcher participated in the daily routines alongside the teacher and documented her work with children
and families through participant observations and weekly unstructured interviews with her. From these field notes,
interpretive stories have been written that have been shared with the teacher and have allowed both researcher and
participant to question their experiences (McComarck, 2004). The participant's active role in this research insures an ethical
approach in this investigation. In order to insure anonymity of all participants, names have been changed. My reflections on
the participant's Good Practices have helped me question my conception of quality education and construct new knowledge
that can guide my research and classroom work. The participant's comments show how the documentation of her practices
and her conversations with the researcher have influenced her daily work. Identifying and jointly reflecting on Good Practices
can influence both a researcher and a practitioner's knowledge construction.

Keywords: narrative inquiry, professionalisation, teacher's role, reflection, interpretive stories

Stories early childhood educators live by
HANNE HEEDE JORGENSEN, JAN JAAP ROTHUIZEN, LINE TOGSVERD AND STEPHAN WEISE, VIA UC, Denmark

The research aims to explore, discuss and qualify stories professionals tell and live by, as such stories are understood as
narrative ways of knowing, and interpreting professional roles in ECE settings. Research draws on previous research
concerning pedagogical tact (Manen 2015), professional bodies of knowledge at play and interpretations of practice. (Manen,
2015, Conelly & Clandinin, 1997) We've focused on knowledge at play conceptualised as pedagogical tact AND "knowing what
to do when you don't know what to do" (Herbart, 1986, Manen, 2015). Such knowledge points to what is evident as
performed in everyday life, implying relations of identity, knowledge and context. We conceptualise stories educators live by
(Clandinin, 2016, p. 146) as value based understandings of what pedagogy is for (Biesta, 2015). The approach is hermeneutic
and socio-narrative (Clandinin, 2016, Frank, 2012, Garro & Mattingly, 2000). Empirical data consist of 200 stories of pedagogy
told by and explored in collaboration with educators. Participating practitioners, institutions and stories are anonymised. We
present our main findings in stories ECE educators live by: stories with roots in Danish kindergarten history; stories of
"subjectification" and "civilisation" These stories form a pedagogical narrative about how human freedom can be achieved
through pedagogy. We discuss how the tensions that often characterise these stories call for tactful actions. Educator’s stories
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challenge policies of learnification as they point to ECE as an arena for developing democratic experiences and skills in children
as citizens in a free society. We point to narrative methods as a possible way to cultivate pedagogical tact.

Keywords: pedagogical tact, practical knowledge, pedagogy, narrative approaches, stories we live by

SYMPOSIUM SET A / 18

REFUGEE CHILDREN AND SOCIAL JUSTICE IN ECE: EMPIRICAL AND THEORETICAL RESPONSE TO DOMINANT PRACTICES AND
DISCOURSES

Self-organised Symposium
CHAIR: EKATERINA STREKALOVA-HUGHES, University of Missouri, United States

This symposium offers international theoretical and empirical insights into the ECE experiences on refugee children and their
families. The first paper explores the curricular potential of refugee family storytelling (Nepali, Somali, and South Sudanese
families in the US) and poses a critical need for teachers' collaboration with refugee parents and communities to sustain
native languages and cultures of children they teach. The second paper dives into the effectiveness of a summer preschool
intervention programme for Syrian refugees in Turkey and shares a linguistically and culturally responsive curriculum for
equitable access in the resettlement county. The third paper offers a new theoretical framework, RefugeeCrit, to explain
increasing political and social marginalisation of refugee children and reframe research into educational policies and lived
experiences of refugee families. In combination, these papers present empirical and theoretical solutions for advancing
research, policies, and educational experiences of refugee children to promote social justice.

Agency and voices of parents: Refugee families' storytelling with young children
EKATERINA STREKALOVA-HUGHES (1) AND X. CHRISTINE WANG (2), (1) University of Missouri, United States; (2) State
University of New York at Buffalo, United States

To counter the dominant narrative and emphasise agency and voices of refugee parents, we investigated their storytelling at
home with their children: (1) what kinds of stories are shared?; and (2) what are parents' considerations with their stories?
Storytelling is functionally different in different cultures (Eder, 2007, Ochs & Capps, 2001). Despite diverse refugee
experiences and traditions, the dominant narrative accentuates suffering and displacement, presents the image of
helplessness and loss, and reinforces their marginal and powerless position (Kisiara, 2015). We adapted the "new literacies"
framework that advocates "detailed, in-depth accounts of actual practice in different cultural settings." (Street, 2001, p. 430).
The storytelling sessions (18) and interview sessions (27) of 9 refugee families in the US with children ages 5-8 were video-
recorded, translated/transcribed, and analysed using emergent coding and constant comparison. Assisted by interpreters,
we gained trust with the refugee families through multiple visits. Our findings revealed: (1) A broad range of stories was
shared in refugee families. Moral lessons, knowledge, and humour were the main themes of these stories, while traumatic
refugee experiences were largely missing, (2) Refugee parents made explicit effort to create a counter-narrative of their
cultures and experiences by focusing on positive, funny and witty stories. One parent specifically told us, "I don't want sad
stories." The findings highlight a wealth of cultural resources available in refugee families. We suggest teachers to: (1)
integrate refugee family stories into classroom learning, and (2) collaborate with refugee parents and communities to sustain
native language and culture.

Keywords: storytelling, refugee families, young children, agency, counter narrative

Toward a refugee critical race theory in ECE (RefugeeCrit)
EKATERINA STREKALOVA-HUGHES AND KINDEL NASH, University of Missouri - Kansas City, United States

Present in children's literature and teachers' discourse, "the image of the suffering, helpless, and needy refugee" has become
a "fixture in refugee representation" (Kisiara, 2015, p. 163). We propose a new framework, refugee critical race theory
(RefugeeCrit), to reframe lived experiences of young refugees and their families and inform educational praxis for refugee
children in their countries of resettlement. RefugeeCrit builds on critical race theory (Ladson-Billings & Tate, 1995) that serves
as a powerful framework to create educational praxis for students of Colour. A specialised theoretical framework, such as
RefugeeCrit, is necessary to study the kaleidoscopic nature of educational experiences of young refugees as raced, statused,
and minoritised (McCarty, 2002) beings. Evolving from research using critical race theory (Delgado & Stefancic, 2001)
RefugeeCrit offers a defined lens to research educational policies and experiences of refugee children in early childhood. We
qualitatively review interdisciplinary research and theory (e.g., ECE, political science, and law) to develop the central tenants
of RefugeeCrit treating existing work fairly and accurately. RefugeeCrit explains marginalisation of refugee children from an
interdisciplinary angle and offers counter-narratives to dominant stories of trauma, violence, damage, and neediness, which
create barriers to equitable opportunities for refugee children. We see narratives and stories as critical methodological tools
to study refugee children and their families that are legally and economically chained to their refugee status. RefugeeCrit
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untangles stories of refugee children and their families that, left unstudied, could function as self-fulfilling mechanisms of
oppression in the education system and society.

Keywords: refugee critical race theory, RefugeeCrit, critical race theory, refugee children, ECE

Summer preschool intervention programme for Syrian refugee children: Language proficiency and socio-emotional gains
ERSOY ERDEMIR, Bogazici University, Turkey

This research investigated the effects of an accelerated quality preschool education programme, implemented by Mother-
Child Education Foundation (ACEV) in Istanbul, on 5-to-6 year-old Syrian refugee children's Turkish language learning and
socio-emotional skills. Humanitarian emergencies such as war and displacement, might have perpetuating effects on
psychosocial and academic development of refugee children (Mollica et al., 2004). Early intervention programmes designed
for refugees decrease vulnerability and foster resiliency, thereby strengthening psycho-social wellbeing and supporting
school readiness (Dybdahl, 2001). This research is informed by studies of ECE as intervention programmes to support school
readiness of at-risk children (e.g., Bekman, 1998, Myers, 1992, Ramey 1994, Reynolds & Ou, 2003). We collected 332
observation forms on different domains of Turkish language development and socio-emotional skills of 128 Syrian children.
18 programme teachers and 32 parents were interviewed. Data were analysed using emergent coding and constant
comparison. Programme curriculum was designed as linguistically and culturally responsive. One Syrian and one Turkish
teacher co-taught per classroom. These provided children safe, sensitive and supportive classroom environment. Children's
receptive language skills in Turkish preceded expressive proficiency. Their vocabulary repertoire expanded. They developed
socio-emotional skills such as helping, sharing, collaborative play, conflict resolution through negotiation, and recognising
and expressing emotions. Many of these gains were carried to home setting which inadvertently transformed home practices
and parental attitudes. Policy-makers should develop preschool intervention programmes tailored to the language and
psycho-social needs of refugees to help them make a smooth and ready transition to formal schooling in the country of
migration.

Keywords: refugee, intervention, school readiness, language, socio-emotional
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THE DEVELOPMENT OF A RESEARCH KINDERGARTEN AT MERSEBURG UNIVERSITY OF APPLIED SCIENCES, FROM 2006 TO DATE
Self-organised Symposium

CHAIR: SANDRA FRISCH, Merseburg University of Applied Sciences, Germany

This symposium gives you a short introduction to the development of CampusKids - the research kindergarten at Merseburg
University of Applied Sciences - and has the intention of initiating a wide and international discussion of this idea. This
example shows the many different benefits that professionalisation in a kindergarten at a university can create. The first
paper deals with the history of CampusKids and what had to be done to turn a former day-care facility in times of need into
a professional kindergarten. The second paper explains in detail what a research kindergarten means to us. It outlines who
is involved and who the players are in this institution. The third paper is an initial example of a theory-practice-transfer. It
shows how the theoretical topic of sex education at Merseburg University of Applied Sciences has created benefits for the
day-to-day professional work at CampusKids.

The development of a research kindergarten
ANIKA NAR, Merseburg University of Applied Science, Germany

What does it take to turn a day-care facility in times of need into a research kindergarten and what does the process of
professionalisation mean for a multi-professional team comprising pedagogues and students? Pedagogical work is a work
that needs to be professionalised (Oevermann 1996). Thus we ask what kinds of challenges have to be faced during this
complex process of change - both theoretical and practical? CampusKids was founded as a student project. Students provided
childcare for the children of students. This allowed students with children to attend lectures and seminars even in the
evenings or at the weekend, when most of the other local kindergartens are closed. About 30 children attend CampusKids in
one way or another - some come to us several days a week while others only come for a few days per semester. But what are
the challenges of this setting and how can we accompany the development of the children? The growing professionalisation
of pedagogical work came increasingly into focus. To further develop the project now a multi-professional team of
pedagogues and students takes care of children of all ages. To ensure children's rights of protection, participation and
development, in our multi-professional team professionalisation and development of a corporate understanding of
individual, value-orientated and participatory pedagogical work happened. What was our way of professionalisation and what
are your experiences? We focus on the process of professionalisation in a kindergarten which includes the campus as an
important environment in our day-to-day pedagogical work.

Keywords: professional work, students’ project, multi-professional team, campus as environment, close to learning facility
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What does a research kindergarten mean to us?
SANDRA FRISCH, Merseburg University of Applied Sciences, Germany

Our aim is to establish a research kindergarten. In contrast to many other concepts of kindergarten we want to perceive the
kindergarten as a place of learning, a learning organisation (Senge 2011). Every day children learn new things and try to
understand the world a little better. They do research with the same interest as we do and with similar tools. The children
participate in the campus life, get in touch with people in their daily lives and watch them going about their daily work. They
gradually become part of the campus as a place where their parents study and work. Our task is to carefully observe the
children in order to identify their real interests and support them in doing their research. This process encourages us to reflect
upon our behaviour. Students and academic staff can do research to improve the practical work. The practical experience
gained is combined with the topic of early childhood as a teaching subject. The research kindergarten was the result of a
democratic discussion with all participants: children, parents, pedagogues, students and academic staff. Proposed research
projects are evaluated by a scientific committee. Selected research is done sensitively, participation is always for all by choice.
All findings are anonymised. The aim is to work out what theory means in practice and what practical experiences mean for
theory - a never-ending process. CampusKids should be a centre of sensitive theory-practice-transfer and a place of interest
and debate for other kindergartens, too.

Keywords: research kindergarten, learning organisation, theory-practice-transfer, professionalisation, reflection

Emancipatory sex education in early childhood - An initial theory-practice-transfer project
ANIKA NAR, SANDRA FRISCH AND ANIKA BECKER, Merseburg University of Applied Sciences, Germany

What does theory and practice of emancipatory sex education mean in early childhood and what is important for day-to-day
professional work? The aim of emancipatory sex education is to promote the development of the whole personality. To
achieve this aim the children need time and space for exploration and action, to discuss values and to improve their social
competences. That helps them to feel physically and psychologically well and to stay healthy (Kiihn 2016). But what is
necessary in order to deal professionally with this important theme of education? What does children's sexuality mean in
contrast to adults' sexuality? What are the sexual experiences of children in the early years? Although there is an obvious
correlation between emancipatory sex education and the topics body, wellbeing and movement, what is the connection
between sex education and communication, interculturality and social experiences and what should the pedagogue consider?
We reflected our practice, including the research on this topic and created a concept, which was the base for a qualitative
research oriented discussion with experts to gain further findings. Children have the right to make individual emancipatory
sexual learning experiences and need pedagogues that accompany these situations carefully and professionally. We discussed
our aim and later our findings with pedagogues, children, parents and experts to create a corporate way of understanding
and acting. Together we created a concept for emancipatory sex education in our kindergarten. This symposium will give an
introduction to this important theme and should lead to a lively discussion.

Keywords: emancipatory sex education, research and practice, professional reflection, holistic development, healthy identity
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PRAXEOLOGICAL RESEARCH: A MODE TO INVESTIGATE THE CONNECTIVITY BETWEEN PROFESSIONAL DEVELOPMENT AND
CHILDREN’S PARTICIPATION

Self-organised Symposium
CHAIR: JOAO FORMOSINHO, Polytechnic Institute of Porto and Childhood Association, Portugal

Praxeological research (Formosinho & Oliveira-Formosinho, 2012, Pascal & Bertram, 2012) is a very useful tool to investigate
the connectivity between professional development and children’ participation. Praxeological research is focused at the heart
of praxis, that is, around knowledge built on situated action and infused with theories and beliefs and values as a way to
understand change and growth processes. This symposium is organised in three papers. The first one (Joao Formosinho)
presents praxeological research as a social science of the social, the second one (Pascal & Bertram) evaluates a praxeological
project which aimed to explore how creative partnerships between artists, early years practitioners and children might work
to establish new creative pedagogical relationships and enhance arts and cultural education of young children. The last paper
(Julia Oliveira-Formosinho and Monica Pinnazza) presents a shared approach between a Portuguese and a Brazilian project
to participatory professional development aiming at making real children’s participation in pedagogic development.

The contribution of praxeological research to enhance children’ voices in the transition from pre to primary school
JOAO FORMOSINHO, Polytechnic Institute of Porto and Childhood Association, Portugal

This paper intends to show the contribution of praxeological research to transformative processes illustrating with a research
listening to children’ voices in the process of transition from pre to primary school. The study was carried out in the realm of
Pedagogy-in-Participation (Oliveira-Formosinho & Formosinho, 2016), the pedagogical perspective of Childhood Association,
and relates to praxis that has been developed around transitions in ECEC contexts in the last ten years. Praxeological research
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in education has emerged recently as a powerful alternative for the change of pedagogical praxis, the transformation of
educational contexts and the construction of empirical knowledge about complex educational realities. Praxis transformation
is at the heart of this study. Educational research developed initially using the natural science model led to oversimplifications
as the natural sciences paradigm is not adequate to conduct research in social sciences since the object of the research is not
aninert raw material. The methodological nature of the case study presented is praxeological, i.e., it is centred on the evolving
nature of praxis, densely documented and analysed, showing a polyphony of voices in the whole process. Ethical concerns
included informed consent of children, parents and professionals, and confidentiality assurance, following EECERA code of
ethics. Praxeological research allows first and foremost to highlight children’ competence about a process of transition which
concerns their lives. It permits to understand children meaning making about early childhood pedagogy and primary school
pedagogies — teachers and children’ roles, different educational environments, different evaluation processes, different
norms for classroom regulation. Implications for research and practice are addressed, focusing the relevance of listening to
children’ and parents’ voices as a way to better understand their concerns and better support the transitions process.

Keywords: praxeological research, children's voices, pedagogic transitions, pedagogy-in-participation,

Enabling creative pedagogical partnerships between artists, early years practitioners and children: Moonbeams in action
CHRIS PASCAL AND TONY BERTRAM, Centre for Research in Early Childhood, United Kingdom

This paper evaluates a praxeological project which aimed to explore how creative partnerships between artists, early years
practitioners and children might work to establish new creative pedagogical relationships and enhance arts and cultural
education of young children. The study is informed by a participatory pedagogic approach (Formosinho and Pascal, 2016)
and builds on the evaluation of a previous Moonbeams Project (Bertram and Pascal, 2004). The project is informed by the
Reggio educational philosophy (Malaguzzi, Castagnetti, Rubizzi, Vecchi, 1995). It adopts a praxeological research approach
aiming at the transformation of practice. This study is a multi-site, action focused, praxeological project located in nurseries
and schools in central England. It aimed to capture the lived experiences of artists, practitioners and children as they explored
together creative pedagogical spaces. The processes were documented using journals, visual/ film media, interviews, focus
groups and other documentary processes. Ethical concerns included obtaining informed consent of children, artists and
professionals, ensuring confidentiality/anonymity, providing regular feedback to participants and checking for equity, social
justice and benefit, following EECERA code of ethics. This project revealed the possibility of re-creating open, collaborative,
equitable pedagogic spaces in which creativity can flourish in unexpected ways. This project challenges adult led and pre-
planned learning experiences and encourages open, equitable and creative pedagogic partnerships between professional
artists, practitioners and children.

Keywords: praxeological research, creative pedagogy, participatory pedagogy, creative partnerships,

Participatory professional development: the struggle to make real children’ participation in pedagogic development
MONICA PINNAZZA (1) AND JULIA OLIVEIRA-FORMOSINHO (2), (1) University of Sao Paulo, Brazil; (2) Childhood Association
and Portuguese Catholic University, Portugal

The central research aim is the identification of shared saliencies of a specific participatory professional development
approach (Pedagogy-in-Participation - the educational perspective of Childhood Association) as developed in Portugal
(Oliveira-Formosinho 1998, 2016) and contextualised in Brazil (Pinazza, 2014) and its consequence for children’s participation
on their own learning journey. Traditional professional development has followed the path of separation and disjunction
between subjects, contents, contexts and processes (Oliveira-Formosinho, 2009). Dewey (1936) and Malaguzzi (1998) affirm
education as a field per se, a field in its own right, with an integrated approach to children and professional learning that is
contextualised. The theoretical approach used is socio- constructivist and participatory at three levels: theory development
(a theory of professional development), praxis (at the level of its contextualisation to the two countries) and research
(through researching praxeological case studies in Portugal and Brazil). According to Morin (2005), reflexivity is a mental
virtue that searches the meta point of view in knowledge. This study searches for comprehension of the shared meta point
of view in praxeological case studies conducted in Portugal and Brazil at the level of participatory professional development.
Ethical concerns included informed consent of professionals and children and confidentiality assurance, following EECERA
code of ethics. The mains findings highlight shared saliencies among features of the different case studies, as well as
idiosyncrasies of each national context. There are interesting and useful implications for both public policies and higher
education policies about professional development.

Keywords: praxeological research, pedagogy-in-participation, professional development, children’s learning
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ENHANCING THE EDUCATION AND WELLBEING OF DISADVANTAGED TODDLERS THROUGH THE DEVELOPMENT OF TRAINING
MATERIALS TO SUPPORT EARLY YEARS PRACTITIONERS

Self-organised Symposium
CHAIR: HELEN SUTHERLAND, Kingston University, United Kingdom

This is an EU funded project that aims to improve practice of early years practitioners working with disadvantaged toddlers',
in order to help them get a better start to formal education, in the hope that they will maximise their potential and be active
citizens in the future. Through continuous professional development of practitioners - training and job shadowing in England,
Norway and Spain. To improve the quality of provision through a holistic approach using a range of innovative tools to
develop strategies to support the different dimensions of wellbeing.

Enhancing the education and wellbeing of disadvantaged toddlers through the development of training and materials to
support early years practitioners

HELEN SUTHERLAND (1), MONIKA RGTHLE (2) AND ANGELS GEIS (3), (1) Kingston University, United Kingdom; (2) Universitetet
| Stavanger, Norway; (3) Universitat Ramon Llull, Spain

Aims are to: enhance the quality of ECEC developing high quality learning opportunities for early years Practitioners (EYPS)
through CPD, materials and strategies to reduce disparities in learning outcomes affecting disadvantaged toddlers. UNESCO,
2008 recognises the importance of early childhood learning and EURYDICE, 2009 identified this as an especially sensitive
period in a child's development and UNICEF, 2007, identified the importance of wellbeing as a global issue. The UNICEF
wellbeing report cards (UNICEF, 2007, 2011) have been used to underpin the project with the following areas being used: 1.
Toddlers' Wellbeing 2. Toddlers' Voice and Expressions 3. Toddlers' Language(s) 4. Toddlers' Meal Times An interpretative
paradigm applied with action research and case study methodology underpinning the projects approach. The following
methods are being used to gather qualitative data: focus group interviews, discussion foci and reflective sessions. Applicable
ethical guidance adhered to, informed consent gained from all parties and partnership of trust and respect was created.
Secure website for all partners to access with all data anonymised. The ToWe Project is still in progress. However the focus
group findings have been very encouraging with EYPs demonstrating the positive impact the materials have had on their
practice. The final resources, manuals, audit tools, observations and strategies will be available on the ToWe Project website.
EYPs will be able to develop a better knowledge and understanding of supporting disadvantaged toddlers using the different
materials, manuals and audit tools to reflect upon their provision and to improve and develop their practice using these and
the identified strategies.

Keywords: toddlers, disadvantaged, wellbeing, early years practitioners, strategies

Listening to toddlers' voice and expressions
MONIKA ROTHLE AND YNGVE ROSELL, University of Stavanger, Norway

The aim is to advance the empirical knowledge of how a transnational approach to in-service training may influence early
years practitioners' (EYP) support to toddlers' play. Research argues that the UN-Convention on the Rights of Children requires
a change in the educator's relationship to the child (Woodhead, 2008) and to regard play as the child's preferred way of
expression (Bae 2010). Nordic studies emphasise toddlers creating communities in play (Lekken 2000, Palmadottir 2015) and
the dynamics of continuity and discontinuity in their encounters with peers (Rosell 2016). The UN Convention on the Rights
of the Child and Merleau-Ponty's (2002) concept of the lived body subject underpin the reading materials. Action research
and case study approach was applied to this project. With focus group interviews, reflective sessions and pedagogical
documentation used to gather qualitative data. Applicable ethical guidance adhered to, with informed consent gained from
all partners. A guiding principle was to create a partnership of trust and respect. Preliminary findings show reflective
practitioners developing their pedagogical practice in independent ways. Presentation of how six preschools in England,
Norway and Spain used the reading material and job shadowing to reflect upon toddlers' voice and to develop their play
provision through different strategies. Outline the strengths and challenges of applying a manual, developed in a specific
cultural context, in different European countries. The reading material/manual and examples of strategies will be available
on the ToWe Project website in order to support EYP's collective reflection and improvement of practice.

Keywords: toddlers' play, children's rights, peer relations, practitioner's view of children, professional development

Supporting toddlers’ wellbeing
YASMIN MUKADAM AND HELEN SUTHERLAND, Kingston University, United Kingdom

Aims are to: increase EYPs awareness of the complexities of wellbeing, develop effective strategies for good practice to
support toddlers' wellbeing and to help improve the quality of provision for disadvantaged toddlers through development of
a manual and audit tool. TODDLER Project (2010-13) provided a starting point, with Marmot (2010) recognising the impact
of wellbeing on children's development. UNICEF (2007, 2011, and 2013) report cards identified wellbeing as a measure of a
nations standing. UK government All Party Parliamentary Group (2014) identified four strategic areas for developing
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wellbeing. UNICEF wellbeing report cards (UNICEF, 2007, 2011) underpin manual and audit tool. Seven dimensions: 1. Family,
Home and Environmental Factors 2. Health of the Toddlers 3. Setting Environment - Current Practice and Provision 4.
Development and Learning Links made to: 5. Toddlers' Voice and Expressions 6. Toddlers' Language(s) 7. Toddlers' Meal
Times An interpretative paradigm applied with an action research and case study methodology. Qualitative methods used:
focus group interviews, discussion foci and reflective sessions. Applicable ethical guidance adhered to, with informed consent
gained from all partners with anonymity acknowledged. ToWe Project is still in progress. Focus group findings have been
very encouraging as EYPs have identified the positive impact that the manual and audit tool has had, as they reflected upon
the wellbeing of toddlers and develop their provision through different strategies. The wellbeing manual, audit tool and
strategies will be available on the ToWe Project website for EYP to access to develop their knowledge and understanding of
toddler wellbeing. The manual and audit tool will support EYPs reflection and improvement of practice through the identified
strategies.

Keywords: toddlers’ wellbeing, disadvantage, early years practitioners, strategies, reflection

SYMPOSIUM SET A / 22
SUPPORTING CHILDREN’S LANGUAGE AND EMOTIONAL DEVELOPMENT
Individual Papers

CHAIR: SARAH GIRLICH, LakoS - Landeskompetenzzentrum zur Sprachforderung an Kindertageseinrichtungen in Sachsen,
Germany

| want to talk to you
MARIE H@JHOLT, VIA University College, Denmark

This paper focuses on which children in Danish kindergartens approach the professional adults verbally, with which intention
and how they succeed. Which role does factors such as gender, age, background and the physical and psychological
environment play? The project behind the study draws on research by e.g. Hagtvet (2004), Gjems (2009), and Winther-
Lindgvist (2012). The theoretical foundation is the interactional theory of language acquisition as presented by e.g. Vygotsky
(1983) and Tomasello (2003): The child is the prime agent in the acquisition process, scaffolded by professional adults. The
research design is a qualitative study inspired by linguistic ethnography, based on video observations, field notes, interviews
and group reflections. The pedagogues gave oral consent to the researcher. Parents were informed by a general consent in
the kindergarten. All names are anonymised. Observations are of everyday life, allowing participants to move around as usual.
The study shows that the children primarily approach pedagogues who are physically in one place. In general, verbally well-
functioning children over 3.5 years (primarily boys) seem to approach these pedagogues with "stories from everyday life" or
"search for knowledge", whereas younger children and girls generally approach to get short information, help or to get
mirrored. An unorganised "free play"-time in kindergartens, where professionals are often physically and mentally "on the
move", and where no apparent activity is going on, appears to appeal interaction-wise to the verbally strong, older children,
primarily boys. Thus the professional adults must consider their physical and psychological positioning in order to secure
equal opportunities.

Keywords: language acquisition, dialogue, kindergarten, language pedagogy, teacher role
Professionalism in German ECEC: Training teachers to promote language development and transfer into performance

SARAH GIRLICH (1) AND CHRISTIAN W. GLUECK (2), (1) LakoS - Landeskompetenzzentrum zur Sprachférderung an
Kindertageseinrichtungen in Sachsen, Germany; (2) University of Leipzig, Germany

In the current project, we aimed to raise teacher’s awareness of their own usage of language to promote children’s language
development. The main aim was to transfer the theoretical knowledge into professional performance. Many studies show
positive effects on promoting language development with specific strategies (e.g. scaffolding, dialogic reading (Whitehurst,
1988)). However, these strategies need to be trained and find their way into the daily routines. Based on Baldwin and Ford's
Transfer of Training Model (1988) Grossman and Salas (2011) modified the model to show which factors influence the success
of teacher training programmes. In developing a programme for preschool teachers these factors of successful transfer were
considered. They include the design of the training itself, but also work environment and trainee characteristics. A teacher
training programme (N=42 Teachers, N=6 childcare) was developed and accomplished. Factors relating to training design (e.g.
behavioural modelling, realistic training environments), trainee characteristics (e.g. cognitive ability, motivation), and work
environment (e.g. transfer climate, support, follow-up) were considered. Ethical considerations were not necessary. The
internal evaluation of the training will show that factors of transfer need to be considered before developing a programme.
Wirts and Egert will present the results of the external evaluation separately. The implementation of the trained knowledge
is reflected in the professional performance of the teacher in their daily routines, but need to be improved. Our findings have
important implications for teacher professional programmes. Further implications on the evaluation of these programmes
can be made and may be useful for future interventions.

Keywords: professionalism, ECEC, language promotion, transfer of training, language development
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‘This is what my world is like' - Communicating emotional mess through messy play
SUE GASCOYNE, Play to Z, United Kingdom

Explore importance of affordance in shaping children's use of messy play (e.g. sand, water, paint, playdough, gloop, gellybaff,
clay, shredded paper and shaving foam) to regulate and communicate emotions through the transformation of mess. Several
health and wellbeing benefits of natural environments (Kaplin & Kaplin, 1989) and messy play (Hastings, 2013, Dalley, 2008,
Case, 1990, Gascoyne, 2015) are documented. Children's messy play during play therapy sessions suggested they control and
harness the messiness of materials, and contemporaneously, their emotional and behavioural states improve. The study
explored potential links. Qualitative and quantitative data captured children's transformation and control of mess and
improvements in emotional wellbeing. A questionnaire for therapists, clinical observations of resource use, energy and
emotions, analysis of 15 therapy sessions using Hasting's Messiness Scale (2013), analysis of client visual records and multiple
case studies were adopted. The ethical principles underlying play therapy were followed (Play Therapy UK 2016). Permissions
were secured. Children consented to take part and chose to attend. In a therapeutic environment special attributes and
transformative qualities of messy play were apparent. Messy play was used as a conduit for expressing and regulating
emotions. The affordance, mirroring and reflective qualities of resources appeared significant. Deciding what to add to
resources to change their texture, consistency and colour empowers children. Adult's attitude to mess may impact upon
child's experience. School readiness, sensory approaches, value of messy play as a learning tool, complexity of messy play
and importance of pedagogical influence on messy play interactions are significant to mainstream settings.
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Exploring possibilities of bridging assessment in ECE
JUNGEUN YANG AND JIN-HEE LEE, Keimyung University, South Korea

The purpose of this research was to assist early childhood teachers to apply Bridging Assessment and explore its possibility
as an alternative child assessment tool in South Korea. It is built upon Chen and McNamee (2007) who developed Bridging
Assessment, a performance-based assessment consisting of 15 classroom activities and rubrics, based on the multiple
intelligences theory by Gardener and the activity theory by Leontév. Both action research and qualitative research methods
were utilised as we hoped participating teachers to find their own ways to meaningfully make use of alternative assessments.
Participants were 1 teacher from a childcare centre and 2 from a public kindergarten. Collected data consisted of 63
participatory observations, informal conversations after each evaluation activity, 12 in-depth interviews, phone
conversations, e-mail correspondences, child assessment record sheets, teacher journals, and daily research logs. Qualitative
data were transcribed and analysed using the QSR NVivo 10.0 programme. The participants were informed of the research
purpose, process, and measures to protect their anonymity and confidentiality, as well as their right to withdraw at any time.
In applying Bridging Assessment, accumulated practice knowledges of the participating teachers allowed them to move
beyond perceiving assessment as burdensome ordeals, utilise curriculum-embedded assessment more meaningfully, and
have deeper understandings of their children, although they still agonised over practical concerns. The results illuminated
possibilities to overcome individual-oriented and result-oriented assessment practices. It suggested the critical importance
to develop/implement meaningful assessments to better understand children's minds and bridge teaching and learning based
on more authentic assessment.

Keywords: child assessment, alternative assessment, ECEC, performance-based assessment, curriculum-embedded
assessment

Correlation between the results of expert assessment and preschool teachers' self-assessment of learning environment
quality with ECERS-R and the teachers' personality traits

TATIANA LE-VAN (1), IGOR SHIIAN (1), OLGA SHIYAN (1), TIGRAN SHMIS (2) AND ANASTASIA BELOLUTSKAYA (1),

(1) Moscow City University, Russia; (2) World Bank, Russia

The aim is to study the possibility of using ECERS-R assessment results as the basis for in-service preschool teachers training.
ECERS is used in different countries for quality assessment (Sheridan, 2001, Tietze et al., 2005, Hu et al., 2015, Shiian et al.,
2016, etc.). The study is based on Vygotsky's approach to teacher's role in education: teachers take into consideration child's
individuality and help to acquire cultural means. The quality of learning environment in 423 Russian preschools was measured
with ECERS-R in the National Research of Education Quality (2016). Randomly 52 preschools were selected from the sample.
The teachers, who work in these preschools, filled in the questionnaire (based on ECERS-R items) for self-assessment. Also
"Big Five Inventory" test was used for the same respondents to study their personality traits. Correlation analysis of
measurement results, self-assessment and traits was made. The research was carried out in accordance with Code of Ethics
of the Russian Psychological Society. Average mean of quality in studied sample - 3, 35-3, 37. Correlation between high scores
in some items and teachers' personality traits is detected: «Space for children privacy protected from intrusion» and
extroversion (p=0,37), «Variations in schedule meet children's individual needs» and openness to experience (p=0,28).

34



Correlation between overestimation of scores by teachers (more than 2 points) in some items and most dimensions of
personality (neuroticism, introversion, antagonism, closeness to experience) is detected. Results of the research are used for
reconstruction of the system of preschool teachers' in-service training in Russia.

Keywords: quality of preschool education, ECERS, teacher's personality dimension, teachers' professional development,
methodology of in-service training

Quality assessment in international research: The CLASS case
GIULIA PASTORI (1), CLAUDIA GIUDICI (2) AND VALENTINA PAGANI (1), (1) University of Milan- Bicocca, Italy; (2) Reggio
Children, Italy

This study, carried out in cooperation with Reggio Children and set within the European project CARE, presents a critical-
cultural approach to quality assessment. The increasing 'globalisation' of assessment measures, besides carrying undeniable
advantages (Limlingan,2011), may lead to pitfalls, especially if the complexities of their cross-cultural use are not taken into
account (Dahlberg, Moss & Pence, 2007, Tobin, 2005, Vandenbroeck & Peeters, 2014). Even tools with a solid theoretical and
empirical background and widely spread internationally, cannot be considered culture-free, unavoidably reflecting values and
methodological assumptions typical of their cultural cradle (Pastori & Pagani, forthcoming). This issue has received only
marginal attention (Douglas, 2004, Fenech, 2011, Ishimine & Taylor, 2014, Mathers et al., 2007, Sheridan, 2007). This study
aims at addressing this gap, focussing specifically on the CLASS (La Paro et al., 2012, Pianta et al., 2008). This study adopted
a participatory approach and drew on the field of cross-cultural research. A mixed methods design was adopted. Italian ECEC
experts and teachers were involved in focused observations and dialogues to compare their local-cultural pedagogy with the
tool perspective. The qualitative exploration was complemented with a quantitative analysis of the tool, in order to test at
statistical level its applicability and generalisability to the Italian ECEC context. Participants were informed of the goals of the
study. Their voluntary consent was required. Qualitative and quantitative results combined challenge the taken for granted
universality of the CLASS framework. This study offers interesting insights into a methodological and theoretical reflection on
universal vs culture-related views on education and quality, and highlights the value of adopting a balanced critical-cultural
approach to quality assessment.

Keywords: cross-cultural research, quality assessment, standardised instruments, mixed methods, participatory research
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SUPPORTING CHILDREN'S SOCIAL-EMOTIONAL COMPETENCE IN ECEC THROUGH PAPILIO PROGRAMME
Self-organised Symposium

CHAIR: MERJA KOIVULA, University of Jyvaskyld, Finland

In this symposium we discuss supporting children's social-emotional competence in the context of ECEC through introducing
intervention programme Papilio. Papilio is a developmentally focused, research-based intervention programme targeted on
primary prevention of behavioural problems and on supporting the socio-emotional competence of preschool children. In
this symposium we explore the principles, implementation and the applicability of Papilio-programme in the Finnish ECEC
context from the perspectives of children and teachers. The data consists of interviews of children and teachers, narrative
diaries of teachers, and video observations. The data were analysed qualitatively by using content and discourse analysis. The
results suggest that implementing Papilio has influenced the activities in the day care centres: it has altered teachers' and
children's roles, increased naming of emotions and emotion related conversations, strengthened children's social
relationships and increased imagination in children's play activities, which we discuss further in this symposium.

Papilio programme in supporting children's social-emotional competence from the perspective of children
MERJA KOIVULA AND MARJA-LEENA LAAKSO, University of Jyvaskyld, Finland

This presentation discusses the significance of supporting young children's social-emotional competence through introducing
the measures of Papilio programme. Papilio, originally developed for ECE in Germany, is a developmentally focused, research-
based intervention programme focusing on primary prevention of behavioural problems and on supporting the socio-
emotional competence of preschool children. The programme grounds on scientific evidence, social-learning theories, and
social information-processing models (Scheithauer et al., 2008). There exists need for intervention programmes: difficulties
in children's social-emotional competences, and in emotional and behavioural regulation are relatively common already in
young children under the age of 7. The ability to recognise one's own and others' emotions, regulate emotionally-grounded
behaviours, and to understand the ways of social interaction are challenging skills, in the learning of which the child needs
adult's support. Here, we introduce the three child-centred measures of Papilio: Toys-go-on-holiday-day, Paula and the Pixies
in the Box and Mine-yours yours-ours game and explore children's perspectives and experiences regarding their
implementation. The data were collected by interviews and observations and analysed by content analysis. Ethical guidelines
of good scientific practice were followed throughout the research process. These include informed consents from children,
respecting their rights to anonymity, confidentiality, self-determination and privacy, and protection from discomfort. Children
related positively on measures, especially to Paula story and mine-yours yours-ours game. Toys-go-on-holiday-day divided
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slightly opinions: some children found it challenging. The main findings will be discussed in detail during presentation. The
findings suggest that implementing intervention programme Papilio can promote children's agency and social-emotional
competence efficiently, from also children's perspectives.

Keywords: social-emotional competence, Papilio, evidence-based intervention, implementation, children's perspectives

Finnish educators' opinions of the implementation of the Papilio-method in ECE
MERJA KOIVULA (1) AND MARITA NEITOLA (2), (1) University of Jyvaskyla, Finland; (2) University of Turku, Department of
Teacher Education Rauma, Finland

The aim of this research project is to explore the implementation and the effectiveness of Papilio-programme in the Finnish
context of ECE. In this presentation we will concentrate on teachers' experiences in implementing Papilio in ECE. The
effectiveness of Papilio programme has been proven in Germany by a large-scale, controlled longitudinal study, ALEPP. In this
paper we explore the implementation and the applicability of Papilio-programme in Finland. Research on children's social
and emotional development suggests that ages 3-6 years are most critical time for children's social and emotional learning
(Bierman & Motamedi 2015). Well-designed curriculum components and teaching practices promote children's social-
emotional learning by strengthening children's social and emotional competence. The responsibility of the educators' is to
support children's social and emotional development effectively by evidence-based pedagogical methods and practices
(Kostelnik et al. 2015). The data of this study were collected by interviewing 15 teachers, focusing on their perspectives
concerning the implementation Papilio and its influence on children. The data were analysed utilising content analysis. The
personnel of the kindergartens also filled questionnaires by which we gathered information and proposals for improvement
corresponding Papilio materials and practices (N=18). Good ethical scientific practice was followed, e.g., informed consents
from children respecting their rights, privacy and protection. Preliminary findings suggest that educators' experiences of
Papilio were positive, although they also identified some practical challenges. The findings will be discussed more detailed
during presentation. In practice of ECE there is an increasing need of systematically implemented, well-planned and evidence-
based SEL-methods.

Keywords: Papilio-method, social competence, social-emotional learning, teachers, ECE

The role of educators' on Toys-go-on-holiday-day: Experiences of educators' and children
RIITTA VIITALA, University of Jyvaskyld, Finland

The primary aim of this study is to examine what kind of experiences the educators have on their role during Toys-go-on-
holiday-day. The research clarifies besides experiences, what kind of reasons they give for success or failure in implementing
Toys-go-on-holiday-day. Also children's perspective concerning educators' role is investigated. In Papilio-programme
educators have an important role in guiding children's socio-emotional development. Play is an essential part of children's
socio-emotional wellbeing. It gives opportunities for children to make friends, practice social communication etc. According
many studies it's evident that for successful play educators' role is significant (e.g. Suhonen et al. 2015). The data of
investigation were collected by interviewing educators and children. The data were analysed by content and discourse
analysis. The research includes an informed consent process. Participants' anonymity is protected by pseudonyms. The
confidentiality of the data is respected. By these means ethical guidelines of good scientific practice were followed
throughout the research process. The educators' descriptions of their role during Toys-go-on-holiday day were polarised.
They considered themselves as actively participating in children's play but then again, were also uncertain what to do: guide
or not to guide play. In children's accounts there was no difference in educators role during Toys-go-on-holiday compared to
an ordinary day. The educators described success or failure in implementing Toys-go-on-holiday day by using child discourse
(e.g. "children's special needs"), programme discourse (e.g. "the programme is unrealistic") or reflect discourse (e.g. "are we
educators engaged enough"). The findings highlight assessing educators' commitment in guiding play.

Keywords: play, educators' role, Papilio, social-emotional development, children's perspectives
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CELEBRATION OF CHILDREN'S PLAY

Self-organised Symposium

CHAIR: ALISON CLARK, Thomas Coram Research Unit, United Kingdom

Opinions about the meaning of play may differ, and even be contradictory, from different angles and positions. Our
symposium is based on two ongoing projects about dramatic play in ECEC. Through focus group interviews with respectively
teachers and parents in ECEC, our aim is to explore professional, parental and political perspectives when it comes to free
play in children's daily life in ECEC. Our aim is to enlighten children's right to dramatic, spontaneous play, and rethink taken-
for-granted perceptions about play. Different and multiple perspectives can prevent or promote children's free playful
interactions. In the interviews as well as in our analysis we pay attention to ethical challenges, and are concerned to ensure
that our informants are respected and recognised throughout the process.
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Time and space for children's spontaneous play at risk in ECEC
KRISTIN DANIELSEN WOLF, Oslo and Akershus University College of Applied Sciences, Norway

The research-focus is on children's spontaneous play in ECEC. The aim is to enlighten children's right to spontaneous play,
and discuss conditions for play and ECEC-staffs participation in children's play. In Norway, there has been an increasing focus
on ECEC as a learning area. UN (2013) has warned that more focus on academic learning, in formalised ways, can supplant
time for children's play. If children's possibilities to free play would be limited, so would their rights to express themselves
and participate as child-sized citizens (Jans 2004). There are multiple concepts of play (Sutton-Smith 1997). | understand play
as an aesthetic, cultural way of being and acting (Guss 2015, Gadamer 2010). Children are typical playful beings (Jans 2004),
though human beings in every age may be Homo Ludens, playful persons (Huizinga 1956, (Sutton-Smith 2008). My qualitative
project is inspired from ethnography, designed as a fieldwork in two ECEC-institutions. | have done observations in everyday
life and focus group interviews with the teachers. Research requires sensitivity, respect and responsibility towards the
participants in the Field. Especially with children, sensitivity towards their expressions of consent is required. My ethical
considerations are entangled within the whole research process (Creswell 2014). There is need of more and complex
knowledge about play in ECEC. When staff have a complex knowledge and engage in playful interactions, they reports a better
knowledge of each child, and understanding of children's life worlds. Findings could influence political or educational
decisions about ECEC, as well as further research on children's and staffs play.

Keywords: play, playful beings, learning, complex knowledge, education

Dramatic play as an aesthetic expression
KNUT KRISTENSEN, Oslo and Akershus University College of Applied Sciences, Norway

This presentation will discuss Faith Guss theory on Play-drama (dramatic play) as an aesthetic expression where children
intuitive use elements we find in the art of theatre. Guss (2001) finds that the aesthetical elements in theatre such as role
figure, dramatic actions, time and place, tension, symbols and rhythm, tempo are also present in children's play-drama. Guss
research shows that children when producing their dramatic play, use strategies that have several similarities with the
performance actions to the dramatist, director, scenographers, and prop persons. In dramatic play children express their
thoughts, ideas and feeling by using dramatic form. Dramatic play can be seen as an aesthetic practice aiming at creating a
form that corresponds with the child’s ideas and feelings, a "potential space" (Winnicot 1972) where children and adults can
explore new dramatic expressions. Through focus group interviews with teachers and parents, our aim is to explore
professional, parental and political perspectives when it comes to free play in children's daily life. In the interviews and in our
analysis we pay attention to ethical challenges, and are concerned to ensure that our informants are respected and
recognised throughout the process. Our research shows that children and adults can compose a dramatic play together if the
adult is willing to be creative and use her open and inviting play skills. Creating a supportive pedagogical programme for
dramatic play, will include teachers that have knowledge about play as an aesthetic expression, and are able to develop an
environment that inspires children's dramatic play.

Keywords: dramatic play, aesthetic expressions, performance actions, Faith Guss, creativity

Celebration of children's play - Some preliminary results
ANNE GREVE, Oslo and Akershus University College of Applied Sciences, Norway

Our study focuses on children's right to spontaneous play and sets out to rethink taken-for-granted perceptions about play.
The aim of this presentation is to reveal some of our preliminary results. Previous research (e.g. Biesta, 2013, Guss, 2015,
Sommer, 2012) show that the learning of academic skills in ECEC is highly valued and that this might be at the cost of play.
Inspired by Bronfenbrenner's theoretical framework, we will investigate the connection between policy, local frameworks,
education and practice in ECEC. We will use empirical data from interviews with teachers and staff in four ECEC institutions.
In this presentation we will analyse both quantitative and qualitative material and discuss our findings in relation to policy
documents and theories/concepts of play. We have paid particular attention to ethical challenges throughout the interviews
as well as in our analysis, and are concerned to ensure that our informants are respected and recognised throughout the
process. The local authorities highlight language training for all children and preschool training for the five years olds. This
might be at the expense of children’s free play. There also appears to be a lack of knowledge about dramatic play among the
staff in kindergartens. However, the staff do manage to organise and strengthen dramatic play despite these difficulties. The
parents are most concerned about their children's wellbeing, their possibilities to participate and being given time to play
with their friends. These findings can form the basis of new policy decisions and research on dramatic play.

Keywords: dramatic play, children's rights, academic learning, policy framework, spontaneous play
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CHAIR: TULLIA MUSATTI, Institut of Cognitive Sciences and Technologies - National Research Council, Italy

"That's the way it was": Children's and parents' reflections regarding pedagogical documentation
KARIN ALNERVIK AND CHARLOTTE OHMAN, Hégskolan for larande och kommunikation Jénkdping, Sweden

The study aims to develop knowledge concerning how children and parents reflect on and make meaning of pedagogical
documentation gathered in Reggio-inspired preschool projects. From a pedagogical documentation perspective, children are
understood to be knowledge creators, it is therefore important to make children's voices visible (Dahlberg, Moss & Pence,
2001) However, questions have been raised about (a) if and how children are given opportunities to participate in the
production of pedagogical documentation (Lenz Taguchi, 2012, Lindgren, 2012), and (b) the ethics of representing children in
the documentation (Lindgren 2016). Our theoretical framework is based on Biesta's (2006) concept of the rational community
and the community-without-community. The study data was gathered through focus groups with eight children and their
parents. The children and parents were asked to review samples of pedagogical documentation from the child's time in
preschool. The documentation was also used as stimulus material during the interview. Finally, the parents were also asked
to discuss with their children their memories regarding how it felt to be documented. Interview transcripts were subjected
to narrative analyses. Informed consent was obtained from all study participants. Three themes emerged concerning the
experience of working with and being a part of the practice of pedagogical documentation: a sense of context, the sense of
participation and the sense of a way to explore life. Our analysis highlights that the children had opportunities to participate
in the practice of documentation in a project and therefore their voices were supported in "breaking into the world".

Keywords: pedagogical documentation, narrative analyses, project, preschool, child and parent participation

Pedagogical documentation: The child's voice?
HELEN KNAUF, University of Applied Sciences Fulda, Germany

In the literature, pedagogical documentation is often described as a means of understanding and recording children's
perspectives. The paper investigates the extent to which documentation practices in German ECE (ECE) centres do in fact
promote child participation. The article is based on data from two studies, which analysed portfolio entries (Knauf 20173, doi:
10.1007/s10643-016-0791-0) and learning stories in German ECE centres (Knauf 2017b, doi: 10.1007/s10643-017-0863-9).
For the present article, the results of both studies were re-evaluated with a view to child participation. Pedagogical
documentation is approached as a key process in ECE and analysed as a paradigmatic example of the realisation of child
participation. The qualitative material is evaluated via a document analysis based on the principles of grounded theory. The
article only uses anonymised documents that were analysed with the consent of the ECE centres, thus safeguarding the
children's personality rights. In practice, pedagogical documentation exhibited significant variation. The portfolios and
learning stories allowed us to identify certain aspects of documentation that promoted child participation and others that
hindered it. In the course of the paper, this contradictory character of documentation is elucidated and systematised via
numerous examples. In broader terms, the results indicate the contradictory manner in which children are regarded in ECE
theory. On the one hand, they are generally seen as active subjects, yet on the other, they often remain merely the object of
adults' discourses.

Keywords: participation, pedagogical documentation, portfolio, learning stories, accessibility

ProuD! To Improve ECE services and professional development by exchanging pedagogical documentation across Belgium
and Finland

LISELOTTE VANDENBUSSCHE (1), INE HOSTYN (1), ANNA-RIITTA MAKITALO (2) AND SYLVIA TAST (2), (1) Artevelde University
College, Belgium; (2) Metropolia University of Applied Sciences, Finland

The third phase of our research project ProuD! investigated how the international exchange of pedagogical documents among
partner organisations in ECEC stimulated professional group reflection and individual pedagogical growth. In two earlier
stages of our research we investigated the current use of pedagogical documentation in ECEC organisations in Belgium and
Finland, and we designed a tool to enhance professional reflective practice and individual growth. The professionalisation of
ECEC staff as an important European objective (European Commission, 2014, Urban et al., 2011), the need for a better
understanding of professional development in ECEC (Sheridan et al., 2009), the advantages of pedagogical documentation
(Burrington & Sortino, 2004, Giudici et al., 2001), and the importance of group reflection within high quality ECEC formed the
framework of this research. Professionals in ECEC from Belgium and Finland exchanged pedagogical documentation and
reflected in groups by means of the ProuD! tool. Data from focus groups with staff members and researchers' logbooks
formed the basis of a qualitative data-analysis and enabled us to finalise our design research. An informative movie and
document together with a visit, guaranteed accurate informed consent. From a shared objective to secure children's rights
and create optimal conditions for their learning and development, the exchange of pedagogical documentation across
countries enhanced the demonstration of practice among professionals and provoked further thinking, thus benefitting
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reflective group learning. The excitement of exchanging specific pedagogical practices across organisations and countries by
means of the ProuD! tool triggers a higher pedagogical awareness and stimulates professional self-esteem.

Keywords: pedagogical documentation, ECEC, preschool education, international exchange, professional development
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A universal and transferable quality rating scale - Is it possible?
TANYA RICHARDSON, University of Northampton, United Kingdom

This paper will discuss the research behind a new transferable quality framework that aims to identify features of early
learning environments that affect young children’s speech and language development. Although early years quality
assessment tools exist (Harms, Clifford and Cryer, 2005; Siraj, Kingston and Melhuish, 2015) they are not easily transferable
between indoor and outdoor environments. It is not currently possible to draw a direct comparison between the quality of
learning environments and apply to any cultural environment, particularly with regards to speech and language development.
This was an explanatory multiple case study, with the “cases” being different early years learning environments. This research
was located within the interpretive paradigm. Stakeholder’s views and opinions were gathered, by the use of semi-structured
interviews, on what constitutes a quality learning environment, with focus on children’s language development in the indoors
and outdoors, as well as stakeholders’ views concerning the impact of the environment on young children’s utterances, and
on their speech and language development. Stakeholders included parents, practitioners and children and BERA (2011)
guidelines were followed meaning participants were protected from harm and confidentiality was maintained. It is argued
that although it appears to be extremely difficult to reach a general consensus on what constitutes quality, there is a need
for a rating scale that is transferable between environments. The next phase of this research will involve compiling a rating
scale and piloting it within a variety of learning environments in order to establish a universal tool.

Keywords: quality environments, speech and language development, outdoor play, rating scales, universal

Problematising the role of 'quality' ECE in the Global Education Reform Movement
ELISE HUNKIN, RMIT University, Australia

In the recent decades, a global education policy paradigm has emerged, signalling an increasingly global field of education
policy governance. This paper notes the increasing subsumption of ECEC into the global education reform movement. It is
argued that ECECs realignment with education policy relies on the reform discourse of quality, and its assumed human capital
potentials. This study extends of the work of Ball (2012) and Rizvi and Lingard (2010), who consider the implications of a
global education reform movement for education, by situating quality ECEC within that movement. Employing Foucauldian
genealogy, the recent Australian 'Education Revolution' reform initiative is used as a context through which to critique the
discursive and non-discursive implications of governing ECEC through national and global fields of comparison. Inscribed
within the post structural tradition, genealogical approaches aim to construct a history of that which is assumed to be without
history. In practice, it involves the inductive review of numerous documents including policy, historical and academic texts. A
governmentality (Foucault, 1991) theoretical framework supports the analysis of policy as 'operationalised political thought'
(Doherty 2007, p. 251). University ethics approval was obtained. It is cautioned that policy efforts to 'see' and govern quality
in ECEC settings within and between countries are increasingly altering the settings themselves. Developing a greater
awareness of these alterations and the power relations in which they sit can assist ECEC stakeholders to re-open
conversations about early childhood services, including their missions, value and potential.

Keywords: early childhood, policy, reform, governance, genealogy

Mind your own business: Struggles to retain complex meanings of quality in ECEC policy
HELEN LOGAN, Charles Sturt University, Australia

This presentation discusses insights from a study which sought to examine how meanings of quality were constructed in ECEC
policy history. The study draws on interviews with elite informants whose experiences as policy makers span 40 or so years
in Australian ECEC policy making contexts, between 1972 and 2009. Drawing on a post-structuralist theoretical frame, this
paper employs a Foucauldian influenced approach to discourse analysis (Foucault, 1972). Given the complexity of policy
making contexts, an adaptation of Bradley's (2011) categories was utilised to categorise the elite informants as policy insiders
according to their roles and positions within organisations. Bacchi's (2009) approach to policy analysis was drawn upon to
critically analyse the effects of policy insider categories on meanings of quality through 'what they are', 'what they do' and
‘the world in which they live' (Foucault, 1985, p. 10). The use of accounts from elite informants poses risks to anonymity.
Hence, all informants were de-identified through the use of pseudonyms and policy insider categories to ensure
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confidentiality when reporting the data. The findings raised questions about what could be known and spoken about
meanings of quality in policy making processes. They suggest the innermost categories of policy insiders struggle to retain
complex meanings of quality in final ECEC policy decisions. Implications for policy and practice arise if complex meanings of
quality are narrowed. This narrowing diminishes possibilities for what quality could be and may lead to an emphasis on
simplistic solutions to quality in future ECEC policy.

Keywords: quality, policy, history, discourse, Foucault
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Welfare and life in ECE: An ethnographic case study in a school in Pistoia
MARIA RIERA AND CATALINA RIBAS, University of Balearic Islands, Spain

The aims of this study is to identify and promote the dimensions of wellbeing of the early childhood school daily life. Previous
research is being published Ribas, 2011, Riera, Ribas & Ferrer, 2014, Hoyuelos & Riera, 2015. This study is based on the quality
of life and wellbeing (Sabeh, Verdugo, Prieto & Contini, 2009), the need and rights of children (Lurgat, 1986, Brazelton
&Greenspan, 2005, Barudy, 2005) and the school as a context for children development and wellbeing (Becchi, 2010,
Dahlberg, Moss & Pence, 2005). The research is an ethnographic study on how to promote the wellbeing of children at the
Filastrocca School (Pistoia, Italy). In order to know the details of the everyday life in depth and their significance, we have
implemented interviews, field notes, records, photographs, observations. This is complemented by a retrospective narrative,
through the parameters of wellbeing, identified by Sabeh, Prieto, Verdugo & Contini (2009). The use of images and protected
personal data was allowed by the participants for educational research purposes only after data handling policies were
exposed to them. The analysis shows how the organisation of time, spaces, relationships, activities and projects in this school
promotes the wellbeing in each of the dimensions: emotional, relational, cognitive, physical and material. The system of
categories used for to analyse the dimensions of wellbeing can serve as a guide for the practitioners of ECE to observe, analyse
and evaluate the educational contexts.

Keywords: ECE, wellbeing, ethnographic study, quality of life, early childhood school daily life

Toddlers’ social competence, play, movement skills and wellbeing
AUD TORILL MELAND, ELSA KALTVEDT AND INGUNN UGELSTAD, University of Stavanger, Norway

The aim of the study is to investigate the relationship between toddler's (age: 30-33 months) wellbeing (WB), play (PL), social
competence, (SC) and movement skills (MS) in Norwegian ECEC-institutions. We expect that there is a mutual process of
interaction between movement, social competence, play and wellbeing. Further, if movement skills, play and social
competence contribute significantly in predicting toddlers' wellbeing. This study constitutes part of a Norwegian longitudinal,
interdisciplinary project: The Stavanger Project — “The Learning Child”. The present study involved 535 boys and 509 girls.
Researchers state that children's social and emotional competence, play, movement skills and wellbeing develop through
action and experience in everyday activities (Kennedy-Bahr et. al 2015). Little research has been conducted on the
connections between movement skills, social competence, play and wellbeing. The study is a longitudinal research project.
Data were collected through structured observations of 1044 toddler. The children were observed in natural surroundings by
educators. The method is gentle and non-intrusive for the children. The research is based on the Norwegian Social Science
Data Services ethical programme. The results confirm a positive correlation between the variables, and PL, SC and MS explain
73% of the variance in WB. This means that participation in toddler co- activities like hiding or catching games may facilitate
both social competence and movement skills The study gain new research on the connections between movement skills,
social competence, play and wellbeing, because expanded knowledge could lead to better pedagogical practice and planning.

Keywords: toddlers, social competence, play, movement skills, wellbeing

Global competence begins in preschool: An investigation of how to nurture empathy in young children
FLAVIA IUSPA AND DANIELA FOERCH, Florida International University, United States

This research study examines the effects the implementation of Global Thinking Routines and Thinking Routines have on
preschoolers' development of empathy, a global competent disposition. The study inquiries on how students are able to
identify and manage their emotions and the emotions of others. This study expands research done by Kallick and Costa (2008),
Boix-Mansilla and Jackson (2011), and Ritchhart (2011) on the nurturing of the Habits of Mind using the Visible Thinking and
Global Thinking routines. The study used Boix-Mansilla and Jackson (2011) as conceptual framework. This framework
presents four capacities (Investigate the world beyond their immediate environment, recognise perspectives, others' and
their own, Communicate ideas effectively with diverse audiences, and Take action to improve conditions) needed to develop
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global competency. A qualitative research study approach was used. Qualitative data collected in form of Documentation,
descriptive statistics was also collected, and deliberated in reference to quantitative pre-post data. Parents' consent, school
consent for video recording and pictures, non-identifiable data, coding. The two findings: 1) preschoolers demonstrated
growth in the development of empathy, and (2) teachers demonstrated their own development of empathy, highlight that is
key to model empathy early in life, as well as teachers' self-awareness and nurturing of empathy on themselves as well. The
main implication of this research is seen on a possible change in the traditional discipline system commonly used in today's
classroom with a more innovative and constructive method. This study adds to the literature that emphasises the need for
developing global competence in children.

Keywords: global competence, preschool, empathy, early childhood, collaborative action research
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NARRATIVES FOR EARLY LANGUAGE LEARNING: EXPERIENCES FROM THE NARRATIVE FORMAT MODEL
Self-organised Symposium

CHAIR: SABINE PIRCHIO, Sapienza University of Rome, Italy

Narrative ability is highly representative of language competence and storytelling is a helpful context to foster language
development. From birth children are immersed in a narrative world (Bruner, 1986), that they learn to know interacting with
more competent partners, as parents, older siblings, educators. During these repeated, playful interactions, children learn to
predict what's going to happen next and to interpret the others' behaviour, including language. Every story is a meaningful
universe of characters, places, goals and motivations, actions and emotions representing life, thus a perfect context where
learning how life works. This symposium present a series of researches in the field of (first, second, foreign) language learning
in infant to school aged children through the Narrative Format model, where narrative activities are proposed to children in
ECEC, preschool and family contexts. The effectiveness of this educational approach will be showed and its application in
different contexts will be discussed.

The narrative format model for early language intervention in first and foreign language in ECEC centres
SABINE PIRCHIO, TRAUTE TAESCHNER, YLENIA PASSIATORE AND SARA POLIANI, Sapienza University of Rome, Italy

In this presentation we describe the use and effectiveness of Narrative Format (NF) activities for language education in ECE
centres. The use of NF activities with toddlers in first (L1) and foreign languages (FL) is discusses. Narrative skills are important
for language development and predict later reading comprehension and school achievement (Burns, Griffin, & Snow, 1999,
Dickinson & McCabe, 2001, Paris & Paris, 2003). The narrative presentation and elicitation context can shape the structure
of child's narratives (Demir at al. 2014). The NF has proved to be successful with young children, aged three to six (Taeschner,
2005). It proposes positive interactional strategies including: inter-subjective gazing at, shared attention, repeated narrative
experiences, theatrical mime in the target language, and use of gestures, voice intonation and facial expressions. Language
outcomes and behaviour of 174 children during NF activities in FL classes with12 to 36 months old children and in L1 education
with 24 to 36 months old late talker children are described. Children's parents gave their informed consent and are free to
withdraw from the study at any point. Video and sensitive data are kept private. Feedback is offered to teachers and parents.
Results show that the NF is an appropriate context for FL learning and for fostering L1 development in late talkers, thanks to
the repetition of meaningful narrative experiences and the use of nonverbal communication strategies. The availability of
effective early language teaching and language intervention methods is important to guarantee the best developmental
opportunities to children.

Keywords: foreign language learning, late talkers, early narrative abilities, language intervention, narrative format

Reading and narrative competencies of bilingual children
ZLATICA JURSOVA ZACHAROVA, Comenius University in Bratislava, Slovakia

This presentation focuses on the topic of comparing the narrative and reading competencies of two types of bilingual children
in school age (native bilingual children and intentional bilingual children, who acquired new language with narrative format
Hocus & Lotus). Research shows that oral language proficiency can affect the early reading skills of bilingual children (NICHD
Early childcare Research Network, 2005) and also the reading skills in foreign language (Proctor, Carlos, August, Snow, 2005,
Gottardo, Meuller, 2009). The awareness of narrative structure helps children to be more aware of story content (Wellman,
Lewis, Freebairn, Avrich, Hansen, Stein, 2011). Narrative format approach (Taeschner, 2005) linked to the native language
acquisition instead of the foreign language learning in early childhood. In language acquisition is important affection between
interactional partners and motivation in parents to teach their children a new language (Pirchio, Taeschner, Colibaba,
Gheorgiu, Jursova Zacharova, 2015). Qualitative and quantitative analysis of storytelling in first and second language
(measured by MAIN test by Gagarina et al, 2003), interviews, reading skills and reading interests, pointing out on the
possibility to become bilingual in monolingual environment. Children and parents have been informed about research and
have participated voluntarily. Data collection of children was in the presence of the parents, often in the domestic
environment of a child. Result shows, that using the Narrative Format for language learning in early childhood is appropriate
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for language learning and supports parents with intentional bilingual education. Narratives and reading competencies are
important for future opportunities and progress to children.

Keywords: foreign language learning, narrative competencies, reading competencies, bilingual children, narrative format

The influence of collaborative language learning on cognitive development in unbalanced bilingual migrant children
MARTHA ROBINSON AND ANTONELLA SORACE, The University of Edinburgh, United Kingdom

This investigation explores whether previous cognitive advantages found in balanced bilinguals from birth and L2 learning
monolingual children involved in language immersion programmes (Carlson and Meltzoff 2008, Nicolay and Poncelet 2013),
could be extended to different types of L2 language learners. Research has shown that bilinguals outperform monolinguals
in tasks involving Executive Functions (Bialystok 1999, Bialystok and Martin 2004, inter alia). Research has also been exploring
whether these cognitive developmental benefits can also be found in unbalanced bilinguals. Narrative Format (Taeschner
2005) 5 to 6 year old English monolingual and unbalanced multilingual children attending public primary school education in
Scotland, became involved in collaborative language activities at school and at home. We distinguished between
homogeneous (95% of L1 English language monolinguals) and heterogeneous (50% mono- and multilinguals) groups. A high
number of children had limited English language proficiency. Children were tested on well know measures of executive
functions. Formal informed consent for child participation was sought from families and could withdraw from the study at
any point. Video and sensitive data were anonymised are kept private. Feedback is offered to teachers and parents. We found
that unbalanced multilinguals performed above chance, but also there was a developing trend of enhanced performance for
monolinguals learning languages in heterogeneous groups, suggesting that not only length of exposure and intensity of input,
but also the social environment where children develop their language skills plays and important role in the development of
executive functions. Collaborative language learning activities foster positive learning attitudes.

Keywords: collaborative language learning, cognitive development, migrant children, multilingualism, performance
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PARENTAL VALUES, THEORIES AND IMPACTS

Individual Papers

CHAIR: MARIA KAMBOURI-DANOS, University of Reading, United Kingdom

Type of early care, maternal education, parents' country of birth, and child's language effect on social cognition in
preschoolers
PAOLA MOLINA (1) AND DANIELA BULGARELLI (1)(2), (1) Universita di Torino, Italy; (2) Collegio Carlo Alberto, Italy

The aim of this study was to analyse the effects of type of early care (0-3 years of age), maternal education, parents' country
of birth, and child's language on the social cognition of 118 Italian preschoolers. Children's social cognition may be influenced
by multiple factors, both external and internal to the child. In the current study, two aspects of social cognition were
examined: Theory of Mind (ToM) and Emotion Understanding (EU). To our knowledge, the joint effect of these variables on
social cognition has not previously been investigated in the literature. The measures used to collect social cognition and
linguistic data were not parent- or teacher-reports, but based on direct assessment of the children through two standardised
tests, the Test of Emotion Comprehension and the ToM Storybooks. We asked informed consent to parents, and we
presented the research to the University of Torino Bioethical Committee for approval. Relationships among the variables
showed a complex pattern. Overall, maternal education and linguistic competence showed a systematic effect on social
cognition, the linguistic competence mediated the effect of maternal education. In children who had experienced centre-
base care in the first three years of life, the effect of maternal education disappeared, supporting the protective role of centre-
base care for children with less educated mothers. The children with native and foreign parents did not significantly differ on
the social cognition tasks. Limits of the study, possible educational outcomes and future research lines were discussed.

Keywords: language, theory of mind, emotion understanding, childcare, maternal education

A Froebelian approach to strengthening practitioner-parent collaboration
MARIA KAMBOURI-DANOS (1), MYRIA PIERIDOU (2), TERESA WILSON (1) AND SUZANNE FLANNERY QUINN (3), (1) University
of Reading, United Kingdom; (2) Open University, United Kingdom; (3) University of Roehampton, United Kingdom

The purpose of this study is to analyse the experience of early childhood teachers participated in learning community for
improving self-leadership. In order for teachers to grow as professionals, they need to be able to leadership in themselves
that can lead them on their own (Cho, Baik, & Go, 2015). Since the emphasis that self-leadership can be developed through
education, research on the development and effects of self-directed programmes has been conducted (Go & Yoo, 2014). This
study use qualitative research methods to deeply analyse teachers' experiences in the learning community. This study used
qualitative research methods in order to examine in depth the experiences of participants. The participants were 15 teachers
in Korea. The learning community was conducted during 3 month. The data were collected teachers' reflective journals,
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teachers' activities, teachers' interviews and researcher's filed note. The analysis of the data was accomplished by
transcription and integration, content analysis, classification and analysis, and interpretation of the classified data. Before
starting this study, we received consent from participants. All materials are kept under a pseudonym. First, the participants
improved their self-understanding, self-esteem, and positive thinking. Second, they have come to a new realisation of the
enjoyment in live with young children and the importance of care and emotional support for young children. Third, they
became an open mind to their colleagues and an intimate relationship with their peers. This result suggests that the learning
community is an effective way for improving professional development of teachers.

Keywords: self-leadership, learning community, early childhood teachers, quality early childhood services, evidence-based
research

The child as an agent in childcare selection? Parents' notions of the child and ECEC
MAARIT ALASUUTARI AND ANU KUUKKA, University of Jyvaskyla, Finland

The focus of the study is on parents' accounts for their decision to enrol their one-year-old child in ECEC and especially, on
the accounts that focus on the child. We analyse what the conceptions of the child are that the parents draw on and whether
they assume the child an agency in childcare selection. The study takes a novel perspective to research on childcare selection,
since previous research usually relates the selection to the socio-economic background of the family (Sylva & al. 2007). The
child's role as a 'participant' or 'agent' in the selection is rarely studied. The research is based on a relational approach to the
social world (Emirbayer 1997). The concepts of childhood and a child are seen as interdependent with the concepts of the
adult and adulthood in a particular society (Alanen, 2009). Therefore, the constructions of a child and childhood also
constitute the educational institution in a particular way (Dahlberg & al. 2007). The agency potentially produced to children
in parents' accounts is examined as a discursive phenomenon. The methodology draws on discourse analysis. The data consist
of qualitative interviews with custodians of one-year-old child. The research procedures have been approved by the Ethical
Committee of the University of Jyvaskyla. The findings show the understanding of ECEC as an arena for the child's social
relations. A young child is, especially, described an agent in the childcare selection through her/his relationship to peers and
ECEC activities. Parents' notions are important to consider when developing collaboration with them.

Keywords: childcare selection, parents, child's agency, interview research, discourse analysis
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INEQUALITIES AND SOCIAL JUSTICE IN ECE

Individual Papers

CHAIR: CHRISTIAN MORABITO, Save the Children, Belgium

Researching inequality in access to ECEC: First insights from a comparative multilevel analysis in three countries
KATHARINA TAUMBERGER, SOPHIE HAHN AND ANTONIA SCHOLZ, German Youth Institute, Germany

The project investigates the potentials and shortcomings of ECEC (ECEC) provision as a means of overcoming social and
educational inequality. The research aim is to compare how different kinds of inequality are addressed in three national ECEC
systems. Former research has underlined persisting inequalities in ECEC access (Vandenbroeck/Lazzari 2014). This project
innovatively brings together welfare state analysis and educational governance perspective to better understand the
outcomes of different responses to inequality in ECEC systems (Naumann, 2014). A focus is on strategies chosen at the local
administrative level. The project is built on two heuristic dimensions. Vertically we look at national ECEC systems and the way
inequality is addressed at different systemic levels (i.e. national and local). Horizontally a cross-country comparison allows us
to ascertain national "coping" traditions as well as local responses to inequality in ECEC provision. Based on a policy analysis
design the study incorporates a range of complementary qualitative (e.g. documentary analysis, expert interviews, focus
group interviews) and quantitative research methods in order to reconstruct decision making processes and activities of
provision. The study is guided by international standards (APA) of research ethics. Preliminary results will be provided on how
inequalities are tackled within the German ECEC system. The comparative research design, as well as the case studies
conducted at the local level, will be discussed in detail. The study has been designed with the aim of research-informed policy
consultation. Different strategies for the reduction of inequalities will be provided to ECEC decision makers.

Keywords: ECEC governance, inequality, equal access, local approaches, international comparison

The role and the strategies of ECE principals in confronting socio-economic crisis

SOFIA AVGITIDOU (1), SONIA LIKOMITROU (1), ELENI KOMINIA (1), VASSILIKI ALEXIOU (1), ALEXANDRA ANDROUSOU (2),
DOMNA-MIKA KAKANA (3) AND VASSILIS TSAFOS (2), (1) University of Western Macedonia Greece, Greece; (2) National and
Kapodistrian University of Athens, Greece; (3) Aristotle University of Thessaloniki, Greece

This study investigated ECE principals' understanding of the issues faced in their schools (kindergarten and primary) as an
effect of the socio-economic crisis in Greece, the role they have undertaken and the strategies to confront its effects. While
international and national reports (KANEP-GSEE 2016, OECD 2011, and UNICEF 2014) as well as research (Damme &
Karkkainen 2011, Griggs & Walker 2008, Ridge 2009, and Shafiq 2010) have documented the effects of economic crisis on
children and education, there is little research regarding principals' views and strategies in this context. Crisis and its effects
on education are not perceived as self-evident, so we explore the possibilities for action and resistance individuals ( principals)
adopt as agents and not as passive recipients in the specific context (Makrinioti, 2014). This is a qualitative study. 50 semi-
structured in-depth interviews with school principals were conducted in Thessaloniki, Athens and Volos. Data were analysed
both qualitatively and quantitatively. All participants were informed about the purpose of the study and took part voluntarily.
Results describe commonalities regarding principals' perceptions of the effects of crisis on four different levels: children,
parents, teachers and school function. However, the reasoning of the effects of crisis on education varies among principals
and it will be shown how this variation in reasoning affects the strategies and the role principals employ to confront the
effects of crisis on ECE. Principals as well as teachers should be supported to design and implement systemic strategies to
confront the social inequalities that the crisis creates.

Keywords: socio-economic crisis, social inequalities, role of principals, strategies to confront the crisis, ECE

Early years' teachers' identities in socio-economically disadvantaged educational settings in Chile: The pursuit of equality
education for all children
MARIA OPAZO, University of Nottingham, United Kingdom

To explore the identities of Chilean early years' teachers working in a range of educational settings serving disadvantaged
families in order to better understand the ways in which teacher identity contributes to educational equity in Chile. Teacher
identity studies have been a well-established research area for the last thirty years (Beauchamp & Thomas, 2009, Beijaard et
al 2004). However, the study of early years' teachers' identities in socio-economically disadvantaged educational settings is
an emergent research field, and few studies exist in the Chilean context. To understand how teacher's identity is constructed
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this study draws on sociological frameworks (Wenger, 1998) that investigate the influence of contextual factors on teachers'
professional identities and the possibilities they have -or not- to contribute to equality education. The research design is
qualitative with a phenomenological framework. Photo-elicitation, semi-structured interviews and observations were
employed. The sample involves 13 Chilean early years teachers. Informed consent was sought from all participants and their
right to privacy and anonymity was assured at all times. Chilean early years' teachers, who work in a very unequal system,
feel a strong and personal sense of responsibility towards the communities they serve. Despite the fact that their own status
in Chilean society is relatively low, they see themselves as front line workers engaged in practice which seeks to assure
children's right to education. This study will contribute by generating knowledge that could better inform public policies in
disadvantaged educational settings. It also advocates for the inclusion of Chilean context into international discussions.

Keywords: teacher identity, professional identity, early years education, educational equity, children's right to education
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DIGITAL TECHNOLOGY AND LEARNING

Individual Papers

CHAIR: JEANETTE SIOBERG, Halmstad University, Sweden

Digital ways in children's meaning making of museum as a place
MARIA DARDANOU, The Arctic University of Norway, Norway

The purpose of this study is to investigate how digital storytelling from museum experiences becomes the visual lines of
children's movement and way of inhabiting museum as a place. Digital storytelling will be explored as a means for visualizing
children's footsteps, wayfaring and meaning making of place. Earlier studies have shown that children's wayfaring in the
museum occurs in interaction with objects and materials, in different moments, through sensory engagement. Wayfaring is
a way to feel the place, make sense, make meaning, interpret, and, in that way, inhabit place (Hackett, 2012, Hackett, 2015).
Theories of place illustrate that places are being constituted by movement, by the lines of movement (Ingold, 2007), through
which the world is perceived. Meaning making is always in interdependence with others and environments. In the line of
Ingold, embodied experiences create the experience of knowing (Hackett, 2015). The project's design has an ethnographic
research approach and will explore multimodality, in the form of digital storytelling, as a research tool. Ethical standards were
assured through written informed consent by parents and personnel, and oral consent from participating children. The study
is approved by the Norwegian Social Science Data Services (NSD). The study is in progress, in the collecting of data, following
a group of children in two museums and at the process of making digital stories. Findings might have implications for the use
of digital storytelling as means for children's meaning making of place and change practices for museum visits for
kindergartens.

Keywords: digital storytelling, museum, place, wayfaring, meaning making

Seen but not heard?! Children's participation in research about digital technology in preschool
JEANETTE SJOBERG, ANNIQA LAGERGREN AND KRISTINA HOLMBERG, Halmstad University, Sweden

The aim of this study is to investigate norms and constructions of children in previous research concerning preschool children
and digital technology. Digital technology is an important part of preschool activities. The number of children and preschool
teachers who have access to computer tablets and clever boards in their everyday practice has increased in recent years (e.g.
Couse & Chen, 2010, Edwards, 2013). This development has led to the need of extended knowledge concerning the critical
contextual factors of digital technology use in preschool context (e.g. Lindahl & Folkesson, 2012). In the analysis of the
material, social constructionism and discursive psychology (Wheterell & Potter, 1992, Potter, 1996) were used. This paper is
based on a critical integrative literature review (Torraco, 2005) regarding research on preschool children and digital
technology. The review draws from a number of scholarly research articles conducted between2000-2015. Ethical
considerations were met by showing respect and responsiveness to other researchers work (e.g. codex.vr.se). Preliminary
results indicate that children often are marginalised in research and focus is more likely to be on an adult's point of view (such
as the teacher or the parent). In this sense, children have a weak "voice" in research regarding digital technology use in
preschool, therefore, the lack of the child's perspective is evident. The results, we argue, have important implications for
researchers, preschool teachers and teacher educators in further discussions of how, when and for what purposes digital
technology should be used in preschool children's activities.

Keywords: digital technology, discourses, integrative literature review, preschool, preschool children

Parents' perspectives on the use of touchscreen technology by 0-3 year olds in the UK, Greece, Sweden and Australia
JANE O'CONNOR (1), OLGA FOTAKOPOLOU (1), MARIA HATZIGIANNI (2), AND MARIE FRIDBERG (3), (1) Birmingham City
University, United Kingdom; (2) Macquarie University, Australia; (3) Kristianstad University, Sweden

This paper discusses findings from a parental survey about the use of touchscreen devices by children aged 0-3 in four
countries: UK, Greece, Sweden and Australia. The research aims to explore similarities and differences in touchscreen use by
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this age group and to understand how cultural and social factors may impact on how and why 0-3s are allowed to use
touchscreens. This study builds on previous work published by O'Connor & Fotakopolou (2016) on children's use of
touchscreens. Within the study childhood was conceptualised as being socially constructed. The survey data was analysed
with a focus on understanding how parental practices around touchscreen use by 0-3s related to wider cultural discourses
around early childhood. The data collection method was an on-line survey completed by parents. Parents were asked about
their 0-3s use of touchscreens and were also asked what official advice (if any) they had received and what information they
would like to have available. The project received ethical approval from the University Research Ethics Committee of each
participating institution. The reasons reported by parents for allowing their 0-3s to use touchscreen devices, and what they
used touchscreens for, varied across the countries due to cultural differences. However, many of the parents shared the same
concerns and a vast majority wanted further guidance on appropriate and safe usage. Touchscreen use by 0-3s is an
international, contemporary parenting issue. Pedagogical practices in the early years may need to take account of rising rates
of touchscreen use by 0-3s at home.

Keywords: touchscreens, digital technology, infants, parenting, cultural diversity
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MEN IN ECEC: MOTIVATIONS, OBSTACLES, AND DROP-OUT

Self-organised Symposium

CHAIR: TIM ROHRMANN, Dresden University of Applied Sciences, Germany

There is ongoing debate on men as a minority in the ECEC work force. In spite of strategies for a better gender balance the
overall proportion of male professionals remains low. This symposium sheds light on motivations and career paths of men in
the field, informs about new strategies and discusses reasons for drop-out. Kari Emilsen and Olav Bjarne Lysklett present
research on motivations and wellbeing of male ECEC students in Norway. Jean Plaisir reports from recruitment and retention
strategies in New York, USA. He states that high level supports and institutional commitment will attract and keep male
workers in the field. Finally, David Brody reports from an international study on men's career paths in ECEC, discussing why
some men remain in the classroom, while others enter higher positions in the administration. The results of all studies show
the need for further development of strategies for a better gender-balanced workforce.

Motivation and wellbeing among male ECEC bachelor students in Norway
KARI EMILSEN AND OLAV B. LYSKLETT, Queen Maud University College of ECE (QMUC), Norway

In this paper we will discuss motivation among ECEC bachelor students in a gender perspective. The research project aims to
investigate drop-out, motivation and wellbeing among first year students. Few men are working in ECEC (Oberhuemer,
Schreyer, & Neuman, 2010, Peeters, Rohrmann, & Emilsen, 2015). The Norwegian authorities have worked actively to
increase the share of men in ECECs (Emilsen 2015). A political goal of 20 % men is rooted in legislation and action plans (BLD
2011), the percentage of men in Norwegian ECECs is 8.6 %, most of them unskilled (SSB 2015). Lysklett and Emilsen (2009)
have found differences in motivation comparing male and female ECEC workers. There is little knowledge about male ECEC
students in Norway. We have a descriptive approach to understanding male student's experiences as a marginalised group.
A quantitative online survey of first year students has been carried out. The survey consisted of closed and open questions.
The data are analysed in SPSS. The survey follows ethical guidelines for research. Personal data is not collected and all data
is anonymized. As male students are a minority, we aims to shed light on male student's experiences and provide research
based knowledge, in order to increase the number of men in Norwegian ECECs. We will present data on important factors for
choosing ECEC bachelor studies, motivation factors and initiatives for male student's wellbeing. The research is important in
order to recruit more male ECEC students and to provide more skilled male ECEC teachers.

Keywords: ECEC education, male ECEC bachelor students, motivation, wellbeing, retention ECEC workers

Positioning male educators in ECE classrooms: Preliminary research findings on effective strategies for recruiting,
mentoring and retaining men in ECE
JEAN PLAISIR, Borough of Manhattan Community College/CUNY, United States

This research aims to examine proven strategies for recruiting, retaining and developing male educators in the early childhood
workforce so as to inform practice and guide policy. It has drawn upon these themes from previous research into the under-
valuation of men in early childhood settings (Johnson et al., 2010, Eisenhauer & Pratt, 2010, Nelson & Shikwambi, 2010),
which is reportedly impacted by low salary scale and cultural barriers (Drudy, 2008) in this female dominated field. A more
gender-balanced workforce would promote professional opportunities for both men and women, and it would also further
enhance the capacity of early childhood settings to create meaningful experiences for children, where "both women and men
are expected to fulfil a full range of adult roles and responsibilities" (Janairo et al, 2010). Guided by the core values and
research focus of the Foundation for Child Development (2016), this study uses a place-based approach (i.e., what works for
whom, how, and where) and a qualitative model incorporating focus groups, interviews, surveys, and onsite observations of
men who work in early childhood environments. Consistent with APA Codes of Ethics (2010), research integrity and
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confidentiality measures were developed and applied in the study. Male teachers will join and stay in the ECE field if they are
being valued and appreciated. They want their voices to be heard in early childhood environments. Men in the ECE workforce
prefer to be part of a movement, and high level supports and institutional commitment will attract and keep them in the
field.

Keywords: ECE, male educators, recruitment, retention, mentoring

Agency and communion as factors influencing men's ECEC career trajectories
DAVID BRODY, Efrata College of Education, Israel

Achieving gender balance in ECEC requires both effective recruitment and retention of men. This study examines
characteristics of agency and communion as explanatory factors in men's trajectories from entry and throughout their
careers. The research extends previous studies on men's entering the profession (Pirard, 2015) by closely looking at continued
decision-making along career paths, using agency as the theoretical framework. Bandura (2006) delineated core agentic
properties: intentionality, forethought, self-reactiveness, and self-reflectiveness, while Buchanan & Bardi (2014)
distinguished between agency (''getting ahead") and communion ("getting along") as meta-constructs related to wellbeing.
Based on a multi-case study paradigm, we used semi-structured interviews and storylines, focused on five veteran male ECEC
workers at the end of a five year longitudinal study. Participants agreed to all research procedures. Identification was avoided
through pseudonyms and changing identification of work contexts. Findings showed that men who chose to remain in the
classroom exhibited high levels of communion. Their agentic behaviours included passionate intentionality towards work
with children, short-term career forethought, and delayed self-reactiveness. In contrast, those who entered administrative
positions in their schools and day care centres exhibited high levels of intentionality towards institutional frameworks, long-
term career forethought, immediate self-reactiveness, deep self-reflectiveness, and low levels of communion. These findings
shed light on men's retention in the ECEC workforce, suggesting a nuanced re-examination of the glass escalator paradigm
which posits that men in women's professions uniformly tend to rise in their organisations.

Keywords: gender balance, retention, agency, communion, intentionality

SYMPOSIUM SETB / 4

ECEC APPROACHES TO DEVELOP SOCIAL INCLUSION

Individual Papers

CHAIR: MIHAELA IONESCU, International Step by Step Association, The Netherlands

Building ECEC partnerships that assist families to partake in high quality, universal, early intervention and prevention
services

KYM MACFARLANE (1&2), ELISE PARKER (2), HOLLY RYNSENT (2) AND CHARMAINE STUBBS (2), (1) Griffith University,
Australia; (2) The Salvation Army, Australia

In 2015, Griffith University in Queensland, Australia joined with The Salvation Army to form The Salvation Army/Griffith
University Knowledge Partnership (KP). The aim of the KP was to promote research in the Communities for Children Logan
(CfCL) project in Queensland, to inform service delivery in several nominated areas, to develop and disseminate a Framework
of Practice (FoP) for soft entry, universal, early intervention and prevention (SUEIP) practice, to mentor a RHD student to
identify and disseminate the story of the Facilitating Partner in the CfCL program and to evaluate the FoP. This research was
intended to build on work undertaken in the 2009-2012 evaluation of the CfCL program This research has used the work of
Bronfenbrenner (1979), Vygotsky (1962) and Foucault (1981) and multiple ECEC sources, to examine particular aspects of
high quality SUEIP practice and to understand how such practice plays out 'in the real' (Foucault, 1981:13). A mixed-method
approach used surveys, interviews, focus groups, workshops and training to understand how high quality SUEIP practice is
enacted. Ethics was approved by Griffith University as part of the research conducted by the KP team. The findings indicate
that research partnerships produce high quality research that highlights important aspects of ECEC practice that are evidence-
based, replicable, sustainable and socially just. Evidence based research can produce a high quality approach that informs
service delivery in ECEC, in SUEIP practice and policy contexts Implications of this research are that ECEC staff in SUEIP
contexts can articulate and undertake high quality SUEIP practice.

Keywords: ECEC, soft entry, universal, early intervention and prevention, research

Organising for quality and inclusion: Drop-in ECECs in Norway
ELIN BIRGITTE LJUNGGREN (1) AND BERIT IRENE VANNEBO (2), (1) QMUC, Norway; (2) Nord University, Norway

Drop-in ECECs (referred to as 'open' ECECs in Norway) are different from regular ECECs being a service to both children and
parents. They are a pedagogical offer to children but shall promote social inclusion for groups at risk. They have been under
the Norwegian government’s scrutiny. This paper examine quality aspects that promote social inclusion by asking which
organisational conditions support and build integration and inclusion in these drop-in ECECs? There is little research on the
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subject. Haugset, Gotvassli, Ljunggren and Stene (2014) prove that drop-in ECECs represents something distinctive in the
ECEC sector focusing on preventive health care, integration and social cohesion Policy and organisational goal are presented.
Different notions of quality (Mooney 2007, Ishmine, Tayler and Bennett, 2010, Gulbrandsen and Eliassen, 2013, Sommersel,
Westergaard and Larsen 2013) are used in analysing data. Research project is designed to compare and analyse ECECs that
operate under different organisational conditions by choosing drop-in ECECs representing diversity of alternative programs.
Data consists of field notes and in-depth semi-structured interviews with teaching staff and parents. Anonymity secured in
interviews, and in any written recordings of observations. Drop-in ECECs are educational arenas that promote integration of
marginalised groups in different ways related to quality discussed in the paper. We find that process quality is particularly
important for social inclusion in drop in ECECs. The paper illuminates quality aspects of drop-in ECECs and the relationship
between these aspects and social inclusion. Findings may inform policymakers on the issue of continued support for drop-in
ECECs.

Keywords: Drop-in ECEC, quality, organisation, inclusion, qualitative study

An analysis of the potential of time banks to support the development of an inclusive civil society
JULIETTE WILSON-THOMAS, Manchester Metropolitan University, United Kingdom

The aim of this research is to theorise the nature of 'civil society' in England, and its potential to facilitate the social inclusion
of mothers and their children, specifically in respecting Articles 5, 18 and 31 of the UNCRC (1989). UN, Convention on the
Rights of the Child, 20 November 1989, United Nations, Treaty Series, vol. 1577. This is conducted through an analysis of data
collected within a Time Bank, to theorise how mothers and children are included or excluded by dominant societal structures.
The research is framed by the disproportionate social exclusion experienced by women with children. The theoretical
framework is feminist (Oakley, 1974), and utilises Gramsci's (1971) conception of 'civil society' as a space in which people can
challenge discriminatory hegemonic structures. Gramsci, A. (1971). Selections from Prison Notebooks. London: Lawrence &
Wishart. Oakley, A. (1974). House Wife: High Value-Low Cost. London: Penguin Group. Qualitative data was collected over
12 months as an active participant researcher within one time bank, and through 30 semi-structured interviews. This was
analysed thematically to draw conclusions. Informed consent was gained from all participants, and careful consideration was
given to power and representation. The discussion focuses on the finding that within institutionalised civil society
organisations, there continues to be a negative effect on the rights of children due to the perpetuated social exclusion of
women with caring responsibilities. The implications are, that governments wishing to respect the rights of children should
use evidence to develop a civil society inclusive of women with children.

Keywords: social exclusion, time banks, feminist, time banks, civil society
SYMPOSIUM SETB / 5

THE IMPACT OF BOOKS AND SHARED READING ON CHILD DEVELOPMENT
Individual Papers

CHAIR: ROSIE FLEWITT, University College London, United Kingdom

Child and black childhood in children's literature at the end of the 20th century
IONE JOVINO (1) AND ANETE ABRAMOWICZ (2), (1) Universidade Federal de Sdo Carlos / Universidade Estadual de Ponta
Grossa, Brazil; (2) UFSCar, Brazil

1. The aim is to discuss black children and their childhood representations in children's literature through research realised
from 1980 to 2000 in Brazil. The research shows the absence of racial view in studies of the area as Cadematori's studies
(1986), Zilberman and Lajolo (2007), or the absence of a view focusing on age about black people in children's literature as in
Araujo e Silva's work (2012). Representation has been the aim of cultural studies and it will be discussed as a system of
signification or attribution of meaning to people and things through language, culturally and socially constructed (Hall, 1997).
The approach of children's representation and their childhood imposes a social and historical perspective. The methodologies
applied will be qualitative in a social-historical perspective. One method applied will be the bibliographical survey in a specific
database to research and map the theme. This research is related to a particularity in childhood studies: Recollection an
analyses of productions about children In Brazil, according to Resolution 196/1996, only research that is directly involved
with human beings should follow a legislation and be authorized by ethics committees. The research points out that there is
a boom of children's literature from the 1990s on. It is in the previous period, in the 1970s and 1980s that representation of
male and female black children in children's literature develops. The counterpoint discussion must show how it interacts with
children's representation and childhood. The research points to changes in politics of books distribution

Keywords: child, black childhood, children's literature, bibliographical survey, 20th century
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Mapping the field of personalisation in children's digital books
NATALIA KUCIRKOVA AND ROSIE FLEWITT, University College London, United Kingdom

This study aimed to identify key personalisation features of children's digital books and the views of UK teachers and app
designers on digital personalisation in children's books. Research with personalised *print* books has identified benefits for
children's story comprehension (Bracken, 1980) but little is known of personalisation in children's digital books. The study
combines multimodality (Jewitt & Kress, 2003) with developmental socio-cultural theory (Vygotsky, 1967) and builds on a
comprehensive debate of children's e-reading (Sefton-Green et al., 2016). The fifty most popular (as per number of downloads
from the App store) digital books for children aged 3-5 years were analysed using content analysis according to a) three levels
of personalisation (high, medium and low), b) modes of personalisation (still or moving images, written words or audio) and
c¢) any additional dimensions identified during content analysis and interviews with app designers and teachers, including use
of children's drawings and pre-recorded music. Focus group interviews yielded understandings in relation to the possibilities
and challenges of personalisation in children's digital books. Thematic analysis was used to interrogate the interview data.
BERA ethical guidelines were followed for all interviews. Participants were free to withdraw anytime without giving a reason
and all answers were anonymised. Findings offer new theorised insights by characterising novel personalisation affordances
and their potential for conceptualising and evaluating children's digital books. The resultant taxonomy and theoretical
framework inform current and future mapping of the children's e-book landscape, and provide a reliable system for
identifying and rating salient personalisation features.

Keywords: e-reading, personalisation, digital books, apps, digital literacy

The role of interactive shared reading in child's storytelling
LJUBICA MARJANOVIC-UMEK, URSKA FEKONJA-PEKLAJ, KAJA HACIN, TINA MERVIC AND SIMONA KRANIJC, University of
Ljubljana, Slovenia

The aim of our study was to analyse the relations between the quality of parent-child shared reading, child's storytelling and
family literacy environment. Research shows that shared book reading is related to children's language development, both
the acquisition of vocabulary, grammar and pragmatics (Robbins & Ehri, 1994, Sénéchal & LeFevre, 2002). As an intensely
social activity, shared book reading provides an interactive context for children to acquire and practice developing language
and cognitive competence (Neuman, 1996). The study includes both the qualitative and quantitative data, obtained by
observation and by the use of standardised instruments. The sample included 20 parent-child dyads, with 5-year-old children,
who were recorded during shared reading. Children's storytelling was assessed with a Storytelling Test. An invitation letter
was sent to the parents, which included an explanation of the entire course of the study and the notification that they could
cancel their participation at any time. Only families for which parental written consent was received were included in the
study. We found that the quality of parent-child interactive reading was related to child's storytelling (the length, grammatical
structure and the coherence of the story). Child's storytelling was also related to family literacy environment, namely the
number of children's books at home and mother's education. The findings give an insight into the quality of the interactive
reading between a child and an adult and emphasise the importance of shared reading for child's storytelling.

Keywords: storytelling, interactive shared-reading, family literacy, metalanguage, family study
SYMPOSIUM SETB / 6

APPROACHES TO DIALECTICAL THINKING, MATHS, IMAGINATION AND MULTI-MODALITY
Individual Papers

CHAIR: SILVIA MION, University of Padua, Italy

Did Matisse come to our school? - Imagination, multi-modality and children's talk in a Reception classroom
MATILDA STICKLEY, University of Nottingham, United Kingdom

The research draws from an ethnography exploring the imaginative experiences of Reception aged children. Links between
imaginative play and children's talk are discussed, employing a multi-modal perspective. The study draws on early years
ethnographies, such as the work of Gussin Paley and Haas-Dyson, exploring children's own lived experiences through micro-
ethnographic analysis of interaction. Following a multi-modal perspective that children's meaning-making takes place through
a variety of modes, with the belief that, as Kress expresses, children: 'construct signs as plausible, apt expressions of their
interest, and act transformatively on them' using what they 'have to hand' (Kress, 1997: 19, 33). This interpretative study
utilises researcher reflections on field notes from an ethnographic study in an East Midlands Reception classroom. Parental
consent was gained from the outset. Ongoing consent was sought from participating children, as a central part of the project's
child-centred ethos. Suggestions are made that close analysis of interaction, both bodily and verbal, is a vital process in
hearing and responding to young children's needs and interests. Curriculum constraints negotiated by teachers and pupils
are discussed with reflection on the value of imaginative play. The study contributes to debates surrounding the formalisation
of the early years and concerns over the 'squeezing out' of free play. It is useful for practitioners when considering how the
curriculum can constrain, and how classroom culture 'rubs up' against policies which promote children's talk and imagination.
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The research is part of a doctoral study, funded by the Economic and Social Research Council [grant number 1368023].
Keywords: children's talk, imaginative play, multi-modality, reception class, ethnography

Children telling mathematical strategies at the kindergarten
SILVIA MION, University of Padua - Department of Philosophy, Sociology, Pedagogy, Applied Psychology, Italy

The research investigates how 5-years-old children elaborate narrative and numerical solution strategies to problematic
situations, involving the concept of subtraction. Narrative as a double value. It is the "narrative context" that introduces
abstract mathematical concepts within stories (Zazkis, 2009), and, with a most innovative meaning, it is recognized as a
cognitive tool (Stylianides & Roberts, 2012). Telling is a way to give sense to our reasoning. Narrative thinking and
paradigmatic (Bruner, 1996) have complementary roles: the first can be seen as a way to support and enrich the second
(Sinclair et al, 2009). The concept of subtraction is defined within differently structured situations (Nesher, Greeno & Riley,
1982, Hayloch & Cockburn, 2008). It has been chosen a qualitative research methodology: the study is conducted as a design
experiment (Yackel & Cobb, 1996) integrating the constructivist and the socio-cultural perspectives. The study was presented
with an informal contact to teachers and then with an official request to schools' directors. Once approved, a consent form
and information sheet was provided to all the parents. During the activities children were given the opportunity to withdraw
at any time. Mathematical reasoning develops as a recursive processes through different levels of understanding (Pirie &
Kieren, 1989). The study is intended to offer an enlarged contextualization of the factors influencing the learning process and
to a methodological-didactic perspective, supporting teachers in the design of innovative teaching contexts and acting in the
zone of proximal development (Vygotsky, 1962), for the development of numerical competencies in preschools.

Keywords: didactics, mathematics, kindergarten, storytelling, design experiment

The features of dialectical thinking development in preschool age
OLGA SHIYAN, IGOR SHIIAN AND ANASTASIA BELOLUTSKAYA, Moscow City University, Russia

This research has the aims: to reveal the peculiarities of mental operating with oppositions within the preschoolers' cognitive
activity, to ascertain the interrelation between the dialectical thinking and some features of creative cognitive behaviour, to
elaborate the educational method of dialectical thinking development at preschoolers. Present work continues the line of
the Russian research school, dedicated to the exploration of dialectical thinking, especially at preschool age (Veraksa, 2010:
Structural Approach to Dialectic Cognition. Psychology in Russia: State of the Art, 3, 227- 239) Dialectical thinking is a system
of mental actions that allows to solve contradictive situations through making transactions with the opposites to invent new
productive ideas. 83 preschoolers (4-6 years old) took part in the survey. We used: the technique “What could be the
opposite?” to measure the level of dialectical thinking, the questionnaire for the teachers to investigate the features of the
creative cognitive behaviour of each child, the special system of cognitive activities to develop dialectical thinking.
Pseudonyms have replaced the names of participants. All the participants were given the opportunity to withdraw from the
study at any time. Many preschoolers have the difficulties with opposing the objects which don't have the antonyms, but
some children are very successful, the correlations between the operating with oppositions and some creative cognitive skills
are significant, amplification of dialectical thinking is possible providing the system of special tasks. The research
demonstrated that elaborated educational programme amplifies the children’s creative behaviour and can be used widely in
educational practice.

Keywords: structural dialectical approach, dialectical thinking, preschoolers, cognitive development, education

SYMPOSIUM SETB / 7

SIG MULTILINGUAL CHILDHOODS: ECE TEACHER'S BELIEFS AND PRACTICES IN MULTILINGUAL CONTEXTS
Self-organised Symposium

CHAIR: GUNHILD T. ALSTAD, Inland Norway University of Applied Sciences, Norway

The importance of early childhood experiences with language, and in particular for multilingual children, are widely
recognised. Early childhood teachers play a pivotal role in providing language learning environments in ECEC (ECEC). The
research field on teacher beliefs and teacher thinking is growing and gives insightful knowledge about important conditions
for educational practices. Previous studies of language teacher beliefs point out that both students' age and institutional
context shape teacher beliefs and classroom practice. However, little is known about early childhood teachers' concepts of
facilitating multilingual development in European ECEC contexts. The papers in this symposium focuses on teachers and their
beliefs and analysis on their own educational and linguistic practices in different multilingual ECEC contexts, including Malta,
Sweden and Norway.
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Preschool bilingual education in Malta: The realities and the challenges
CHARLES L MIFSUD (1) AND LARA ANN VELLA (2), (1) University of Malta, Malta; (2) National Literacy Agency, Malta

Our study sought to investigate how the beliefs of two early years teachers in Malta about early bilingual education related
to their practice and how they mediated their children's use of language. Teachers adopt language mediation strategies to
encourage children to produce the second language (Sodergard, 2008, Schwartz & Asli, 2014, Hickey et al., 2014, Palviainen
etal., 2016). We worked within the tradition of ethnographic research of language practices in schools and bilingual language
practices in teacher-student interactions. We carried out teacher interviews to study the teachers' beliefs, and classroom
observations to investigate the use of language mediation strategies in kindergarten classrooms. We conducted a thematic
analysis of the interview data. Bilingual teaching strategies were framed within teachers' beliefs and the wider sociolinguistic
processes. A comparison was made between the two teachers. The study received clearance from the University of Malta
Research Ethics Committee in 2016. The observed strategies are discussed in the light of the themes emanating from the
interview data and with reference to the wider sociolinguistic implications of the Maltese context. We hope that the findings
will increase knowledge about what happens in preschool classes in bilingual societies, like Malta and enlighten language in
education policy-making in Malta.

Keywords: preschool, bilingual education, language mediation, teacher-child interactions, sociolinguistic context

Social language environment - Multilingual children's conditions to learn Swedish in Swedish preschools
MARTINA NORLING, School of Education, Culture and Communication, Sweden

The overall aim is to develop strategies and knowledge about multilingual children's conditions to learn Swedish as well as
emergent literacy skills in Swedish preschools. The aim is also to develop and pilot-test the analysis tool, Social Language
Environment - Domain, SLE-D (Norling, 2015). Previous studies have investigated preschool staff approaches regarding the
emergent literacy environment (Girolametto et al.,, 2007, Harle & Trudeau, 2006, Jacobs, 2004). However, research
investigating preschool staff's descriptions of how they support multilingual children's emergent literacy processes, as well
as approaches in the social language environment, is lacking. The analysis of data is based on theoretical foundations of
bioecological and sociocultural theory (Barton, 2007, Bronfenbrenner, 1999, Vygotsky, 1962). The research project is carried
outin collaboration between researcher and twenty four preschool teachers in Sweden. The development project has a mixed
methods design where the preschool teachers participate in circle groups as well as scoring eighteen emergent literacy
dimensions. The study was carried out in accordance with the ethical principles of social sciences research (Ministry of
Education and Research, 2003:469). Preschool teachers were personally and written informed about the research project and
relevant ethical considerations. Results regarding preschool staffs scoring, analysis and priority dimensions of language
learning conditions for multilingual children in Swedish preschools will be presented. This paper will contribute better
understanding, how preschool teachers develop didactic as well as constructive strategies regarding multilingual children's
conditions for literacy learning in Swedish preschools.

Keywords: preschool, preschool teachers, multilingual children, emergent literacy, social language environment

Challenging teachers' concepts of 'language’ in multilingual ECE education and teacher education
GUNHILD T. ALSTAD, GUNHILD T. RANDEN AND SOLVEIG FREDRIKSEN AASEN, Inland Norway University of Applied Sciences,
Norway

The overall purpose of this study is to contribute to our understanding of in-service ECE teachers' notions of 'language’,
related both to multilingualism and to language teaching for very young language learners. Prior studies have discussed what
teachers need to know about language (Bredekamp, 2002, Wong-Fillmore & Snow, 2002). Several researchers have pointed
out how teacher beliefs are closely related to teaching (i.e. Borg, 2006), however with a little extent with focus on ECE
contexts. The study is conducted within the theoretical framework of teacher language cognition and beliefs (Andrews, 2008,
Borg, 2008), related to monoglossic or heteroglossic norms of multilingualism (Garcia, 2008) and
contextualized/decontextualized language use and degrees of cognitive demands (Cummins, 2000). The data in this
qualitative action research study consist of in-depth interviews with three in-service teachers, their written exercises and
video-recorded observations of teacher-child interactions. Informed consent was obtained from all participants. Pseudonyms
are used. All participants were given the opportunity to withdraw at any time. One assumption challenged by the teaches,
was the "'simple language-assumption', involving naming of objects and contextualized language, opposed to a more complex
view on the notion 'language' involving cognitively demanding of decontextualized language use in role play, philosophical
conversations and storytelling. However, the monoglossic assumption was less contested. The teachers referred
synonymously to 'language' and the specific language (Norwegian), not 'language' in a generic/multilingual sense. The
findings are used to discuss how pre-service and in-service teachers' 'notions of 'language' are important premises for both
teacher education and professional development.

Keywords: multilingualism, language, teacher beliefs, teacher education, second language teaching
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SYMPOSIUM SETB / 8

YOUNG PARENTS, GRANDPARENTS AND PARENTAL AGENCY
Individual Papers

CHAIR: PAT BECKLEY, Bishop Grosseteste University, United Kingdom

Social processes among parents and grandparents in Italian centres for children and families
ISABELLA DI GIANDOMENICO, Institute of Cognitive Sciences and Technologies - National Research Council, Italy

The study analysed the interactions among adults accompanying their children to Centres for Children and Families (CCF), the
analysis was also focused on parents' and grandparents' different social behaviour in CCF. Previous research showed that CCF
which aim to provide young children with experiences of peer interaction and play can serve also an important social function
towards adults caring for them (Musatti, 2015, Neyrand, 1995, Vandenbroeck, Boonaert, Van der Mespel & De Brabandere,
2009). The study refers to ethnographic studies on social behaviour in urban context (Augé, 2015, Geens & Vandenbroeck,
2013, Soenen, 2006). The study is based on ethnographic notes, collected during a whole opening session of 40 Centri per
bambini e famiglie (CCF) in Italy, and focus-group interviews carried out with the CCF's professional staff. The professional
CCF staff was informed and consented to be observed and interviewed. Families' privacy was guaranteed by respecting their
anonymity. The analysis highlighted that both parents and grandparents appreciate the opportunity to meet other adults
within the CCF and share the experience of childcare with them. The study confirms the need for new policies directed to
families with young children.

Keywords: social processes, parenting, grandparenting, centres for children and families, social support

Parents' agency in educational partnership and related emotions identified in the interviews of parents having a child with
difficulties in self-regulation
ERJA RAUTAMIES, University of Jyvaskyla, Finland

This study aims to reach new understanding of parental agency in educational partnership and to identify emotional aspects
of identified agencies. Parents are seen as active agents in Finnish ECE settings. Successful educational partnership includes
both partners' commitment (Blue-Banning et al., 2004). Parents' active agency is especially important when working with
parents of children who have social and emotional difficulties and problem behaviour (Webster-Stratton & Reid, 2010).
Agency means to exert influence in social situations (Giddens 1984). Agency in this study means parents' behavioural and
communicational activities on behalf of their child in relationship with educators. 23 parents of children with difficulties in
self-regulation were interviewed and analysed by utilizing narrative methods (Riessman, 2008). Participation to the study was
voluntary. The parents were informed about the aim and ethical guidelines like confidentiality and sensitivity of the study
before the interviews. The parents, children, educators and a daycare centre will not be identified in the reports of this study.
A rich variety of pleasant and unpleasant emotions like joy, gratefulness, anger, shame and guiltiness were related to active
and hindered parental agencies. This study aims to reach a new understanding of parental agency and emotions related.
Especially this study emphasizes the meaning of listening to the experiences of parents when supporting active parental
involvement in ECE contexts (e.g. Knopf & Swick, 2007, Zellman & Perlam, 2006). The practical implications of the results of
the study will be discussed.

Keywords: educational partnership, emotions, narrative research, parental agency, self-regulation

Young parents, babies and early childhood: Leaving care and coping?
PAT BECKLEY, Bishop Grosseteste University, United Kingdom

The research aimed to explore ways young parents could achieve successful developmental outcomes for themselves and
their babies and children through participation in a music group designed for them. According to Owen-Jones et al, 2013,
(BMC Paediatrics, Open Peer Review) children born to teenage mothers have lower birth weights, exhibit higher mortality
rates, and are more likely to suffer accidents. They do worse educationally, experience more emotional and behavioural
problems, and are more likely to become teenage parents themselves. Music, it could be argued, is a way of knowing and a
basic skill. Many theorists, including Gardiner (1983) and Armstrong (1994/5) emphasise the importance music has in
supporting the development of cognitive skills and as a means of communicating socially. The qualitative methodology within
an interpretative paradigm, contained methods including interviews from young parents organised throughout the scheme
accessed and observations of their participating children and babies. The parents and, where applicable, their living place
lead, consented for the study to be undertaken. Babies and young children were not disadvantaged through participating.
Parents gave their consent for interviews and observations to take place. The research findings included a strengthening of
bonding between parent/ child practising the activities and a growth of self-esteem, which promoted an ability to cope with
challenging situations faced in the many changes they experienced. It was apparent that facilities for young parents and their
children to meet and share experiences through a music medium was highly beneficial and had wider implications for the
participants wellbeing.
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Keywords: parents, babies, early childhood, pregnancy in adolescence, group support, music, creativity and friendship,
personal stability for success

SYMPOSIUM SETB /9

STEM: TEACHERS' PEDAGOGY AND PERSPECTIVES
Individual Papers

CHAIR: ANNIKA ELM, University of Gavle, Sweden

Early childhood STEM: Pedagogy and practices
CORAL CAMPBELL (1), CHRIS SPELDEWINDE (1), AMY MACDONALD (2), AND CHRISTINE HOWITT (3), (1) Deakin University,
Australia; (2) Charles Sturt University, Australia; (3) University of Western Australia, Australia

The aim of the research survey (2016) was to examine how Science, Technology, Engineering, and Mathematics (STEM)
education is embedded in early childhood (EC) educators' programming and planning, pedagogy and knowledge. Research
(Ricks, 2013) signals that laying foundations for future STEM learning needs to occur in EC years, as meaningful STEM
experiences have been found to increase young children's STEM self-efficacy and early development of understandings
(Hunting, Mousley, & Perry, 2012). EC STEM pedagogies are informed by play-based EC education pedagogies and will be
interrogated through an Intentional Teaching lens to understand educators' STEM teaching approach. The Intentional
Teaching Framework (Campbell & Williams, 2011) considers a spectrum of child-teacher instigated STEM activities. An online
qualitative survey (Milford & Tippett, 2015), was used, consisting of 10 questions relating to understandings of STEM
pedagogy and practice. A thematic analysis was undertaken, where responses were scrutinised for common themes (Khan &
Van Wynsberghe, 2008). Participant anonymity was required and the online survey software had embedded consent
documentation which required acknowledgement prior to question access. Without consent acknowledgment, the survey
would default to its end. 25 educators acknowledged that STEM formed part of their program. STEM was embedded in
regular program planning and supported by intentional planned activities. STEM pedagogies included: working with children's
interests, their prior understanding and learning through play pedagogy. Findings from this research will help to articulate
the early STEM learning foundations and can assist EC educators to better understand STEM pedagogy and methods to
engage children in STEM learning.

Keywords: ECE, STEM education, pedagogy and practice, survey, Australia

Development of the LUPE-teacher education concept for early childhood scientific literacy
JOANA WOLFSPERGER, DORIS DREXL AND EVA BORN-RAUCHENECKER, German Youth Institute (DJI), Germany

The LuPE-project develops, evaluates and implements in collaboration with 12 selected professional schools a training
concept for the professional education of aspiring ECEC-teachers. Although German ECEC-professionals emphasize scientific
literacy (Steffensky et al., 2012), only further trainings to strengthen the competencies in scientific education for ECEC-
teachers but no concepts for integrating early scientific education in the national and regional professional curricular have
been developed (Zimmermann et al., 2015). The promotion of children's early scientific literacy requires a transformation of
competences of ECEC-professionals, including a change in their attitudes to natural sciences and a development of their
abilities to observe, interact, and reflect enabling them to build on children's individual interests, needs and strengths
(Spindler & Berwanger, 2011, Zimmermann et al.,, 2012). Starting in 2014, the LuPE-concept has been developed in
cooperation with 23 professional teachers and the ministries of education (Bavaria, North Rhine-Westfalia and Thuringia). Its
suitability and usability was formatively evaluated using different questionnaires and group discussions and involving both,
professional students and their teachers. Following ethical principles of APA, all participants obtained consent forms
containing details of research processes and confirming confidentiality. The dissemination of the LuPE-concept has already
started in the three participating federal states and will be continued in further federal states. An official LuPE-manual will be
published in 2018. It is necessary to investigate whether the LUPE-concept's goal to permanently change the ECEC-teachers'
handling of scientific education and as a consequence their sensitively supporting children's interest in scientific questions is
reached.

Keywords: professional ECEC-apprenticeship, scientific literacy, quality of ECEC, ministries of education, professional schools

Less is more - Early childhood teachers' pedagogical content knowledge in science and technology
ANNIKA ELM, University of Gavle, Sweden

The aim is to contribute to a deeper knowledge of early childhood teachers' Pedagogical Content Knowledge (PCK) when
science and technology are addressed in activities in preschool. Previous research has identified lack of possibilities for science
and technology learning in early childhood environments but the research does not go far enough in investigating programs
for developing early childhood teachers' science pedagogical content knowledge. In order to achieve professional learning,
early childhood teachers need to be supported with learning activities based on their learning needs which enable them to
become more perceptive to the complexities, possibilities and nuances of teaching contexts in preschool. The project is based
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on Participatory Action Research (PAR). Within PAR is the interaction between research and the practice field an important
factor to promote each other's work and goals. Furthermore, Schulman's (1986) theoretical perspectives that treat teachers'
knowledge, Pedagogical Content Knowledge (PCK) is in focus. This research is based on a qualitative methodology and CoRe
design. Data consist of produced CoRes and semistructured interviews. Different components were inductively identified
through content analysis. All participants were informed of ethical considerations. Early childhood teachers began to focus
on what matters in a content area and to teach in a way that have a clear focus. This process helped them developing a
conceptualization of the subject area, both for themselves and the children. Observations could have provided a deeper
knowledge of how the use of CoRe can contribute to preschool teachers' PCK and professional learning.

Keywords: content representation, ECE, pedagogical content knowledge, professional learning, science and technology

SYMPOSIUM SET B / 10 - CANCELLED

PLAY: NARRATIONAL, PRO-SOCIAL AND EMOTIONAL
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SYMPOSIUM SETB / 11

RE-FIGURING PLAY: MATERIAL ENGAGEMENTS

Self-organised Symposium

CHAIR: IAN BARRON, Manchester Metropolitan University, United Kingdom

International policy reflects neoliberal concerns with school readiness in the development of human capital. This symposium
considers ways in which an innovative professional development project in North-West England, 2-Curious (2013-16), used
post-humanist (Braidotti 2013) and socio-cultural perspectives (Holland et al 1998) as provocative responses to calls to give
children 'the best possible start in life and the support to fulfil their potential' (DfE 2014: 5). The three papers examine how
the thinking and provision have developed since the end of the project's initial phase, drawing on interviews with staff, work
with parents and data from the first few months of a two-year longitudinal study of the two-year-olds in one of the settings.
Together, the papers explore the potential of the project's alternative approaches in seeking to resist reductionist accounts
of quality in pursuit of others which are more socially and culturally diverse, sustainable and inclusive.

Being and becoming: Refiguring material practices
IAN BARRON (1), MARTIN NEEDHAM (1) AND LISA TAYLOR (2), (1) Manchester Metropolitan University, United Kingdom; (2)
Martenscroft Nursery School & Children's Centre, United Kingdom

The paper emerges from the 2-Curious Project, which seeks to trouble and resist reductionist neoliberal policy
conceptualisations of young children in terms of future human capital. We seek to explore the space for participation to
support 'being' as well as 'becoming', in response to Campbell-Barr and Nygard's concern (2014: 355) that neoliberalism
constructs a 'particular view of childhood where children are becoming rather than being'. Our conceptual framework brings
together socio-cultural (Holland et al, 1998, Rogoff 2003) and post-humanist (Braidotti, 2013) perspectives. The paper's focus
is a series of video-recorded and transcribed interviews with staff from two of the settings, conducted six and 12 months on
from the project, as they reviewed and reorganised their two-year-old provision. Participant briefing and informed consent
forms were completed. Ethical approval was sought and granted by the university. Interview participants were reminded
they could decline to answer questions, stop the interview, or withdraw at any time. Interview transcripts were shared with
the participants for approval and the level of anonymity agreed. Archived materials will be reviewed after five years and
deleted if the project is no longer active or a review date will be set if still active. The interview findings illuminate the complex
ways in which policy imperatives, theoretical ideas, practitioners, children and their families are constantly in a complex place
of struggle with each other as they seek to refigure material practices. Refiguring such practices is conceptualised as enabling
a space to shape more inclusive and sustainable early childhood practices.

Keywords: two-year-olds, human capital, socio-cultural theory, post-humanist theory, participation

Telling "lively stories": Slow research into being two
CHRISTINA MACRAE, Manchester Metropolitan University, United Kingdom

This paper reflects on an on-going longitudinal study of a government funded two-year old class in inner-city Manchester. |

am researcher-in-residence once a week, occupying multiple roles, documenter, participant, as well as researcher. | am
interested in how "intra-actions" (Barad, 2003, Angaard 2016) between children, materials and space offer a place to work
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with theories that de-centre humans and give bodies and materials agency. This also follows Horton and Kraftl's (2006) call
for "slow research". Building on Angaard's (2016) recovery of the senses as children respond to the material in playful
encounters, | aim to tell what Blaise et al call "lively stories" of common worlds (2016). | re-conceptualise sensorimotor play
through its Piagetian hauntings. While the sensory continues to configure nursery space, where sand and water trays are
essential ingredients room layouts, paradoxically, the play that unfolds in these areas is often overlooked unless tethered to
learning curriculum outcomes. Following a posthumanist paradigm, through visual ethnography, this study attends to "what
children and material do together", rather than "what children do with material" (Angaard, 2016). Further to informed written
consent, the concept of assent (Flewit 2005) underpins this research. This ongoing ethical re-negotiation between
participants recognises non-verbal communication and shifting dynamics. My intention is to open a discussion about the role
of the material and spatial in animating children's bodies. Seeking out what Manning calls "minor gestures" (2016) | hope to
de-individualise sensorimotor encounters in order to mobilise the vitality of the environment and the undefinable pleasure
of play.

Keywords: sensorimotor, play, slow research, posthumanist, lively materialism

Reconfiguring the learning environment for children aged two
MARTIN NEEDHAM (1), IAN BARRON (1), CHRISTINA MACRAE (1) AND LISA TAYLOR (2), (1) Manchester Metropolitan
University, United Kingdom; (2) Martenscroft Nursery School, United Kingdom

This project explores how the physicality (Braidotti 2013) of the preschool learning environment is considered in the framing
of activities and interaction for children aged two. Rogoff (1990) uses sociocultural ideas to focus attention on how shared
thinking is developed between adults and children aged two. She explores how a shared understanding of purposefulness in
activity is developed. The paper examines how intersubjectivity, shared inter-personal understanding (Rogoff, 1990), might
be further informed by the consideration of figured social worlds, which analyses social models of the preschool practitioner
and the young learner (Holland et al., 1998). A sociocultural approach (Hedegaard and Fleer, 2007), is used to investigate
practitioners' assessments of their learning environments. Learning-walk interviews are used to reflect on children's
engagement with adults in different areas of their preschools in the light of university workshops and theoretical discussions.
Exploring the affordances of theoretical ideas for the practice environment, requires an openness, honesty and objectivity in
reflecting on the personal influences and understandings. The paper considers the benefits of and ethical challenges of
developing an extended relationship between university researchers, practitioners and parents. The difficulties and value of
translating theory into practice are discussed in detail illustrating the problems of creating a space where ideas can be
modelled and honestly evaluated. This project illustrates the value of developing an extended dialogue to explore the
accessibility and practicability of ideas in preschool practice and university teaching.

Keywords: learning environment, figured worlds, interactions, sociocultural, two-year-olds

SYMPOSIUM SETB / 12

FAMILY CHILDCARE: COMPARATIVE POLICIES AND POLICYMAKING
Self-organised Symposium

CHAIR: LINDA WHITE, University of Toronto, Canada

Vastly different regulatory regimes regarding family childcare (FCC) exist in European and North American countries of Canada
and the United States (USA). While parents may use some form of informal childcare in European countries, the kind of legal
unregulated FCC as permitted in Canada and the USA is rare in Europe. This symposium will examine the various regulatory
regimes found in European and North American welfare states to track this variation and explore reasons for variation.

Risk perception, regulation, and unlicensed childcare: Lessons from Ontario
MICHAL PERLMAN, LINDA WHITE, ADRIENNE DAVIDSON AND ERICA RAYMENT, University of Toronto, Canada

In 2014, Ontario, Canada updated its childcare legislation. We explore why, despite coinciding infant deaths in Family
childcare (FCC), the Province allowed some FCC to remain largely unregulated in a sector that is otherwise highly regulated.
Very little literature exists on unlicensed FCC in Canada and elsewhere (Walker, 1992). Some literature exists on risk
perception/regulation (Slovic and Peters, 2006) but, as our literature review reveals, not in the area of FCC. Drawing on the
risk perception literature (Kahneman and Tversky, 1981), we analyse perceptions of risk in unlicensed FCC. We conducted: a
jurisdictional scan of regulatory regimes in FCC compared to other sectors, key informant interviews with officials, and
systematic content analysis of debates over the new legislation that allows FCC to continue to operate with little oversight.
We coded for support/opposition of regulation and the rationales provided. To avoid potential risk to the key informants we
interviewed (government officials) we ensured that their input is non-identifiable. We find that FCC remains under-regulated
given health and safety risks to the vulnerable population served. Content analysis of legislative debates and committee
testimony reveal the predominance of political concerns (e.g., cost of licensing) and choice over quality and safety. Opponents
argued that infant deaths were due to government failure to develop and enforce existing regulation. Government party
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members argued that new legislation that remains largely complaints based would suffice, so licensing could remain
voluntary. We argue that tighter regulation and enforcement are needed to reduce risk in FCC.

Keywords: risk perception, licensing, regulation, childcare, legislation

The political paradox of family home childcare: Evidence and ideology in Manitoba, Canada
SUSAN PRENTICE (1), MATTHEW SANSCARTIER (2) AND TRACEY PETER (1), (1) University of Manitoba, Canada;
(2) Carleton University, Canada

Paradoxically, in Manitoba both conservative and social democratic parties prioritise family home childcare. This paper
critically assesses evidence related to quality, as well as care providers that underlies their political support. There is scant
Canadian research on structural quality and evidence in family home childcare (Doherty et al, 200, Ferns & Friendly, 2015).
The quantitative analysis of structural quality in family home childcare is approached through a political economy lens,
prioritizing evidence related to users (parents and children) as well as providers. The paper explores regulated features of
structural quality, drawing on provincial Annual Reports (2001-2015) and univariate, bivariate and multivariate analyses of
provincial administrative data (2004-2013). This study uses public anonymized administrative data collected by government
as well as data provided under a data agreement. All variables are included for analysis. Among other findings, the annual
closing rate is 13.7 percent, meaning turnover is high. Across Manitoba there is wide variation in the rate of provision by
trained early childhood educators. Homes where the provider takes care of her own children close at higher rates than homes
where the provider has no children. Evidence shows that family home childcare does not provide inexpensive, quality, and
reliable care for children and their parents, undercutting conservative rationales. The sector does a poor job of providing
good employment and work-family balance for family home care providers, contradicting a main plank of social-democratic
support. Shared ideological preferences and economic assumptions mean the provincial policy architecture is unlikely to be
redesigned, notwithstanding electoral change.

Keywords: family home childcare, Manitoba, Canada, work-family reconciliation, public policy, political ideology

Family home childcare in France and Germany: Explaining differences and similarities
JEANNE FAGNANI, CNRS / IRES, France

The share and quality of centre and family based childcare in European countries varies, as do rates of 'working mothers.'
This study compares national institutional, economic and social contexts of childcare policy in France and Germany. Germany
- which endorsed the "male breadwinner" model into the late 1990s - has recently undergone significant reforms that have
contributed to the higher participation rate of mainly part-time working mothers (Fagnani 2007). Germany relies mainly on
subsidized childcare centres, where the majority of preschoolers are cared for. France has a complex combination of
subsidized centre- and home-based arrangements, but registered childminders represent a major contribution to the supply
of childcare services. Despite recent increases in its supply of childcare, Germany still lags far behind France (Fagnani 2012).
| analyse what was at stake when recent reforms were introduced in both countries. | undertake comparative national case
study analysis of family home childcare. In France, | used public policy data complemented by a quantitative survey (by mail,
to 1,600 respondents) and 21 semi-structured in-depth interviews, and in Germany | used public policy data and undertook
an extensive literature review on these topics. Interview respondents were informed of study purpose, signed consents forms
assuring anonymity and confidentiality, and agreed to be recorded and transcribed. Survey responses are fully anonymized.
The quality of care provided by family home childcare in Germany is more problematic than in France. While France and
Germany share common problems, they opt for different policy solutions.

Keywords: France, Germany, working mothers, family home childcare, registered childminders

SYMPOSIUM SET B / 13

ADDRESSING QUALITY IN ECE

Individual Papers

CHAIR: JENNA RUSSELL, Barnardos Brighter Futures, Ireland

Educational advisors as leaders of quality improvement - Results from a qualitative interview study with educational
advisers in Germany
ITALA BALLASCHK, Freie Universitat Berlin, Germany

Aim was to investigate how educational advisors of day care settings perceive their role as leaders of quality improvement
and how they deal with the issue of children with flight experiences in their daily work with collegial teams. Research shows
that leadership plays a pivotal role in the functioning and developing of an organisation especially for quality improvement
(Yukl, 2002). However, little is known about which aspects of leadership are necessary for quality improvement in ECE.
Currently, day care settings in Germany, but also other European countries, are undergoing a change. There is an increasing
number of children with migration background and the experience of flight. The German initiative program "Early Chances"
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focus on this issue. Nationwide about 3.400 day care centres are supported with additional educational advisors to improve
quality by initiate team development. Advisors should act as leaders to professionalize teams. The current study follows a
qualitative interview approach (episodic interview, Flick, 2014). The sample of 15 educational advisors was drawn from the
evaluation study of the German national initiative "Early Chances". All interviews were conducted voluntarily and data have
been anonymized. Interviews illustrated that a professional self-conception as a leader of quality is still lacking. Educational
advisors speak about the importance to sensitize pedagogical staff children with flight experiences, but do not have
professional strategies to improve the teams in that way. Results show that there is a need for structural change in favour of
leadership strategies for quality improvement (Ballaschk & Anders, submitted).

Keywords: leadership, educational advisors, day care settings, quality, flight experience

Addressing quality in childcare: A case study of a community wide approach to improving outcomes for children in a
disadvantaged area

JENNA RUSSELL (1), SHIRLEY MARTIN (2) AND BRAEDON DONALD (3), (1) Barnardos Brighter Futures, Ireland;

(2) University College Cork, Ireland; (3) Young Knocknaheeny ABC, Ireland

I will explore the approach and impact of the Young Knocknaheeny Area Based Childhood Strategy on the early years services
in a disadvantaged community. This strategy provided a mechanism, structure, and resources to support quality
improvements using both individual and community wide approaches. Evidence was used to inform practice implementation.
The Effective Provision of Preschool Education (EPPE) project (Sylva et al., 2004) showed the importance of preschool in
countering the impact of disadvantage on children being school ready. The settings chosen were diverse in their pedagogical
approach, and context, these included a Montessori centre, a school early start, a targeted early intervention centre, and
community preschools using a play-based approach. A coordinated and collaborative process was used in engaging
practitioners. A comprehensive baseline of quality was taken across all centres using ECERS and ITERS Environment Rating
Scales. Evaluation of the impact of the approach has remained central to the work. Ethical concerns were explored with the
research stakeholders group and addressed via processes and safeguards to protect the community, children, and
practitioners engaged in the programme. The ECERS and ITERS baselines showed conditions were sub-optimal in all centres.
In response, a strategy was enacted to address issues, including curriculum training, mentoring, environmental enhancement,
focused speech and language supports, and management supports. Ongoing supports are needed to maintain quality
improvements, and recommendation for policy and practice to allow this will be made. Similar processes are required to
improve quality provision of ECE in disadvantaged communities in Ireland, this will be explored.

Keywords: quality improvements, disadvantaged area, community wide approach, children's development, evidence

Quality in ECE: Insights from teachers
RAHIME COBANOGLU (1), YESIM CAPA AYDIN (2) AND ALI YILDIRIM (2), (1) Sinop University, Turkey; (2) Middle East Technical
University, Turkey

This study aimed to explore the essentials of high quality ECE (ECE) and barriers to effective teaching from the perspective of
preschool teachers. Thus far, there have been intense efforts in the literature to define what is good for young children (e.g.,
Ceglowski, 2004, Cryer, 1999, Dodge, 1995) and to explore the factors that influence classroom quality in ECE (e.g., Mims et
al., 2008, Pianta et al., 2005, Scarr et al., 1994). This study is based on the postmodernist view that values plurality and
subjectivity in the conceptualization of quality in ECE (Dahlberg et al., 1999) and examines quality from inside by gathering
the opinions of teachers (Katz, 1993). In this phenomenological inquiry, data were collected via semi-structured individual
interviews with eleven teachers that had B.S. degrees in an area related to ECE. Maximum variation was met in the sample
regarding experience in teaching and districts teachers work in. Content analysis was used in data analysis. Interviews were
recorded only if the participants gave the permission. The data were kept confidential and used only for research purposes
as part of ethical considerations. Some elements of high quality ECE emphasized by preschool teachers included child-centred
education, focus on the social-emotional development of children, parent involvement, a well-equipped learning
environment, and continuous professional development of teachers. The main barriers to effective teaching pertained to the
view of parents on ECE, work conditions, and teacher qualifications. The results of this study provide implications regarding
how to design and improve ECE.

Keywords: quality, components of quality, teacher beliefs, barriers to quality, phenomenological study

SYMPOSIUM SETB / 14

CHANGED CONDITIONS FOR PROFESSIONAL LEARNING?
Self-organised Symposium

CHAIR: GERD SYLVI STEINNES, Volda University College, Norway

This symposium aims to discuss changes on multiple levels in the Norwegian Kindergarten Field, related to consequences for
professional learning for kindergarten staff. Based on three ongoing research projects we are focusing on changes in the
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Kindergarten Teachers education, changes in staff composition and changes related to assessment of children's development
and wellbeing, as formulated in the framework plan for the content and tasks of Kindergartens. The teacher education has
been subject for major changes in the last years and a revised Framework plan for kindergarten is in the process of being
approved by the government. We will discuss conditions for professional learning in Kindergarten Teachers education and in
Kindergartens. Staff competence is a key feature in order to advocate for quality in early childhood services and for promoting
social justice, solidarity and economic progress. Data was collected mainly through interviews and document studies.

Coherence or fragmentation in kindergarten teacher education? Consequences for professional learning
GERD SYLVI STEINNES, Volda University College, Norway

Norwegian Kindergarten teacher education has recently been a subject for major changes. The research project Teachers'
Professional Qualifications, is studying teacher educators', students' and newly graduated teachers' perceptions of important
elements in professional qualification through teacher educational programs, with a special attention to coherence. We are
asking how the different groups understand professional learning, and how the educational program is supporting such
learning. The Norwegian Agency for Quality Assurance in Education has especially pointed to challenges related to
fragmentation of the educational program. The study presented is part of a research program on teacher education in
Norway, funded by the Norwegian Research Council. A main challenge in teacher education has been to integrate theory and
practice. Korthagen (2006) emphasizes the significance of integration of these elements. Hammerness (2012) presents three
key features undergirding powerful teacher educational programs. They need to promote a clear vision, be coherent,
reflecting shared understanding of teaching and learning among faculty and students, and provide opportunities to learn that
are grounded in teaching practice. Individual interviews and focus group interviews are conducted with teachers and students
in kindergarten teacher education, and newly graduated kindergarten teachers. Norwegian Social Science Data Services (NSD)
approved the study and the investigation has been conducted in accordance to institutional procedures regarding anonymity
and research ethics. The informants experience a high degree of fragmentation, a lack of shared vision within the program,
and a gap between theory and practice elements. The project aims to reveal challenges in education of kindergarten teachers.

Keywords: kindergarten teacher education, professional learning, coherence, vision, teaching practice

Assessment as a basis for professional learning
LIV TORUNN EIK, University College of Southeast Norway, Norway

The informants in this ongoing project are kindergarten teachers in two different Norwegian kindergartens. The research
aims are to develop knowledge of processes, methods and justifications in assessment of children's wellbeing and
development and to strengthen the language of kindergarten teachers related to assessment of children's wellbeing and
development. The project has relations to previous research work on professional learning of kindergarten teachers (Eik,
Steinnes & Odegard, 2016) and to our doctoral thesis (Odegard, 2011, Eik, 2014, Steinnes, 2014). Theoretical framework
consist of social-cultural learning theory (Séljo, 2001) and theories on professions with special focus on professional
judgement (Molander & Terum, 2008, Molander, 2013). Key concepts are inspired by research projects on assessment of
children's wellbeing (Koch, 2012, Dahle et al., 2016) and of children's development (Andenaes, 2012). The project is grounded
in a social constructivist paradigm and has a qualitative methodology including focus group interviews and dialogue seminars.
National ethical guidelines in Norway are followed. The informants applied to join the project and gave their informed
consents. Procedures for anonymity have been strictly followed. Preliminary results have been discussed with the informants
in dialogue seminars. Assessment seems to highlight justifications and professional judgement and leads to focus on both the
children and the context in kindergartens. Resistance against testing of children's development in kindergartens seems to
prevent a more systematic approach to assessment in one of the kindergartens. Assessment requires cooperation and
discussions among kindergarten teachers, which seems to create unique possibilities for professional learning.

Keywords: assessment, professional learning, professional judgement, wellbeing, children's development

Leadership in professional learning communities
ELIN @DEGARD, University of Stavanger Centre for Learning Environment, Norway

The objective of this action research (2013 - 2016) was to investigate how professional mentoring can be tool for leadership
in learning communities. The study builds on my PhD, Newly qualified kindergarten teachers’ competence building (2011),
research on professional learning of kindergarten teachers (Eik, Steinnes & Odegard, 2016) and research on professional
learning, leadership and mentoring (Eraut, 2004, Spillane, 2006, Bjerkholt, 2013). The project is framed by social-cultural
learning theory (Saljo, 2001, Wertsch, 1991, 1998). The leadership theories are rooted in relational, distributed and
interaction perspectives (Spillane, 2006, Pascal, 2008, @degérd & Rays, 2013) and the concepts are mentoring, legitimacy and
loyalty (Bjerkholt, 2013., Suchman,1995., Coleman, 2009) This action research paradigm is social constructivist, the
methodology is qualitative and methods are observation and interviews. Norwegian Social Science Data Services (NSD)
approved the study and we followed procedures regarding anonymity and research ethics. Ethical concerns are taken care of
by discussing ethics in general and by discussing preliminary results with the informants in dialogue seminars. The conditions
for professional work are changing and a new framework plan demands competence building of the staff. It seems that
leadership is a key factor in the process of building professional learning communities in kindergarten. Findings show that
formal mentoring session is a tool for competence building, but the mentors have to have formal mentoring education and
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the leaders have to follow up the process building learning communities. Results from the project may affect the
implementation of the framework plan for Kindergarten 2017.
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Keywords: leadership, mentoring, implementation, learning communities, professional learning

SYMPOSIUM SET B / 15

OUTDOOR PLAY AND LEARNING SIG: DESERT AND ARCTIC ENVIRONMENTS
Self-organised Symposium

CHAIR: EVA ARLEMALM-HAGSER, Mailardalen University, Sweden

In this symposium, you will learn about the outdoor play and learning projects occurring in environments that are less familiar
to some. The research presented arises from both the Arctic regions of northern Europe and the deserts of Western Australia.
From a Sami kindergarten we learn about children’s participation in reindeer herding and livelihood experiences. Jannok Nutti
applies Indigenous methods to the investigation of materiality and the role of the physical environment in shaping children’s
interactions and play. Fasting and Hgyem explore outdoor play in the Arctic and Norwegian wintertime, asking questions
about parent participation and managing risk in the mountains and on the coast. Analysis provides insights into ways that
children can be equipped to play in extreme temperatures and risky environments. Lee-Hammond and Jackson-Barrett
present work from the Australian desert in their presentation about Aboriginal children and Elders connecting to the outdoors
through cultural experiences.

Outdoor reindeer herding livelihood activities in Sami kindergarten
YLVA JANNOK NUTTI, Sdmi University of Applied Sciences, Norway

Sami kindergarten children participate in reindeer herding livelihood activities at different arenas at the kindergarten. The
aim of this research paper is to explore how the physical environment influences teachers and children’s engagements and
enables children to interact in activities and play. Previous work has examined place and found a significant relational
connection between people practical engagements in their environment (Ingold, 2000). Place and materiality are analysed
through a theoretical framework based on socio-cultural perspectives. Ethical considerations are taken on basis of indigenous
research methodological framework. Methodologically this study is based on ethnographic fieldwork with a group of children
and educators in a kindergarten in Norway.

The main findings of this study describe how kindergarten children act and play, and how materiality interplay with the actors
involved. Knowledge is created among subjects participation. | regard place, materiality, and outdoor livelihood activities as
essential for children and educators’ interaction, engagements, and children’s play in peer groups inside at the kindergarten.

Keywords: Sami, reindeer herding, indigenous research, place, materiality

Wintertime in kindergartens in the arctic and Norway
MERETE LUND FASTING AND JANNICKE HBYEM, University of Agder, Norway

The aim of the research is to learn more about how teachers organize and think around children’s outdoor play in wintertime.
How do they work with the parents? What kind of rules do they need? How do they work to integrates children with different
background and culture to outdoor play in wintertime in arctic conditions? | will use van Manen and Dewey to discuss the
phenomena of outdoor play during wintertime. These projects are focusing on the teacher’s experiences. We interviewed
staff at three kindergartens about their experiences with outdoor play during wintertime. One kindergarten is in Svalbard,
one in located in the high mountains of Norway and one by the coast in the South. As a part of our observation we took
pictures of the outdoor areas. This research gives knowledge on how different kindergartens work with roles, children’s
clothing, and information to the adults and risk management trough wintertime. How do they inform on and introduce new
parents and children to their outdoor culture? In this kindergarten, they know a lot about practical integration. A relation to
nature and understanding and handling of our rough climate is essential in the master the everyday-life in Norway. Through
the kindergarten and outdoor play and learning the children educate their parents on how to get outside in a pleasant way.

Keywords: temperature experiences, clothing for snow, play in snow
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SYMPOSIUM SETB / 16

A NEW LOOK AT ECEC WORKFORCE PROFILES ACROSS EUROPE: SELECTED FINDINGS FROM A 30-COUNTRY STUDY
Self-organised Symposium

CHAIR: PAMELA OBERHUEMER, State Institute of Early Childhood Research, Germany

Recent studies (Vandenbroeck et al 2016) and 'quality frameworks' have highlighted the workforce as a signifier for
competent ECEC systems, however, few have provided a detailed and contextualised account of key workforce characteristics
based on an agreed conceptual framework. This is the aim of the SEEPRO-R study in collaboration with 30 country experts. A
country case study approach provides space for diversity and complexity in ECEC workforce structures. National experts
compile workforce reports relating to initial and continuing professional studies as well as workforce composition, conditions
and challenges, complemented by compact contextual data. The first paper will present a cross-national analysis of ECEC
workforce structures and critical issues arising from selected country case studies. The second and third papers from countries
with different geopolitical histories (Italy and Slovenia) and ECEC systems (bi-sectoral and unitary) will provide individual
country case studies on the ECEC workforce generated from the SEEPRO-R conceptual framework.

ECEC workforce structures and challenges: A cross-national analysis of selected country case studies
INGE SCHREYER AND PAMELA OBERHUEMER, State Institute of Early Childhood Research, Germany

This cross-national analysis of selected findings from eight European countries aims to identify key critical issues in ECEC
workforce systems. SEEPRO-R builds on the research approach of two previously conducted studies: Working with young
children in Europe (Oberhuemer & Ulich 1996) and Professionals in ECEC systems (Oberhuemer, Schreyer & Neuman 2010).
Analysis is framed within a critical-comparative education and social policy perspective (Alexander 2012, Ball 2012, Moss et
al 2016). Drawing on the agreed conceptual framework, findings are presented from two northern, two southern, two eastern
and two western European countries with varying ECEC systems and workforce structures. Data sources are based primarily
on research evidence and policy documents available in the public domain, ethical issues involve an appropriate and
meticulous selection of sources. Findings illustrate both convergence and divergence in qualification requirements, with
continuing gaps between unitary and non-unitary ECEC systems. ECEC professionals specialising in the age-group 0-6 are
slowly replacing more narrowly (3-6 years) or broadly (including adults) conceptualised professional profiles. Professions are
increasingly governed by specified standards and competence requirements. A growing focus on assessment, accountability
and managerial tasks suggests a predominant 'social investment' policy approach. Workforce composition remains diverse
and practitioner status often low, despite moves to raise qualification levels. Non-qualified workers continue to be part of
the European ECEC workforce. The study provides evidence of the diversity of workforce profiles across Europe, offering a
resource for scholars and policy makers. However, policy challenges can only be addressed in the specific country context.

Keywords: ECEC workforce, country case studies, cross-national analysis, professionalisation, critical issues

ECEC workforce structures and challenges: Continuity and change in the case of Italy
CHIARA BOVE, SILVIA CESCATO AND SUSANNA MANTOVANI, University of Milan Bicocca, Italy

The Italian ECEC system has been experiencing a period of significant change and debate on the early years workforce and
professionalism issues due to recent policy reforms and initiatives related to EEC staffing. As part of a wider European project
on workforce profiles (SEEPRO-R), this study aims to identify key early childhood workforce issues in Italy. It builds on previous
research conducted on the early years workforce (Mantovani in Oberhuemer et al., 2010, Oberhuemer, 2012). Informed by
national and international documents and research (CoRe, 2012, Jensen et al., 2015), the study focuses on the education and
workforce conditions of the Italian early years' staff. Framed within a descriptive paradigm, it draws on a documentary
analysis approach (Atkinson & Coffey, 2004). Since data are based primarily on research evidence and policy documents
available in the public domain, the main ethical issues relate to a rigorous selection of sources. Findings highlight critical issues
regarding the professional profile of those working in the ECE sector, and the need to promote a perspective of educational
continuity across the early childhood sector by investing in a sustainable standard of continuing professional development
opportunities. Within the scenario of the newly integrated 0-6 system, ECE staff will also need to face the challenge of an
increasingly diverse intercultural and complex society requiring inclusive practices. On the basis of the key critical issues
emerging from the study, policy implications will be drawn related to ECEC staff professionalisation and quality improvement.
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ECEC workforce structures and challenges: A case study of Slovenia
TATJANA VONTA AND JERNEJA JAGER, Educational Research Institute, Slovenia

In the early 1990s, Slovenia created a unitary, integrated system of ECEC for children aged 11 months to six years under the
auspices of the Ministry of Education and Sport. Since that time, attention has been paid to increasing enrolment rates and
improving quality. Within this framework the qualification of staff and their professionalisation play a central role. The aim
of this case study, as part of a wider European project on workforce profiles, SEEPRO-R, was to analyse the workforce system
in ECEC settings and staff professionalisation in Slovenia. The study builds on previous research conducted on the early years'
workforce (Oberhuemer, Schreyer, & Neuman 2010, Vandenbroeck et al 2016). Informed by educational policy and critical
education frameworks (Ball 2012, Moss et al 2016), the study focuses on the education and working conditions of the staff in
early years settings in Slovenia. The study draws on national, regional and local policy documents as well as research within
the agreed conceptual framework, using a documentary analysis approach (Hammersley & Atkinson 2007). Since data are
based primarily on research evidence and policy documents available in the public domain, the main ethical issues relate to
a rigorous selection of sources. Findings indicate critical issues regarding workforce composition, initial qualifications as well
as supporting continuing professional development, with implications for the quality of ECEC. By identifying 'critical issues',
policy implications will be drawn related to ECEC staff professionalisation and quality improvement.

Keywords: ECEC workforce, initial qualification, continuing professional development, country case study, support the
professionalisation
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STRESSORS WITHIN AND WITHOUT: FOCUSING ON ECE TEACHERS SOCIAL-EMOTIONAL WELLBEING
Self-organised Symposium

CHAIR: CYNTHIA BUETTNER, Ohio State University, United States

Research has well established that the quality of early childhood learning environments influences children's social and
emotional development, and that teachers are the primary architects of those environments. We also know that teachers'
sensitivity and responsiveness, as well as their positive interactions and emotional support, encourage children's social and
emotional competence. In the US, where ECE (ECE) is fragmented and overburdened and teachers are poorly paid, ECE
teachers often report that they are highly stressed. The three papers in this symposium examine the associations between
ECE teachers' stress and children's social emotional outcomes, teachers' voices on what they perceive as contributors to their
stress, and a novel intervention designed to help teachers attend to their own social-emotional wellbeing.

Exploring the role of teachers' stress in young children's social-emotional development
LIENY JEON (1), CYNTHIA BUETTNER (2), ASHLEY GRANT (1) AND SARAH LANG (2), (1) Johns Hopkins University, United States;
(2) Ohio State University, United States

This study examined how preschool lead and assistant teachers' personal and job-related stress are, collectively and
separately, associated with children's anger-aggression, anxiety-withdrawal, and social competence. Previous research has
shown that ECE teachers are highly stressed (Jennings & Greenberg, 2009) and teachers' increased levels of stress negatively
affect their practices and interactions with children (Buettner et al., 2016). It is, however, less known how early childhood
teachers' stress is related to children's development. According to social learning theory (Bandura, 1973), children may model
stressed teachers' negative emotions, affect, cognitions, and behaviours. In addition, stressed teachers may not demonstrate
positive responsiveness and sensitivity to fully support children's development. We recruited 103 preschool lead and assistant
teachers and approximately 6 children from each classroom (n = 329) within 13 participating programs. We surveyed teachers
and parents and observed teachers and children. We conducted three-level HLM analyses with the data. We obtained
informed consent from teachers and permission from parents of participating children. Participation was voluntary and
participants' responses were not linked to their confidential information. Teachers' cumulative personal stress was
significantly associated with children's anger-aggression, and cumulative job-related stress was significantly associated with
children's anxiety-withdrawal and social competence. Exploring lead and assistant teachers' stress separately, the results
showed that lead teachers with higher levels of stress perceived the children having higher levels of anger-aggression and
anxiety-withdrawal. However, assistant teachers' stress was significantly associated with children's social competence. We
suggest ways to support children's social, emotional, and behavioural functioning through intervening with teachers' stress.

Keywords: stress, teacher wellbeing, challenging behaviours, social competence, lead and assistant teachers
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Am | valued? Unpacking the stress in the professional lives of ECE teachers
SARAH LANG (1), CYNTHIA BUETTNER (1) AND LIENY JEON (2), (1) Ohio State University, Department of Human Sciences,
United States; (2) Johns Hopkins University, United States

The aim of this study was to understand factors that influence teachers' stress and social emotional wellbeing, including how
teachers understand their work relative to its perceived value in their social networks and in society. Although teachers' stress
is consistently associated with lower classroom quality and teacher-child interactions, relatively little research has examined
the external factors that might contribute to this stress (Hally-Keynon et al., 2014). Using Jennings and Greenberg's (2009)
model of the prosocial classroom, we examined the centre, community and contextual factors that contribute to teachers'
social emotional wellbeing and the strategies that teachers use to mitigate their professional stress. We employed a mixed-
method design: survey data of teachers' job-related stress using a large sample of early childhood teachers in a US state, and
a series of focus groups with teachers employed at centres of varying quality where teachers responded to questions about
their work. Study procedures were approved by the university's research review board, and all participants were informed of
the study's purpose and confidentiality protections. From the teacher survey, 23.8% indicated they felt job-related stress
associated with criticism of teachers by the media. Focus group participants outlined many internal and external stressors in
their work, including how people in their social networks and society did not always value their work. This research outlines
factors that contributes to teachers' lower social-emotional wellbeing and provides concrete areas childcare centres and
communities can target to decrease teachers' stress, including teachers' experiences that should be considered in stress-
reduction interventions.

Keywords: teacher stress, social emotional wellbeing, early childhood teachers, stress reduction interventions, contextual
factors

Social Emotional Learning for Teachers (SELF-T): Helping teachers reduce stress and increase coping skills
CYNTHIA BUETTNER (1), LIENY JEON (2) AND SARAH LANG (1), (1) The Ohio State University, United States; (2) Johns Hopkins
University, United States

This paper describes SELF-T, an online resource for helping teachers understand social emotional wellbeing and ways to
reduce stress, and the results of its pilot with a group of early childhood teachers. The aim of the study was to determine if
teachers increased their knowledge of social emotional learning and wellbeing, and their reactions to the online delivery.
Research has established (Jennings, 2015) that when early childhood teachers exhibit higher levels of mindfulness and
resiliency they are more likely to extend emotional support to children and use more sensitive discipline approaches. Stress
reduction trainings for teachers of older children have been shown to be effective at improving classroom practices and
children's outcomes (Jennings, Frank, Snowberg, Coccia, & Greenberg, 2013). Using the Collaborative for Academic, Social,
and Emotional Learning (CASEL) framework for the program content (CASEL, 2015), and the Virtual Laboratory School
(www.virtuallabschool.org) LEAD design for program delivery, we hoped to increase teacher's understanding and coping
skills. We used mixed methods to evaluate the pilot including interviews and a brief pre- and post-assessment survey. All
participants were informed of the purpose of the study and the confidentiality of their responses, procedures were approved
by university research ethics panel. Teachers had positive reactions to the program. Our presentation discusses details of
their comments. This research provides preliminary findings regarding SELF-T's effectiveness at improving teachers' social-
emotional competencies, the online nature of the program offers a high degree of long-term sustainability, affordability, and
accessibility suggesting potential for improving the lives of teachers and children.

Keywords: social emotional learning, early childhood teachers, teacher stress, coping skills, online professional development

SYMPOSIUM SETB / 18

MIGRATION AND CHALLENGE - AN EXPLORATION OF THE ISSUES FACING REFUGEE AND ASYLUM SEEKING FAMILIES
Self-organised Symposium

CHAIR: JACKIE MUSGRAVE, University of Worcester, United Kingdom

This symposium focuses upon the impact of the current global refugee crisis on children and families. It presents the context
and scale of the issue, presents theory relating to migration as an adverse childhood experience (ACE) and explores the
specific impacts on children's development, wellbeing and learning. The symposium begins with a paper related to family
support and draws upon primary research undertaken with parents, practitioners and strategic actors within the UK as well
as an exploration of published literature. The second presentation considers health issues affecting refugee children and
families and the accompanying impacts for wellbeing. The third paper considers family life within refugee camps, drawing
upon the presenter's work at Grande Synthe Camp, Dunkirk. The symposium further explores wider implications for policy
and practice and allows an opportunity for questions and discussion.
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Supporting the health and wellbeing of refugee children
JACKIE MUSGRAVE, University of Worcester, United Kingdom

How do practitioners support the physical and emotional health and wellbeing of refugee children? What are the implications
for practice? This research follows on from my doctoral research and focuses on refugee children. This is also a thread in my
recently published book 'Supporting Children's Health and Wellbeing' (Sage). The presentation aims to highlight how
understanding and knowledge of refugee children's health can maximise their inclusion in early education. The research used
a praxeological approach of practitioners' experiences. Qualitative data was collected in questionnaires to practitioners’
documentary analysis of current policies and guidance relating to refugee children's health. Ethical approval was given and
data anonymised, Practitioners in early years settings are increasingly educating and caring for refugee children. Such
children have experienced malnourishment, dehydration, infectious diseases, infestations, witnessed brutality and in some
cases are the survivors of torture. An understanding of how practitioners can support refugee children's health and wellbeing
is fundamental in order to maximise their inclusion in early education settings and improve long term developmental
outcomes. The practice, ethos and values of early education settings are a valuable asset to support refugee children's
physical and emotional health and wellbeing. However, practitioner knowledge through specific training is essential to give
confidence to identify suitable interventions to mitigate the impact on refugee children's emotional wellbeing and mental
health. An understanding of the context of the child's family's experience is fundamental to being able to work with parents.
Effective integrated working between professionals is key to supporting refugee children's health.

Keywords: refugee, health, wellbeing, inclusion, mental health

A personal perspective on the lived experiences of children and families in a refugee camp
JANET HARVELL, University of Worcester, United Kingdom

This study presents a personal reflection on the experiences of children and families whilst in a refugee camp, particular
consideration is given to the potential impact on children's current and future development and wellbeing. The presentation
developed as a result of reflecting upon two consecutive visits to a Refugee Camp in 2016, and builds upon previous research
by Jill Rutter (2003, 2006, and 2015) into the lives of refugee children. The paper adopts an interpretivist approach
underpinned by reflective practice theory. In particular Brookfield's (1995) reflective lenses supported understanding of the
refugee experience. This informed co-construction of a pedagogical approach focusing on the refugee crisis, ensuring that
students were better able to support families who have undergone such experiences. An ethnographic approach enabled the
presenter to 'see' the world through the perspective of refugee children and families. Whilst volunteering in the camp,
reflections were recorded in a personal journal. Thematic analysis of the data provided qualitative insights into the impact of
daily life on refugee families and their children. This presentation did not involve input from any participants and provides a
personal perspective informed by reflections following two visits to a refugee camp. BERA guidelines were adhered to
regarding confidentiality and anonymity. The study enables students/practitioners to better understand the refugee
experience and to consider the impact that this could have on children's development and wellbeing. Implications for practice
include workforce development and the need for practitioners to have a secure understanding of refugees' experiences in
order to inform their professional practice.

Keywords: refugees, refugee camp, reflection, personal perspective, impact

Migration and challenge, narratives of refugees and public service practitioners related to family support
JACKIE MUSGRAVE, JANET HARVELL AND ALISON PROWLE, University of Worcester, United Kingdom

The research aim is to understand the experiences, needs and aspirations of refugee families in the UK, through an exploration
of parent, practitioner and strategic actor perspectives in order to inform policy and practice. Benard, B (2006) Using
strengths-based practice to tap the resilience of families, da Silva & Reyes (2017): Learning with immigrant children, families
and communities: Morris and Harris W. (2015). Family resilience: Moving into the third wave. Drawing upon interdisciplinary
theories, the study is predominantly conceptualised within sociocultural theory (Vygotsky, 1978) Critical social theory
(Foucault, 1977, Freire, 1970) offers insight into the identities and interactions of key actors who work with the family,
Phenomenological theory provides a means of exploring refugee and practitioners' subjective experiences to gain insight. The
study deploys a narrative-based, qualitative approach. Research design comprises a comparative case-study of two area-
based support services. Semi-structured interviews and focus groups are the primary research tools. The project was
approved by the University Ethics Committee. Consent was obtained from participants, with an unconditional right to
withdraw. All data was anonymised. The researcher went beyond " do no harm", actively seeking to bring about good
through the research, championing the voices of participants. The project generated multi layered findings related to family
support needs of refugee families and implications for practice. Implications for practice include the need for practitioner
self-care, cultural awareness and attuned responsiveness. Community based provision is highly effective but there need to
be strong links to universal/specialist services.

Keywords: refugee, family support, resilience, practitioner, strength- based approaches
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DEVELOPING QUALITY INDICATORS FOR BRAZILIAN EARLY CHILDHOOD SERVICES: A PARTICIPATORY EVALUATION RESEARCH
BRAZIL-ITALY

Self-organised Symposium

CHAIR: ANNA BONDIOLI, Universita di Pavia, Italy

The symposium presents the theoretical assumptions, the process and the results of a research, conducted in Brazil between
2013 and 2015, concerning the evaluation of early childhood services for children 0-6. The research involved four Brazilian
universities: the Federal University of Parana, the Federal University of Minas Gerais, the Federal University of Rio de Janeiro,
the State University of Santa Catarina and, as consultants, two Italian researchers from the University of Pavia. The purpose
of the research was to develop quality indicators for early childhood Brazilian services through the participation and the
involvement of educators asked to evaluate their own context, to reflect on the instruments adopted, to clarify and make
their ideas of educational quality explicit. It was a participatory evaluation research, inspired by the fourth generation
evaluation paradigm, conducted according to the approach of evaluation as ""promotion from within' developed by Italian
researchers over a twenty-year period.

Evaluation at ECE from the perspective of evaluation of educational contexts, research in a public institution in Curitiba,
Brazil
CATARINA MORO, ANGELA COUTINHO AND GIZELE DE SOUZA, Universidade Federal do Paran4, Brazil

This research, which took place in Curitiba, Brazil, aims to debate and define what means the educational quality at ECE.
Several researches discuss the "educational evaluation" for ECEal centres (PIOTTO et al., 1998, RIBEIRO, 2010, CAMPQOS et al.,
2010). The evaluation of educational contexts at ECE is the main theme of this research, in combination with a methodological
approach of "promoting from the inside" (BONDIOLI, SAVIO, 2013, 2015), which implies on the democratic participation of
the subjects who are part of the educational process. We utilised two Italian instruments, ISQUEN and AVSI. Becchi (2000)
emphasizes a work of negotiation, anchored on the practice of sharing criteria and objectives, an idea of negotiated quality.
There were 13 teachers, researchers from the inside, who were interlocutors of this process, being aware of the purposes of
the research and having signed and the informed consent form. They considered that the Italian instruments reveal a
conception of educational quality that is related to the Brazilian context and problematized some aspects related to its
relevance and coherence. Moreover, they also indicated some themes that, from their perspective, were missing in the
instruments, such as: democratic administration, the role of the pedagogue at the facility, and activities related to nature and
natural sciences (AVSI). Hence, we can affirm that "the evaluation as a reflexive practice has a clear formative finality"
(BONDIOLI, 2004, p.165) and allows the professionals to see themselves as protagonists of the process.

Keywords: evaluation, childhood education, quality indicators, democratic participation, reflexive-formative processes

Reflections on quality indicators in ECE: A formative experience in a public school in the city of Rio de Janeiro
PATRICIA CORSINO AND DANIELA DE OLIVEIRA GUIMARAES, Universidade Federal do Rio de Janeiro, Brazil

This paper aims to analyse the results of one field of the research proposed in the symposium: a municipal public institution
in the city of Rio de Janeiro. The approach has been developed through extensive fieldwork by researchers of the University
of Pavia (Bondioli, Savio, 2010, Savio, 2012, Savio, 2013, Bondioli, 2015). It is based on the principles of reflective and
democratic participation by following the concept of reflective thinking (Dewey, 1933), and the theoretical framework of the
fourth-generation evaluation (Guba, Lincoln, 1989, 2001). The participatory methodology has dialogue and listening as
principles. Simultaneously involves internal and external evaluation based on the quality indicators of the Italian context
evaluation instruments. All participants in the working group were informed about the research objectives and methodology
and decided to participate freely. The methodology provoked reflections and possibilities to think about indicators of
educational quality through the dialogue that was established between teachers and researchers intermediated by the score
of the instruments items. Listening and co-participation were identified as democratic experiences uncommon both in
research and in the political context experienced by the teachers. The view of relational context present in the instruments,
which displaces the teacher from the position of control of the children's actions, brought reflections on the organisation of
spaces, materials, routines and collaborative role of teacher. The experience with the instruments not only was formative,
but also provided elements for thinking about quality indicators in the context evaluation of ECE in Brazil.

Keywords: ECE, educational quality indicators, context evaluation, city of Rio de Janeiro, participatory methodology

'Promotion from within': A reflective and participated approach in the evaluation of educational settings
DONATELLA SAVIO AND ANNA BONDIOLI, Universita di Pavia, Italy

The paper presents the approach of evaluation as "promotion from within" that was the baseline methodology of the
international research illustrated in the symposium. The choice of such an approach derives from the aim of sustaining
teachers' intentional participation to the process of defining quality indicators for early childhood Brazilian services. The
approach has been developed through extensive fieldwork by researchers of the University of Pavia (Bondioli, Savio, 2010,
Savio, 2012, Savio, 2013, Bondioli, 2015). It is based on the principles of reflective and democratic participation by following
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the concept of reflective thinking (Dewey, 1933) and the theoretical framework of the fourth-generation evaluation (Guba,
Lincoln, 1989, 2001). The methodology requires the involvement of a working group (educational operators in the first place)
and a facilitator whose task is to sustain and promote reflective-participatory processes. The approach is characterized by
specific objectives, processes, strategies, steps that will be presented. All the stakeholders involved in the process are
informed about the features of the approach and can decide if participate, they have an active role in making decisions at
each steps of the process, and are called to evaluate the whole process in which they have been involved. The Brazilian
research has highlighted that the approach can be applied in "foreign" contexts: some evidence was found about the expected
active participation of the teachers in the definition of quality indicators. Such results imply that the approach can support
an enlarged democratic participation of stakeholders in defining national pedagogical guidelines.

Keywords: fourth-generation evaluation, educational evaluation, participation and reflectivity, promotion from within, ECEC
SYMPOSIUM SET B / 20

PEDAGOGIC PRACTICE WITH SEND CHILDREN

Individual Papers

CHAIR: ALESSIA CINOTTI, University of Bologna, Italy

Enhancing peer interaction among children with and without special needs - Children's initiatives and teachers' responses
in scaffolded play

MARJA SYRIAMAKI (1), PAIVI PIHLAJA (2) AND NINA SAJANIEMI (1), (1) University of Helsinki, Finland; (2) University of Turku,
Finland

This paper focuses on early childhood professionals' pedagogy in enhancing peer interaction during play practices in
integrated groups of Finnish day care centres. Positive interaction between children with and without SEN is the core of
inclusion. However, interaction can be compromised, and the adults' role in enhancing participation and interaction is crucial
(Koster et al. 2009, Viitala 2014). Studies indicate associations between early marginalization and later social exclusion,
decreasing participation, and achievement reduction (Laine et al. 2010: Buhs et al. 2006). Children's initiatives play central
roles in the construction of their collaboration (Kronqvist 2004). Belonging to and interacting in a group is seen as a basic
biological and psychological human need and, according to sociocultural theories, the basis of learning (Baumeister & Leary
1995, Rogoff 2008). By the tradition of visual ethnography, interpreting visual images can reveal connections between the
images and the reality, and highlight the importance of the process and the context in which the knowledge has been
produced (Pink 2007). The data was analysed using qualitative content analysis (Schreier 2012). Informed consent was asked
from the participants (the personnel and concerning children, their parents). The opportunity to withdraw from the study at
any time was given. Preliminary findings indicate various strategies and pedagogical modes in promoting and expanding peer
interaction and responding to initiatives. However, especially nonverbal initiatives escaped professionals' attention. The
findings are expected to point out pedagogical practices but also critical aspects in reflecting professional work and improving
every child's experiences in interaction and participation.

Keywords: peer interaction, inclusion, visual ethnography, initiatives, pedagogical practices

Dealing with inclusion of children with special needs: Three types of Israeli preschool teachers
NICOLE BEN-NUN, David Yellin College of Education, Israel

The aim of this study is to examine how the inclusion of a child with special needs is perceived and conceptualized by
preschool teachers, and how those affect their educational practices. Research has shown that teachers' attitudes influence
the success of inclusion. This study shows that the quality of inclusion will be determined by the teachers' perceptions and
conceptions of disability. Lavlani (2013) and Thornton & Underwood (2013) found that conceptions of disability and inclusion
influence educational practices. Three theories were used: the motivational theory of achievement goals (Butler, 2007, 2008,
Dweck, 2000) explained the psychological aspect, the leadership styles (Lewin, Lippitt & White, 1939) interpreted the
classroom management, and the disability model (Llewellyn & Hogan, 2000, Smart & Smart, 2006) defined the characteristics
of inclusion. A qualitative approach with a phenomenological paradigm was used. Interviews of 20 teachers who included a
child with special needs in their preschool were conducted twice during one year and were analysed according to the
grounded theory method. University ethical guidelines were followed. Choice was given to the informants whether to
continue the process. All participants remained anonymous. This study shows that the adoption of different models of
disability is linked to the type of motivational achievement goals of the teacher and to her leadership style and will lead to
different ways of inclusion. Three distinct types of preschool teachers were found. By reaching a better understanding of the
challenges regarding inclusion, we hope to improve the training and the support for preschool teachers.

Keywords: inclusion, teachers' conceptualization, motivational achievement goals, leadership styles, disability models

67



Inclusive education in nursery schools and in kindergartens also for children with autism spectrum disorders: From an
individual model to an inclusive perspective
ELENA MALAGUTI, University of Bologna, Italy

This work argues the main theoretical lines, methodologies and practices regarding the realization of inclusive projects and
paths addressed to early childhood and children with ASDs in the early childhood services focusing on a clinical and inclusively
educational point of view (Cottini 2011, Malaguti 2016). The inclusion involves the assumption of a wide and ecosystem
perspective that weaves an interactional dynamics between individuals and the contexts of belonging (Malaguti, 2016) and
provides a framework to examine how policy and infrastructure, influence early childhood services. The theoretical
framework for this study draws upon current theories on early childhood inclusive education (Buysse, Wesley , 2006) evidence
based practices (Pawson & Tilley, 2004) and the main indications regarding the early diagnostic markers and interventions
for the early childhood on a clinical-habilitative and educational level (Rogers, 2008, Cottini, Vivanti, 2013). The inclusive
education challenge for ASD children starts from the realization of educational pathways based on their peculiarities and
from the realization of contexts not only for children with typical development paths. Inclusive education, early intervention
and support, paves the way for the future and it sustains the family nucleus in the attachment process towards the child and
in the construction of a shared evolutionary history (Bayat, 2007, Pernon 2007). The discussion suggest some methodological
indications on a clinical-habilitative and educational level and underline good practices for the educators. The debate intend
to discuss the implementation of inclusive practical proposals in order to go beyond children with ASDs and their family.

Keywords: autism spectrum disorders, habilitation, inclusive education, heterogeneous environments, early start
intervention

SYMPOSIUM SETB / 21

SUSTAINING WARM AND INCLUSIVE TRANSITIONS ACROSS THE EARLY YEARS: PRELIMINARY FINDINGS FROM THE START
PROJECT

Self-organised Symposium
CHAIR: LUCIA BALDUZZI AND ARIANNA LAZZARI, University of Bologna, Italy

In the last decade, the relationship between ECEC and compulsory school has gained increased attention both in academic
and policy debates (EC, 2010; Moss, 2013; Dockett et al., 2014). While continuity of pedagogical approaches - grounded in
shared principles and practices- is advocated by research and international organisations (OECD, 2017), transitions between
childcare, early education and primary school settings are still generating significant challenges for children and families,
especially those in vulnerable and marginalised groups. The symposium will present preliminary findings from a transnational
participatory action-research study (START) carried out in four countries: Italy, Slovenia, UK and Belgium. The project aims to
improve practices supporting children facing transitions from ECEC to CSE by involving teachers, families and local
stakeholders in designing innovative practices for smoothening transitions, with special attention paid to the educational
success of children facing complex situations (e.g. socio-economic disadvantage) and to the engagement of families at risk of
social exclusion (e.g. Roma)

Exploring transitions from children's perspectives

EDDIE MCKINNON (1), ARIANNA LAZZARI (2), KATRIEN VAN LAERE (3), MATEJA REZEK (4) AND ANGELA MALCOLM (1), (1) Pen
Green Centre for Children and their Families, United Kingdom; (2) University of Bologna, Italy; (3) Ghent University / VBJK,
Centre for Innovation in the Early Years, Belgium; (4) Educational Research Institute, Slovenia

To investigate how parents and practitioners can 'accompany' children during transition processes, sustaining their learning
and socializing experiences across the boundaries of two institutions. Transitions between childcare and early education
settings - and between these and compulsory schooling - mark a significant change in the life of children (OECD, 2006) and
further research on transitions is required. Changes in routines and expectations experienced when children enter a new
environment in a compressed timeframe can hinder, not promote, their wellbeing, development and sense of belonging, the
gap between educational institutions confronts children with marked and unanticipated challenges (Corsaro & Molina, 2005).
An espoused interpretive approach using qualitative methods - ethnographic observations, visual methods, children's
collective discussions, interviews - gave rise to rich and nuanced data from which insights have been sought. Focusing on
children's experiences and perspectives, but involving parents and pre- and primary school teachers, informed consent was
constantly negotiated, a reflective stance allowed the participants to learn about children's perspectives and also about how
to include them directly in the research process (Flewitt, 2005). The 'narrative of a journey' emerged as a metaphor giving
meaning to transition experiences - journeys of children to 'big school', as professionals and as researchers. These journeys
were enriched by encounters and exchanges with colleagues from other educational contexts and deepened understandings
of children's culture. Educational practices across pre- and primary school settings need collaborative re-thinking and re-
shaping, planning and support, not as short-term phenomena, but over an extended period of time before and after
transitions into new settings take place.

Keywords: children's experiences, transitions, relationships, professional collaboration, practice innovation
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Sustaining practitioners and teachers in developing inclusive transitions

MATEJA REZEK (1), KATRIEN VAN LAERE (2), ARIANNA LAZZARI (3) AND EDDIE MCKINNON (4), (1) Educational Research
Institute, Slovenia; (2) Ghent University / VBJK, Centre for Innovation in the Early Years, Belgium; (3) University of Bologna,
Italy; (4) Pen Green Research Base, United Kingdom

The findings from the second strand of research - focused on the professional support of ECEC and school professionals
through action-research - will be illustrated. It is well documented by a growing body of research that paying attention to
smoothening transitions - by adopting a more unified approach to learning across educational settings in order to sustain
continuity of children's experiences over time - can significantly improve children's educational achievement and inclusion
(Brooker, 2008, Woodhead & Moss, 2007). Key factors in ensuring successful transitions (Dunlop & Fabian, 2007, Margetts &
Kiening, 2013) are: promoting professional exchanges among ECEC practitioners and teachers as well as involving parents in
the transition process. The participatory action-research (A-R) methodology builds on well-established European traditions
(Formosinho & Formosinho,2012,Bove,2009) and on international research evidence on professional development (Peeters
et al.,2015) showing that long-term training initiatives that are integrated into practitioners' everyday practice are the most
effective in enhancing the quality of educational settings through increased reflectivity. Ethical protocols were jointly
developed by drawing on the Pen Green guidelines for conducting participatory research (Whalley, 2007). In order to make
concept of smooth and inclusive transitions sustainable it is needed to develop shared understanding among professionals
(pre- and primary school teachers) and bridging figures (eg. Roma para-professionals working with Romani children) on
importance of developing trustful relationship/ partnership with parents. These considerations have implications for re-
thinking and re-shaping welcoming practices in both pre- and primary schools, which should involve community outreaching
activities and listening to parents' concerns as necessary steps for developing a meaningful and trustful partnership

Keywords: ECEC practitioners, teachers, Roma para-professionals, participatory action-research, professional development

The voices of families in transitions

KATRIEN VAN LAERE (1), EDDIE MCKINNON (2), MATEJA REZEK (3) AND ARIANNA LAZZARI (4), (1) Ghent University / VBIK,
Centre for Innovation in the Early Years, Belgium; (2) Pen Green Research Base, United Kingdom; (3) Educational Research
Institute, Slovenia; (4) University of Bologna, Italy

Parents are important voices in transitions, nevertheless they are often absent in the research studies and debates concerning
transition. Most studies carried out so far adopt an instrumental focus on parents' involvement in transitions, viewing the
role of parents as functional to the educational goal of ECEC and school institutions (MclIntyre et al. 2007). Informed by Social
Constructivist and Critical Pedagogy frameworks, the study adopts a recursive research approach to consider the needs of
the children and their parents over transition periods. Parents' views and concerns about transitions were gathered by using
focus groups, narrative accounts and individual in-depth interviews as methods for data collection (Kvale, 1996). Informed
consent was approached as 'an interpersonal process between researcher and participant, where the prospective participant
comes to an understanding of what the research project is about and makes his or her own free decision about whether, and
on what terms, to participate' (Guillemin & Gillam, 2004). Parents' concern for their children's readiness in transitions points
out a fear of exclusion in preschool and primary school. Yet in the stories, much more is revealed on the caring deficit, which
is apparent in preschool and primary school practices. The analysis of parents' narratives highlights that conceptualising
transitions in terms of 'child readiness' is limited, as it does not account for pre- and primary school institutions' pedagogical
quality and welcoming atmosphere, which are the aspects that make the differences in children's and parents' experiences
of transitions.

Keywords: parents' voices, inclusion, transitions, welcoming practices, participation
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HOLISTIC WELLBEING SIG: SOCIAL AND CULTURAL ASPECTS OF WELLBEING
Self-organised Symposium

CHAIR: WILMA ROBLES MELENDEZ, Nova Southeastern University, United States

This symposium presents an opportunity to examine experiences and findings on social and cultural elements that influence
young children's holistic wellbeing. Session includes discussion of three research projects addressing specific social
development areas and cultural aspects. Discussion focuses on results addressing the following areas: Emergence of social
understanding among 3 and 4 year-olds and roles of collaboration in sharing behaviours, friendship formation and exploration
of views of typically developing 6-8 year-old children towards peers with physical disabilities, and program practices
supporting sociocultural development of preschool children with immigrant roots. Discussion of findings from each research
project contributes to expanding views on the role and implications of specific social development factors as well as of culture
as integral aspects influencing the overall wellbeing of the child. Projects also provide additional perspectives contributing to
conceptualize views on children's wellbeing furthering the discussion on defining what constitutes holistic wellbeing for the
child.
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Here | am! Listening to the voices of immigrant children and their families: An analysis of socially just practices supporting
immigrant children's sociocultural development
WILMA ROBLES MELENDEZ, WAYNE DRISCOLL AND AUDREY HENRY, Nova Southeastern University, United States

Project aimed at determining practices addressing immigrant children's social and cultural needs from the perspective of
children's rights and culturally-based experiences. Aimed at identifying best practices, "what works," in the context of
programs for immigrant preschoolers and how these contribute to supporting their heritage including first languages. Based
on work by Banks, Nieto and Bode, on equity and socially just programs, Convention on Children's Rights, and anti-bias
efforts (Derman-Sparks) Framework based on Vygotsky's socio-cultural theory, Moll's funds of knowledge, Copple and
Bredekamp (2009) developmentally appropriate practice model for early childhood programs, and Melendez and Beck
framework for responsive teaching. Paradigm addressed is rights of immigrant children for culturally-responsive equitable
experiences. Analysis of literature provided presenters parameters determining best practices for immigrant preschoolers.
Observation and interview protocol created based on aspects identified that included: environments, interactions, culturally-
based activities, support for heritage language among others. Observations conducted at selected programs serving Hispanic
immigrant children and families. Data gathered through classroom observations and interviews with teachers and
administrators was analysed to determine practices. Researchers explained and discussed project with participants. Those
who agreed to participate were included in the project. Data from observations and interviews yielded a series of narratives
revealing practices and experiences for immigrant preschoolers. Practices highlighted impact of interactions and role of
teachers in supporting children's identity and sociocultural heritage. Results provided evidence on parameters defining best
practices to ensure culturally-responsive programs and wellbeing of children with immigrant roots. Findings contribute to
knowledge on practices for children with diverse backgrounds.

Keywords: immigrant children, cultural diversity, socio-cultural wellbeing, best practices, preschoolers

Do you want to be friends? Physical disability and friendships
KYRIAKOS DEMETRIOU, Liverpool Hope University, United Kingdom

This small-scale study aims to explore the views of non-disabled 6-8 year-old children in Cyprus towards children with physical
disability from the angle of friendships. Friends and being part of a peer group are central to living a full life and feeling good
(Borland, 1998). Nordstrom (2011) explains how friendships between typically developing individuals and peers with an
impairment, are regularly formed on the basis of respect and consideration, more than the basis of treating everybody as
equal without discrimination (Odom and Diamond, 1998). Although within the 215t century children with impairments are
more likely to be included into social groups, they are not necessarily considered as playmates, as frequently as typically
developing children (Nowicki and Sandieson, 2002). Participants were interviewed individually in a child-friendly, game-like
process designed for this study involving simple tasks and questions with the use of pictures and feelings cards. Informed
consents were obtained by children's parents and the children who were made aware about the project, the voluntary
participation and their right to withdraw any time. All data collected were anonymised and kept confidential (EECERA,2014)
In this paper, the theoretical framework of the study as well as the methods, tools, the design of the process, the analysis of
data and the main findings will be discussed. In order to encourage children's sensitivity and understanding towards social
inclusion for their peers with an impairment, there is a need for children to have better and more insightful understanding of
social exclusion and acceptance (Killen and Smetana, 2010).

Keywords: friendships, disability, acceptance, physical impairment, inclusion

The roles of merit and social understanding in sharing behaviours with three and four year olds
JIM STACK, Liverpool Hope University, United Kingdom

To assess whether theory of mind (social understanding) facilitates three and four year old's rates sharing with a puppet who
has either contributed (high merit) or not contributed (low merit) to a pot of stickers This paper relates to sharing studies
that assess collaboration and relative merit (e.g. Hamann et al, 2011) and social understanding (e.g., Takageshi et al, 2010).
The theoretical and conceptual frameworks are based within the areas of social understanding/theory of mind and prosocial
development. Cross-sectional between subjects, experimental design with 94 three and four-year-old children: Children
tested individually within a nursery setting on a false belief (Sally-Anne) and high- or low-merit sharing task. Ethical
considerations were taken into account (BERA, 2011). The study was also assessed and internally approved by the research
ethics committee at Liverpool Hope University. The main findings from this study demonstrate that when children had
performed the task/acquired stickers with a high merit puppet there was a significant difference between sharing rates from
the theory of mind (passers) and theory of mind (non passers). Children who had passed the theory of mind task shared at
near equal rates whereas the non-passers shared at rates comparable to the low merit group (see above). The findings from
three and four year olds demonstrate that prosocial behaviours are underpinned by social understanding. Therefore, in order
to facilitate prosocial skills during preschool years there is a need for practitioners and policy makers to focus upon underlying
developmental factors with specific emphasis on children's emerging social understanding.

Keywords: sharing behaviours, social understanding/theory of mind, meritocracy, preschoolers, early childhood
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THE EARLY CHILDHOOD 'MARKET' AND THE CHALLENGES IT CREATES
Individual Papers

CHAIR: CHRISTINE WOODROW, Western Sydney University, Australia

Elite ECE: A marketing myth or threat to social justice?
CHRISTINE WOODROW (1) AND FRANCES PRESS (2), (1) Western Sydney University, Australia; (2) Charles Sturt University,
Australia

This research investigates elite education in the highly marketised context of Australian ECEC (ECEC) and considers
implications for the positioning of ECEC as a democratic project. This builds upon the authors' prior research on the
marketisation of ECEC. 'Eliteness" is a murky concept that can at once be related to the (perceived) quality of the education
provided, the education of 'elites' and/or the aspirations of the parents to whom the pitch of eliteness is made. Discourse
analysis of online marketing materials was followed by a testing of the claims of 'eliteness' against the quality of these services
as rated by the Australian Children's Education and Care Quality Authority. Additional analysis determined the providers and
locations of the most highly rated ECEC. Australian ECEC quality ratings already on the public record. No families or educators
are identified. Greater awareness of the accessibility of service ratings supports 1) greater accountability to, and more
informed choices by, families, and 2) improved public policy. Two distinct trends emerge. 1) Increased marketing of high cost
'premium' ECEC. Although expensive, the many of these services are externally rated as poor or mediocre. 2) The emergence
of high cost, high quality centres, often attached to elite private schools. Eliteness as a marketing ploy can be a costly,
superficial promise. Equally, the development of a genuine elite sector (across the dimensions of cost, quality, and clientele)
deepens the bifurcation of the system. Both trends threaten the democratic aspirations of ECEC.

Keywords: elite, policy, marketisation, quality, democracy

Parents on the market of ECE? Daycare choices for Finnish one-year-old children
PAIVI PIHLAJA AND ANU WARINOWSKI, University of Turku, Finland

The aim of this research is to examine Finnish parents' day-care wishes and choices (incl. explanations) for their one-year
olds. Other aspects of day-care choices have been in focus in Finland, like day-care system (e.g. Pihlaja 2004) and working life
(Lammi-Taskula & Salmi 2009). Research linking parents with day-care choices have been done in the UK (e.g. Vincent & Ball
2006) and the US (e.g. Meyers & Jordan 2006), but parents' own explanations have not been included. Study combines child's
two contexts: family and ECE services. Parents are seen as active "players" on ECE markets (cf. Penn 2011). Marketization in
the ECE has led to quasi-markets (see Lundahl 2013). Parents' active role in making day-care choices is seen as middle-class
activity (Liang, Fuller & Singer 2000). This study is part of a longitudinal, multidisciplinary STEPS Study done in the Finland
started in 2008, where 1827 children are being followed (see Lagstrom et al. 2013). The survey questionnaire data for this
study were gathered from the parents of 4- and 13-month-olds. Chi-square tests and T-tests were used as SPSS analyses. The
Ministry of Social Affairs and Health and the commission on ethics of the University of Turku has proved the STEPS Study.
Before enrolment to the research, parents gave written consent. Parents, especially mothers, were active in making day-care
choices. For highly-skilled mothers, day-care wishes and actual choices correlated. Parents' role on ECE markets is central.
Further studies are needed to understand marketization better from the parents' and thus children's viewpoint.

Keywords: day care, ECE, parents, one-year-old children, Finland

Equity and equality in ECEC: Discourses of policymakers in Finnish municipalities
MAIJU PAANANEN (1), MAARIT ALASUUTARI (2), PETTERI EEROLA (1) AND KATJA REPO (1), (1) University of Tampere, Finland;
(2) University of Jyvaskyla, Finland

This presentation unravels the discourses of equality and equity used by Finnish ECEC policy makers. Mary and others (2016)
have reported a rising interest on in/equality in ECEC in the academic discussion. Literature surrounding in/equality has been
focused on gender equality. In/equality has also been discussed as both as an equality of access to ECEC and as an equality
of outcomes (Mary et al. 2016). The examination of these conceptualizations in policy making has been scarce. Lazenby's
(2016) elements of the concept of equality, the subjects between whom equality is to hold, and the objects around which the
perceived equality is focused are used as analytical tools. The paper is situated in discoursive research tradition (see e.g.
Fairclough and Fairclough 2012). Examination is based on naturally occurring data from policy debates in three Finnish
municipalities and interviews of 47 municipal policy makers. Informed consent was received from the interviewees. The
participants has been respected when reporting the results. An ethical demand to be critical and truthful concerning observed
issues has been taken into account. Our results show that when talking about equality and equity of ECEC regarding children,
the concepts receive multiple, sometimes contradictory meanings. At the same time, when speaking about equality of
parents, the issue is reduced to the questions related to money. Finally, we offer some recommendations for how to
ameliorate potentially detrimental effects on the unanalytical use of the concept of equality.

Keywords: equality, equity, policy, discourse, social justice
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CAPTURING THE VOICE OF ALL PRACTITIONERS

Individual Papers

CHAIR: SAMANTHA MCMAHON, University of Huddersfield, United Kingdom

Hearing the teacher's voice
DEIRBHILE NIC CRAITH AND MAEVE MC CAFFERTY, Irish National Teachers' Organisation, Ireland

The aim of the research is to ascertain the views of teachers in the early years of primary school in relation to current
proposals to restructure the primary curriculum for 4-8 year olds to emphasise a thematic approach and play-based
pedagogy. Practitioner participation in curriculum development serves as an incentive for teachers to take ownership of the
curriculum in a more significant way (Carl, 2005). Policy research is a fundamental right and responsibility for teachers (Ozga,
2000). Bowe, Ball with Gold (1992) express concern regarding the exclusion of teachers arguing that they often remain
marginal to the policy process. In response to recent curriculum proposals from the National Council for Curriculum and
Assessment regarding the structure of the primary school curriculum, the Irish National Teachers' Organisation decided to
consult with teachers to garner practitioner views and feedback in order to better inform and shape future curriculum policy.
Focus groups form a central part of this education case-study research (Bassey, 1999) and as such formed the principal data
collection process for the research. All participants were fully informed and express consent was sought. Teachers welcomed
the opportunity to contribute to policy debate and to share their experiential insight in relation to proposed curriculum policy
developments. They offered a critique of the current subject-based nature of the curriculum in the early years and
recommended a more thematic approach. In order to ensure practitioner 'buy-in', and successful implementation of policy,
educators must be at the core of the process.

Keywords: curriculum, policy, professionalism, transitions, teacher's voice

Why so silent? Absence of assistants in kindergarten research
LIV INGRID ASKE HABERG, Volda University College, Norway

Literature studies show that assistants are hardly informants in kindergarten research (Haberg, 2015, Sommersel, et al. 2013).
The aim is to discuss what this finding means for validity in kindergarten quality research. In my PhD-study (Haberg, 2015)
both assistants and kindergarten teachers were investigated. In Norwegian kindergarten research there are examples that
both assistant's work and meanings are explained by the kindergarten teachers (Alvestad, 2001). How these methodological
choices affect the validity has not been studied in the field. Typical characteristics of quality research is the proximity to the
field and contextualization (Kvale & Brinkmann, 2015). An important context is assistants’ work in kindergarten. The literature
study is done by systematic review from Nordic kindergarten research (for example Sommersel et al., 2013). The discussion
is based on critical realism (Danermark, 2003). It is important to discuss how findings are established and argued in
kindergarten research. It is an ethical purpose and duty to give voice to all kinds of employees in kindergarten, not only the
leaders (Gulbrandsen, 2002). The literature study does not need to take special consideration in terms of consent,
confidentiality and consequences for the informants. The findings will be discussed based on Maxwell's (1992) five types of
understanding validity: Descriptive, interpretive and theoretical validity, generalizability and evaluative validity. The lack of
assistants as informants can cause the findings to be simplified and reduced. The central question is: When assistants are
absent in kindergarten research, how might this affect the validity of our knowledge about kindergarten?

Keywords: validity, qualitative design, Norwegian kindergarten, staff, informants

Listening to practitioners: The key to high quality, inclusive, sustainable practice in ECE
SAMANTHA MCMAHON AND NICOLA FIRTH, University of Huddersfield, United Kingdom

The research aims are to explore the experiences of ECE practitioners in England, as they took part in an intervention to
improve children's emergent handwriting. This study relates to the work of Roberts-Holmes (2013) and Nutbrown (2012) who
characterise the workforce as having low status, leaving them open to exploitation (Colley 2006, Taggart 2011). The
intervention and research were designed to minimise opportunities for exploitation and to maximise practitioner
involvement, capturing the practitioners' voice throughout the intervention and beyond. The analysis of the data draws on
Bourdieu's (1977) concepts of capital and sexual identity. The research is situated in a qualitative paradigm taking a
phenomenological approach including 3 focus groups with 10 practitioners, followed by 2 semi-structured interviews 6
months post intervention. The main ethical consideration was to ensure a collaborative form of investigation based on
mutually trusting relationships, ensuring the practitioners felt listened to and valued for their professional expertise. The
findings suggested that the collaborative design of the intervention was valued by the practitioners, they felt that their
professional expertise was recognised. However, the findings also suggested that these feelings did not persist once the
intervention ended and collaborative working practices were not sustained. The implications for practice are that for
sustained improvements in ECE it is vital that practitioners are valued for their professional expertise and included in the
design and implementation of the curriculum. Their ethic of care should be a positive foundation for socially inclusive practice,
not a means of exploitation.
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DEVELOPING LEADERSHIP

Individual Papers

CHAIR: GERALDINE DAVIS, Anglia Ruskin University, United Kingdom

Microteaching as embodied experience in leadership and mentoring
GRETE SKIEGGESTAD MEYER AND INGUNN REIGSTAD, NLA University College, Norway

The aim is to achieve increased research based knowledge on the teachings method of Microteaching in early childhood
Teacher Education (ECTE). The project aims to give students experiences closely connected to praxis. Research question: How
can the use of Microteaching and embodied learning give the students increased competence as leaders? This is an ongoing
research project, based on our previous research on Microteaching and pedagogical leadership. Theory: Merleau-Ponty
(1945), Dewey (1934) and Heathcote (1991) on embodied learning, Allen & Ryan (1969) and Diana (2013) on Microteaching,
Spurkeland (2009) and Gottvasli & Moen (2016) on leadership and feedback. The project is research on Microteaching in
work-based ECTE. The students are divided in two main groups, one practising art based leadership and the other giving
feedback. Both are videotaped. The art-based projects have either children or colleagues as their target. We will collect data
through video documentation, oral evaluation and evaluation schemes. Our data will be analysed through mixed methods,
as Content analysis, Observation-based research and Visual methodologies. The project is approved by Norwegian National
Committee for Research Ethics. The students have given informed consent to use our teaching and their participation and
evaluations as research. All written data will be anonymised. Students’ responses are that they are involved with both mind,
body and emotions. They are given the opportunity to develop their skills as leaders and facilitators within secure
surroundings. They say they can use Microteaching when mentoring colleagues. Strengthening the closeness to ECTE praxis,
and give tools to develop good leadership.

Keywords: early childhood teacher education, teaching close to praxis, embodied learning, dramatic art-based leadership,
video as a learning medium

The development of the early childhood centre as a learning organisation - The function of pedagogic leadership
KJELL AAGE GOTVASSLI, Nord University, Norway

Research aims: How do the directors attempt to develop the ECC as a learning organisation? What kind of leadership and
working practices are deployed in order to develop the ECC as a learning organisation? The background is that we lack
knowledge about what kind of pedagogical leadership practice is exercised to develop the ECC as a learning organisation. The
theoretical framework is pedagogical leadership as leading pedagogic work of the ECC's core activities. Motivation, mastery,
skills and the development of ECC as a learning organisation that are all inter-related. (Senge, 1990, Deci & Ryan, 1985) The
empirical basis has been taken from a survey amongst a representative selection (1213) of directors of Norwegian ECCs.
Operationalising the work of developing a learning ECC by examining the terms pedagogic leadership and a learning
organisation. The projects is approved by the Norwegian Research Council and follow the code of conduct for working with
questionnaires, the ethical considerations is therefore taken care of. Our mind findings is that pedagogic leadership reflects
a joined-up view of learning. This implies a close integration of the essential pillars of the ECC's identity: care, play and
learning. The leaders emphasise the importance of organisational goals and visions, a high degree of autonomy for the
individual members of staff, the opportunities to make use of the skills of individual employees, staff involvement, informal
learning and use of reflection and learning by experience. Out study provides implications for how pedagogical leadership
may be exercised in order to develop a learning organisation.

Keywords: pedagogical leadership, learning organisation, motivation and mastery, leadership roles, learning practises

Leadership: Collaborative practice in action
GERALDINE DAVIS (1) AND GEMMA RYDER (2), (1) Anglia Ruskin University, United Kingdom; (2) University of East London,
United Kingdom

We explored early childhood practitioners' views of leadership development with a focus on leading collaboration and sharing
good practice across sectors. Our work relates to the theme of social justice and the capability of early childhood practitioners
to lead their own professional development. It draws from the work of Osgood, recognising the importance of the workforce
as leaders within the sector. The paper draws from the research on interprofessional collaboration within the sector, for
example Cottle (2011), Cottle and Alexander (2014), Payler and Georgeson (2013), Anning (2005) and McMillan & McConnell
(2015). Working within a constructivist paradigm, semi-structured, recorded interviews were carried out with 25 early
childhood practitioners. Participants were mainly UK based, but included those working in other countries in Europe from
an original UK base. The project follows British Educational Research Association Ethical Guidelines (2011). Ethical approval
was provided by the University Ethics Committee. Participants identified mechanisms to support their development as
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collaborative leaders. Formal and informal mechanisms, use of mentorship, networking and research, skill sharing and
developing opportunities for learning, locally, nationally and internationally, enacted through everyday practices, were used
to improve and advance collaborative practice. Collaborative cross-sector working is important to promote a holistic
approach for children and families. In the light of austerity cuts, and the increase in entitlement of eligible 3-4 year old
children to 30-hours of free childcare in England in 2017, cross collaboration on a sector-wide basis is paramount. Early
childhood practitioners are well-placed to lead collaborative practice.

Keywords: leadership, collaboration, interprofessional working, professional development, early childhood
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CONFLICTS, EFFICIENCY AND DEMOCRACY IN ECE
Individual Papers

CHAIR: EVA JOHANSSON, University of Stavanger, Norway

Conflicts-potentials for democracy learning in preschool
EVA JOHANSSON, University of Stavanger, Norway

The aim is to develop knowledge about learning for democracy in ECEC through investigating acts of resistance in conflicts.
Research questions are: How do children express and maintain resistance in conflicts? What potentials for democracy learning
are there in such acts? While Danby and Theobald (2012) showed how conflicts, from the perspectives of teachers are viewed
as problematic, Corsaro, (2009) and Schultz (2005) illuminated how conflicts can serve as important moments for children's
communities and democracy learning. The study is informed by Mouffe's theory (2000) about conflicts as a prerequisite for
democracy and Foucault's theory (1978) of power as an intersubjective relationship. Conflicts embrace encounters between
values, acts, or intentions. Conflicts built on agonism are characterised by respect. Hostility characterises conflicts based on
antagonism. Political paradigm relating democracy with power by Mouffe and Foucault inspired the methodology. Data
consist of video-observations of interactions in four Swedish preschools. Generic analysis involved all data followed by in-
depth analysis for parts of data to scrutinize acts of resistance as potentials for democracy learning. Written informed consent
for children's participation was obtained. Since conflicts were the foci of observations, specific actions were taken to show
respect for children's vulnerability when observing, analysing and writing. The conflicts identified offer possibilities and
obstacles in learning for democracy: In "'Space for diversity" openness for different opinions were central. In "'Space for unity"
authority seemed conditional for opinions to be articulated. Implications from the study are for policy and practice to
(re)consider conflicts as potentials for democracy learning.

Keywords: conflict, resistance, preschool, children, democracy

Discourses of efficiency - Conflicting values in educators' talk about everyday practices in the cloakroom
ANITA BERGE, University of Stavanger, Norway

The study examines conflicting values in educators, talk about practices related to the dressing situation in the preschool.
The aim is to identify how different values create meaning regarding efficiency in educators' conversations about everyday
practices in the cloakroom. The research questions are, how do discourses of efficiency emerge from the educators'
conversations? What different values can be identified in the educators' descriptions of everyday practices in the cloakroom?
Previous research has showed that values are expressed and confronted through the running of the organisation, the
institutional structure, and expected results and outcomes in preschool (Johansson, et al, 2014, Berge, 2015). Research also
highlights that educators experience pressure between their prioritised values and expectations related to efficiency and
strict structured everyday life in the preschool. The theoretical and methodological frame is based on critical discourse
analysis (Fairclough, 1992). The study is part of a Nordic project about values in ECE. Data consist of 15 group interviews with
educators in Nordic preschools. The project is based on a participatory action research. Interviews have been employed as
main data. The analyses examine, wording, modality value assumptions and metaphors in the texts. Ethical dimensions are
being conducted cautiously. Participation is based on voluntary informed consent and confidentiality is ensured. The analysis
identify a network of various values in the educators' talk. The values are connected in complex ways representing different
discourses which struggles for hegemony in the educators utterances. Implications for educators' professional work and
position will be outlined.

Keywords: values, efficiency, metaphors, Nordic preschools, text analysis

Rethinking and mapping influence in ECE
KRISTIN UNGERBERG, Karlstad University, Sweden

This presentation puts theoretical concepts of Gilles Deleuze and Felix Guattari to work with data material focusing children's

everyday actions in a Swedish preschool. The aim is to rethink influence as something entangled in intra-actions between
human and more-than-human agents where influence is immanent in every child-world relation. Influence in ECE has often
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been connected to children's rights and the integration of children's voices in decision-making and democratic processes,
which focus on children as individual subjects with agency to participate. This perspective of influence is linked to a humanist,
individualistic and emancipatory discourse where children are seen as citizen becomings. By challenging this dominant
discourses and the dualism between adults-children and subject-world, this study opens for an immanent conceptualizing
and practicing of influence in ECE. The study contains data from video recordings and field notes at one Swedish preschool.
Ethical considerations have been made both before, during and after the empirical fieldwork by paying attention to the
participants' reactions, both verbal and bodily. In an attempt to unpack and rethink influence, the presentation includes an
excerpt of a child-world event where agents as sound, light, height and resistance intra-act with children and matter. A first
result reveals these child-world assemblages as de-territorialisations of sense and place, where influence is floating in the
relations in-between the children and the world. The study problematizes the implications of an increased individualistic
focus concerning children's participation and influence in ECE.

Keywords: immanence, influence, matter, ECE, Deleuze & Guattari
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CHAIR: ELSA ESCALANTE BARRIOS, Universidad del Norte, Colombia

Making the personal visible: The role of intimacy in the nursery - Teacher's reflections
BELINDA DAVIS, Macquarie University, Australia

This research aims to make visible the complexities that educators working in the nursery encounter in relation to the role of
intimacy in their interactions and understandings of children aged birth to two years across Sydney, Australia. In Birth-2
contexts, where evidence-based practices are still emerging, tensions exist around what it means to be an infant educator.
Infants require responsive, supportive and caring relationships (Degotardi & Pearson, 2014, Goouch & Powell, 2013, Page,
2011, Taggart, 2011), and research emphasises the important role of the qualified infant educator in providing cohesive,
stable relationships to promote infant wellbeing (Page, Clare & Nutbrown, 2013, Sylva, Melhuish, Sammons, Siraj-Blatchford
& Taggart, 2010). This research is informed by thematic analysis (Braun & Clark, 2003) which is used to identify key themes
about educators' understandings about what being a teacher in the infant room means for their professional identity and
practice in making the personal visible. Video recordings of the educators were made while interacting with children during
both routine and non-routine activities and interviews were conducted. Educators are provided respectful opportunities to
reflect on their own belief systems and pedagogical practices. Identification codes were assigned to ensure participants
anonymity. Findings are discussed with reference to concepts of professionalism, in particular the argument that intimacy
should be re-conceptualised and inclusive to recognise the nature and complexity of pedagogical work with infants and
toddlers. Infant educator voices are under-represented in early childhood research and their role requires contemporary
understandings (Clark & Baylis, 2012, Dalli, 2008, Rockel, 2009).

Keywords: educator, infant, professionalism, intimacy, pedagogy

Teachers' feeding practices in Colombian childcare centres: Beyond the curriculum
ELSA ESCALANTE BARRIOS, MARILYN ANTURI, CAROLINA MENDOZA, GAMARRA MARIA ALEJANDRA, ANDREA ROIJAS,
SALAMANCA CIELO, NAIRIS ROJAS AND DANIELA CUBILLOS, Universidad del Norte, Colombia

The aim of the study is to understand the hidden curriculum related to teachers' feeding practices of preschoolers' in
Colombia. There is a recent interest in understanding the effect of teachers' emotions and interactions in feeding practices
(e.g., Dev et al., 2014) Teachers are key factors that influence child development (Brofenbrenner, 1977, Pianta & Walsh 1996).
This qualitative intrinsic case study is a unique case that was developed in the Caribbean region of Colombia from 2015 to
2016. It is considered as a within-site study because it is located at a single geographical location. Observations and interviews
were used to collect the data with the purpose of reconstructing and interpreting the phenomena in the natural setting in
terms of the meanings people bring to them though an inductive and deductive logic (Creswell, 2013, Babchuk &
Wassenmiller, 2012). The study procedures were approved by the University of Nebraska-Lincoln IRB (U.S) and the research
line Infancies and contexts of Universidad del Norte (Colombia) Overall, the hidden curriculum showed control over eating
was the most common teacher feeding practice in the Colombian child-care centres. Modelling and pressure to eat tended
to be common practices in this cultural setting. Feeding strategies (e.g., hand feeding, bribe, and threat) were associated with
implicit rules (e.g., todo, todito, todo, juice and play bribe) of the environments. The study would like to contribute to the
creation of cultural responsive programs and policies that promote early childhood development focused on nutritional
services for young children.

Keywords: feeding practices, childcare, Colombia, hidden curriculum, teacher
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Preschool anxieties - Constructions of risk and gender in preschool teachers talk on touch
MAGNUS ABERG (1), CAROLINE JOHANSSON (2) AND MARIA HEDLIN (2), (1) Centre for Gender Studies, Karlstad University,
Sweden; (2) Linnaeus University, Sweden

This paper investigates how preschool student teachers, and newly graduated preschool teachers, conceive risks and worries
connected to the everyday physical contact with children in preschool. Gender and risk are closely associated in preschools.
While men in preschool are vulnerable to suspicions of inappropriate touching (Jones 2001, Berill & Martino 2002, King 2004),
women too are affected by this discourse (Jones 2004, Andrzejewski & Davis 2007). The study rests on a social constructivist
framework. In particular, we use and develop Stronach & Piper's (2008) notion of relational touch, i.e. we investigate how
touch is related to the notions of risk and gender. The study consists of 20 semi-structured interviews. The interviews are
analysed by a content analysis that is guided by our theoretical framework and in particular the concept of relational touch.
The project has been ethically vetted and approved by the Swedish Regional Ethical Review Board. Of particular importance
has been to ensure that informants were well-informed about the project before interviews. Post-interview contact with
informants was important to ensure the wellbeing of them. The results show that both men and women have concerns on
touch. Also, touch has not only to do with the physical act of touching, it is closely tied to more general aspects of the teacher
role, e.g. male teachers refraining from touch can be seen as 'unprofessional’ and thereby 'suspicious'. Both teacher education
and work places need to be able to properly address teachers' concerns on the everyday physical interaction between
teachers and children.

Keywords: preschool, gender, risk, anxiety, relational touch
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Drawn to the future? Children's expressions of vocational ideas
CHRISTINA PERNSTEINER, University of Graz, Austria

Drawings - as an essential expression of humankind - have been used in educational, counselling and research contexts. The
proposal focuses on the chances and challenges when using drawings of children in comparison with other research methods
in the dissertation "Children's perspectives on the world of work'. One assumption is that drawings can give insights into the
sub- and unconsciousness areas of the mind. Some psychotherapeutic models have own interpretation systems but nowadays
self-interpretations are also important (Handler/Thomas 2014). In research drawings and other forms of creative artefacts
are very attractive to explore children's perspectives, especially as an alternative and/or addition to verbal communication in
younger age (Clark/Moss 2011). In the research interviews and drawings have been used to explore the vocational ideas of
girls and boys. 25 drawings from children between the age of four and ten were produced and interpreted together. They
show that the paradigms of being and becoming (James, Jenks, Prout, 1998) in ECEC are not necessarily contrary constructions
but strongly blend into each other. Drawings are also discussed as a special way to foster participation and knowledge-co-
creation. Still there are a few limitations like children are afraid that they do not have enough artistic skills or they simply
prefer other ways of expressing them. Visual artefacts have the power to foster deep(er) conversations, enlightening the past
and present (learning) but also creating new visions of the world. Therefore drawings are not only useful for education
purposes but also for (participative) research within early childhood.

Keywords: children, art, drawings, participation, visual research data

Listening to children's voices: A systematic review of the literature
ANGEL URBINA-GARCIA (1), DIVYA JINDAL-SNAPE (2), VICTORIA JUPP-KINA (2) AND ANGELA LINDSAY (2), (1) University of
Hull, United Kingdom; (2) University of Dundee, United Kingdom

The aim of this research is to conduct a systematic review of the literature to identify, appraise and synthesize international
research published in peer-reviewed journals about how children's voices (3-7 y.0.), are heard in educational research. Since
the conception of the UN Convention on the Rights of the Child (1989), the international agenda has paid more attention to
what children have to say. However, while there are some studies in this area, there has not been any research focusing on
systematically reviewing the literature to examine how children's voices are recognised. Our theoretical framework is
informed by psycho-educational research which highlights the need to listen to children's experiences to foster their inclusion
and participation in a globalised society. The EPPI-centre (2007) methodology for systematic reviews was adopted for this
study. Encompassing literature produced in the period 2006-2016 in both Spanish and English, this review critically explores
research which claims to include children's voices through analysing research designs, theoretical frameworks and adopted
methods. Following the Framework for Research and Ethics (ESRC), ethical consideration has been given to ensuring fair
representation of literature. Preliminary findings show a diversity of strategies used to listen to children's voices. Whilst some
studies use qualitative approaches in different topics, there is also a tendency to use quantitative scales rated by adults. Most
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of this research is conducted in developed countries and published in English, whilst research is scant in developing countries
and there are few publications in Spanish Implications for policy and practice are discussed.

Keywords: children's voices, children's perspectives, systematic review, children's experiences, children's rights

Children's perspectives, ethics and theory
LENA O MAGNUSSON, University of Gavle, Sweden

The aim of this presentation is to highlight and exemplify some aspects of the relation between, children's perspectives and
ethics, based on the way that theory can help in illuminating the relation in-between them. The analysed material is part of
the result in a larger study with interest in three-year olds and cameras in preschool. Discussions about ethics, young
children's voice and their participation in research has been present in childhood research over a number of years
(Christensen & James, 2008, Eide, Hognerstad, Svenning & Winger, 2010). By taking the theoretical point of entry with new
materialism and in particular together with Karen Barad (2003, 2007) and her agential realism, | understand the relation
between the researcher and the children as flattened out (Jackson & Mazzei, 2012). The research material that is presented
is part of a qualitative study with an ethnographic and post-qualitative (Lather, 2013, Lather & St Pierre, 2013) approach.
Parents and children have approved to take part in the study, and the chosen theoretical framework offers ethical
considerations throughout the whole research process (Lenz Taguchi, 2010). By applying theories to the research material
emerges how intra-actions (Barad, 2007) in-between three-year olds and cameras becomes a guide for the researcher and
the following research process. The children become pathfinders showing changes in the understanding of both ethics and
children's perspective in research. The result may affect both how educators and researchers look at ethics as part of daily
life in preschool in relation with young children.

Keywords: three-year olds, children's perspectives, ethics, cameras, intra-action
SYMPOSIUM SET B / 29

MULTILINGUALISM: WORKING WITH PARENTS

Individual Papers

CHAIR: ANNE LILLVIST, Madlardalen University, Sweden

Working with parents of bilingual children in Finland and Sweden
EKATERINA PROTASSOVA (1) AND NATASHA RINGBLOM (2), (1) Department of Modern Languages, Finland; (2) Stockholm
University, Sweden

Interactions with immigrant and minority parents became the most important issue for the modern educational institutions.
We studied parents' views and concerns about bilingualism in Finland and Sweden and developed new ways of involving
parents into bilingual education. Previously, we examined models and results of bilingual education, teachers' attitudes and
everyday communication ways in bilingual classrooms. We take into account the international experience of partnerships
between home, kindergarten and school in multilingual settings for the balanced use of languages. Parents of bilingual
children are the main agents of the early development of their languages during the first socialisation, while day care and
school catch up later. Parents want to have an expert advice from the pedagogical staff and try to influence and control the
process of language acquisition (Ward 2013, Epstein 2015, and Boult 2016). We wanted adults to collaborate with each other.
Through surveys, group and individual interviews with parents and stakeholders, we picked out the most important concerns
about bilingualism and bilingual education and piloted different models of parents' involvement while comparing results from
other countries. All the parents in the pilot group agreed to participate. No names of children are mentioned. The study shows
how the Finnish-Russian and Swedish-Russian parents understand their goals concerning the wellbeing of children, what they
are ready to invest in interactions with the educational institutions. We illustrate the course and results of the project. We
summarize the discovered problems and propose concrete ways of involving parents into intense collaboration with
kindergartens and schools.

Keywords: parents of bilingual children, (pre-) primary school, Finnish-Russian bilingualism, Swedish-Russian bilingualism,
partnership and collaboration

Multilingual practices and teacher-parent cooperation: A case study of a Swedish preschool

ANNE LILLVIST AND MIA HEIKKILA, Mélardalen University, Sweden

This study aimed to explore the teacher-parent cooperation with a special focus on language development at one multiethnic
preschool in Sweden. Previous research has shown that the growing ethnical diversity in the society palaces high demands
on the competence of educators to warrant high quality education for all children (Bjork-Willén & Cromdal, 2009, Kultti 2012).
Further, high quality ECE has been linked to well establish preschool-parent collaboration strategies, indicating that parent
collaboration is a valuable resource in adopting a culturally relevant pedagogy (Tobin, Arzubiaga and Adir, 2013). The
theoretical framework rests upon Bronfenbrenner’s bioecological systems model and the concepts of relational agency and
boundary space as described by Edwards (2006, 2011). The project was conducted with an interactive case study approach,
with field observations and interviews conducted with preschool staff at one multiethnic preschool unit. The study was
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conducted in accordance with the ethical guidelines of the Swedish Research Council, regarding informed consent,
dissemination of results, and confidentiality. The study shows the importance of parent-collaboration in itself and concerning
children's multilingual identity development. The informal parent-collaboration turned out to be most efficient compared to
formal forms of collaboration. The teachers' beliefs about multilingualism being a "good thing" made the preschool unit work
to highlight children's multilingualism and here parent-collaboration had a part. Knowledge about language development of
dual language learners and multiethnicity need to be more focused on both in teacher education programmes as well as in
facilitating development of cultural awareness and competence in all educators.

Keywords: multiethnicity, language development, teacher-parent collaboration, case study, preschool

Bilingualism in the bush: Reconceptualising 'speech community' in family language maintenance in regional Australia
MARGARET SIMS, ELIZABETH ELLIS AND VICKI KNOX, University of New England, Australia

Children of culturally and linguistically diverse (CALD) families who migrate to Australia often lose their first language (L1) as
they learn English, a concern particularly for immigrants and refugees who settle in regional Australia. This study follows
plurilingual families of different language backgrounds in 3 regional towns who all have a child between the ages of 2 and 4
years old, tracking each family's language goals, aspirations, beliefs and practices around use of L1. We know from our pilot
study that isolated parents outside metropolitan areas have aspirations for their children to be bi/plurilingual, (Author #1 and
Author #2 2014), but we know little about how pluringual families in isolated circumstances in regional Australia manage this
task in the absence of a co-located speech community. The ARC-funded 3-year project uses a socio-constructivist framework
A multiple longitudinal case study design with 9 families is used, with video recordings and interviews undertaken at regular
intervals with parents, and, where relevant, early childhood educators. The study received ethics approval from the host
university. We discuss the different family language policies and the strategies used to support children's acquisition of L1.
We also examine how new communications technologies assist with family language maintenance. Government policy is
increasingly encouraging new migrants to settle in regional Australia where resources to support maintenance of L1 are
scarce. We examine the implications for improved community and educational support for bilingual families in this context.

Keywords: plurilingualism, family language policy, regional Australia, speech community, new communication technologies
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SYMPOSIUM SETC/ 1

CHILDREN'S RIGHTS, VOICE AND CURRICULUM DEVELOPMENT

Individual Papers

CHAIR: MARGARET O DONOGHUE, Institute of Technology Blanchardstown, Ireland

Responding to children's right to national quality ECE
LENNIE BARBLETT (1), GILLIAN KIRK (1), ROSEMARY CAHILL (2), (1) Edith Cowan University, Australia; (2) Department of
Education, Australia

In Australia, the National Quality Standard [NQS] (DEEWR, 2011) sets a national benchmark for provision of children's services
outside the school sector. In 2013, the WA Minister for Education required childhood programmes in schools to Year 2 to also
implement the NQS. The aim of this study is to follow four primary schools in the implementation of the NQS from
Kindergarten to year 2. The NQS has not been assessed in the school sector therefore this work is the first research into the
implementation of the NQS in a state administered school system. Activity Theory was used as the guiding theoretical frame
(Vygotsky, 1978, Engstrom, 1987, 1999). Activity theory allows the examination of a phenomenon such as the NQS from
different perspectives within a particular cultural setting within a system. Qualitative methods for a case study such as
interviews, focus groups, conversations and observations (Denzin & Lincoln, 2011) were used in the data collection across
four schools in Western Australia. An information letter and consent form were provided to all participants. Pseudonyms
were used for all participants and work settings. All participants were given the opportunity to withdraw at any time. The
findings describe the identified aspects that mediated the effective and the ineffective implementation of the NQS such as
early childhood training, a push for child agency, knowledge of the NQS and effective leadership. The main policy
implementation is that findings show how a national accountability measure can be used as an advocacy tool for quality
programmes for children.

Keywords: accountability, children's rights, social justice, quality, standards

Understanding the link between context and curriculum change in early years education
MARGARET O DONOGHUE, Institute of Technology Blanchardstown, Ireland

This study examines how curriculum changes are implemented on the ground in relation to other contextual dimensions and
seeks to identify the complexities of implementing an early childhood curriculum framework within a new curriculum. Braun
etal. (2010, p585) argue that incorporating policies into practice is a 'creative, sophisticated and complex but also constrained
process' that involves contextual dimensions that include, a school's history, buildings and infrastructures, staffing profiles,
budgetary situations and teaching and learning challenges. Ball et al. (2010, p21) suggest there are three constituent aspects
of the messy reality of school life, these are material, interpretative and discursive. The study adopts a constructivist
approach. Examining how teachers perceive Aistear (NCCA 2009) as an early childhood curriculum framework, requires an
exploration of how their individual understandings of Aistear (NCCA 2009) informs their practice. The study adopts a case
study design as the method of data collection. Ethical principles and procedures were followed, participants were adequately
informed about the purposes of the research, its outcomes, dissemination and confidentiality. The study aims to establish a
basis for understanding how curriculum changes are implemented and managed on the ground in relation to other contextual
dimensions and to develop a framework that supports primary school teachers to implement a new primary curriculum within
an existing early childhood curriculum framework. The study will add to the literature on policy implementation in relation
to ECE curriculum, and the role of context in implementing changes in relation to practice on a European and International
level.

Keywords: early years, curriculum, context, change, policy

Highlighting Canadian and Tanzanian children's voices and connections through an international multimodal exhibit
JODI STREELASKY, University of Victoria, Canada

This study investigates children's perspectives on their school learning experiences in two international contexts. The research
shares data from 28 Canadian and Tanzanian Kindergarten children in relation to their most valued school experiences, and
addresses how children can be competent curricular informants. This presentation shares data from the second year of
longitudinal project on children's rights and voices in early childhood. The research is framed by the following theories:
Multimodality (Kress, 1997), Sociocultural theory (Vygotsky, 1978), and Place-Based theory (Sobel, 2004). In the study, the
children utilised a range of multimodal methods to share what mattered to them with the intent that this knowledge has the
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potential to inform curriculum development. The data in the study were analysed within a qualitative, interpretive research
approach (Prosser, 1998). In this study, the participants were viewed as knowledgeable and competent members of society,
capable of constructing their own knowledge (Rinaldi, 2006). In the Canadian context, letters of consent were given to the
children's families. In Tanzania, a verbal explanation of the study was shared with the children's families in Kiswabhili by the
school's director. Each child also provided assent to participate in the study. The study revealed the children's interest in their
outdoor school spaces, and also revealed culturally-specific data linked to the participants' local environments and cultural
norms. This research highlights the potential impact of student voice in the development of primary curriculum. Therefore,
it is important that students' interests are taken seriously and they are viewed as experts on their lived experiences.

Keywords: children's voices, multimodality, international collaborations, qualitative research, outdoor education

SYMPOSIUM SETC / 2

PROMOTING YOUNG CHILDREN'S DEVELOPMENT OF DEMOCRATIC SKILLS - POLICIES, LEGISLATION AND CULTURE IN SOCIETY,
FAMILIES, SCHOOLS AND CHILDCARE

Self-organised Symposium
CHAIR: CHARLOTTE RINGSMOSE, Aarhus University, Denmark

Early Learning extends beyond achieving school readiness. Quality early education and care must also prepare young children
for life in a democratic society- that is, the social, emotional, and cognitive capacities that children need to become active,
socially responsible citizens in modern society. In this symposium it will be explored how policies, legislation, culture in
society, families, schools and childcare and everyday practices can lay the foundation for children's development of
democratic understanding and learning of democratic skills.

Promoting democracy in children - Policies and culture
CHARLOTTE RINGSMOS, FREJA FILINE PETERSEN AND SARAH DAMGAARD WARRER, Aarhus University, Denmark

The aim is to explore how policies, legislation, and culture can lay the foundation for children's development of democratic
understanding and learning of democratic skills. Danish children and youth people perform at a high level in international
studies that measure being prepared for living and acting in a democratic society (ICCS, Schulz 2008), a comparative study on
young people's preparation for undertaking their roles as citizens in a range of countries and on the influence of globalization
in the 21st century, Danish students take first place in knowledge of democracy and society. We want to raise some of the
dilemmas in the Danish society moving from a homogeneous society now faced with globalization. This work builds on former
work "How early childhood Experiences promote Democratic Skills?'"" Ringsmose, Charlotte, Kragh-Miiller, Grethe. Nordic
Social Pedagogical Approach to early years learning. Springer, 2017. The theoretical framework is Bronfenbrenner, Vygotsky,
& Holzkamp The paradigm and methods are sociocultural. It is important to consider the aims and values embedded in the
society and culture in order to promote democracy in children. More structured learning approaches are moving in to
childcare. The political rhetoric and the possible political actions is a change which may seriously threaten the tradition based
on children's influence introducing more school like, and structured ways to interact. The aim in this workshop is to explore
the cultural and political level - the Danish society and the national laws and values of democracy for Danish schools and
childcare underlying children's everyday lives.

Keywords: democracy, values, globalisation, early learning, children's influence

Children's influence on everyday practices in preschool
GRETHE KRAGH-MULLER, HEBA ABDULJALIL, AND LONE SVINTH, Aarhus University, Denmark

It will be presented and discussed how policies, legislation and culture on children and democracy are translated into every
day practices in preschools. The aim is to research how you can listen to small children and give them an influence on their
everyday lives in preschool and thereby promote their understanding of democracy. This is based on former research '""How
Early Childhood Experiences Promote Democratic Skills'" (Ringsmose & Kragh-Miiller, Springer, 2017) and Children's
Perspectives on Their Everyday Lives in Denmark and USA (Kragh-Miller & Isbell, ECE, Springer, 2010). Sociocultural Theories
on relationships: Vygotsky, 2004, Schibbye, 2002. Socio-cultural developmental theories. Observation was done respectfully
in the teacher's and the children's natural settings. Interviews with the children were done in an informal and friendly
atmosphere to make them feel comfortable. Their answers were acknowledged. In Denmark it is required by law that
preschool children are interviewed once a year on their opinion about preschool. This lays the foundation for the teachers to
listen to the children's perspectives throughout the day and give it an influence on every day practices. The findings of the
studies implicate the importance of the teachers to reflect on how they can listen to children's interests and give it an
influence - also when the children's interests are not the same as the teachers. This so that the children can both enjoy
childhood and learn about the society they live in, in order to develop into democratic citizens in a globalized world.

Keywords: early childhood, children and democracy, democracy in preschool, growth promoting relationships, educational
quality and culture
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Professional development in ECEC enabling professionals to promote equity and democracy in ECEC
BENTE JENSEN, Aarhus University, DPU, Denmark

The aim of research is to highlight how a professional development programme enables professionals to change potentials
in ECEC (ECEC), by enhancing the learning conditions and wellbeing of all children. Research showed that (ECEC) make a
difference for all children. However, other studies showed that it is still hard to overcome the 'gaps' between children from
differing social backgrounds. The study build on theories of professional development related to openness and reflexivity
within communities of practices (Wenger, 1998) and communities of innovation (Engestrém, 1999, West, 2009). The study is
based on an action research paradigm and a mixed method design: A holistic case study (Yin, 2009), is the foundations for
the analyses. Practitioners were free to join the project and stop participation at any time. All data was stored to an
anonymous account and reported to the Danish Data Protection Agency. Three main findings are discussed: 1) theoretical
knowledge of inequality and equity becoming ECEC practices - on an individual level, as well as through team-led co-
constructions, (2) communities of practice (CoPs) and communities of innovation (Cols) as principle enablers of theory coming
into use, and, (3) professional development as a social innovation driver. Professional's practices changed by processes that
involve participant, is organised in learning communities, facilitated and integrated in the entire ECEC system. Implications of
this study is to argue that openness and reflexivity in the ECEC field is needed in order to promote equity and democracy in
ECEC.

Keywords: professional development, innovation, inequality and democracy, openness and reflexivity, action research
paradigm

SYMPOSIUM SETC/ 3

MODELS OF MULTICULTURAL COMPLEXITY
Individual Papers

CHAIR: NIMA SHARMAHD, VBJK, Belgium

Facilitating change towards multicultural early childhood practice: Lessons learned from a knowledge-sharing collaborative
ANNA KIROVA, REBECCA GEORGIS, REBECCA GOKIERT, LARISSA BROSINSKY AND TERESA MEJIA, University of Alberta, Canada
The Multicultural early childhood Assessment and Learning (MECAL) project was created to synthesize knowledge and
develop educational resources (a video and reflective guide) in support of multicultural practice in the early years. Current
programmes for early educators do not adequately cover issues of diversity and how sociocultural environments shape the
development and learning for children of diverse backgrounds (Gokiert et al., 2012, Kirova, 2010). A community-based
participatory research (CBPR) approach, grounded in theories of mutual collaboration and capacity building was employed.
Focus groups were conducted to inform the creation of the video and guidebook and understand challenges and
opportunities for multicultural practice in early childhood. Focus group participants included: (a) nine community partners
from immigrant serving agencies, school boards, government, and academic institutions, (b) eight early childhood educators,
and (c) five cultural brokers working in early childhood settings. Ethics approval for the project was obtained from the
University Ethics board. Aligned with the CBPR approach, the partners acted as a community ethics board. Creating
meaningful and impactful resources to shift practice is difficult as it risks simplifying very complex cultural issues. Through
focus groups the following challenges were identified: systemic barriers, educator beliefs about diversity, educator views
about the child, educator buy-in, lack of mentorship supports, and time commitment to the process of change. These
resources are beneficial as an initial step towards bridging the gap that exists in educator beliefs about multicultural practices
that involve children from immigrant and refugee families.

Keywords: diversity, multicultural, professional development, educator beliefs, immigrant

Making and shaping the first Nishkam nursery: Insights from a British Sikh project for childhood
GOPINDER SAGOO, University of Birmingham, United Kingdom

| examined the creation of a new nursery by British Sikhs who integrated contrasting frameworks and adopted a global
perspective. | investigated: 1) the blend of ideas and values guiding the nursery's creation, 2) how the nursery world was
being configured through communicative practice, and 3) parental responses. | built on studies by: Gupta (2006), who argues
for recognition of early educational frameworks beyond dominant Euro-American models, Tobin (2005), who critiques 'one-
size'-fits-all' configurations and, Tobin, Hseuh and Karasawa, (2009), who contrast 'preschool in three cultures'. | drew on
three orienting theories: 1) 'the cultural production of the educated person' (Levinson, Foley & Holland 1996), 2) 'policy as/in
practice' (Sutton & Levinson 2001) and, 3) figured worlds' (Holland et al. 1998). A linguistic ethnographic approach allowed
me to examine social processes in their layered and multiscalar contexts (Blommaert and Rampton 2011). Observing the
natural unfolding of the project, | interviewed nursery founders, staff and parents and recorded day-to-day communicative
practice. The educational trust's name, 'Nishkam', was key to discussions of its vision-building, hence it was agreed to identify
it by name. Names of parents and children were not disclosed. Consent was received for audio/visual data gathered. The
research illuminated: the role of founders and early staff as 'interpretive conduits' (Hornberger & Johnson 2007), an
underlying curricular focus on fostering values and, factors securing ongoing parental commitment. The study highlights
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possibilities for resourceful local engagement to ambitiously provide for early childhood to stimulate attitudes of solidarity
and address social failures to children.

Keywords: education policy and practice, minority participation, cultural frameworks, values education, local and global
perspectives

Norwegian kindergarten teachers' cooperation and trust building with Polish parents
KRISTIN ROSTAD GANGSTAD (1) AND SIGRID B@YUM (2), (1) Volda University College, Norway; (2) Western Norway University
of Applied Sciences, Norway

The present study investigates what experiences Norwegian kindergarten teachers have, related to cooperation and trust
building with parents with Polish origin. Andersen et al. (2011) conducted a national survey study of multicultural
kindergartens in rural parts of Norway, and we will relate our findings to this study. Both parental cooperation and diversity
as a resource are emphasised in the governmental documents for Norwegian kindergartens. Our study builds on social
theories about cooperation between parents and preschool teachers, including the bidirectional influence between
institutions and members of the society (Berger & Luckmann, 2000). The study is based on eight qualitative research
interviews with kindergarten teachers in kindergartens in rural areas of Norway, and is inspired by phenomenological
perspectives. The kindergarten teachers participated voluntarily. The anonymity of the institutions were maintained through
fictitious name. No personal information are collected in this study. Preliminary findings are that the kindergarten teachers
experience having managed to build trust. We find that the Polish parents have limited influence on the kindergarten's
content and practice. We discuss whether the cooperation is restricted to giving information and one-way communication,
rather than equal cooperation and dialogue. This study has relevance for Nordic kindergarten teachers and kindergarten
teacher education, as Polish immigrants are common in Nordic countries. Although the focus in this study is Polish parents,
we believe that our study will have relevance for parental cooperation in general.

Keywords: multiculturalism, Polish parents, parental cooperation, trust building, diversity

SYMPOSIUM SETC/ 4

DIGITAL ACTIVITES IN ECE

Individual Papers

CHAIR: CHIARA BERTOLINI, Universita degli studi di Modena e Reggio Emilia, Italy

Game on! Analogue and digital memory game activities in preschool
MALIN NILSEN, NIKLAS PRAMLING, CECILIA WALLERSTEDT AND MONA LUNDIN, Department of Education, Communication
and Learning, Sweden

This paper contributes to the discussion on playing and playing games by presenting an empirical study on two different types
of game activities in a Swedish preschool: an analogue Memory game and a digital Memory application. Research shows that
in many cases new technologies are introduced in educational settings with a similar purpose as their analogue predecessors
(Hughes, 2005, Nilsen 2014). However, whether children actually use digital and analogue games in the same way - with the
same potential effect - need not be presumed. The theoretical framework for the study consists of sociocultural theory with
a special focus on mediation (Vygotsky, 1978) and remediation (Cole & Griffin, 1983). The study is based on video observations
of eight children (between three and four years old). Interaction analysis (Jordan & Henderson, 1995) is used as analytical
framework. The study was conducted in accordance with the ethical guidelines of the Swedish Research Council. This entails
that participation was voluntary and the guardians were informed about the study and gave their consent. The result shows
that the activities differed greatly in terms of engagement and actions among the children. The analogue game mediated
competitive game activities where the opponents used different strategies to win as well as to keep score. The digital game
application, however, remediated the activity as non-competitive solitary digital play. The study has significance for the
critical discussion of the use of digital technologies in educational activities and especially when used as replacement for
analogue artefacts.

Keywords: digital, analogue, game, play, mediation

Fostering narrative skills through digital storytelling in ECE
CHIARA BERTOLINI, ANDREA ZINI AND LORENZO MANERA, Universita degli studi di Modena e Reggio Emilia, Italy

This study is part of the wider STORIES research project (Erasmus+ 2015-2018) focusing on digital storytelling (DST) as a mean
for fostering children's media literacy and narrative skills. While there is substantial literature on technology and literacy in
ECE settings (Burnett, 2010), on DST intended as a teaching and learning tool (Boase, 2013), only a small amount of studies
involves children in creating multimodal texts (Marsh, 2006). We think it would be useful to supplement knowledge of
children's narrative skills development as digital storytellers. The project has a similar approach to action research (Lewin,
1944). Teachers of the schools involved have followed a specific training about media literacy (Dezuanni, 2015), narrative
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skills (Rollo, 2007) and teaching strategies for the implementation of DST in preschool (Yuksel, 2011). 6 Italian preschools take
part to the project for two school years. At the end of the first one, these schools will produce 18 children digital stories that
will be evaluated. To this purpose, the research group has developed a tool for assessing the digital stories' quality. Research
respected EECERA ethical code. Particularly, the subjects decided to participate in the research previously clearly informed.
The research guarantees the anonymity about collected information. Participants are viewed as subjects with rights. We will
present the digital stories' assessment tool, discuss the instrument's validity evidence and present the results related to the
quality of the stories produced during the first year of experimentation. Based on the final results, guidelines for DST in ECE
will be released.

Keywords: digital storytelling, narrative skills, media literacy, ECE, digital media

Digital photography and mathematics: A photobook approach in one Norwegian kindergarten
ELENA SEVERINA AND ESPEN HELGESEN, Western Norway University of Applied Sciences, Norway

This paper studies how digital photography and the creation of photobooks can be used to support learning of mathematics
in kindergarten. Our pilot project was inspired Ching, Wang, Shih & Kedem (2010), who studies how the work on digital photo
journals influence social and cognitive reflection of 4-6 years old. We focus on the mathematics that children naturally engage
with when they take pictures and set them together in a photobook. Bishop's (1988) six fundamental mathematical activities
provided the theoretical framework for identifying the mathematics children engage with during the creation of photobooks.
The video data and field notes from the larger data collection are analysed initially using Bishop's (1988) six fundamental
mathematical activities: counting, measuring, designing, locating, playing and explaining. Children were permitted to explore
researcher's photo- video equipment, and decide to which degree they wanted to participate. The project is completed in
correspondence to requirements of Norwegian Centre for Research Data. As our study showed, working on a photobook
provides a wide range of opportunities for learning mathematics in a playful way. By raising awareness about the pedagogical
potential of using digital photography in general, and photobooks in particular, we can both reveal and further develop
children's understanding of mathematical concepts.

Keywords: photography, mathematics education, a photobook approach, fundamental mathematical activities, play
pedagogy

SYMPOSIUM SETC/ 5

ISSUES OF GENDER, RACE AND MIGRATION IN ECEC
Individual Papers

CHAIR: CATERINA SATTA, University of Bologna, Italy

Race and gender in early childhood: Methodologies in Brazilian research on children
DANIELA FINCO (1), CAROLINA ALVARENGA (2) AND ELLEN SOUZA (2) (1) Universidade Federal de S3o Paulo, Brazil; (2)
Universidade Federal de Lavras, Brazil

This paper aims to contribute with studies related to the production of children's cultures within Sociology of Childhood,
listing studies focused mainly on race and gender relations constructed with children zero to six years old in different
educative ambiences. Research has pointed out that children are producers of culture and they have put the challenge of
having the child as the core plan of research and not only the product of the environment around him/her. For such, they
highlight the importance of acknowledging the diversities and differences in the Brazilian context for the comprehension of
the children's cultural production. Analyses are based on the assumptions of the Pedagogy and Sociology of Childhood
(Corsaro, 2011, Faria e Finco, 2011), focusing the analyses and theories associated with race (Ba¢, 2010, Souza 2016) and
gender relations (Alanen, 1994, Ferreira, 2004, Finco, 2010). It is a bibliographical research that takes into consideration the
Brazilian productions linking race and gender with children over the last decade. The conduction of the investigations meets
both ethical and legal precepts with due authorization and documentation from ethics committee. Preliminary data show
that most studies deal with children within certain institutions, especially schools. Authors seeking to consider the diversities
and differences tend to acknowledge the specificities of plural Brazilian childhoods. The theoretical effort to develop
methodologies which include social markers as race and gender announces a political and ideological standpoint underpinned
on the recognition of rights and cognitive justice in order to construct education on egalitarian basis.

Keywords: children's cultures, race, gender, child education, early childhood

Otherness: Exploring issues of gender and migration through children's picture books

TIM ROHRMANN (1) AND CLARE O'DONOGHUE (2), (1) Dresden University of Applied Sciences, Germany;
(2) M Middlesex University, United Kingdom

This cross-country study compares undergraduate students' attitudes to children's picture books (1) promoting alternative
images of gender, and (2) tackling issues of migration and flight. The research points out how children's books can be used
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for awareness raising for pro-active inclusion. The study continues research in the UK, Germany and Spain, looking at EYs
students' attitudes towards issues of inclusion in children's books (O'Donoghue & Rohrmann 2016). It builds up on
intersectional/gender theory and concepts of inclusion and gender sensitive education (Rohrmann & Wanzeck-Sielert 2014)
as well as on recent political developments. Sustained shared thinking is used as a means for developing awareness for issues
of gender and migration. A quantitative questionnaire developed by the authors was used with students in England and
Germany. Students analysed children's picture books promoting aspects of gender and migration, rating them in terms of
acceptability and usability. An individual/pair response was followed by group discussions where further notes were taken.
To allow cross-country comparison, the book sample included books available in English and German. Respondents were
informed of the purpose of the activity, gave their consent, and were informed about results. Questionnaires were submitted
anonymously. Results show that books confronting gender stereotypes can be a challenge for ECEC students, especially when
it comes to issues of sexual orientation. Regarding flight and migration, some respondents tend to avoid difficult and
frightening aspects. It is concluded that students and ECC staff can develop sensitivity for issues of gender and migration by
critical reflections on children's books.

Keywords: gender, migration, children's books, inclusion, gender sensitive pedagogy

Playing with gender: Taking up and challenging heteronormativity in an ECE setting
LISA-MARIE GAGLIARDI, University of Western Ontario, Canada

This study aims to challenge views that children must be protected from gender and sexual discourses in effort to maintain
childhood innocence. The 'New' Sociology of Childhood (Mayall, 2013) and the Reconceptualization of Childhood (Dahlberg,
Moss & Pence, 2013) revoke the concept of childhood innocence as an obstacle to children's full citizenship. This study offers
access to knowledge as an empowering vehicle through which children may partake in full citizenship (Robinson, 2014).
Framed in postmodernist feminist theories, this study upholds gender and sexuality as social constructs influenced by cultural
and societal values (Blaise, 2009, Butler, 1994, Robinson, 2005). Aligning with the postmodernist paradigm, this study
explores how children co-construct and exist within heteronormative discourses in a Canadian ECE classroom. Participant
observation was employed and video-recorded with ten kindergarten children and three educators. Discourse analysis
articulated three main findings. Ethical considerations included attaining permission to distribute parental consent forms.
Assent forms were reviewed with children, demonstrating respect for voice and individual rights. The findings expose (1)
children employed six discourses relating to gender and sexuality: "hair," "clothes," "colours," "masculinity as the rejection
of femininity," "superhero" and "princess play", (2) play is a site to transgress hegemonic discourses, (3) educators have
critical roles in transgressive play by disrupting children's heteronormative assumptions. The educator's role to disrupt
heteronormativity requires foundational understanding of hegemonic discourses in relation to children's genders and
sexualities. Recommendations involve offering post-secondary ECE courses that include postmodernist feminist theories
which promote reflection on political and power discourses in the field.

Keywords: gender, sexual citizenship, postmodernist feminism, heteronormativity, discourse analysis

SYMPOSIUM SETC/ 6
DEVELOPING COMMUNICATION THROUGH INTERACTIVE WHITEBOARD, DIGITAL TECHNOLOGY AND CHILDREN'S REMINISCES
Individual Papers

CHAIR: CAROLYN SILBERFELD, Early Childhood Studies Degrees Network (ECSDN), United Kingdom
Intersubjectivity and aesthetic judgments in young children's narration with an interactive whiteboard
EWA SKANTZ ABERG, Department of Education, Communication and Learning, Sweden

Digital technologies offer tools for combining sign systems, setting up new frames for narration, challenging traditional
literacy practices in ECE. This presentation will account for an empirical study investigating what activities emerge when six-
year olds are instructed to create narratives with a touch-based interactive whiteboard. Special attention is directed to the
children and the teacher's orientation in the activities (cf. Bendroth Karlsson (2011). Jakobson and Wickman (2008) have
shown the importance of aesthetics in education, in this study, the uttered aesthetic judgments and their role in the activities
are highlighted. Theoretically, the study builds on a sociocultural perspective on learning and Dewey's (1934/1980)
philosophy on aesthetic experience. The data consists of video recordings from an ECE classroom. The films have been
transcribed and analysed according to the principles of Interaction Analysis (Jordan & Henderson, 1995). The research
adheres to the ethical guidelines of the Swedish Research Council. The children and their parents are informed about the
research and giving their consent. The findings show that the children direct their attention to the visual arts, even when the
teacher scaffold narrative learning. This leads to the participants' failure to establish sufficient intersubjectivity. The
explanation is referred to the design of the interactive whiteboard, but also the children's' experiences of popular culture.
The participants frequently use aesthetic judgments, constituting directives in leading the activities forward, being indicators
of the children's learning. The study illustrates how the relationship between teaching and learning cannot be predetermined
but is a communicative matter.

Keywords: digital technology, aesthetic judgment, intersubjectivity, narrative, ECE
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Young children and digital technology: From paper to the touch screen
DONATA RIPAMONTI AND PAOLO FERRI, Universita degli Studi Milano Bicocca, Italy

This research examine how 0-3 year old children explore and interact with digital technologies and the roles of print and
digital picture books in early childhood literacy education. The study was conducted in infant-toddlers centres. The massive
diffusion of digital technologies has modified the educational scenarios (Ferri, Mantovani, 2006, 2008, Geist, 2012, Riva, 2014)
and forces educators to wonder about similarities and differences of paper books and digital ones and about their possible
use by toddlers (Roncaglia 2010, Antoniazzi 2012). Many studies have demonstrated that an early and positive meeting with
books has important implications with child's cognitive, emotional and social development (Detti, 1987, Blezza Picherle 2004).
So it is urgent to investigate what impact can have early reading stories through touch devices and what is the role of the
adult. The study combines qualitative research instruments in education (observation, focus group) with some indications
coming from anthropological and ethnographic studies (Tobin et al., 2000, Goldman et al., 2009). The study also provided
for the distribution of questionnaires to a sample of parents in order to investigate toddlers' use of digital technologies in the
family. All the participants have voluntary signed an informed consent concerning the research activity The article illustrates
the main themes emerging from the latest literature review and presents the first data emerging from the exploratory phase
of an ongoing research. The study aims to identify guidelines that can offer a reflection on the role of parents and educators
in scaffolding children's digital skill and emergent literacy.

Keywords: children, touch screen, reading, learning, research

SYMPOSIUM SETC/ 7

FAMILY LITERACY AND THE ROAD TO AUSTERITY
Self-organised Symposium

CHAIR: SUSAN KRIEG, Flinders University, Australia

The three papers presented in this symposium utilise different theoretical frameworks to examine contemporary approaches
to working with families in order to foster their children's literacy learning. The first paper considers the ways the neo-liberal
project has constructed parental responsibilities for their children's literacy development. The second paper explores
theoretical approaches that underpin some parent support programmes. The final paper examines one of the common
features of family literacy - the picture book- and critiques the idea that 'simpler is better' when considering these texts. The
three papers are underpinned by a common understanding that the quality of parenting and parent involvement in children's
learning is a powerful determinant of educational success. We argue that further ongoing research is essential if we are to
move beyond the status quo and address the inequitable literacy learning outcomes for many groups of children.

Economic realities: Constructing the contemporary family
SUSAN KRIEG, Flinders University, Australia

The aim of this research is to examine the ways families are positioned within contemporary political discourses and the
research objective is to ascertain how families perceive this positioning. The paper draws from theorisation and research (e.g.
Bauman, 2005, Smyth, 2014) related to the ways neoliberalism constructs childhood as an 'investment'. The research
examines the claim that in the contemporary Australian context (as in many western countries) family is constructed as a
‘competitive economic unit' (Erickson, 2015). This qualitative research draws from a South Australian study (Hill, Krieg,
Forster, Rose, & Nechnoglod, 2008) to consider parent perceptions regarding one example of commercially produced parent
support materials. The social constructionist research paradigm utilises modified Critical Discourse Analysis as a methodology
to examine qualitative data from both commercially produced materials and interviews with parents as method. Ethics
concerns were addressed through the University and Departmental approval processes. A major ethical concern in this
project, given the small number of sites involved, related to ensuring anonymity of the participants. This was addressed by
de-identifying data using pseudonyms for both interviewees and sites throughout the research process. The paper argues
that a construct of family as an economic unit has resulted in a situation where many parents seek a competitive advantage
for their children. Within this context, commercially produced programmes are often perceived as beneficial. Parent early
literacy support materials must take into account the very diverse experiences of Australian children and families.

Keywords: neoliberalism, families, commercial materials, early literacy, consumers

Caring about literacy - Who, what, how? A bigger picture
GERRY MULHEARN, Flinders University, Australia

This paper explores parents' perceptions of approaches to early literacy learning. Australian results from international
assessment programmes (ACER 2016) have been seen as an education crisis, provoking "knee-jerk" policy responses for a
narrow focus and earlier assessments of literacy. While the technical aspects of becoming literate must be addressed, the
contexts of families and issues of power and democracy must also be considered in developing programmes for young
children. Early literacy programmes can be based on the understanding that the quality of parenting and parent involvement
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in children's learning are powerful determinants of later schooling success (Hill, Krieg, Forster, Rose & Nechvoglod 2008).
Findings from two research reports about family literacy programmes (Hill et al 2008, Mulhearn 2016) are examined using a
framework for an ethic of care (Tronto 1993, 2013), analysing parents' comments on the benefits and challenges of each
approach. Particular attention is given to adults who have not had an extended formal education themselves, and engaging
together to provide rich and relevant early experiences. To ensure confidentiality, project information sheets were provided,
informed consent was gained, and pseudonyms were used for all participants. Both projects prompt some principles for
program design and raise further questions for exploration. Practical implications of understanding parents' perspectives,
and educators' competence in responding to them are summarised. Looking through the lens of an ethic of care and really
listening to parents provide insights about how educators and parents can learn and work together in the interests of children
and their literacy learning.

Keywords: early literacy, ethic of care, parent perspectives, program analysis, competent responses

New Words! Rethinking vocabulary in family literacy programmes
SUSAN HILL (1), SUSAN KRIEG (2) AND GERRY MULHEARN (2) (1) University of South Australia, Australia;
(2) Flinders University, Australia

To investigate the vocabulary content of picture books selected for use in a resource based home intervention program.
Reading of picture books occurs within many family literacy programmes (Senechal & Young, 2008). However many picture
books are increasingly short and simple, ignoring the importance of vocabulary development and learning to read (Wasik et
al, 2014, Hart & Risley 1995) and different literary and scientific vocabulary in fiction and nonfiction books (Goldman et al.,
2016). Literary theory (Sipe 2000), literacy and vocabulary development and early reading (Massaro 2015), disciplinary
literacies (Goldman et al 2016) and developmental psychology (McGee 2015, Clay 2001) are used to explore the literary and
scientific language of selected picture books for families of 3-6 year old children. The research methodology of the resource
based home intervention in two diverse research sites is outlined. Content analysis of rare words and challenging vocabulary
(Beck & McKeown, 2007) in the selected fiction and information picture books read by families was analysed. University and
Education Department ethics approval was attained ensuring ethical recruitment, consent and confidentiality of participants
plus benefits to participants. The shared reading of picture books provided a vehicle for vocabulary development of both
literary language and scientific language. Involving families in the search for new words in picture books has the potential to
extend family vocabulary. Vocabulary provides the foundation for grammatical knowledge and listening comprehension
(National Early Literacy Panel 2008). A focus on challenging vocabulary refocuses the bedtime shared reading activity towards
a continuing fascination with words.

Keywords: early literacy, shared book reading, vocabulary, picture books, family literacy

SYMPOSIUM SETC/ 8

EARLY CHILDHOOD TEACHERS' THOUGHTS ABOUT MATHEMATICS
Self-organised Symposium

CHAIR: CHRYSTALLA PAPADEMETRI, European University Cyprus, Cyprus

In preservice teacher training not only students' knowledge and skills are important. Early childhood mathematics is very
different from mathematics at school, and many students have strong emotions towards mathematics due to experience
with the subject at school. Only with the right perspective and attitude, teachers can help children to experience mathematics
as useful and joyful. Therefore, it is important for teacher educators to work on students' perspectives, beliefs and attitudes
towards mathematics. The studies in this symposium explore factors influencing preservice teachers' choices, emotions and
performance. This is one out of four symposia organised by the SIG Mathematics Birth to Eight Years.

Teacher's analysis of teacher / child engagement into the meanings of children's mathematical graphics
ELIZABETH CARRUTHERS, Bristol University and Redcliffe Nursery School, United Kingdom

The aim of this study is to consider pedagogical strategies to support young children's own mathematical representations.
Building on my previous work on the pedagogy of children's mathematical graphics (Carruthers and Worthington, 2011,
Carruthers, 2012, Carruthers, 2015) this research focuses on teachers' one to one engagement when they are listening and
responding to the children's mathematical graphics. It is part of a longitudinal study and the focus of my doctoral work. This
is a qualitative study and the underpinning theory is sociocultural (Vygotsky, 1979). This study is placed within a learning
community (Lave and Wenger, 1991), it is participatory (Bergold, 2007:24) 'where partners are involved in the knowledge
production process'. It is within an interpretative paradigm. The data is collected from a focus group of nursery (3/4year olds)
and reception teachers (4/5year olds) in English State Schools. It analyses teachers' responses to their children's mathematical
graphics and their views and opinions in engaging with children's mathematical representations. The study adheres to the
BERA and the Bristol University Graduate School of Education Guidelines. Consent forms and full explanations of this study
were given to all the participants. The findings revealed the challenges faced by teachers in understanding children's
mathematical meanings in order to support the children's mathematical thinking. This study also uncovered different levels
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of teacher engagement with the children and their mathematics. The strategies that proved the most useful to support the
children's mathematical thinking may be a useful guide to classroom teachers who want to understand children's
mathematical thinking.

Keywords: children's maths graphics, pedagogy, children's meanings, children's thinking, teacher interaction

Factors influencing preservice teachers' choices of picture book for mathematics learning in early childhood
ELIZABETH DUNPHY, DCU Institute of Education, St Patrick's Campus,, Ireland

This paper discusses factors that preservice teachers report as influential in their choices of picture books for use in supporting
young children's mathematical development and learning. The author describes how work from the a realistic mathematics
education perspective (van den Heuvel-Panhuizen and Elia, 2012, 2013 ) informed preservice education about choosing
picture books in early childhood mathematics education. Cognitive (e.g., Clements and Sarama, 2009) and sociocultural (e.g.
Klibanoff et al, 2006, van Oers, 2013, Wells 1992,) perspectives are also influential. Preservice teachers who had completed
an assignment on the use of picture books to support early mathematics learning were invited to participate in the research.
A documentary analysis (Bowen, 2009) of the data was carried out on the participants' assignments. This was followed by a
content analysis on the particular section of the documents which documented participants' rationales for choosing a
particular picture book (e.g., Denscombe, 2007). Ethical approval for this project was obtained from Dublin City University
Research Ethics Committee. Decisions were informed by the EECERA Ethical Code (2015). The preservice teachers appeared,
in general, to work with key elements of a framework specially designed to guide their choice of picture book. However, there
were also messages about how affective issues as well as pedagogical issues influence picture book choice. Findings suggest
the need for more emphases in preservice education on the explicit use of frameworks for selecting picture books that
support early mathematics learning.

Keywords: preservice teacher education, picture books, early childhood mathematics education, mathematics, supportive
frameworks

Teachers' views on the development of abstract representation in mathematics in Year 1
PAMELA MOFFETT AND PATRICIA EATON, Stranmillis University College, United Kingdom

This small-scale study aims to evaluate teachers' views on abstract representation in mathematics and its emergence in the
Year 1 classroom. It is one aspect of the 'Promoting Early Number Talk' (PENT) project which explored the impact of 'Number
Talk' (a resource book to promote early number vocabulary) on teacher knowledge and practice. Hughes's (1986) research
on the gap between children's concrete understanding of mathematics and their ability to manipulate the formal abstract
symbolism of 'school mathematics' appears to have influenced curriculum documentation in the UK, but his influence on
practice has been sadly lacking (Carruthers and Worthington, 2006). The theoretical framework draws upon socio-cultural
theories of learning (Rogoff, 2003, Vygotsky, 1978). Through shared experience children reinvent and co-construct their
understandings of the written language of mathematics. Bakhtin (1981, 1986) highlights the importance of creating
knowledge through collaborative talk. The study involves Year 1 teachers (n=5) who implemented 'Number Talk' over a six
month period. Based on an interpretivist paradigm, data was collected from a range of sources (including teacher reflective
diaries, questionnaires and group interviews) and analysed using constant comparison. University ethics approval was
obtained followed by approval from the principals and participating teachers. Findings show that teachers demonstrated a
greater appreciation of the value of concrete experience in a range of meaningful contexts and the importance of children
communicating their thinking using words as well as their own mathematical graphics. Given the emphasis on providing
evidence of children's learning, the findings have significant implications for policy and practice.

Keywords: mathematics, early years, concrete experience, language, mathematical symbols

SYMPOSIUM SETC /9

LANGUAGE ENVIRONMENTS IN MULTILINGUAL CONTEXTS

Self-organised Symposium

CHAIR: KATRINE GIAEVER, Inland Norway University of Applied Sciences, Norway

According to several researchers (Jgrgensen 2008, Blackledge and Creese 2011) monolingualism is often the norm in
European schools. While multilingual staff was seen as important in Norwegian ECEC two decades ago, Norwegian policy
plans seem to be moving more and more towards preferring monolingual practices. Yet, groups of children in ECEC are often
multilingual, and the staff need to find professional ways of working with language among the children. In this symposium
we discuss the language environment in Norwegian ECEC by exploring different views on multilingual practises. We ask the
following questions: What kind of strategies do staff in ECEC follow in order to construct a good language environment? To
what extent is multilingualism and children's mother tongue seen as a value in ECEC? Through analysing pictures and stories
from the field, we construct narratives that represent everyday life in multilingual environments of Norwegian ECEC.
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Atmosphere in multicultural preschools
KATRINE GIAEVER, Inland Norway University of Applied Sciences, Norway

The aim of this paper is to investigate the pedagogical atmosphere, which prevails within multicultural preschools. Norwegian
government policy perceives preschools as playing a key role in terms of learning Norwegian language before starting school.
| consider whether the atmosphere in preschools can, on the one hand, open up linguistic interactions where school readiness
is optimised. On the other hand, | consider whether the atmosphere can control children's interactions where care, play and
learning can be hindered. | argue that certain atmospheres work against the political goal of language and school readiness,
which is particularly damaging for multilingual children. Claire Kramsch (2009) and Normann Jorgensen (2008) have done
important research on multilingualism, and | build my research on their theories as well as Cahralotte Palludan's research
about inequality in ECEC. The theoretical framework is critical phenomenology. This is a PHD Project examining
multilingualism in Norwegian ECEC in a critical perspective. Methods are participant observations and focus group interviews,
analysed in a sociolinguistic and phenomenological framework. All the data will be anonymized and | try to seek multiple
perspectives on my work, not constructing participants into "right" or "wrong''. The main discussion is about how staff in
ECEC can develop an atmosphere where the children are allowed to use multiple language skills. | see social skills as just as
important as learning words and sentences when children develop a second Language. My work might have influence on
policy plans developing learning environments in Norwegian multilingual ECEC.

Keywords: multilingualism, multiculturalism, interactions, phenomenology, sociolinguistics

Beyond the resource perspective - Exploring teachers' views on multilingualism in an ECEC context
ANJA MARIA PESCH, UiT, The Arctic University of Norway, Norway

This study explores views on multilingualism among ECEC teachers and how they are expressed and constructed through
linguistic and pedagogical practices as well as through the institutions' interior and choice of artefacts displayed. ECEC
teachers' beliefs on children's bilingual language development have been discussed in several studies, especially within
bilingual ECEC (Palviainen & Mard-Miettinen 2015, Moin, Breitkopf & Schwartz 2011). My study explores perspectives framed
by an explicit resource perspective in two ECEC institutions with a high percentage of multilingual children in Norway and
Germany. Bakhtin's (Bakhtin 1981, Ball & Freedman 2004, White 2017) dialogical perspectives frame the study both
epistemologically and theoretically. It is based on theoretical perspectives about views on multilingualism (Jgrgensen 2008,
Garcia & Wei 2014) and their relation to language ideologies (Jaffe 2009, Woolard 1998). This qualitative ethnographic case
study (Gullgv & Hgjlund 2010, Flyvbjerg 2006) draws on semi-structured interviews with kindergarten teachers, observations
and photographs. Informed consent was collected from all participants, and withdrawal was possible at any time.
Pseudonyms are used for both participants and institutions. The discussion evolves around how teachers' views on
multilingualism are constructed within and at times challenge the prevailing resource perspective. Drawing on the study's
comparative elements with fieldwork from two countries, differing perspectives are used to question naturalized
understandings of multilingualism within ECEC on the local and national level. The findings challenge naturalized
understandings of multilingualism as resource in ECEC, the role they play for linguistic practices and how they are constructed
within early childhood Teacher Education.

Keywords: multilingualism, linguistic practice, language ideologies, teachers' views, discourse analysis

Material and linguistic landscape constructing indigenous identity and multilingualism in an ECEC context
CAROLA KLEEMANN, UiT - The Arctic University of Norway, Norway

This study discusses organisation of material artefacts and linguistic landscape (Landry & Bourhis 1997), or schoolscape
(Johnson 1980), to strengthen indigenous identity and multilingualism. Schoolscapes, the material environment of formal
education (Johnson 1980), are viewed as tools for orienting the choice between various cultural and linguistic values and
ideologies (Brown 2012, Szaba® 2015). | will discuss this in ECEC contexts for Sdmi. Edward Saids ""Orientalism" (Said 1978) is
a backdrop for perspectives on how linguistic landscapes in multilingual settings (e.g. Shohamy 2012, Shohamy & Waksman
2009) convey language ideology (Irvine & Gal 2000) in vitalization and enhancing of indigenous cultures and languages. The
basis for this study is qualitative material: photographs taken during semi-structured interviews (Drever 1995) taped while
walking around in the Kindergarten to allow for the environment to shape the interview (Evans & Jones 2011). Informed
consent was collected from all participants, and withdrawal was possible at any time. Pseudonyms are used for participants
and institutions. Artefacts and linguistic material belonging to the indigenous culture were confined to the Sami department.
Material artefacts enhanced an archaic or traditional cultural identity, while written material conveyed everyday activities in
the kindergarten. Vitalization of indigenous languages and cultures in ECEC settings can reproduce certain elements of
traditional culture that may exotify the indigenous children's identity. A critical view on artefacts and linguistic landscape
could aid kindergartens reviewing their visual practices and choices of artefacts.

Keywords: multilingualism, linguistic landscape, language ideologies, schoolscape, indigenous identity
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SYMPOSIUM SETC/ 10

PATERNAL INVOLVEMENT

Individual Papers

CHAIR: JOSHUA MIDDLETON, Florida State University, United States

Paternal involvement in Turkey: Views and implementations of early childhood educators
SEVCAN HAKYEMEZ-PAUL, PAIVI PIHLAJA AND HEIKKI SILVENNOINEN, University of Turku, Finland

The aim is to identify the paternal involvement practices in Turkey in ECE and the obstacles preventing sufficient paternal
involvement as these obstacles are rarely studied. Previous studies show the importance of paternal involvement in children's
academic achievement and wellbeing (Lamb, 1997, Levine, Murphy, & Wilson, 1997, Horn, 1997, Evans & Fogarty, 2005,
Hakoama & Ready, 2011). Considering the changes in society and family structure, it is important to investigate the paternal
involvement in education (Castelain-Meunier, 2002, Berger, 2004). For a sufficient paternal involvement, understanding the
early childhood educators' views and their practices is significant (Lamb, Michael E., 2000). Investigating paternal involvement
through Epstein's (2012) parental involvement framework could help to develop better understanding for efficiency in
paternal involvement. Quantitative method was chosen. A questionnaire was distributed in Ankara. No personal information
was gathered, and it is completely anonymous. The data are kept in an encrypted hard disk. The analysis still continues, the
preliminary results show that the participants are positive towards paternal involvement. They are not convinced the place
of the fathers in the school premises, thus they mostly prefer home support as paternal involvement. They state that the
practices are insufficient due to fathers' unwillingness. This research will provide a better understanding of what the current
state of paternal involvement in ECE is. The results will help to determine how to develop effective paternal involvement in
ECE for equality among parents, more women in work force and healthier and more successful pupils.

Keywords: paternal involvement, teacher opinions, fatherhood, ECE, Turkish context

Cross-cultural perspectives on paternal involvement in ECE: Norwegian and South Korean fathers
WONKYUNG JANG (1) AND HEY JUNG JUN (2), The University of North Carolina at Chapel Hill, United States;
(2) Yonsei University, South Korea

The objective of this cross-cultural study is to contribute to understandings about social cohesiveness and cultural diversity
in ECE by comparing Norwegian and South Korean fathers and teachers. Fathers can play a key role in organizing physical and
social contexts of children's development and learning especially in the early years. Diverse interpretations of the paternal
role are found in research on fathers' beliefs and practices (Hoover-Dempsey et al., 2005) as well as studies that focus on
environmental influences in the broader society (Fantuzzo et al., 2013). However, there is scarce research that demonstrates
the connections between fathers' and teachers' ethno theories and paternal involvement at home and school. The study is
guided by socio-cultural theories of human development (Rogoff, 2003). This presentation is based on findings from mixed
methods research. Participants include 192 fathers (Norway: 96, South Korea: 96) of three- to five- year old children. Data
collection included semi-structured interviews and surveys. All participants consented for their data to be utilized in this
research following procedures approved by the Institutional Review Board (IRB) at Yonsei University. The discussion
concludes by situating these diverse but supportive forms of paternal involvement - e.g., Scandinavian welfare state with its
emphasis on individualism and tolerance, and South Korea's Confucian collectivism, including suppressive tactics to facilitate
tension reduction and harmony. The findings have the potential to motivate teachers and policy makers to reconsider means
and meaning of father involvement from cross-cultural perspectives.

Keywords: father involvement, cross-cultural research, developmental niche, power relations, mixed methods

The effects of parents on home literacy environments: Regards to emergent literacy
JOSHUA MIDDLETON (1), SARA TOURS, (2) AND AHMET SIMSAR (1), (1) Florida State University, United States;
(2) Slippery Rock University, United States

This literature review aims to evaluate research findings regarding the effects of low socioeconomic status parents on home
literacy environments with regards to emergent literacy development. Tamis-LeMonda, C. S., Shannon, J. D., Cabrera, N. J.,
& Lamb, M. E. (2004, November/December), Senechal, M., & LeFavre, J.-A. (2002, March/April), and others expose a lack of
research on a father's effect on home literacy environments. It is important to show the significance of low-SES parental
involvement in early literacy development and further explore relationships between home environments and literary skill
development. The theoretical framework for this literature review is a combination of a sociocultural perspective on early
literacy development (Gee, 1996), and social interaction theory (Mead, 1934), and social learning theory (Bandura, 1977)
Methodology of this study is a review of relevant research within the paradigm of emergent literacy with low-SES families. As
a literature review, this paper disseminates previously published research. All papers were chosen for their adherence to
accepted ethical standards. The findings of this literature review paper assume that more research is necessary in how
parental involvement early in a child's life can have a direct impact on their development through their early literary
environment. It also shows that there is more research done regarding a mother's effect versus the effect of fathers on
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emergent literacy skills. In the future, perhaps there will be more research done to increase efforts at helping both parents
provide the needed environmental stimulus to children at the earliest age possible in low-SES backgrounds.

Keywords: early literacy, parental involvement, low-socioeconomic status, home literacy environments, emergent literacy

SYMPOSIUM SET C/ 11

PEDAGOGY AND ASSESSMENT OF EARLY CHILDHOOD EDUCATORS

Individual Papers

CHAIR: ANTON HAVNES, Oslo and Akershus University College of Applied Sciences, Norway

Pedagogy in national guidelines for Norwegian preschool teacher training
MARGRETHE JERNES, MARIT ALVESTAD, INGER BENNY ESPEDAL TUNGLAND AND ASE DAGMAR KNABEN, University of
Stavanger, Norway

The aim is to investigate the role of pedagogy as a subject in the Preschool Teacher Training in relation to other subject areas.
In this study we focus on subjects Nature, Health & Environment and Society, Religion & Ethics. National Guidelines and
curriculum for Norwegian Preschool Teacher Training states that pedagogy shall have a central and unifying role in all areas
of knowledge, a particular responsibility for progression and professional alignment of education (Ministry of Education,
2012). The study is grounded in sociocultural theoretical perspectives, within education science. Pedagogy might be reduced
to a tool for the remaining subject, while the pedagogy in education is tied to formation, humanity and democracy. This is an
important issue to investigate further. The methodological framework is a combination of document analyses and focus group
interviews with staff in some selected teacher training institutions. The study was approved by NSD and is handled in line
with national guidelines for research ethics of informed parental consent, anonymity, safety and information on how the
results will be used, also according to EECERAS ethical advice. There seems to be a paradox in our first findings: even if
pedagogy as a subject in the new teacher training is highlighted as central, given a unifying role, pedagogy seems to be blurred
and even sometimes invisible in the local curriculum guidelines for the chose subject areas. The analyses of the interviews
may give us some answers why this is so, seen from the staff in the teacher training institutions.

Keywords: pedagogy, preschool teacher training, curriculum, formation and identity, professionalism

New policy for early childhood teachers' professional career advancement: A bottom-up critical review on the Chilean case
MARCELA PARDO (1) AND CYNTHIA ADLERSTEIN (2), (1) Center for Advanced Research in Education, Universidad de Chile,
Chile; (2) Pontificia Universidad Catdlica, Chile

To explore ECEC teachers' understandings on the National Teacher Evaluation System, as the newly implemented policy
device to regulate their professional career advancement in Chile. Adlerstein & Pardo (Forthcoming). Highlights and shadows
in ECEC policy in Latin America and the Caribbean. In Miller, Cameron, Dalli & Barbour (Eds.). The SAGE Handbook of early
childhood Policy. London: Sage Publishing. Critical perspective framework on social justice (Fraser & Honneth, 2006) and ECEC
public policies (Miller & Hevey, 2012). Power relations in policy-making are acknowledged (Bloch, Swadener & Cannella, 2014)
and engagement in social dialogue and action is argued. Exploratory qualitative research. Through purposeful sampling, data
was collected by individual and group interviews with 25 ECEC national experts, and 125 practitioners working with 0-6 year-
olds in diverse educational programmes. All participants consented with their signature the research objectives and
procedures. They could clarify doubts and decide their participation in the research at any time. Participants' understandings
on Teacher Evaluation were mostly ambivalent. While most of them considered the device as a channel for professional
recognition, they also expressed serious objections concerning the instruments used, for overlooking the ECEC pedagogical
core, admitting a performance distant from their everyday practices. Findings suggest that Chilean ECEC teachers'
understandings are influenced by a tension between the pursuit of professionalism and their resistance to a top-down policy
device that distorts the fundamentals of ECEC pedagogy. The need of further research and social dialogue are discussed as
challenges for advancing in comprehensive policy-making and overcoming ECEC teachers' resistance.

Keywords: early education teachers, professionalism, policy-making, career advancement, teacher evaluation

Professionalisation of ECEC professionals - Developing professional standards
ANTON HAVNES, Oslo and Akershus University College of Applied Sciences, Norway

The research has two main aims. 1) To develop a set of professional standards for ECEC teachers in collaboration with
practicing ECEC teachers, 2) to explore professionalism as a conceptual construct in the ECEC research literature and beyond.
The project links on to current research on ECEC professionalism (e.g. Osgood 2008, Hallet 2013, Miller et. al 2012) the wider,
interprofessional discourses on professionalisation (e.g. Evett 2003, Abbott 1988). The research is grounded on ECEC related
research (Urban 2008) and research across diverse professions (Brante 2010, Freidsson Building on the experiences of nine
experienced ECEC teachers, a set of professional standards have been developed - "from within''. These are validated through
a process including a larger number of ECEC teachers and ECEC teacher educators. Secondly, the research is a conceptual
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analysis based on review of ECEC literature on professionalism. All participants have given consent to participate and are co-
authors of the professional standards. No data including children. Professional standards for ECEC teachers has been
developed, organised under four main themes: ECEC teachers prioritise children, lead the pedagogical practice, develop the
organisation and promote professionality. Secondly, the ECEC discourse on professionalism tends to be both highly politicised
and grounded on a narrow conception of professionalisation. There is a need to raise the voice of ECEC teachers in the
professionalisation discourse. ECEC practice is early in an early phase of professionalisation. Its professionalisation diverts
from basic theoretical conceptions underpinning the dominant discourse, among ECEC researchers and in the sociology of
professions.

Keywords: ECEC professional standards, professionalisation, democratic professionalism, innovation, ECEC teachers' voices

SYMPOSIUM SET C/ 12

OUTDOOR PLAY AND LEARNING SIG: RESILIENCE AND EMPOWERMENT
Self-organised Symposium

CHAIR: ELLEN BEATE HANSEN SANDSETER, Queen Maud University College, Norway

This symposium is one of the self-organised symposia from the Outdoor Play and Learning SIG, and has presenters from three
different parts of the world focusing on how to build resilience and empowerment among young children. The first
presentation is from New Zealand and explores how children and teachers encourages risk taking and builds resilience
through problem solving in the outdoors. The second presentation is about an ethnographic study in UK examining children's
empowering experiences in outdoor play. The third presentation is from South Korea and a project where the researchers
identify what rough-and-tumble play means in children's lives.

Risk-taking in the New Zealand bush: Issues of resilience and wellbeing
AMANDA BATEMAN (1) AND JANE WATERS (2), (1) University of Waikato, New Zealand; (2) University of Wales Trinity St
David, United Kingdom

This presentation shows video footage of a single case analysis of teacher-child interactions on a bush walk in New Zealand,
using a conversation analysis approach to explore how participants attend to features of the outdoor environment to
encourage risk taking The importance of children's regular access to the outdoor environment is well documented due to the
affordances it provides for children to enact agency in their enquiry (Waters & Bateman, 2013), perceive themselves as
competent learners (Maynard, Waters & Clement, 2013) and engage in risk taking (Sandseter 2007, 2009) However, less is
known about how such affordances are related to the development of children's wellbeing through conversational exchanges
between teachers and children within the outdoor environment Ethnomethodology offers a framework for understanding
the co-production of wellbeing as socially constructed in situ Conversation analysis details the turn-by-turn orderly features
of the interactions and highlights the role of the teacher The data was gathered as part of a funded Teaching and Learning
Research Initiative investigating pedagogical intersubjectivity. Ethical approval was gained through the University Ethics
Committee, this included assent processes for the children and processes by which they could withdraw their assent. The
findings reveal the affordances of the outdoor environment for opportunities for risk taking and problem solving to arise, and
how resilience and hence wellbeing can be supported through such experiences. Resilience is an important aspect of
children's development, as promoted in the New Zealand national curriculum Te Whariki, and the Welsh Foundation Phase
for children aged 3-7years.

Keywords: outdoor play, resiliency, wellbeing, conversation analysis, foundation phase and Te Whariki

Empowering experiences in outdoor play: What is it and why does it matter?
NATALIE CANNING, The Open University, United Kingdom

The research examines children's empowering experiences in outdoor play. It is part of a larger study on children's
empowerment in play (Canning, 2016). Empowerment as a holistic concept encompassing an experience draws on work by
Zimmerman (1984), Gomm, (1993), Rivera and Tharp (2006). The research is underpinned by sociocultural theory founded
on the works of Vygotsky, arguing that society is socially constructed by the ideas which are generated through cultural
trends. It is based on an ethnographic study of seven case study children, all 4 years old. It used non-participant video
observations of child-initiated play alongside semi-structured interviews with parents and key practitioners to support a
developing understanding of the relationship between play and empowerment. The British Educational Research Association
(BERA) guidelines (2011) were adhered to. Areas of ethical consideration in the design included consent for filming,
participation in interviews, children's assent to be filmed during child-initiated, social play situations in their setting and
playing at home. These issues were addressed through building positive relationships over a period of time before conducting
the research. Children experience moments of empowerment in play situations as a result of social interactions and
experiences with other children. They demonstrate empowerment through negotiating play relationships with peers.
Children's interactions are analysed through a conceptual framework of empowerment (Canning, 2016). Video data analysis
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revealed the complexities of empowerment. The research asks early childhood practitioners and parents to examine their
practice and interactions with children to acknowledge play as a way in which children are empowered.

Keywords: children's play, empowerment, sociocultural perspective, thematic analysis, video data collection

Semantics of rough-and-tumble play of young children in South Korea
HUA JIN, AND KWI OK NAH, Soonchunhyang University, South Korea

The aim of this study was to identify what rough-and-tumble play means in children's lives. It provides in-depth reflections
on the rough-and-tumble play of young children in preschool. Rough-and-tumble is often considered aggressive behaviour
and restricted in preschools. However, there are values in rough-and-tumble play related to the development of young
children (Tannock, 2008). Rough-and-tumble play is generated spontaneously by children and has an essential role in
children's lives. There are concerns that the real meaning of play has been overlooked and, instead, the educational benefits
of play, which are subsidiary outcomes, are considered as being more important by educators. The meanings of rough-and-
tumble play were analysed using a hermeneutic approach. The researcher observed children's play in the classroom and
outside play areas, and focussed on rough-and-tumble play from April to September 2016 in a preschool in South Korea. The
researcher acted as a friend, without any authority, so as not to interfere with the children's play because, otherwise, children
tended to try and avoid the attention of adults when partaking in rough-and-tumble play. Consent from children and their
parents was obtained, and anonymity was assured, as neither the children's names nor the setting were attached to the data.
Children's experiences of rough-and-tumble play meant 'enjoying the fun and the thrill', 'self-regulating through go and stop
mechanism', 'extending play through creation and transformation', and 'playing where teachers could not see them'. Young
children construct their own culture of rough-and-tumble play, 'being playful, ‘controlling their strength' and 'enjoying
playfulness with limitations'

Keywords: rough-and-tumble play, preschool, South Korea, semantics, play

SYMPOSIUM SETC/ 13

LEARNING STORIES: ADVOCATING FOR CHILDREN'S LEARNING THROUGH PLAY
Self-organised Symposium

CHAIR: LORRAINE SANDS, Educational Leadership Project Ltd, New Zealand

When the theory of Learning Story Narrative Assessment was presented, as a response to (New Zealand Ministry of Education,
1996) embedded socio-cultural theoretical framework, teachers were primed to explore this way of working. Finally, teachers
could really grapple with how the Principles of, Te Whariki empowerment, holistic development, relationships,
family/community' (Ministry of Education,1996) could look and feel like for children as teachers thought much more carefully
about ways to nurture learning inside a community, focussed on learning for all. A fundamental shift, in the way teachers
thought about their role, and the way they thought about learning occurred. Powerful advocacy for children's rights to learn
through play has resulted. This symposium presents research detailing the way Learning Stories have shifted teacher practice,
built partnerships with families and enabled children to build strong identities of themselves as learners though play.

Learning stories, powerful advocates for children's rights
LORRAINE SANDS, CAROL MARKS, AND LYNN RUPE, Educational Leadership Project Ltd, New Zealand

This paper investigates the way teachers use Learning Stories to tune into children's inquiries and through growth-mindset
feedback messages, grow vibrant learners for their lives now and into their future. This paper is part of ongoing research on
children's working theories (Davis, Peters, 2011) developed through New Zealand Education Ministry, Centre of Innovation
research at Greerton ECE (EECE Research Journal Vol. 20, No. 4, December 2012, 553-564). ELP uses an action research
approach (Lee et al 2013), that focuses on teachers' innovative ways of creating better outcomes for children, while
researching their practice (Kemmis and McTaggart 2000). The method is a case study (Carr et al.2009). We analyse new data
collected from teachers' interviews, documentation, reflections and inquiry research. Participants were given information
and consent forms. Teachers, families and children (infants' and toddlers' parents gave informed consent), provided their
permission for this research and could withdraw at any time. When children are consistently offered feedback messages,
embedded in meaningful, playful, experiences that value dispositions like, courage, struggle, effort and determination, they
expand their love of learning and design and pursue goals that go far beyond what teachers could set for them. In New
Zealand, Learning Stories have enormously shaped our vision of the child. We focus on the process of what it takes to be a
learner. When the motivation for learning comes from within and is nurtured by teachers inside a curious environment, skills
and knowledge catapult to the surface as the natural result of sustained, thoughtful inquiry.

Keywords: play, narrative assessment, advocacy, children's rights, inquiry
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Tracking the growing complexity of learning for a child within a supportive environment and utilising learning stories to
document progress over time, thus building a strong learner identity
CAROL MARKS, Educational Leadership Project, New Zealand

This paper aims to show that the modelling of kindness and empathy to a young child in a learning environment improves
emotional learning and social competence. It portrays a strengthening growth mindset within Learning Story assessment.
This research co-ordinates well with ongoing research on assessment and curriculum in NZ, including Action Research Projects
Centre of Innovation Projects (Ramsey et al 2003), and the Te Whatu Pokeka framework (Walker 2008). It also aligns with the
findings of recent brain research and the need for a play based curriculum for young children (Brown 2010). This was action
research, researching my own practice in order to innovate and strengthen successful outcomes for this child and his family.
In this research project the case study was the learning for a child over several months, analysing data collected from
documented assessments, reflections, teacher interviews and discussion with the family. A consent form and information
sheet was provided to all participants. Where relevant, informed consent was negotiated with the children involved.
Participants could withdraw their data from the research at any time. Documentation will be presented, illustrating the shifts
and deepening of pedagogical thinking and practice, curriculum and assessment that is in line with the New Zealand education
system and the bicultural early childhood curriculum Te Whariki Documenting the social and emotional learning aligned to
brain research highlights the importance for teachers to strengthen dispositions such as empathy and kindness and to
document these for children and their families.

Keywords: children's rights, social competence, play based curriculum, teachers’ role, assessment

Advocating through learning story documentation for children’s rights to play based learning from 0-8 years old: Evidence
that considers creating continuity of learning in these foundational years
LYNN RUPE, Educational Leadership Project Ltd, New Zealand

This research aims to illustrate how assessment can advocate for children's rights to learn through play. We draw on research
of (Gray 2013), neuroscience (Perry 2002, Sunderland 2006) and NZ research on play (Davis 2015) supporting play based
learning for 0-8 year olds. ELP uses an action research approach (Lee et al 2013), that focuses on practitioners’ innovative
ways of creating better outcomes for children, while researching their practice (Kemmis and McTaggart 2000). This research
focuses on the right of children to play as written in Article 31, Rights of the Child, that every child can "engage in play and
recreational activities appropriate to the age of the child". We analyse new data collected from teachers' interviews,
documented assessments, reflections and inquiry research. A consent form and information was provided to all participants.
All participants could withdraw their data from the research at any time. A key ethical principle is that the teachers own the
research process. We present teacher reflections around pedagogy in relation to play based learning. We show a clear
pathway of continuity for learning through a play based approach for children 0-8. Research indicates children have less time
for self-directed play as a result of pressure to be school ready. Making play based learning visible through assessment
enables teachers to create continuity of learning across educational sectors. This results in a shared understanding about
21st century learning meaning less pressure for schoolification of young children and complex play is embraced within the
school sector.

Keywords: play based learning, learning stories, advocating, children's rights, and continuity

SYMPOSIUM SETC / 14

EDUCATIONAL SERVICES, NURSERY SCHOOLS AND CHILDREN WITH DISABILITIES: INCLUSIVE POLICY, CULTURE AND PRACTICE
Self-organised Symposium

CHAIR: ELENA MALAGUTI, University of Bologna, Italy

The symposium aims to discuss the major theoretical guidelines, and practices relating to the implementation of projects and
integrated programmes and inclusive early childhood through practical proposals that investigate the role of the operators,
the organisation of the contexts and the interaction in the peer group in synergy with families and health and social services
and education of the territory. It will be present the Italian experience promoted by Fondazione Gualandi in Bologna and the
activities carried out in the integrated and inclusive nursery and kindergarten. Keywords: diversity, inclusive education,
context, disability, early childhood

Early childhood development and children with disabilities: The rule of the contexts in the organisation of inclusive
educational practices
ELENA MALAGUTI, University of Bologna, Italy

This work argues that inclusive education is the major challenge facing educational systems around the world (Ainscow, 2005).
The contemporary concept of disability (Malaguti, 2010) implies to focusing not only on deficit items (clinical approach) but
also on a multidisciplinary approach to inclusive education due on the human rights. Inclusive education involves the
assumption of a wide and ecosystem perspective that weaves an interactional dynamics between individuals and the contexts
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of belonging ( Malaguti, 2016) and provides a framework to examine how policy and infrastructure, influence early childhood
services. The theoretical framework for this study draws upon current theories on early childhood inclusive education
(Buysse, Wesley , 2006) and evidence based practices (Pawson & Tilley, 2004). This means to transform the contexts using
specific tools (Calvani, Vivanet, 2013) that allow the plurality of subjects and different developments to participate and
improve their learning and rights of education. Acknowledgement of the right to education, as proposed also by the Education
for All (EFA), leads to a radical change in the presumptions that have enlivened the debate on educational services and nursery
schools and on the building of inclusive processes. The debate intend to discuss how to implementation the inclusive projects
in early childhood through practical proposals The discussion suggest some methodological directions to support the building
of Theoretical International Guidelines and good practice according also with a social and human ecological approach on
disability.

Keywords: disability, inclusive education, context, community resilience approach, international guide lines

Early childhood development and children with disabilities: An inclusive kindergarten
FRANCA MARCHESI AND BEATRICE VITALI, Fondazione Gualandi, Italy

The Fondazione Gualandi created an inclusive nursery school and kindergarten, paying attention to the preparation of
educators and work method. The observation of children with difficulties, the practice experimentation have led us to
recognize some indicators of quality education. Making inclusion; doesn't it mean to cure and nurse every kid with difficulties
to make him more similar to the other ones, almost like the other ones but to build a reality accessible and useful to him and
to everybody? Urie Bronfenbrenner gave us the image of an educational context as an ecosystem, where all the persons are
linked by exchange and complex interactions that produce change and evolution in all. The important elements are: the
differentiation of the places and the times, the rule of the educator, the widespread support, the concrete experience through
informal materials, the peer relations, the natural game and the relations with families. This project is a public kindergarten.
In this way we would like to experiment new itineraries for the inclusion, spreading out best practices and strategies for an
inclusive idea of education. To discuss real practices relating to the implementation of inclusive projects in early childhood.
Identify good practices in inclusive education

Keywords: inclusion, early childhood, practices, educative context, rule of educators

Educational services and nursery schools for the implementation of the rights of all children and girls to care and education
NICE TERZI AND MOIRA SANNIPOLI, Gruppo Nazionale Nidi e Infanzia, Italy

This proposal aims to discuss the inclusive approach in ECE and its connections with the Italian Inclusive System that include
in the regular services children with disabilities (physical, sensory, and intellectual or developmental disabilities..) from the
last forty years (CRC, Italy, 2016). The speech insists on the cultural steps that have characterized in Italy, the pathway in
these last decades: from the exclusion to the insertion to the integration, and from the integration to an inclusive perspective
of any specifies in the community (Canevaro 2013, Pavone 2014). The theoretical framework for this study underlines the
innovative rule that educational services and municipal nurseries school have had in assuring the acceptance of all the
children in Italy and in promoting a good quality of education and of life (Morrison, 2007, Schalock, Verdugo, 2006). The
proposal discuss some good practices relating to the implementation of inclusive early childhood projects through practical
proposals that investigate the role of the operators, the organisation of the contexts and the interaction in the peer group in
synergy with families, health and social services. The discussion suggest some methodological directions to support the
building good practice according also with a social and human ecological approach on inclusive education. Acknowledgement
of the right to education the discussion intend to deepen the contemporary challenges for the Italian approach in order to
improve its quality on ECE and to give more strength for contributing to the European perspective debate. Investigate the
role of the operators, the organisation of the contexts and the interaction in the peer group in synergy with families and
health and social services and the educational services of the territory.

Keywords: children's rights, education, inclusion, integration, good practice

SYMPOSIUM SETC / 15

THE VIEWS OF EARLY CHILDHOOD STUDENT TEACHERS ABOUT LEARNING: INTERNATIONAL PERSPECTIVES

Self-organised Symposium

CHAIR: CHRISTA KIEFERLE, State Institute of Early Childhood Research, Germany

The aim of this multi-faceted international study is to investigate how children's learning and participation in early childhood
settings is understood and has been undertaken in Sweden, Denmark, Estonia, Germany, Greece, Australia and Russia. The
latest publication arising from this work is 'Preschool teachers' views on children's learning: an international perspective'
(Brostrom et al., 2014). The current study is a continuation of previous studies and investigates the understandings of
preservice (student) teachers about children's learning and participation, using a questionnaire survey. The theoretical

background is a complex of social-cultural oriented learning theories reflecting activity, participation and social interaction
(Vygotsky, 1978, Stetsenko, 1999, Salj6, 2005, Carlgren & Marton, 2000, Damasio, 2004, Lave, 1993).
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The views of Australian and Danish early childhood pre-service teachers about learning and participation
CHRISTA KIEFERLE (1), KAY MARGETTS (2) AND BERENICE NYLAND (3), (1) State Institute of Early Childhood Research,
Germany; (2) University of Melbourne, Australia; (3) RMIT, Australia

The aim of this international study is to investigate how early childhood pre-service teachers understand children's learning
and participation in preschool. The study is a continuation of a multi-faceted project undertaken in Sweden, Denmark,
Estonia, Germany, Greece, Australia and Russia. The theoretical background of the study is a complex of social-cultural
oriented learning theories reflecting activity, participation, social interaction (for example: Vygotsky, 1978, Stetsenko, 1999,
Saljo, 2005, Carlgren & Marton, 2000, Damasio, 2004, Lave, 1993). Based on qualitative methodology a structured
questionnaire survey asked: What is learning? What are important circumstances for learning? What are optimal conditions
for learning? How do you understand participation? Participants were asked to rank the level of importance of items within
each of these topics. Participants provided informed and voluntary consent on the understanding of confidentiality of their
details. The project was approved under the university Human Research Ethics Committee requirements Responses recognise
the importance of play as a context for children's learning, the importance of social development, and relationships and the
co-construction of knowledge, and reflect the Principles underpinning the early years Learning Framework for Australia (EYLF)
(DEEWR, 2009). Response vary in relation to understandings of participation. Findings identify coherence and dis-coherence
with policy that can be used to provide more targeted learning for pre-service teachers. A comparison of these findings with
those of international colleagues assist in identifying how universal these beliefs and values are in relation to children's
learning and participation and how they might reflect cultural and social diversity and social cohesiveness.

Keywords: pedagogy, preschool, pre-service teachers, learning, participation

Student's view on children's learning and participation
ANJA SEIFERT (1) AND CHRISTA KIEFERLE (2), (1) University of Education Ludwigsburg, Germany; (2) State Institute of Early
Childhood Research, Germany

The aim of this study is to investigate how students of ECE from Denmark, Germany, Estonia and Australia in the last year of
their course of studies reflect and describe children's learning and participation. This recent study of an international research
network is a continuation of the previous studies "Children's Perspective on learning" (Sandberg et al 2015) and ‘Preschool
Teachers' View on Children’s Learning’ (Brostrém et al 2014). The theoretical framework of the study is social-cultural with
reference to Dewey, Vygotsky, and Rogoff. 80 to 100 students in each of the participating countries were interviewed. The
research was conducted as a quantitative study using a structured questionnaire (based on an earlier survey on preschool
teacher's view on children's learning and participation) in order to generate frequencies of response amenable to statistical
treatment and analysis. The respondents were guaranteed non-maleficence, confidentiality, anonymity and with possibility
to withdraw and not to complete particular items. The preliminary findings suggest some variation between the different
countries. However, the study is in progress so the final findings will be presented at the conference. The findings might have
implications for policy or practice while some learning and participation dimensions are added the discussion about learning
and participation in preschool. Probably the findings will open for new theoretical discussions on children's learning and
participation.

Keywords: learning, participation, teacher training, comparative studies, ECE

The view of early childhood student teachers about the children's learning and participation in Estonia
AINO UGASTE AND MAIRE TUUL, Tallinn University, Estonia

The aim of this study is to investigate how student teachers reflect and describe children's learning and participation. The
study is a part of large study aimed to ascertain teachers', children's and heads view on children's learning and participation
in Denmark, Sweden, Estonia, Australia and Russia. The theoretical framework of the study is social-cultural with reference
to Dewey, Vygotsky, and Rogoff. The research was conducted as a quantitative study using a structured questionnaire (based
on an earlier survey on preschool teacher's view on children's learning and participation) in order to generate frequencies of
response amenable to statistical treatment and analysis. The respondents were guaranteed non-maleficence, confidentiality,
anonymity and with possibility to withdraw and not to complete particular items. The results revealed that student teachers
understandings about children's learning generally coincide with the principles of the National Curriculum for Preschool
childcare Institutions (Koolieelse, 2008). Student teachers acknowledge the child as an active learner in the learning process
and consider important that learning takes place in various different interactions (teacher-child, child-child) and through play.
Knowledge about student teachers' ideas is important for supporting further teachers' professional development.

Keywords: learning, participation, student teacher, Estonia, questionnaire
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SYMPOSIUM SET C / 16

ENHANCING EARLY CHILDHOOD STUDIES DEGREES IN ENGLAND: RECRUITMENT, RETENTION, PARTICIPATION AND STUDENT
EXPERIENCE

Self-organised Symposium
CHAIR: BEVERLEY NIGHTINGALE, University of Suffolk, United Kingdom

Research (EPPE, 2004, 2008) has indicated the importance of a graduate led workforce to support holistic child development.
This symposium draws upon the work of three English scholars and explores how their degree programmes contribute to
this. The first paper details how course design, content, accessibility and local/national relevance can support widening
participation. In the second a participatory approach to staff/student relationships promoted student engagement in
research spaces and debates. The final paper explores how curriculum design and lecturer support contribute to wider
student involvement and sense of belonging. All three papers draw on research informed debates and evidence to underpin
findings and discussion. Findings across the three projects highlight the benefits of collaborative work, and the importance
of participatory pedagogy to enable students to navigate H.E. culture effectively. Appreciating student diversity and
recognizing multiple 'student ecologies' emphasizes the importance of reviewing pedagogy to provide the most effective
student experience.

Changes to widen participation in early childhood programmes
SARAH COUSINS, University of Warwick, United Kingdom

This paper explores how a large, research intensive University in England widened participation in the field of early childhood.
The English government's vision is of widening participation in HE (DfBIS, 2014) and there is limited research in the context
of early childhood courses. To promote widening participation a lifecycle approach was adopted. An external review identified
the need for change to maintain course currency and attract more students. Tracking and evaluation data was analysed at
the end of the academic year with student focus groups contributing to the evaluation. A responsible international research
informed approach was adopted throughout course developments, care was taken to make changes with reference to local
and national contexts. As a result student numbers increased by 130%, a diverse body of students was recruited with positive
early student evaluations. The multi-pronged changes focused on the whole student lifecycle. These included working closely
with marketing/recruitment teams, meeting potential applicants at open evenings, one-to-one surgeries and regular small
group interview days. This personalised approach to information, advice, and guidance supported more to take the step into
HE. Acknowledging people draw on multiple knowledges in their work in early childhood (Campbell-Barr, 2017) changes were
made to course delivery and assessment to reach and include more students with varying needs providing opportunities for
students to feel a sense of belonging. It is hoped that this experience at one university will serve as encouragement to other
teams to re-imagine their courses in order to widen participation onto early childhood programmes.

Keywords: widening participation, lifelong learning, knowledges, programme, focus group

Developing a shared pedagogical space for and with early childhood studies degree students: Insights from a participatory
project
MALLIKA KANYAL, Anglia Ruskin University, United Kingdom

This paper aims to open up a debate on the challenges of using and sustaining a participatory pedagogy in HE, especially with
early childhood Studies (ECS) degree students. HE, under the pressure of consumerist education system, is being dominated
by standardised methods of pedagogy, conflicting with the theoretical underpinnings of ECE, also reflected in ECS university
courses. The paper presents findings from a study undertaken in a post 92 English University where various participatory
methods (Dewey, 1903, Wegerif, 2015) were used by research participants (staff and students) to develop an early childhood
Resource and Research Room (ECRRR) for ECS degree students. The study draws upon participatory research methodology
where students and staff made collective decisions about the design and use of ECRRR. The researcher was attentive to the
power differential between staff and students and also between students who belonged to different levels of ECS courses.
Various inbuilt mechanisms helped to eliminate any implicit power differentials amongst the research participants. The main
findings of the project show the importance of using participatory pedagogy in developing critically constructive views of an
ECRRR by students and staff. The study also shows the benefit of collaborative work on students and staff learning and
learning dispositions. The paper will open a discussion on the implications and challenges in sustaining a participatory
pedagogy in a consumerist HE. The continuous struggle of ECS educators in meeting the competing demands of early
childhood inclusive philosophy and a market driven HE system, will be discussed and debated.

Keywords: higher education, participation, participatory pedagogy, students’ partnership, early childhood studies
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Developing a sense of belonging: The student experience on an early childhood studies degree
FAYE STANLEY, Wolverhampton University, United Kingdom

This paper aims to outline how a post-1992 English University has evolved a BA (Hons) early childhood Studies (ECS) course
embedding academic, employability skills, assessments and placements at each level. The University has a diverse student
population, many of whom are first generation learners in higher education. Whilst there have been several pieces of research
around this, there is little research into the benefit to professional practice of completing an ECS degree. This research is
underpinned by a social constructivist approach (Bruner, 1998) as the ECS course is written as a 'spiral curriculum' where
students are supported and 'scaffolded' at each level. A more inclusive model of lecturer support is important so that students
have a feeling of value and acceptance by lecturers contributing to 'a sense of belonging.' (Thomas, 2002). Relationships are
underpinned by personal tutors which Dhillon (2008, p.184) argues should be 'motivated by a sincere concern for students'
development, rather than merely being a response to external measures of quality assurance'. Appreciating diversity requires
a shift of thinking, relocating institutional culture away from the 'typical' university student experience towards multiple
'student ecologies' (Horstmanshof and Zimitat, 2003). Building on a shared ethos by the tutor supports a sense of 'belonging'
celebrating students 'vocational capital' akin to Bourdieu's (1977) 'cultural and social capital'. Wenger (1998) argues
interacting and negotiating meanings enables individuals to engage effectively with the culture of the HE community. The
paper argues that this is something other universities might consider and offers additional insights and possibilities

Keywords: early childhood studies, higher education, student experience, inclusive practice, shared ethos

SYMPOSIUM SET C / 17

BUILDING A COMPETENT ECE TEACHER WORKFORCE IN EAST ASIA REGION
Self-organised Symposium

CHAIR: MINYI LI, Beijing Normal University, China

The aim of this self-organized symposium is to discuss how an international research project within East Asia Region, including
China, Korea and China, could contribute to addressing the daunting and shared challenge to ensure a competent ECE teacher
workforce in East Asia Region. ECE for all as a wise investment, has been a widely accepted policy priority in East Asia, since
mounting interdisciplinary evidence has highlighted the significance of ECE for children's lifelong success. Furthermore, in an
era of low fertility and as a rapidly aging region, every child really matters in terms of national productivity and competiveness
in East Asia. It is a daunting and shared challenge to ensure that all early childhood classrooms are staffed by competent
teacher workforce who are skilled at nurturing children's full potential, and fostering learning and development. But what
exactly makes a competent early childhood practitioner?

Current situation and challenges to improve quality of pre-service ECEC teacher education in Japan
SACHIKO NOZAWA, YUMI YODOGAWA AND KIYOMI AKITA, The University of Tokyo, Japan

The aim of this presentation is to review and clarify the current situations and challenges of improving the quality of pre-
service ECEC teacher education in Japan. The quality of pre-service teacher education program is important for better
professional preparation (Hyson et al., 2009, Adler, 2015). Furthermore, continuing professional development is important
to sustain ECEC quality (Lazzari et al., 2013). In the literature review, we focus on pre-service teacher education as a part of
professional development and will introduce our current situation on research basis. The documents and research papers on
Japanese ECEC teacher education were reviewed. The main topics for review are: (1) the history and current system of ECEC
teacher education, (2) the efforts to improve the teacher education quality, (3) the challenges and future directions of ECEC
teacher education. The documents and research papers included in the review are treated accurately and fairly. The findings
are: (1) ECEC systems are gradually moving forward to unification and ECEC curriculums will be revised by 2018. ECEC teacher
education also needs to be consistent with these changes, (2) to improve ECEC teacher education quality, ministries as well
as associations organised by training institutions may play an important role, although further efforts are needed. (3) the
enrichment of pre-service training as well as effective collaboration between teacher educators and ECEC settings are needed.
From our review, we recognize that these challenges of improving the quality of ECEC teacher education involve various kinds
of stakeholders. Moreover, further research on these topics are needed.

Keywords: pre-service ECEC teacher education, professional development, pre-service training, higher education
programmes, literature review
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Integrating the qualification and initial training of kindergarten and childcare teachers in Korea
MUGYEONG MOON, Korea Institute of childcare and Education, South Korea

The purposes of the study are to review the current status of and challenges in integrating qualifications and initial training
of kindergarten and childcare teachers and to provide some strategies for integration. Due to split system of ECEC,
kindergarten and childcare teachers in Korea have different qualifications and trained from diverse institutes with different
contents and duration of training. Since the initiation of the national Nuri Curriculum, implemented to all children at age 3 to
5 across kindergartens and childcare centres in Korea, there has been an increasing demand for high and equalized quality of
teachers by integrating their qualification and training (Kim, et.al, 2014). Integrated qualifications and training of early
childhood teachers has been recognized to have advantages in providing high quality workforces, especially for children under
three, with a better alignment of pedagogy (Kaga, Bennett, & Moss, 2010, OECD, 2012). Surveys were conducted with 525
parents and 822 early childhood teachers and directors regarding the integration of qualification and training. All respondents
were informed of confidentiality and their consents were obtained. Both parents and teachers/directors responded to
upgrade teacher qualification to a bachelor degree and to limit types of training institutes and departments by excluding
cyber colleges and the academic credit bank system. Based on findings of the surveys and of expert group consultation,
suggestions are provided in terms of i) integrating qualifications and training for new prospective teachers and ii) converting
qualifications of existing teachers in practices.

Keywords: higher education, pre-service training, integration of qualification, early childhood teachers, split system

How to prepare the best kindergarten teachers? A content analysis about higher education programmes in pre-primary
education in six top normal universities in China
MINY!I LI, Beijing Normal University, China

The aim of this research is to investigate how to build a better kindergarten teacher preparation program at bachelor's degree
level in contemporary China. Many studies underscored the complexity of working with young children, and included
recommendations for strengthening professional preparation standards for early childhood practitioners and for institutions
of higher education, which has called for a transition to a minimum requirement of a bachelor's degree (IOM & NRC, 2015,
Whitebook, 2014, Whitebook & Ryan, 2011). The six top national universities were analysed through program goals, child
age-group focus including domains and topics of course content, and field-based learning experiences. This research used the
method of qualitative content analysis. Two trained researchers were included as a tool to inter-rater reliability. Findings
suggest that when central and local governments intentionally redesign their certification systems for early childhood
educators, the higher education system adjusts by making appropriate changes in required course content, age-group focus,
and field- based practice. Transforming policies and practices in multiple arenas, and the engagement and collaboration of
diverse players are needed.

Keywords: higher education programmes, pre-primary education, kindergarten teachers, pre-service education, China

SYMPOSIUM SET C/ 18

FROM IDEAL TO PRACTICE - STAFF ATTITUDES, ACTIONS AND MENTORING SKILLS
Self-organised Symposium

CHAIR: KARI PAULINE LONGVA, Volda University College, Norway

Kindergarten has become a significant contribution to the Norwegian welfare system and also to the educational system.
Kindergarten means in this case all kind of ECEC for children 1-5 years old. The main question in this symposium is related to
ECEC practices and how the staff interact with the children in play and daily life, helping them to build friendship and through
mentoring, develop own competences. Framework Plan for the Content and Tasks of Kindergartens say the staff shall
contribute to wellbeing and joy in play and learning, and kindergarten shall be a challenging and safe place for community
life and friendship. There are strong expectations that kindergarten should be associated with educational quality. Staff
competence is understood as the most crucial element to ensure quality in kindergarten. How ideals enshrined in government
documents are transformed into practice are investigated through questionnaires, interviews and observation.

What's in it for me?
SILJE IMS LIED, Volda University College, Norway

The object of this paper is to discuss the way preschool teachers look upon and understand why some children struggle with
social relations and to make friends. Several studies document that there are children who do not experience friendship
(Sebstad 2004, @strem et al., 2009). Children who are generous, empathetic and good to play will according to Greve (2015)
more easily get friends. Streamgy (2015) mentions 5 values that are important for children to acquire. Empathy, tolerance,
patience, ability to relate to nature and animals, and the ability to say no. The intention of the study is to look more closely
at the way preschool teachers express their understanding on why some children struggle to make friends. | chose a semi-
structured questionnaire with open questions where the informants themselves could write down the answer. The
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questionnaire is distributed to 70 preschools, 240 persons have responded. The institutional ethical procedures regarding
informed consent and anonymity are attended. My preliminary findings show that the preschool teachers mean that lack of
empathy by the children can be the main reason why children struggle to make friends. They link it to the child's capacity,
not to how the kindergarten is organized or how the staffs work. These findings will also be discussed in light of Roland's
(2004) findings. He means there is a tendency that many children in today's society have an inability to get a grasp of the
feelings of others. Is the idea "what's in it for me" characteristic of our society?

Keywords: friendship, struggle, empathetic, responsibility, questionnaire

The active adult in interaction with two-year-old children in Norwegian kindergarten
HEGE HOLMQVIST SYNNES, Volda University College, Norway

The research aims is to learn how this interaction can turn out in everyday life. To understand more about interaction | build
my study on Johansson (2013) research. She talk about the educational atmosphere as the interoperable-, unstable- and
controlling atmosphere. It was also important to recognize and understand the distinctiveness of the toddler (Bae 2012,
Greve 2009, and Lgkken 2004). The children's right to an opinion and participation is an important principle in the Norwegian
kindergarten (Winger et al. 2016). Also for two year old children. Sommer (2014) argues that the understanding of a
competent child can lead to an attitude that the child is responsible for its own learning. | did a qualitative study where | used
observation as a method. | have observed the interaction between two year olds and the adults in two Norwegian
kindergarten. The names of all of my informants is anonymous. It is also important to be sensitive and respect the individual
child you observe. The adult made it clear that it was important to follow the child's initiative. | observed that some children
needed an adult's initiative to start playing. | also observed that during the day the number of adults did varies. In one
situation, | observed 11 children with one adult, and she was busy cleaning the table. It's important to focus on the must of
active adult in working with toddlers. | believe the understanding of children's ability can be misleading for the responsibility
of the adults.

Keywords: educational atmosphere, observations, toddler, codetermination, play

ECEC managers mentoring to contribute organisational learning
KARI PAULINE LONGVA, Volda University College, Norway

The aim of this research is to examine how ECEC managers understand the phenomenon mentoring and what experience
they have in using mentoring to contribute organisational learning in kindergarten Research show that staff management is
of most ECEC managers experienced as most important task in their work (Bgrhaug et al 2011). In policy documents in Norway
are kindergartens as learning organisations emphasized as important to meet new challenges. ECEC managers have a
responsibility to develop the kindergarten and mentoring the staff to get a common understanding for the responsibility and
tasks to the kindergarten (Kunnskapsdepartementet 2013). Mentoring can be understood as a learning process between two
or several persons to make meaning, new understanding and possible action alternatives (Gjems 2007). Organisational
learning represents ongoing learning in a deliberate manner, with a view to internal implementation of changes as
improvements supporting the organisation’s goals (Collinson, Cook and Conley, 2006). The sample represent eight ECEC
managers. The research instrument is two group interviews. The analytic approach can be described as phenomenological.
The institutional ethical procedures regarding informed consent and anonymity are attended. The paper will discuss ECEC
managers understanding of mentoring may have influence of how they use mentoring to develop their organisation. The
findings can contribute to knowledge about the use of mentoring in kindergarten to develop quality.

Keywords: mentoring, organisational learning, ECEC managers, development, focus group interview

SYMPOSIUM SET C / 19

CREATING CREATIVE TEACHERS: AN ONGOING TEACHERS TRAINING CURRICULUM OF EARLY CHILDHOOD CREATIVE
EDUCATION (ECCE)

Self-organised Symposium
CHAIR: NIRA WAHLE, Kibbutzim College of Education, Israel

This symposium presents a pilot research on a unique alternative approach in early childhood Creative Education (ECCE)
training in Kibbutzim College, Israel. The approach has a spiral curriculum of three years of training. It builds on a unique
multidisciplinary approach of creativity and education that crystallized during the last forty years. This holistic approach
integrates different fields: theatre, music, dance, etc., and ECE. This approach succeeds in fostering creative graduates, with
divergent thinking, which can produce a creative pedagogy. This process enables them a sense of professional valued identity.
The training approach is grounded in the theory of multiple intelligence (Gardner, 2006), creativity in education (Shafir, 1990)
and the creative thinking (Robinson, 2013). Very little research has been done on the ECCE approach. In order to
conceptualize the methods, a qualitative research will take place in the college. The symposium will present the impact of
curriculum on teachers training.
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Creating creative teachers: An ongoing teachers training curriculum of Early Childhood Creative Education (ECCE)
NILI LAOR-BLASBALG AND RONIT TAMIR, Seminar Hakibbutzim College, Israel

The aim of this study is to observe the impact of creative approach curriculum on student teachers in first year of training.
We will present the transformation of students' perceptions, as they build their professional identity with the aid of this
unique approach. The students are invited to deep introspection with arts as means of inquiry. Little research has been done
on ECCE kindergarten teachers training. This research will assess the impact of ECCE training practices on students in their
first year of training. The study will examine the creative language acquisition in relation to Shafir's creative approach. This
curriculum is grounded in the multiple intelligence theory (Gardner, 2006), divergent thinking and creativity (Guilford, 1980),
creativity in education (Shafir, 1990). A qualitative and assessment research is about to take place. Deep individual interviews
with students at the end of their first year and focus groups will be held in order to gather their significant experience.
Students will be informed that the participation is voluntary and will not affect their studies. The identity of all participants
will remain anonymous. Pilot findings show transformation of students' perceptions of themselves. They mentioned certain
practices such as management of individual "creative dairy" and designing their educational space as promoting the process.
Creative language learning at the first year allows expression of ideas, feelings and attitudes, reliant to the theory of multiple
intelligences (Gardner, 1990). These practices are the foundation of the ECCE training and main principles in student teacher
training.

Keywords: creativity, arts in education, multiple intelligences, alternative approach, teachers' training

Creating creative teachers: Second part of teachers training curriculum of early childhood Creative Education (ECCE)
OFRA BAHAR (1) AND TALMA FLORENTIN (2), (1) Seminar Hakibbutzim College, Israel; (2) Kibbutzim College of Education,
Israel

The aim of this study is to observe the impact of curriculum acquired by student teachers in the second year of their training.
The study will examine the application of the creative interdisciplinary approach in kindergarten. We will present the practices
designed by student teachers trained in ECCE, in order to nurture young children. Little research has been done on ECCE
kindergarten teachers training. This research will assess the impact of ECCE training practices on students. The study will
examine the implementation of the creative language in the kindergartens by students, in relation to a creative approach.
This study is grounded in Shafir's (1999) principles of the creative educational training approach, the multiple intelligence
(Gardner, 2006), "six thinking hats" (De Bono, 1990). A qualitative research will be held with observations in the
kindergartens, individual interviews with kindergarten teachers who train student teachers in order to gather the impact of
ECCE on the implementation of the curriculum in the kindergartens. Participants will be informed that the participation is
voluntary and their identity will remain anonymous. Pilot observations indicate that second year students struggle to find the
right path for themselves. Most of them manage to combine the needs and rights of the children, the creative language and
their strengths in kindergarten's activities. Students in ECCE develop the ability for expressing themselves through diverse
Medias. That is the infrastructure of practicing with children. This is the core of ECCE student teacher training, and a part of
the spiral motion of professional development.

Keywords: creativity, arts in education, multiple intelligence, children's rights, training practices

Creating creative teachers: Third part of teachers training curriculum of Early Childhood Creative Education (ECCE)
SMADAR MOR (1) RIVKA GORTLER, (2) AND ANAT BROT (2), (1) Seminar Hakibbutsim College, Israel; (2) Kibbutzim College of
Education, Israel

The aim of this study is to explore the impact of the creative approach (ECCE) on student teachers, kindergarten children.
This study examines the application of the creative interdisciplinary approach among kindergarten teachers and children.
Little research has been done on ECCE kindergarten teachers training in Israel. The study will examine the impact of creative
teachers on children and will rely on creativity approach in education (Shafir, 1999), children's perspectives (Wahle, et al,
2017, Mor, 2015). The third year of ECCE training consolidates the professional identity of a creative teacher. It is grounded
in Shafir's (1999) principles of the creative educational training approach, leadership, teaching and professional development
(Robinson, 2016), classroom management (Tal, 2016, Everston & Weinstein, 2006, Sergiovanni, 2007). A qualitative research
will be held with individual interviews with graduate kindergarten teachers. Focus groups and personal interviews with
kindergarten children will gather the impact of ECCE on teachers and children of the 21st century. Permission will be asked
from the children's parents and from the children themselves as well as from the chief scientist of the ministry of education.
This alternative approach shows that graduates experience change and they pass it on to their field practice. The third year
students create curricula for kindergarten emerges from sensitivity to children's needs, strengths of the students,
introspection and reflection. The last year of training enables the students a meta-perspective on themselves and on their
educational practice. The intrapersonal and the interpersonal processes that takes place in the training, fosters graduates
and children.

Keywords: creativity, alternative approach, teachers' training, children's' rights, creativity curriculum
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SYMPOSIUM SET C / 20

COLLECTIVE MOMENTS: REGENERATING AGENCY IN EARLY CHILDHOOD TEACHER RESEARCH AND ACCOUNTABILITY
Self-organised Symposium

CHAIR: LINDA NEWMAN, University of Newcastle, Australia

This symposium of three papers questions how evidence-based practitioner research can inform governments & non-
governmental organisations by advocating for quality early childhood services that can build their own knowledge and
professional learning to create sustainable change, responsive to local contexts. In a climate of universalisation of
international metrics, assessment, accountability, pedagogy and curriculum in ECE this symposium presents hopeful research
findings showing early childhood teacher agency, advocacy and self-determination to address the issues that they have
determined as important for their children's rights, families, communities and educators. The symposium shows how using
the vehicle of practitioner research and socioculturally informed collaboration approaches has brought four early childhood
centres and two university researchers together in a year-long research project that not only empowers and engages teachers
in research, but meets professional learning accountability requirements.

With intent: Teachers researching their own practice

LINDA NEWMAN (1) NICOLE LEGGETT (1) MEL DUFFY-FAGAN(2) AND KATE HIGGINBOTTOM (3) (1) University of Newcastle,
Australia; (2) Elder St early childhood Centre, Australia; (2) Elder St Early Childhood Centre, Australia;

(3) Adamstown Early Learning and Preschool, Australia

Paper 1 outlines "Research Connections", a year-long practitioner research project that embedded an inherent desire to
address children's rights while engaging in a new forum that met accountability requirements for professional learning.
Teachers, within their professional role, aimed to grow confidence in contemporary, democratic and socioculturally grounded
practice. University researchers aimed to collaboratively investigate the strengths and challenges of long-term professional
learning about practitioner research. Within an educational climate of increasing calls for evidence-based practice (Mockler,
2015), alternative teacher-driven approaches to professional learning and accounting for children's successes are gaining
traction (Nofke & Somekh, 2009). Practitioner research is one such approach that demonstrates strengths in collaboration,
teacher commitment, ethical practice, local relevance and sustainability (Newman & Woodrow, 2015). We review the
sociocultural theoretical foundations and researched benefits of practitioner research: collaboration, communities of
practice, practitioner selected focus, collaborative design, participatory engagement. The project ontology, epistemology,
purpose, design, planning and implementation is outlined and teachers discuss their engagement. Four centres and two
university researchers collaborated whereby the university researchers investigated project processes and outcomes and
four centre teams were guided through self-determined locally relevant projects. Ethical research was foregrounded as
teachers sought to enhance professional identities, especially in the highly gendered sector, be recognised, in turn advocating
and making visible the importance of children's agency, competence and rights in their early years. Findings presented in
Symposium Paper 2 We question the feasibility of infusing intentionally chosen theoretical concepts across a multi-site
research project and advocate the benefits of collaborative research.

Keywords: practitioner research, collaboration, professional learning, sociocultural research, teacher professionalism

Owning it: Educator engagement in researching their own practice
NICOLE LEGGETT, University of Newcastle, Australia

Paper 2 in this symposium reports findings from Research Connections, a collaborative Australian practitioner research
project network focused on improving educators' pedagogical knowledge and classroom practices. Findings are presented
from four early childhood centres engaged in research projects intended to improve self-identified aspects of their practice
under the mentorship of a University Research Mentor. Practitioner research is an approach increasingly used by and with
teachers (Browne & Weber, 2016, Fernandez-Diaz, Calvo & Rodriguez-Hoyos, 2014). Research outlining the benefits of
practitioner engagement shows the learning and empowerment of educators, and the sense of achievement for university
researchers when they research with rather than about educators. Sociocultural theory underpinned the professional
learning approach that supported practitioner research as educators worked with others, moving their human knowledge
forward within their cultural context (Vygotsky, 1986, Rogoff, 2003, Gonzalez & Moll, 2005). Four centres and two university
researchers collaborated whereby the university researchers investigated projects planned and implemented at each centre.
The project has university Human Ethics approval. The paper presents findings from the data examining practitioner
researchers' initial and later perceptions of their learning as they planned and implemented their centre-based projects.
Findings suggest that practitioner researchers are more likely to research topics that are meaningful and relevant to their
services than if external researchers decide on the research focus, increasing the likelihood of sustainable change. Key themes
to emerge were knowledge generation, the impact of practitioner research and connections. We argue a need for policy-
makers to recognise and value the potential contributions educators are capable of making through researching their own
practice.

Keywords: practitioner research, pedagogical investigation, classroom practices, professional learning, sustainable change
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Taking a risk with risk competence
KATE HIGGINBOTTOM (1) AND LINDA NEWMAN (2), (1) Adamstown Community Early Learning and Preschool, Australia; (2)
University of Newcastle, Australia

Within an Australian year-long practitioner research project, one centre investigated how young children build risk
competence. They identified the impacts of intentional teaching on children's adventurous play. By having to manage failure
or consequences, children build risk competence and resilience (Little, Sandseter & Wyver, 2012). Regulatory restrictions
however can impact the environmental affordances for risky play and children's right to explore and make autonomous
decisions (Sandseter & Sando, 2016). Previous research about allowing children to explore risk has shown benefits for
development, however is less clear on the relationships between intentional teaching and risk-competence. The project
methodology was socioculturally informed practitioner research, using action research. Over more than 6 months, baseline
data were used to develop a collaborative change plan. Further data were then collected in the form of checklists recording
the level and type of child engagement in risky play. Educator intentional teaching strategies and differences in involvement
were recorded. Video recordings and interviews were generated to determine children's assessment and management of
risk. Data analysis included frequency counts for quantitative data and analysis of recurring themes in qualitative data.
University human ethics approval was obtained. Preliminary findings indicate differences in opportunities for intentional
teaching during risky play. Children's levels of energy and engagement changed from morning to afternoon and family
interaction increased from arrival to departure times. This unique ongoing professional learning opportunity generated
findings related to children's risk awareness and educators' intentional teaching. Implications for policy makers, regulators
and curriculum developers will be discussed.

Keywords: risk competence, adventurous play, practitioner research, intentional teaching, professional learning

SYMPOSIUM SET C/ 21

WORKING WITH DISABILITY

Individual Papers

CHAIR: JENNY WILDER, Stockholm University, Sweden

Early education / inclusion for children with disabilities
ALESSIA CINOTTI AND ROBERTA CALDIN, University of Bologna, Italy

The main objective is to investigate fathers figure in relation to the disability of their children, including broader consideration
about parental function in the "father evaporation" period. Fathers of disabled child have a long history as "peripheral
parent". Their role is shifted with societal changes that have led to a "new fathers" (Recalcati, 2013, Lamb, 2011, Pleck, 2011).
The research is aligned with the inclusive framework that emphasise the importance of an early education/inclusion.
Mainstream education for students with disability is a legal right in Italy but it should be extended to the nursery level as well,
requiring an access priority for disabled children. Based on exploratory research, we carried out a three-years research
conducted in the services 0-6 in Bologna, involving 86 fathers of a disabled child. Based on a qualitative methodologies, we
use questionnaire and semi-structured interviews. The ethical dimensions considered are: the respect for the dignity of
research participants, the protection of the privacy, an honesty and transparency communication in relation to the goal of
the research. The result show that the parenthood seems to polarise mainly on affective and protective educational modality.
Although, the data collected underline that fathers are also able - more than mothers - to bring emancipating elements to
the relationship with the child. We propose a model of interventions for families with a disabled child, including fathers. The
program is extended in the service 0-6 aiming to facilitate access and retention of disabled children with their families in the
regular context.

Keywords: fathers, education, disability, rights, environment

Children’s’' learning in transition from preschool: Children with intellectual disability
JENNY WILDER (1) AND ANNE LILLVIST (2), (1) Stockholm University, Sweden; (2) Malardalen University, Sweden

The aim of this study was to explore parents' and teachers' perceptions of and responses to children's learning of 5-7 year
old children with intellectual disabilities (ID) in their transitions from preschool. Although educational transitions is a growing
field of research there is limited research of educational transitions of children with ID. These children often need individual
adaptations in pedagogical settings. Educational transitions involve changes in the identity and agency of individuals (Dockett,
2014). Three levels of change have been identified: the individual, relationships and contextual levels (Griebel & Niesel, 2009).
Children's learning journeys are developed on these levels by collaboration between settings (Wllder & Lillvist, submitted).
The transitions from preschool to school of eight children with ID were followed during one year. Interviews with parents,
preschool- and school teachers were performed on three occasions pre- and post-transition. Sixty-eight interviews were
analysed inspired by interpretative phenomenological analysis (Smith, Flowers & Larkin, 2009). The study was approved by
the Swedish Ethics Committee for Research. All participants gave informed consent continuously during the process of the
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study. The themes 'learning that fit', 'language and communication' and 'child wellbeing' defined how parents and teachers
responded to their perceptions of the children's learning. The teachers had different perceptions of the children's learning
and also of the goals of the educational setting. The results are discussed in relation to different viewpoints on learning in the
Swedish preschool and school curricula and the implication of this to teacher education.

Keywords: educational transition, learning environment, children's learning, communication, intellectual disability

Collaboration and interdisciplinarity to strengthen the ECEC's approach to children at risk
TORILL MOE AND KATRINE IVERSEN, Nord University Trondelag, Norway

The research aim is to investigate how interdisciplinary resource team can strengthen ECECs™ work with children at risk.
According to previous research 5-10 % of children in Norway have serious psychical difficulties that creates problems for daily
life and learning (Mykletun et al. 2009). These are complex issues, ‘wicked problems’ that often require collaboration across
services to provide coordinated assistance (Grint, 2010, Myren and Valstad, 2014). Borg et al. (2014) have looked upon
strengths and risks according to interdisciplinary collaboration to relieve and develop competence in ECECs. Research show
that ECECs need a multidisciplinary and interdisciplinary collaboration to solve complex and multiple needs (Mellin, 2009)
Anchoring in management is crucial to the success of multidisciplinary and interdisciplinary collaboration (Vangen and
Huxham, 2009, Moe, 2015). Our study is based on a socio-cultural understanding of knowledge and learning. Focus group
interviews with three interdisciplinary resource teams in Mid-Norway are transcribed and manually analysed. Results are
presented in three main categories with key concepts. Ethical Considerations and anonymity are secured in interviews, and
in any written recordings of observations. The informants have given informed consent and have received the text for
approval. Main findings are that interdisciplinary collaboration strengthens the understanding of children at risk, and makes
it possible to coordinate services in appropriate ways. We also find that anchoring interdisciplinary in management is crucial.
Resource teams with a collaborative culture could contribute to sort and coordinate assistance. It seems that systematically
interdisciplinary collaboration around ECECs can contribute to help children at risk.

Keywords: interdisciplinary resource team, multidisciplinary, collaboration, coordinated effort, children at risk

SYMPOSIUM SET C/ 22

HOLISTIC WELLBEING SIG: SOCIAL JUSTICE AND WELLBEING
Self-organised Symposium

CHAIR: BABS ANDERSON, Liverpool Hope University, United Kingdom

The connection between Social Justice and wellbeing is clear, where provision and policy for ECEC services aim to support
families and their children on an equitable basis. Dr Antoanneta Potsi explores child poverty, recognising that children as a
group are vulnerable to child income poverty and child deprivation. She compares the impact of the European economic crisis
on a range of countries in diverse socio-cultural contexts. Dr Alex Owen and Jane Brie examine the take up of a Government
policy offer for free ECEC provision for children aged 2 years of age from disadvantaged backgrounds. They highlight the
reasons as to whether parents choose to engage with this offer or do not. Dr Babs Anderson considers community toddler
groups and the quality of provision in these informal settings. She proposes a move away from the assessment of quality as
an inventory scale towards a more participative reflective analysis by practitioners.

Does the economic crisis impact child deprivation? Measuring and comparing child poverty differences between 2009 and
2014 across countries

ANTOANNETA POTSI (1) ANTONELLA D'AGOSTINO (2) CATERINA GIUSTI (3) AND FRANCESCA GAGLIARDI (4)

(1) Bielefeld University, Germany; (2) University of Naples Parthenope, Italy; (3) University of Pisa, Italy; (4) Universita degli
Studi di Siena, Italy

This paper compares child poverty across Italy, Greece, France and the UK using two perspectives: child income poverty
(based on a single monetary variable) and child deprivation (based on a set of non-monetary items). A fuzzy and
multidimensional perspective (Betti et al. 2006) is carried out following the idea that several indicators of deprivation are
equally important to be compared. Child poverty is also a lack of the material resources necessary for a decent standard of
living whose material resources do not need to be in the form of income, and may include other crucial aspects such as the
capability to live in adequate housing conditions, to have a social life, to be well nourished and clothed etc. (Bastos et. al.
2004, Bastos and Machado 2009, Potsi et al. 2015, Potsi et al 2017). The reference data for the present work are based on
micro-data from the EU Statistics on Income and Living Conditions (EU-SILC) survey, from the years 2009 and 2014. The 2009
and 2014 questionnaires included a module with questions on children's material deprivation from an adult's perspective.
The statistics suggest that children are a group particularly vulnerable to poverty and the negative impact of the economic
crisis was particularly crucial for them. Since the consequences of living in poverty during childhood tend to persist beyond
this period (Bradbury et al., 2001, Duncan et al., 1997), measuring child poverty becomes an important instrument for the
implementation of efficient public policies to alleviate this issue.
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Keywords: child poverty measurement, social justice, wellbeing, deprivation, the capabilities approach

The Two-Year-0ld Offer: Exploring parents' choice not to participate.
ALEX OWEN AND JANE BRIE, Liverpool Hope University, United Kingdom

A recent Government initiative in England has sought to provide two-year-olds, from disadvantaged backgrounds, with free
early education and care. The take up of this offer by parents has varied and the aim of this research was to understand why.
There is increased understanding of the importance of high quality early years education for children from disadvantaged
backgrounds, in relation to their future attainment and future life chances (Sylva et al., 2004, Sylva et al., 2014). Conceptually
'Funds of Knowledge' formed the basis for the work with the view that parents are knowledgeable and competent to make
positive decisions for their children (Gonzalez, Moll & Amanti, 2005). A small scale, qualitative study was undertaken with the
parents. An online questionnaire was used to gather the data. Parents provided their views concerning the offer and the
reasons behind their choice not to participate. Full ethical clearance was obtained for the project ensuring that participants
were fully aware of the parameters of the study. Participant consent was achieved in advance and participants were given
the opportunity to withdraw their contribution at any time. The study revealed some key findings concerning the reasons
why parents chose not to participate with the offer. These were related to parental perceptions regarding the impact of the
offer on themselves, as parents, as well as the impact on their child. The findings from this research project have implications
for practitioners seeking to support the engagement of parents, with children in their early years, living in disadvantaged
contexts.

Keywords: poverty, two-year-old offer, parental engagement, qualitative, disadvantage

Quality in community-based toddler groups
BABS ANDERSON, Liverpool Hope University, United Kingdom

To examine the characteristics of quality in community-based toddler group provision A phenomenological scoping study
explored the experiences of parents attending community-based toddler groups (Owen and Anderson, 2015). This research
extends this work by considering how these groups operated, why they were so successful and what the features of quality
in provision were. Bronfenbrenner's ecological model and cultural-historical activity theory provide the theoretical
background examining the influences, purposes and roles of participants within the groups. Qualitative visual methodology
(photographs) was used together with field visits during the toddler group sessions. Informal interviews with the group
leaders were carried out during these visits to examine the aims of the leaders and how these were enacted in the sessions.
Ethical consent was gained from the toddler group leaders and the parents of the children who attended. No direct
observations were made of the children during the session. A focus group of leaders were consulted on the draft 'quality
review' and subsequent alterations made. The characteristics of quality provision can be grouped into themes, such as
organisation, transitions, space, interactions, activities, inclusion, parental support and informal Home Learning Environment
(HLE). These have been used to create the form of a self-evaluative 'quality review' that reflects the context of the toddler
group. The 'quality review' aims to support reflective practice as an alternative means of supporting community-based toddler
groups to enhance their provision. This avoids a metricisation of quality in settings with externally set standards for quality,
such as the ECERS-E scale.

Keywords: toddler group, quality, enactment, community, enhanced provision
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PERSPECTIVES ON 'SCHOOL READINESS'

Individual Papers

CHAIR: JULIE OVINGTON, Northumbria University, United Kingdom

"Tidy-up time! Stop playing children, it's time to learn...hands together, lips closed and eyes on me!"
JULIE OVINGTON, Northumbria University, United Kingdom

Recent policy introducing free early education and care for two-year-old children significantly alters the current 'school
readiness' and learning through play debate. The aim is to provide new perspectives by exploring perspectives of
professionals, parents and children at local levels. Children are unique, learning efficiently through play and continuous
exposure to social interaction (Vygotsky, 1978). 'School readiness' is influenced by numerous factors (Clark, 2016) creating
fluidity in definitions and interpretations resulting in the concept becoming nebulous. This variability allows the discourse to
be moulded to dovetail with interventionist strategies, creating finite standards eroding pedagogical play within the milieu
of learning (PACEY, 2013). Ecological systems theory (Bronfenbrenner, 1979) and cognitive play theory (Vygotsky, 1978) were
used to explore constructs of school readiness and play in early education. A social constructivist paradigm and an
illuminative, case study strategy was chosen to conduct mixed methods including focus groups, observations and interviews.
Aims, objectives and preconceived ideas were discussed with participants followed by written information to overcome
concerns prior to obtaining informed consent. Assent booklets were used to gain children's informed consent. A reiterative,
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participatory approach ensured transparency by sharing findings. British Educational Research Association ethical guidelines
were followed and Northumbria University granted ethical approval. Language is paramount to children's learning, however,
school readiness creates conflict between personal and professional identities developing a discord between policy and
practice. Demands to quantify tangible productivity schoolifies two-year-old children to meet prescribe standards. Where is
the importance of pedagogical play? and are child rights to play being upheld?

Keywords: play, curriculum, pedagogy, outcomes, case study

Personal, behavioural and social predictors of school readiness among children in poverty
DOMINIC GULLO, Drexel University, United States

This study examined factors that predict school readiness among low-socioeconomic children. Children's personal, pro-social
traits, and approaches to learning were included as predictor variables. Research shows that there is a gap in development
and academic achievement between children who reside in poverty and those who do not (Gullo, 2017, Janus & Daku, 2007).
Efforts to eliminate disparities in achievement later in school must focus efforts on the school readiness gap. School readiness
research contributes to the theoretical and conceptual frameworks. Studies show that school readiness is multi-dimensional
and influences on it are derived from multiple sources. This study focuses on achievement and motor development. Data
from the early childhood Longitudinal Study (ECLS-B) restricted data set were analysed. Itincluded a nationally representative
sample of 14,000 children. Step-wise multiple regression was used. Predictors included measured variables reflecting
sociocultural characteristics of children, their pro-social behaviours, and approaches to learning. School readiness included
measures of literacy, mathematics, and fine-motor performance prior to entering kindergarten. The ECLS-B data were de-
identified. IRB approval classification was exempt. Analyses revealed that the model was a good fit for the data. Among the
nine predictor variables, five significantly contributed to the predictive model for literacy and math, while six contributed to
the model for fine-motor development. The percentage of variance accounted for was between 11 and 17 percent.
Understanding factors that predict school readiness for at-risk children can lead to practices and policies that ameliorate
negative effects of these factors, including those related to parent and teacher education.

Keywords: school readiness, poverty, at-risk, social competence, approaches to learning

Protecting and extending Froebelian principles in practice: Towards policy interventions in early years practitioners'
education
KATE HOSKINS AND SUE SMEDLEY, University of Roehampton, United Kingdom

This Froebel Trust funded research project identifies and recommends policy interventions to protect and extend Froebelian
practice, based on analysis of the education and training received by a sample of approximately 36 early years educators. The
research challenges the current early years emphasis in the UK on 'school readiness' (EYSF, 2014), which limits opportunities
for self-directed play and prioritises academic achievement (Urban, 2014: 2015). We draw on policy enactment theory (Braun
et al, 2011: Ball et al, 2012) to analyse how Froebelian principles can be protected and extended in practice through policy
interventions intended to raise the profile of a Froebelian approach in early years practitioners' education. This qualitative
study, located in an interpretative paradigm, is focussed on six early years’ settings in differing geographical locations and
has involved semi-structured 1-hour interviews with 6 participants in each setting. The research complies with the ethical
protocols set out by the British Education Research Association (2011) and the University of Roehampton (2011). Ethical
concerns addressed included ensuring participant confidentiality, anonymity and obtaining informed consent. We discuss
features our participants perceive are distinctive about Froebel's approach to EY education and identify potential gaps in
early years training and development to recommend policy interventions in both the early years curriculum and early years
teacher education and training. We argue that policy interventions aimed at raising the profile of Froebel's ideas about
learning through play have the potential to improve social justice outcomes for children and staff and improve the quality of
early childhood services.

Keywords: Froebel, policy enactment theory, early years educators, practice, social justice
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ASSESSING EARLY CHILDHOOD EDUCATORS

Individual Papers

CHAIR: CAROLINA GUEDES, University of Porto, Portugal

The impact of differentiated instruction on students' achievement: Evaluating the equality dimension
ANASTASIA MAVIDOU AND DOMNA KAKANA, Aristotle University of Thessaloniki, Greece

The purpose of this study is to shed light onto the equality dimension of differentiated instruction (DI). Considering the

impact of austerity on education, we investigate whether DI benefits the students' achievements regardless of their
differences (socio-economic status, learning readiness), and hence, promotes quality teaching and equality. Former research
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indicates that DI facilitates academic success and incentives (Lewis & Batts, 2005. Scott, 2012. Tobin & Mc Innes, 2008).
Moreover, traditional instruction increases the gap between students of low and high socio-economic status, whereas DI
tends to close this gap (Koeze, 2007. Valiante, Kyriakidis & Koutselini, 2011). Austerity has impacted the quality of teaching
(Galanaki, 2015). As the traditional approach of one-size-fits-all instruction seems to fail, DI promises a challenging
environment for every child and promotes equality (Tomlinson, 1999). A pragmatic paradigm is followed, and the
methodology is mixed combining quantitative (quasi-experimental plan) and qualitative (individual interviews and classroom
observation) methods. Pre- and post-tests are applied in two pre-determined groups of kindergarten children (Nexp = 80,
Ncontr = 74). The researchers collected parents' signed permissions for the participation of their children and the collected
data were anonymised. The data collection is in progress. The statistical analysis will run t-tests for dependent and
independent groups. Moreover, content analysis will compare emerged codes before and after interventions on individual
and group level. The expected results will consist of empirical data supporting the effectiveness of DI. Additionally, the results
will reflect on professional development programmes, especially in case they prove that DI increases equality.

Keywords: differentiated instruction, learning achievement, students’ readiness, diversity, kindergarten

The quality of teacher-child interactions across creches and preschools in Portugal
CAROLINA GUEDE, (1) JOANA CADIMA (1), TERESA AGUIAR (1), CLARA BARATA (2) AND CECILIA AGUIAR (3), (1) University of
Porto, Portugal; (2) University of Coimbra, Portugal; (3) ISCTE-IUL, Portugal

In this study, we investigate the quality of teacher-child interactions across créches (for children under-3) and preschools (for
children 3-6) through the lens of an international observational measure. Across policy stakeholders, the importance of
providing high quality ECEC has been underlined (European Commission/EACEA/Eurydice/Eurostat, 2014). However,
although most European countries are committed to improving its access and affordability, ECEC provision is often split and,
for children under 3, arrangements vary greatly from country to country. In Portugal, the creches are quite different from the
preschool network in terms of curriculum guidelines, structure, and regulations, but little is known about teacher-child
interactions. The Classroom Assessment Scoring System (CLASS, Pianta et al., 2008) is an observational measure that was
developed to observe key dimensions of teacher-child interactions. Research conducted in different countries has shown that
high-quality teacher-child interactions as measured by the CLASS is positively associated with children's social and cognitive
development (Howes et al., 2007), but its adequacy to different settings stills needs to be further examined. This study is
based on the notion that providing close and caring relationships, and cognitively stimulating interactions is of upmost
important (Hamre et al., 2011). In this quantitative observational study, trained observers conducted observations in
30crechesand 40 preschool classrooms. Consent forms were obtained from all participants. Findings suggest important
differences but also some similarities across créches and preschools. Findings will be discussed in terms of the usefulness of
using an international observational measure to capture the interactions of teachers in the two systems.

Keywords: ECEC quality, teacher-child interactions, observation, creche, ECEC split system

The reliability and validity of the quality of educators' observation and planning practices scale (QOPPS)
LISE LEMAY (1), GILLES CANTIN (1), JULIE LEMIRE (1), PAUL HAYOTTE (1) AND CAROLINE BOUCHARD (2), (1) Université du
Québec a Montréal, Canada; (2) Université Laval, Canada

This study describes and validates the QOPPS, an instrument assessing the quality of early childhood educators' (ECEs)
observation and planning practices. High quality ECE promotes children's development. Offering high quality intervention
starts with observing each child and plan to best meet his or her needs (NAYEC, 2009). Previous studies have questioned
existing measured of the quality of ECEs' observation and planning practices and highlighted the need for improvements
(Lemay, et al., 2015). High quality requires intentional ECEs. They observe children to feed their planning of the curriculum,
which is implemented in a flexible manner, and then, they reflect upon the latter to improve practices (Epstein, 2009). This
pilot study was conducted in Quebec (Canada). Subjects are 181 ECEs working in childcare centres. Base on ECE' responses in
a semi-structured interview and a documents check, an assistant rated the 8 items of the QOPPS (double coding 15% of
QOPPS). The QOPPS scores were compared base on independent variables known to influence quality and were correlated
with other quality measures (Pianta et al., 2008, Bourgon et Lavallée, 2013). All participating ECEs were informed about the
project and signed a consent form. The QOPPS shows good interrater reliability and internal consistency. Results provides
evidence for convergent validity, whereas the QOPPS scores differ by types of childcare and are associate with the quality of
interactions and the quality of the physical setting. The QOPPS offers guidelines for the improvement of ECEs practices and
seems a promising scale to use in research.

Keywords: ECE, childcare centres, observation and planning practices, quality rating scale, reliability and validity
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SYMPOSIUM SET C/ 25

CHALLENGING DOMINANT PERSPECTIVES - EXPLORING CHILDREN'S PERSPECTIVES
Individual Papers

CHAIR: HASINA BANU EBRAHIM, University of South Africa, South Africa

ECE in a multicultural and inclusive society
RAMONA BERNARD, University College of Oslo and Akershus, Norway

The aim of this research is to highlight and to describe how cultural diversity influences the daily life in kindergarten and new
challenges it may bring. Cultural diversity is no new situation in Norway. The history of the Lappish people can illustrate a
variety of strategies and political argumentations over time (Bernard, R. 1997). The theoretical reference illuminates social
inclusion, social equity and social justice in a cultural diverse in ECE perspective (Gjervan, M. et. 2012). In a hermeneutic
paradigm, official policy documents and selected examples of cultural diversity will be described, analysed and discussed in
the light of social inclusion, social justice in kindergarten context. From a position of social inclusion, social equity, social
justice ethical values are central when interested in the situation of children in the multicultural society today. Cultural
diversity and social inclusion are fundamental stated in official white papers. A main challenge to professionals is give weight
to and navigate in the cultural diversity in which the child is active participant. In a multicultural ECE of today, we must
acknowledge and develop an openness to a child's cultural diversity background, to put emphasis on and question what
cultural diversity is and shall imply in an inclusive kindergarten. There is no simple answers to these questions.

Keywords: cultural diversity, inclusion, ECE, multiculturalism, social equity

Towards epistemic justice: The case of preschools for Muslim children
HASINA BANU EBRAHIM, University of South Africa, South Africa

This paper examines complexities that arise when centre-based provision is used for faith and academic development.
Scourfield et al's (2013) work on the contextual nature of Muslim childhoods is expanded to show the politics of nurturance.
Mauwara's (2008) work on curriculum for Muslim children is extended to show dualistic tension. Fricker's (2007) concept of
epistemic injustice is used to show the struggles staff undergo to shape an appropriate education for Muslim children. The
positive turn of epistemic justice (Anderson 2012) highlights more affirming practices. The critical paradigm highlights the
power centres and its effect (Cohen et al 2001). This qualitative study includes semi-structured interviews with staff of 6 early
childhood centres in 2 provinces in South Africa. The situated ethics approach (Ebrahim 2010) was used to pay attention to
fair practice in moment by moment ways. The business model created marketised education which led to different
dimensions of epistemic injustice. This study draws attention to the importance of examining centre-based provision as a
site of inequity and how this might be addressed for practice.

Keywords: epistemic justice, preschool, children, centre-based provision, South Africa

Children's lived experiences of 'ability' in early schooling
CATHERINE GRIPTON, Nottingham Trent University, United Kingdom

This research into children's everyday lived experiences of early schooling considers the phenomena of 'ability' (or
'intelligence') as experienced by children in two case study classes. Building upon previous work on play within children's lived
experiences (Gripton 2017), this research is methodologically informed by Einarsdottir's work on children's experience of
school (2010) and Londal's research into children's lived experience (2010). There is clear focus upon children's perspectives,
considering children conceptually as uniquely placed to tell their own stories as competent, capable and responsible
individuals (Harcourt 2011) with adults deemed as outsiders to childhood. Within this constructivist approach, children
created video tours, classroom representations using small world toys and dialogue which provided insight into their everyday
lived experiences. The video and photographic evidence produced was stored ethically with parental and child consent.
Extracts are presented in this paper using pseudonyms for children and schools and without images of the children. Grounded
analysis of the data from the two classes found that the children's lived experiences of 'ability' were highly individual. Each
child attended to a different combination of structural, social and pedagogic aspects of classroom life and this shaped their
experience of 'ability'. These findings suggest that policy and research into 'ability' in early schooling should be considered
with a recognition that there could be significant variation in how this is experienced by individual children. Implications for
practice are that a wide range of pedagogic choices should be considered as potentially impacting upon a child's experience
of 'ability".

Keywords: children's perspectives, lived experience, ability, school, classroom
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AN INVESTIGATION OF THE PROFESSIONAL PRACTICE COMPONENT OF UNDERGRADUATE ECEC DEGREES ACROSS THE PLE
MEMBERSHIP

Self-organised Symposium
CHAIR: MARY MOLONEY, PLE Ireland, Ireland

This study which is funded by the Teaching and Learning Forum examines the practices and perspectives related to the
professional practice (PP) component of undergraduate ECEC degrees (Level 7/8) across the PLE membership which
represents 17 Higher Education Institutes (HEIs). It is concerned with the structure and duration of professional practice
placements (i.e., organisation, mode of delivery across the HEls: 1 year/ 2 years/ 3 years, block weeks vs days every week
etc.), the focus of PPPs (e.g., skills and competencies being targeted, care and pedagogical strategies utilised, interpreting
and implementing National Frameworks, peer teaching), assessment of PPPs (personnel, supervision, reflective dialogue
between students/supervisors, professional portfolios etc.), student and ECEC provider/manager's experiences of PPPs
(including preparation, support and follow-up).

An investigation of the professional practice component of undergraduate ECEC degree programmes across the PLE
membership

MARY MOLONEY (1) AND JAN PETTERSEN (2), (1) Mary Immaculate College/ Chairperson of PLE, Ireland; (2) PLE Ireland,
Ireland

This paper explores practice across Higher Education Institutions in Ireland in relation to the structure and duration of
professional practice placements, the focus, assessment and supervision of PPP, and reflective dialogue between students
and supervisors. Excellence in early years teaching is dependent upon 'a continuous interplay between theory, research and
practice' (NAEYC, 2006, p. 6), and supervised, reflective practicum is critical to high quality professional preparation (Girod
and Girod, 2008, Bonnett, 2015, Waddell and Vartuli, 2015). Using an ecological framework, this study examines the interplay
between HEls and ECEC students, and host placement settings, and between settings and students. This qualitative study
utilises an online questionnaire survey to gather statistical data (duration of placements, number of supervised visits
undertaken during the placement period etc.) and qualitative data relating to supervision and assessment Information letters
advised participants of the voluntary nature of the study, and their right to withdraw at any stage, without consequence. The
option to collect computer IP addresses was switched to 'No', and all identifying information was removed from the responses
to ensure that no institution could be identified. The findings indicate that supervised reflective practicum: Is integral to
undergraduate ECEC programmes enables students to bridge theory and practice Is central to quality preparation for working
in ECEC. Moreover, each HEI gives careful consideration to selecting host settings, preparing, supervising and assessing
students engaging in practicum. This study can help to inform the development of comprehensive criteria for practicum across
HEls in Ireland.

Keywords: practicum, theory, supervision, hours of practice, assessment

Student perspectives of the professional practice (PP) component of their undergraduate ECEC degrees in Higher Education
across Ireland
MARIAN QUINN (1) AND JENNIFER POPE (2), (1) Cork Institute of Technology, Ireland; (2) Mary Immaculate College, Ireland

This paper examines the perspectives of final year students regarding the professional practice (PP) component of their
undergraduate ECEC degrees across fourteen Higher Education Institutions (HEIs) in Ireland. Practicum or field experience
has long been considered an essential aspect of pre-service teacher education, (Girod and Girod (2008). Although Ritblatt,
Garrity, Longstreth, & Potter (2013) suggest that educators consider practicum experiences as the most influential aspect of
their preparation, Agbenyega (2012) argues more work is required in terms of practicum to enable pre-service educators to
engage and use theory to inform their practice. Using an ecological framework, this paper examines the interplay between
ECEC students, HEls, and early years settings in terms of professional practice placement. This qualitative study employed an
online questionnaire survey to garner the opinions and perspectives of ECEC students with regards to professional practice
placement Through Information letters, students were advised of the voluntary nature of participation, right to withdraw at
any stage without consequence and all identifying information was removed ensuring no participant/ institution could be
identified. Findings suggest that placement enables students to: Bridge the theory practice divide, Engage meaningfully with
practice frameworks within the ECEC field, Determine suitability to work in the ECEC sector Moreover, longer 'blocks of
placement' were considered more beneficial than shorter terms models. Additionally, students considered it essential that
PP was supervised by a member of the ECEC college team This study points to the need to develop criteria for this critical
aspect of undergraduate ECEC degree programmes

Keywords: professionalism, placement, undergraduate, student perspectives, Ireland
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Provider perspectives of the professional practice (PP) component of their undergraduate ECEC degrees in Higher
Education across Ireland
JAN PETTERSEN, Dublin Institute of Technology, Ireland

This paper examines the perspectives of ECEC providers in relation to the professional practice (PP) component of
undergraduate ECEC degrees across fourteen Higher Education Institutions (HEIls) in Ireland. Ackerman (2005) suggests that
undergraduate training programmes influence how future ECEC educators impact the nature and quality of children's
experiences within settings. However, simply knowing that an educator has a degree, does not tell us much about the course
content, or the practicum experience that helps students apply learning to practice (Whitebook et al., 2009). Using an
ecological framework, this paper examines the interplay between ECEC providers, HEls and final year ECEC students. This
qualitative study utilises an online survey to garner the opinions and perspectives of ECEC providers that facilitate
undergraduate students to engage in practicum. Information letters were disseminated. ECEC providers were advised of the
voluntary nature of participation, and the right to withdraw at any stage without consequence. The option to collect computer
IP addresses was switched to 'No', and all identifying information was removed from the responses to ensure that no
participant/ setting could be identified. ECEC providers were overwhelmingly positive about PPP highlighting the benefits in
terms of enabling students to put theory into practice. Managers spoke of students' knowledge, and enthusiasm, and their
capacity to generate reflective practice among existing educators within the setting. In common with students. Likewise,
block of placements, and supervised practice were considered beneficial. This study points to the need to develop criteria for
this critical aspect of undergraduate ECEC degree programmes.

Keywords: ECEC degree programmes, ECEC providers, undergraduate students, Higher Education Institutions (HEls), Ireland
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‘GROWING TOGETHER’ - CHILD STUDY TO SUPPORT PRACTITIONERS’ UNDERSTANDING OF A CHILD’S WORLD AND
SUPPORTING PARENTS USING AN ONLINE LEARNING JOURNEY

Self-organised Symposium
CHAIR: CATH ARNOLD, Early Years Consultant, United Kingdom

Our BA ‘Growing Together’ module uses the understanding and learning gained from our ‘Emotional Roots of Learning’
training programme to inform our teaching practice and the module’s development. Students have the opportunity to begin
to understand and apply psycho-analytic theory and understanding to their child case study. Video vignettes of the same
child are used during the module study week so that students can build up an understanding of their emotional world and
the students’ assignments are carried out in the same way. We find that students are surprised by what they uncover about
the child’s emotional world and that they shift from considering only a child’s cognitive learning styles to also considering
their emotional responses. The child study presented argues for the importance of close observation alongside engaging
with parents to fully understand the child’s context, experiences and the messages they are conveying through their play.

Growing together Part 1 - The growing together study module, learning and development
COLETTE TAIT, Pen Green Centre for Children and their Families, United Kingdom

Understanding how relationships in the early years impact on infant mental health and children’s social and emotional
development. Previous presentations of our work with students at Pen Green (EECERA, 2015, EECERA, 2016) exploring the
student experience and how their learning impacts on their practice along with our work relating to the ‘emotional roots of
learning’ has enabled us to develop our ideas. This research has been informed by research in the areas of Attachment Theory
(Bowlby, 1988), Attunement (Stern 1985), Resilience (Rutter, 1985, 1987), Agency (Bandura, 1989) and Companionship
(Trevarthen, 2002) and Schemas and Emotions (Arnold, 2010) Our BA ‘Growing Together’ module used our ‘emotional roots
of learning’ work to provide students with an understanding of applying psychoanalytic theory to a child study. Video
vignettes are the subject of discussion by students to support their understanding of the emotional dimensions of their
practice. Informed consent from all participants was negotiated and confirmed in writing from adults and, in the case of
children, their active assent was negotiated and secured during the undertaking of the students’ child studies (EECERA, 2014).
That practitioners are surprised by what they uncover about the child’s emotional world and there is a shift from considering
only a child’s cognitive learning styles to also considering their emotional responses. The importance of sharing information
with parents about how the child’s emotional world impacts on their learning and development and developing strategies
within teams to ensure this practice is consistent.

Keywords: child study, psychoanalytic theory, schemas and emotion, the child’s world, observation

Growing Together Part 2 - Stevie gets stuck
EMMA HOLTON, Pen Green Centre for Children and their Families, United Kingdom

A child study, undertaken in an ethically sound manner, including the child and family as partners. Analysis of observational
data in relation to theoretical frameworks in order to more fully understand a child’s emotional world. This study links with
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our research on engaging parents over a number of years, particularly on the topic of their children’s learning. As a student
at Pen Green, undertaking my master’s degree, this also links to previous work presented regarding student experience and
how this learning links to practice. Drawing on companionship theory (Trevarthen 2001) and schemas and emotions (Arnold
2010). Interpretative, case study methodology, fully informed consent gained from parents of child studied for undertaking
research and presenting at EECERA. Assent also gained from child. Fully informed consent gained from parents of child
studied for undertaking research and presenting at EECERA. Assent also gained from child. The combination of close
observation alongside engaging with parents to fully understand the child’s context, experiences and the messages they are
conveying through their play. Stevie demonstrated his understanding of the transitional process he was going through, by
acting out the creation of boundaries within his play. A clearer understanding for practitioners about how to effectively
support particular children’s transitions and understand messages given through play.

Keywords: child study, companionship, schemas and emotions, parents, transition

Engaging with Families: Using Tapestry, an online learning journal
TRACEY STUDDERS (1) AND CATH ARNOLD (2), (1) Pen Green Centre for Children and their Families, United Kingdom; (2) Early
Years Consultant, United Kingdom

To evaluate our recent use of a secure online learning journal (OLJ) to encourage dialogue with parents, especially parents
who may find our services ‘hard to reach’. This study links with our research on engaging parents over a number of years,
particularly on the topic of their children’s learning (Whalley et al, 2007, 2017, Arnold, 2017). We consider the value of
engaging with parents about their children’s learning, the power differential between professionals and parents and how
that can be minimised, the benefits and barriers to engagement using IT, and the type of information workers and parents
share. We used a practitioner action research approach to gain insights into using the OLJ from parents’ perspectives, using
a purposive sample of parents and from workers, who opted in to the study. We report on 2 phases of the study. Accounts
of parents’ and workers’ views were anonymised, the responses of participants were respected and believed, a gatekeeper
was appointed to ensure that parents’ views were authentically represented and to ensure that no harm was done and that
benefits were maximised. Barriers identified were low literacy levels and lack of access to the internet, over time, workers
became more confident in using the software and in encouraging parents to engage with the OLJ. More training for workers
and parents on using the OLJ as well as ways of parents accessing the internet on the centre site or in a time limited way at
home.

Keywords: engagement, parents, learning, online learning journal, documentation
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OUTDOOR PLAY AND LEARNING SIG: CHALLENGES AND OPPORTUNITIES
Self-organised Symposium

CHAIR: KRISTI LEKIES, The Ohio State University, United States

This session presents three papers examining the challenges and opportunities of outdoor play and learning in three
countries--Portugal, Norway, and England. The studies help to identify ways that outdoor experiences facilitate learning and
interaction with the natural environment. The papers explore educational programmes, ethics and values toward living
creatures, and the role of loose parts in outdoor play. To address research questions, a variety of research methodologies
were used including narrative inquiry and participant observation. Challenges and application of ideas for educators will be
discussed.

Invisible Limits Project: Innovative outdoor learning approach in Portugal
AIDA FIGUEIREDO (1) MARLENE MIGUEIS (1) ANA COELHO (2) VERA VALE (2) MILIA BIGOTTE (3) ISABEL DUQUE (3) AND
LUANA PINHO (3), (1) Aveiro University, Portugal; (2) Polytechnic Institute of Coimbra, Portugal; (3) CASPAE, Portugal;

The Invisible Limits Project aims to implement outdoor education programmes in nature for children between 3 and 10 years
old, promoting experiences based on free play, essential for a holistic and healthy development. Children's opportunities for
free play, exploration, free initiative and problem solving, are constrained in modern world, due to factors related to the
development of a society that overlook nature, has difficulties to deal with risk and stresses academic achievements, based
on the idea that "sooner is better" (Whitebread, 2012). According to Ludwig (2007), the current generation has the lacks the
contact with nature and outdoor spaces, and will possible have shorter life compared to their parents as well as several health
problems - obesity, asthma, hyperactivity and attention deficit disorder (Delaney & Smith, 2012). Research has shown that
the participation in outdoor programmes can change the way children learn with benefits in their later academic lives (Ejbey-
Ernst & Stokholm, 2014). The Invisible Limits Program comprises a systematic children's contact with nature for a period of 8
weeks, 4 days a week, staying the fifth day at kindergarten. The decision to participate depends on families. The pilot-project
is being evaluated in different dimensions related with children, families and outdoor practices. It was request order parents'
informed consent and children's authorisation to participate - they were informed they could withdraw anytime. The pilot-
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project is ongoing. The main implications are to reflect and raise awareness on the importance of an innovative educational
offer in Portuguese educational system.

Keywords: nature, innovative practices, play, exploration, learning

Values and valued education teaching the cycle of life and death in encounters between children and the 'more-than
human world': Ethics and respect for life in outdoor education in early years
KARI-ANNE JBRGENSEN, University College of Southeast Norway, Norway

The aim is to elucidate and discuss how outdoor education in early childhood that facilitates children's encounters with
death and decay in 'more than human world'" can be ways to develop respect for life and ecological understanding.
International research states the importance of children’s encounters with nature as important for development of respect
for life (Carson, Naess, and Nabham). We build on former projects on children's encounters with nature (Jorgensen, Sanders).
We draw on Vygotskyian approaches to play, learning and scaffolding. The role of the adult scaffolding the children's process
of meaning-making and ethical understanding. The study is framed by paradigm of sociocultural learning and ecosophy.
Methods are text analyses and narrative inquiry, texts on children and nature and autobiographical narratives. The empirical
material is approved formally by formal national standards for consent (NSD). In the studies the children had the right to
withdraw. There are no identification of children. We have recognised the power of story in our educational work and the
importance to examine the choices we make, not only about how we tell, but also which stories we attend to in our
educational practice. There are stories about death, about kill and about the cycle of life all with a potential to scaffold the
process of meaning-making and developing respect for all life. From the study we question how educators maybe unwittingly,
re-enforce romanticised notions of children and 'nature', and indeed our own autobiographies, in our planned teaching
choices and the subsequent stories we (re)tell of such experiences.

Keywords: early childhood, ecosophy, ethics, narrative inquiry, respect for life

How can early childhood educators apply Nicholson's Theory of Loose Parts to support the provision of an environment
which baffles children's brains and stimulates deep level learning?
MENNA GODFREY, Centre for Research in Early Childhood, United Kingdom

The research considers ways in which children in an early years setting use loose parts in their play and the adult role is in
enabling unadulterated play. Previous research includes Csikszentmihalyi's work on Flow (2014), Nicholson's Theory of Loose
Parts (1971) and Heft's (1988) taxonomy of affordance. Also Gandini's (1998) intelligent materials and Gray (2015), Hughes
(2013), Bruce (2011) Wood (2013) amongst others on play. The greater the variety of loose parts available the more creative
the play and the greater the involvement of the player. Laevers Involvement Scale (1994) was used as an indicator of the
depth of learning of the child. As a practitioner researcher, working within an interpretive paradigm | took an ethnographic
approach recognising myself as an insider, participant observer (Cosaro 2003). Data was gathered through field notes,
informal conversations and in the form of video and still photography. EECERA guidelines were followed, consent was gained
from parents and staff and assent of children determined both verbally and as indicated by their body language. Children
demonstrated a greater depth of involvement when they had a choice of loose parts and were given permission to use them
creatively. Practitioners commented on high levels of cooperation where children engaged in the same play activities.
Reframing Nicholson's theory of loose parts enabled practitioners to reflect creatively on their role as providers of the learning
environment. These emerging findings will inform further my study of the activities of children in particular their play in the
Mud Kitchen.

Keywords: play, loose parts, outdoors, environment, learning

SYMPOSIUM SET C / 29

TRANSITIONS: PARENTS' PERSPECTIVES

Individual Papers

CHAIR: NIINA RUTANEN, University of Jyvaskyld, Finland

Transitions to school: Responding to the voices of parents
GRANT WEBB, BRUCE KNIGHT AND GILLIAN BUSCH, CQ University, Australia

This research aimed to describe and interpret parents' narratives of their perceptions, expectations and experiences as their
child transitioned to school. While existing literature places a strong focus on understanding and supporting children as they
make this transition, little focus has been placed on the experiences of parents (Dockett, Perry, and Kearney 2012). This
research used the Family Developmental Transition Approach (Griebel and Niesel 2013) as well as Bronfenbrenner's Model
of Human Development (1979) to explore the ways in which parents' transitional experience was shaped by contexts and
systems. This was Qualitative Research that utilised Collective Case Studies using Narrative Inquiry methodology. Data
gathering was through Semi-Structured Interviews with eight parents from regional Australia whose children were
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transitioning to primary school. Interviews used Biographic-Narrative method principles. Data was analysed using Narrative
Analysis. The research had university research ethics approval. Particular attention was paid to reciprocity, the removal of
the researcher from the relationship at the conclusion of the study, and dealing with direct requests for help from
participants. The research identified that there were both similarities and differences in the experiences of families and these
could be interpreted using Bronfenbrenner's model. This study has led to a better understanding of parents' lived experiences
during this ecological transition as well as a better understanding of the ways in which parents shape and are shaped by their
children's developmental transitions. In addition, the results of this study have relevance for schools and systems as they
develop and review policies and practices.

Keywords: parents, families, agency, transitions, transgenerational

Ready for school? Exploring the differing understandings of mothers and professionals
HELEN VICTORIA SMITH, University of Nottingham, United Kingdom

The research explores differing understandings of the concept of school-readiness amongst mothers of young children and
professionals who work with them in a range of early years settings in one small town. The study aims to consider the
robustness of this concept, trace ways in which it influences practice and raise questions about equity of early years' provision.
This research relates to previous work on the role of parents in supporting the learning of young children (Desforges &
Abouchaar, 2003), and how early years' services, such as preschools and Sure Start can support them to do so (Bagley, 2011,
Sylva et al, 2004). The study employs Bourdieu's concepts of social, human and cultural capital to understand how and why
particular resources are provided, and how the professionals and mothers view them. This research is part of a larger
ethnographic study examining how mothers' understand the resources provided by a small town (in the East Midlands, UK)
to support the literacy development of children under 5. Participant observation, visual methods, and semi-structured
interviews were used across a range of contexts. No photographs were taken of children, informed consent was sought from
participants, and confidentiality was assured. BERA ethical guidelines were adhered to. Different understandings of school-
readiness were seen to exist between professionals and mothers, as well as between public and private services. This suggests
that school-readiness is an imperfect concept that needs closer scrutiny and greater definition if early childhood services are
to successfully promote social justice, solidarity and economic progress.

Keywords: school-readiness, mothers, early childhood services, literacy, Bourdieu

Children's places in transitions to ECEC - A Finnish case
NIINA RUTANEN (1) JAYNE WHITE (2) AND HELEN MARWICK (3), (1) University of Jyvaskyla, Finland; (2) University of Waikato,
New Zealand; (3) University of Strathclyde, United Kingdom

This presentation focuses on the Finnish case within an international project "Social and emotional experiences in transition
through the early years". The aim is to trace the interactions among the local organisation of non-parental childcare provision
and how transition to ECEC and children in transitions are constructed by teachers and parents. Previous studies have shown
how transitions bring forth a discontinuity in relationships, a change in cultural settings and their embedded values, routines,
practices and rules (Dunlop & Fabian 2006, Datler et al. 2012). In addition to recent developments in infant-toddler research
(Harrison & Sumsion 2014, White & Dalli 2017), this study will engage in dialogue with childhood studies and geographies to
investigate transitions within their spatio-temporal complexity (Bollig et al. 2015, Vuorisalo et al. 2015). Six parents and three
teachers were interviewed before children (12-18-months-old) started attending day care centre, and four months later. The
analysis method is qualitative content analysis. Ethical approval has been granted by the ethics committee of University of
Jyvaskyla. Transition is characterized by construction of parents' and teachers' joint understanding and justification for
specific practices and children's needs. They bring knowledge, beliefs and experiences about particular child, the role of ECEC
and children's transitions into dialogue. The child-care policies, local structures and affordances, and institutional orders
interplay and assemble in the everyday making of children's transitions (Bollig et al. 2015). The study informs practice and
policy about the process of transition and provides knowledge about different aspects of provision that relate to successful
transition.

Keywords: transitions to ECEC, infant-toddler research, space and place, parents' and teachers' interviews, qualitative analysis
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SYMPOSIUM SETD / 1

WORKING WITH MARGINALISED CHILDREN AND FAMILIES

Individual Papers

CHAIR: IOANNA PALAIOLOGOU, University College London and Institute of Education, United Kingdom

Childhood representations in emergency services for asylum seekers and refugees: A qualitative participative research
PAOLA ALESSIA LAMPUGNANI, DISFOR - University of Genoa, Italy

The research aimed at investigating the construction of social representations of Childhood in contexts involving asylum
seeker/refugee families and unaccompanied children. The research has been conducted in the context of intercultural
studies, which developed different explanation models of intercultural relationships. We specifically referred to studies on
intercultural sensitivity (Bennett, 1998) and intercultural competence (Spitzberg, 2009, Berardo & Deardorff, 2012, Jackson,
2012, Odag, Wallin & Kedzior, 2015). Our conceptual framework refers to: right-based and care-based education (King, 2004,
Premoli, 2012, Grange, 2014), intercultural education (Cambi, 2001, Benhabib, 2002, Santerini, 2003, Mantovani, 2004,
Abdallah Pretceille, 2013, Pinto Minerva, 2015). In the frame of the interpretivist paradigm, a participatory action-research
(Rapoport, 1970, Whyte, 1991, Baldacci, 2001, Kaneklin, Piccardo & Scaratti, 2010) has been conducted. In the first research
step that we focus on in this paper, a semi-structured face to face interview has been used with a voluntary-based sample of
asylum seeker/refugee parents and unaccompanied minors. In order to safeguard participants' cognisance, the interviews
have been conducted in different languages and in presence of their fiducial educators. The first results show the need of
professional skills and educational design models able to enhance the reconstruction of a membership system that allows
children to live their childhood condition avoiding a functional approaching to life. The results will help Municipality decision-
makers and services coordinators in designing training opportunities in order to: 1) encourage a reflective and theory-based
approach; 2) promote circularity and dissemination of different design models; 3) improve services organisational set-up.

Keywords: asylum seekers and refugee children, emergency services quality, right-based education, educational design
models, participatory action-research

Social equality in education for refugee children in England and Greece
NEKTARIA PALAIOLOGOU (1), IOANNA PALAIOLOGOU (2), (1) University of Eastern Macedonia, Greece; (2) University College
London, United Kingdom

This paper employs a comparative approach to examine to what extent and how the education policies for refugee children
in Greece and England address social equality and inclusion. Based on previous research (Palaiologou N & Palaiologou | 2016)
we argue that the inclusion of refugee children has raised a number of challenges in relation to social equality. Using Gorski's
intercultural principles to support diversity (Gorski 2010, Decolonising Intercultural Education), as critical layers we expand
on these principles pointing out their importance in the pedagogical praxis in the early years. Critical discourse analysis of
policy and curriculum in the two countries in relation to policies for refugee children. EECERA 2017 ethics will be followed
with particular emphasis on the non-sexist, non-biased language. It is found that effective intercultural early years education
should attempt to engage in inclusive policies, aiming to develop social equality practices for the refugee children within the
school units and the involvement of the community. Intercultural education stems from the awareness of "others" and how
we are related to others. Thus, school systems and relevant policies cannot ignore refugee students' education needs and
experiences, especially now that there is a constant refugee flow. Intercultural Education principles are important in early
childhood pedagogy both in its theory and practice. Thus an important issue is the education and in service training of early
childhood teachers on refugee education issues. We suggest, therefore, that social equality cannot be achieved without
creating opportunities for the empowerment of the children, families, and teachers.

Keywords: diversity, intercultural education, refugee children, inclusion, education policies

Prisoners Children: The disenfranchised victims of incarceration in the UK
JIM DOBSON, Manchester Metropolitan University, United Kingdom

To develop a detailed understanding of the extent and nature of how the imprisonment of a family member affects children.
Explain why children's voices are often missing in this field and demonstrate how children can cope in a time of adversity,
showing resilience, autonomy, and maturity. This population has received particular attention in the last fifteen years, largely
through the efforts of academics and the voluntary sector (Liebling and Maruna, 2005, Codd, 2007, 2008, Murray, 2007). The
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conceptual framework recognises multiple perspectives and was influenced by emergent theory and analytic realism (Miles
and Huberman, 1994, Altheide and Johnson, 1994) This interpretivist research takes a social constructionist perspective,
using unstructured interviews with children and parents to gain a critical insight into why family members', and in particular,
children's voices are often absent in this field. The research took place over three years and involved over twenty five families,
charting their experiences. Ethical considerations were central to the research. Issues of confidentiality, vulnerability and
power were addressed by applying BERA's Ethical guidelines (2011) Prisoners' children are a largely hidden population. They
suffer multiple victimisation, initially through the loss of a family member, and consequently through stigmatisation by
association, marginalisation and through the prolonged suppression of their rights. There is a need, nationally and locally, to
identify/quantify this population in order to effectively support children and families affected. In particular, training and
awareness raising amongst professionals is key in order to protect the welfare of this vulnerable, and increasingly growing
population.

Keywords: prisoners' children, stigmatisation, children's rights, fabricated stories, incarceration

SYMPOSIUM SETD / 2

TECHNOLOGY AND LEARNING IN THE EARLY YEARS

Self-organised Symposium

CHAIR: LORNA ARNOTT, University of Strathclyde, United Kingdom

Children's engagement with technologies have altered perceptions of childhoods. Based on chapters from Arnott, L. (2017)
Technology and Learning in the early years, this symposium explores children's experiences with new technologies in formal
and informal learning contexts. Its offers links to child-centred and play-based pedagogies to explore the place of new
technologies in children's early lives and learning. It places children at the heart of these encounters and offers narratives of
children as they play with these contemporary artefacts. Paper 1 focuses on the theoretical and societal issues around
technologies, including how we define technologies, how technologies are shaping 21st century childhoods and what we
mean by play with technologies. The remaining two papers offers empirical evidence of children's play experiences with new
technologies. Paper 2 explores how children use technologies outdoors. Paper 3, gives a glimpse into the lives and
technological play of children under 3 years old.

The early years technological landscape
LORNA ARNOTT (1), ELENI KARAGIANNIDOU (1) AND NICOLA YELLAND (2), (1) University of Strathclyde, United Kingdom; (2)
Victoria University, Australia

This paper focuses on technology use in early childhood: how we define new technologies, how technologies are shaping
childhoods, and what we mean by play with technologies. We describe the contemporary landscapes that have the potential
to enrich children's early experiences. We build on ecological explorations of technology use in the early years (Arnott, 2016),
broadening understandings of technologies (Bers and Horn, 2010, Livingstone et al., 2015) and a decade-long progression of
work on play in the digital age (Yelland, 1999, 2011). We adopt a framework of cultural capital (Bourdieu 1993, 1998) which
postulates that educational centres play a critical and increasingly pervasive role in perpetuating the advantage of specific
knowledge and skills that are valued by society across generations. The empirical elements of the paper used participant
observation to create narratives of everyday practice (Mikos cited in Struppert 2011). Appropriate ethical consents were
obtain and data disseminated in line with the EECERA Ethical Code (2015). The paper present three findings. We suggest that
definitions of 'new technologies' must move beyond screen-based media to authentically capture their place in children's
lives (Arnott, 2017). We argue that the multifaceted nature of technologies is altering the ways in which children learn
(Karagiannidou 2017). We conclude with empirical examples of this shift in the learning process to describe how the nature
of children's play has become multimodal (Yelland and Gilbert 2017). The paper provides a theoretical foundation within
which to position explorations of children's use of new technologies as part of digital childhoods.

Keywords: digital childhoods, play, new technologies, mulitmodality, cultural capital

Children's technological experiences in the outdoors
KELLY JOHNSTON (1) AND LORNA ARNOTT (2), (1) Macquarie University, Australia; (2) University of Strathclyde, United
Kingdom

The aim of this research was to explore educator conceptualisations of technology and investigate how this transferred to
play-based pedagogies and curriculums. This research builds on Vygotsky's (1978) and Rogoff's (1990) sociocultural notions
of cultural tools, and the dynamic and changing nature of culture. Contemporary conceptualisations of technology in early
learning are also considered, drawing on the works of Edwards (2014), Palaiologou (2016), Plowman, Stephen and McPake
(2012). The ubiquity of technology positions it as an everyday resource and tool in children's lives. To best support children
in their development as digital citizens and to authentically include their voices, pedagogical approaches must be socially and
culturally relevant. This presentation draws on findings of a doctoral research project conducted in three prior-to-school
settings in New South Wales, Australia. Central to the study were practitioner inquiry projects where educators investigated
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integration of technology within their early learning curriculums. This project had ethical approval from Macquarie University
and written consent from all participants. The findings demonstrated that children's experiences with technology in outdoor
environments challenges the often-dichotomised thinking around technology as a structured, indoor experience, and outdoor
spaces as a realm for 'free play'. Technology was observed as a resource to support children's agency and autonomy in
outdoor play. Implications for practice include further discourse on conceptualisations of technology. Reimagining and
redefining technology would acknowledge its capacity as a socially and culturally relevant to support children's investigations
and learning, and to include their voices and perspective in curriculum decision making.

Keywords: technology, play-based pedagogy, outdoor play, early childhood, cultural tools

Under 3s and technology: Parents' stories
JANE O'CONNOR, Birmingham City University, United Kingdom

To present qualitative responses from a survey of parents of children under 3 in relation to their children's use of touchscreen
technology and to contextualise these findings in wider frameworks of children's play, learning, development and
socialisation. An overriding aim of the research was to give 0-3s a voice, albeit mediated by their parents, in the debate around
touchscreen device usage by children. This paper builds on previous research published by O'Connor and Fotokopoulou
(2016). The theoretical framework conceptualises childhood and parenthood as socially constructed and examines parents'
stories of their 0-3s use of touchscreen devices in relation to their understandings of these constructed categories. The data
was collected via an on-line survey which was circulated round personal and professional networks by the researchers. The
research project was approved by the ethics committee at Birmingham City University. All respondents were anonymous.
The research found that parents have many concerns around their 0-3s using touchscreens particularly in light of the paucity
of guidance from trusted sources around what is 'safe'. Parents also acknowledged many advantages of the devices too and
the paper discusses these contested areas around play, learning, development and socialisation. It is important that 0-3s are
included in any policies around the role of touchscreens in play and learning either at home or in settings. Practitioners need
to be aware of the varying perspectives parents may hold in relation to their 0-3s use of touchscreens according to their
dominant ideologies of early childhood.

Keywords: touchscreens, infants, parents' perspectives, child development, social construction of childhood

SYMPOSIUM SETD /3

APPROACHES TO DEVELOPING LITERACY

Individual Papers

CHAIR: LORI SEVERINO, Drexel University, United States

Literacy practices as school preparatory activities in Norwegian kindergartens
AASFRID TYSVAER AND OTTESEN SIRI HOVDA, NLA University College, Norway

The study aims to reveal how practitioners in Norwegian kindergartens and 1st grade teachers use literature in planned,
focused and situated reading sessions and to reveal to what extent the practices are seen as parts of a continuum. Studies
show that reading has positive impact on early literacy (Aukrust 2005, Aukrust 2007, Samuelsson et. al. 2007, Sandberg 2012,
Simonsson 2006, 2007, Skoog 2012, Solstad 2011), but pedagogical advantage is seldom taken in the reading (Thorell 2006,
Petersen 2007, Skoog, 2012, Svensson 2011). The importance of informing transitions in the early years is emphasised
(Brostram, 2009, Fabian, 2007, Hognes & Moser, 2014, Sandberg 2012). The study attempts to view the empirical material
from an early literacy perspective (Aukrust 2005, Gjems, 2016, Hagtvet et al. 2011, Melby- Lervag et al. 2012, Smidt, 2013) as
well as the perspective of educational purpose (Biesta, 2008, 2011). The knowledge received from this study retrieves within
the social constructivist paradigm. We have gathered qualitative data from two focus groups and have undertaken a content
analysis (Cohen, Manison & Morrison (2011). The study is approved by the Norwegian Social Science Data Service.
Participants' rights are respected. The study verifies full anonymity during data collection and publication. The knowledge
derived will be presented through the following categories: 1) literacy practices in kindergartens and schools, 2) transmission
of information about literacy practices between kindergartens and schools. The findings give rise to implications for practice
and policy regarding use of literature as a catalyst for early literacy and educational improvement.

Keywords: focused situated reading sessions, early literacy, educational purpose, transition to school, pedagogica advantages
of reading

The effectiveness of a community Sunday literacy programme in an urban setting
LORI SEVERINO AND ALIA AMMAR, Drexel University, United States

Preparing teachers to be leaders in schools and community is essential. The aim of this research study was to determine if

leadership skills of pre-service early childhood teachers could be enhanced through working as a peer tutor in a Sunday
Literacy programme for 6 to 8 year olds in an urban setting. Bagheridoust & Jajarmi (2009) examined peer coaching and its
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effect on professional development through self-efficacy surveys. In addition, the Center for Strengthening the Teacher
Profession (CSTP) (2009) sees leadership as a way to effect student outcomes. The conceptual framework used was the
Teacher Leadership Skills Framework developed by the CSTP (2009). This study considered three areas of teacher leadership:
knowledge and skills, roles and opportunities, and dispositions. A mixed-methods research design was used in this study.
Pre/post leadership self-assessments and pre/post self-efficacy assessments were used for quantitative measures. Focus
groups, artefact collection, and observations were used for qualitative measures. Correlations and factor analysis results will
be discussed. An IRB proposal has been approved for this work. There was an ethical concern in undergraduate students
working with kindergarten through third grade students. All students were required to have child abuse clearances and FBI
fingerprinting. Early data suggest the leadership skills of the pre-service teachers involved in the study increased in all three
areas. If pre-service teachers can improve leadership qualities through peer coaching, and strong leadership qualities lead to
better student outcomes, providing pre-service teachers with a way to develop leadership skills should be a priority.

Keywords: early literacy, peer leadership, self-efficacy, community service, teacher preparation

Home literacy practices at age three and children's language and literacy skills
ELENI ZGOUROU, MARY BRATSCH-HINES, LYNNE VERNON-FEAGANS AND FAMILY LIFE PROJECT KEY INVESTIGATORS,
University of North Carolina at Chapel Hill, United States

The aim of this study is to investigate home literacy practices at age three and children's preschool language and literacy skills
within low-income rural areas. Previous research has suggested that home literacy practices (e.g., parent-child book reading)
play a role in helping children develop vital language and literacy skills (Senechal & LeFevre, 2002). Yet, most studies
investigating home literacy practices have focused on families residing in urban and suburban areas rather than in rural
communities, which tend to face long-lasting poverty and limited access to resources that best support families. This study is
guided by the bioecological theory of development, which purports that the proximal processes, or the interactive
relationships between children and their environment, influence human development (Bronfenbrenner & Morris, 2006).
Employing multiple regression analyses the study investigates the associations between home literacy practices at age three
and children's language and literacy skills measured during preschool within this understudied population. Data for this study
were drawn from the Family Life Project (FLP, Vernon-Feagans et al., 2013), a longitudinal epidemiological study, which
created a representative sample of 1,292 families living in low-wealth rural communities. The study was conducted with high
ethical standards adhering to the EECERA Ethical Code for early childhood Researchers. Findings from this study indicated
that parent-child practices and children's own literacy activities at age three were positively associated with children's
language and literacy skills in preschool. Implications for classroom practices, home and school interventions, and policy
recommendations will be discussed.

Keywords: home literacy practices, preschool, language skills, literacy skills, home literacy environment

SYMPOSIUM SETD / 4

PROMOTING EARLY LANGUAGE SKILLS FOR CHILDREN WITH DIFFERENT BACKGROUNDS
Self-organised Symposium

CHAIR: RENATE ZIMMER, University of Osnbriick, Germany

Early language skills are the basis for integration. Three scientists from different German universities share their research
findings regarding the importance of early language skills in early childhood settings. The first presentation discusses possible
influences of a standardised observation method on the educator's knowledge, attitudes and skills regarding language
promotion. The second paper focuses on the effects of a training in language-promotion-competence for educators in diverse
ECEC institutions. The final presentation examines the integration of refugee children and the importance of constantly
developing and promoting their language skills in their first years.

Extending the competency to support language development among early childhood educators - Possible effects of using
the standardised observation questionnaire BaSiK
CAROLIN ECKRODT, Niedersachsisches Institut fur friihkindliche Bildung und Entwicklung, Germany

The current study examines how childhood educators assess their knowledge, attitudes and skills regarding observation and
language promotion before and after using the standardised observation method "BaSiK" (Zimmer, 2014). It is hypothesised
that the implementation of a method that focuses on the child's language development will increase the language-promotion-
competence. Previous studies revealed effects of observation to enhance professionalisation in early childcare and education
(Weltzien & Viernickel, 2012). Among other things, it was shown that the introduction of an observation method generated
more knowledge and thereby led to a more sophisticated approach to a daily integrated language promotion. The model of
Frohlich-Gildhoff et al. (2011) assumes that the competence to support language development is mainly influenced by three
factors: knowledge, attitude and skills. According to Weltzien & Viernickel (2012) it is expected that BaSiK has an influence
on these three factors and thus will increase the language-promotion-competence. In order to collect the data, a new
questionnaire has been developed in accordance with BaSiK (Zimmer, 2014) and the competence model of Frohlich-Gildhoff
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et al. (2011). Coding the data assured confidentiality. The results so far show that the questionnaire can reliably capture the
factors of knowledge, attitude and skills. Moreover, they are linked to the perception of current language-promotion-
competencies. The findings indicate that knowledge, attitude and skills are associated with the competence to support
language development. If further results show that BaSiK proves to increase these factors and thereby contribute to language-
promotion-competences, new needs to the use of such a method will result.

Keywords: language-promotion-competence, observation, competence-model, BaSiK, professionalisation

Competence-oriented training of early childhood educators as part of a language promotion through movement
NADINE MADEIRA FIRMINO, nifbe / University of Applied Sciences Fliedner Diisseldorf, Germany

This paper focuses on the results of guided expert interviews conducted with 21 educators after a nine-month intervention
called "everyday language promotion through movement". Its aim was to evaluate the effects of the educator's language-
promotion-competence training. Previous studies with children between 2 and 6 years with German as a first or second
language showed that the children's language development does in fact benefit from this approach (Zimmer, 2010, Madeira
et al., 2014). One of the main training objectives was to sensitise the educators for the process of language acquisition and
to foster relevant everyday communicative situations through movement. The interviews were analysed according to the
competence model of Frohlich-Gildhoff et al. (2014) and the competence categories of the German Qualifications Framework
for Lifelong Learning (AK DQR, 2011). Coding the data assured confidentiality. The interview results reveal that participating
in the training had a lasting positive effect on the extension and consolidation of the expertise. Based on the training, the
educators have become accustomed to reflecting their own language training practices (language role model for the children).
Against this background, on the one hand, the educator's interaction behaviour and the practice of language action have
been developed. On the other hand, the training has strengthened their own actions and knowledge and made them feel
much stronger and confident for their daily practice. These related findings have important implications on early language
intervention for educational professionals.

Keywords: early language skills, language-promotion, competence, educational professionals, curriculum

Integration of refugee children and their families in ECE centres in Germany
TIMM ALBERS, Universitat Paderborn, Germany

In the centre of this project is the qualitative reconstruction of subjective theories of the educational personnel in childcare
institutions in terms of the requirements of integrating refugee children and their families. This is to that extent important,
since subjective theories are guiding the educational practice. The German state of Northrine-Westphalia supports low-
threshold educational offers, called "Bridge projects", in which refugee children and their families are introduced to an
Institutionalised form of child day care (Albers & Hoeft, 2016). The educational personnel in child day care facilities are
confronted with the task to prepare the process of integration and to support the refugee children and their families (Albers
& Ritter, 2016). But what lays beyond the concept of integration and how does the educational personnel of a childcare
facility define a successful integration into the system of ECE? It is expected that based on up to 30 guided and structured
interviews with the educational personnel of childcare facilities and a qualitative content analysis, one can identify a response
pattern that points out different subjective theories regarding the topic of this project. Children and their families were fully
informed about the aims of the study. They were given consent forms and could withdraw from the study at any time. The
expectation is that there are subjective theories which are rather characterised by an assimilated attitude regarding
integration than an inclusive practice. Subjective theories should be reflected upon when we work with refugee children.

Keywords: refugee children, subjective theories, educational practise, ECE centres, migration

SYMPOSIUM SETD / 5

MEASURING QUALITY AND CAPTURING PARENTS' VIEWS IN HOME BASED AND CENTRE BASED ECEC-SETTINGS (0-3 YEARS)
IN FLANDERS (BELGIUM): RESULTS OF THE MEMOQ-RESEARCH

Self-organised Symposium
CHAIR: BART DECLERCQ, Leuven University, Belgium

OECD recommend a comprehensive view on quality monitoring, integrating a scientific approach with self-evaluation and
external monitoring (OECD, 2015). In this vein, the governmental agency Kind & Gezin commissioned MeMoQ (MEasuring
and MOnitoring Quality in ECEC). This project consists of: 1. Developing a pedagogical framework for ECEC (0-3 years), 2.
Measuring quality in both home based and centre based childcare, 3. Developing a monitoring instrument for inspection, 4.
Developing an instrument for self-evaluation. This Self-organised Symposium focuses on the second workpack: Measuring
quality in ECEC settings, including a representative sample of home based and centre based care. This provides an indication
of overall quality in ECEC. This Symposium answers three questions: 1. How is quality measured? 2. What are the main
results? What are the differences between home-based and centre based ECEC? 3. What's the relation between measured
quality and parents' views?
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Compiling a comprehensive scientific tool to measure quality in home and centre based ECEC-settings (0-3 years)
BART DECLERCQ (1), CHARLOTTE VAN CLEYNENBREUGEL (1), LAEVERS FERRE (1), MICHEL VANDENBROECK (2),
MIEKE DAEMS (1), HESTER HULPIA (2) AND JEROEN JANSSEN (2), (1) Leuven University, Belgium; (2) Ghent University, Belgium

This research is part of the MeMoQ-project. Aim is develop a valid and reliable tool to measure structural and process quality.
This should provide an indication of overall quality in ECEC (0-3 years). It builds further on European literature reviews (Unicef,
2008, OESO, 2012, 2013, European Commission, 2012), the developed pedagogical framework (MeMoQ, 2014), a pilot in 120
units (EECERA 2015), SICS (EECERA 2007, 2012). OECD recommend a comprehensive view on quality monitoring (OECD, 2015).
In order to measure quality, a scientific tool is compiled in line with the pedagogical framework and international standards
and with explicit attention for parental perspectives. A pilot study (120 units) is set up to test and optimise the instruments
of the tool. Process-quality is captured with CLASS Infant and Toddler (La Paro, 2012) measuring emotional and educational
support, SICS (Laevers, 2005) measuring wellbeing and involvement and a self-developed environment rating scale.
Furthermore data is collected with a survey on parents' views and a questionnaire on structural characteristics. All
participants were intensely informed. The tool and results are intensely discussed with EY-experts and stakeholders.
Participation is done by mutual consent. Data is anonymously processed. Compiling a valid and reliable tool for measuring
quality in both home and centre based ECEC is possible. It enables to analyse relations between structural and process quality
and offers nuanced data on quality in home and centre based ECEC. Based on the scientific tool, a monitoring instrument (for
Inspection Agency) and self-evaluation instrument (for ECEC-settings) is developed.

Keywords: assessment and evaluation, ECEC settings, national baseline study, process and structural quality, home based and
centre based care.

Quality in home and centre based ECEC-settings (0-3 years) in Flanders (Belgium): Results of a baseline study
MIEKE DAEMS (1), CHARLOTTE VAN CLEYNENBREUGEL (1), FERRE LAEVERS (1), MICHEL VANDENBROECK (2),
BART DECLERCQ (1), JEROEN JANSSEN (2), HESTER HULPIA (2), (1) University of Leuven, Belgium; (2) Ghent University, Belgium

The aim of this baseline study, part of the MeMoQ-project, was to measure quality in a representative sample of both home
and centre based care (0-3 years) in Flanders. This research builds further on European literature reviews (Unicef, 2008, OESO,
2012, 2013, European Commission, 2012), the developed pedagogical framework (MeMoQ, 2014), a pilot in 120 units
(EECERA 2015), SICS (EECERA 2007, 2012) and similar research in The Netherlands (Slot, 2014). Six independent dimensions
are considered elements of process-quality: 'wellbeing', 'involvement' (SICS, Laevers et al., 2005), 'emotional' and
'educational support' (CLASS, La Paro, 2012), 'learning environment' and 'cooperation with parents and respect for diversity
in society' (own compiled instruments). Surveys on structural characteristics and parents views completed data collection.
Observations in 400 units (200 home based, 200 centre based settings) are executed by 7 trained observers. 44 units are
visited by two observers to check interscorer-reliability. Relations between structural characteristics and dimensions of
process quality were examined. All participants were intensely informed and participated by mutual consent. Tools are
discussed with EY-experts and stakeholders. Results are processed anonymously. Despite differences in structural quality,
home and centre-based settings offer similar process quality. Results suggest moderate to high levels of wellbeing and
emotional support, whereas involvement, educational support and environment show lower levels. Aspects of structural
quality influence results in each of these dimensions. Recommendations for policy are formulated and can be used in training
and support of ECEC settings. A repetition of this overall measurement will make results of this support visible.

Keywords: assessment and evaluation, ECEC, national baseline study, process and structural quality, home and centre based
care

Everybody happy? A comparative study on parental and scientific evaluations of process quality in Flemish childcare
JEROEN JANSSEN, Ghent University, Belgium

This study aims to explore the relationship between parental and scientific assessments of process quality in Flemish
childcare. The study builds on popular understandings of process quality as captured within measurement tools like SICS
(Laevers, 2005) and CLASS Toddler and Infant (La Paro, 2012). High quality childcare is strongly associated with positive child
outcomes and therefore a point of interest for policymakers. Parents likewise expect high quality care and education for their
child, despite approaching it with a less sophisticated framework. It's however unclear how quality ratings from both
perspectives are interrelated. 400 childcare settings in Flanders were selected for the study. Within these settings quality
assessments were conducted by trained and accredited observers. Moreover, 3172 parents expressed their expectations,
experiences and satisfaction with the work of the childcare setting through a survey. Both evaluations were compared. As an
ethical concern about equal participation rights, we translated the survey into four languages and provided both online and
paper options to facilitate participation of diverse parents. Anonymity was strictly guaranteed and consent was explicitly
obtained. According to parents the quality of their childcare service is very high. There was however no relation between
parental satisfaction and the actual process quality of childcare services. Parents' quality ratings were most related to
experiences in their search for childcare and the communication with the childcare service. Although parental satisfaction is
important in itself, it's not an indication of process quality. Parental satisfaction rates therefore cannot be used as a
justification of (good) practice.

Keywords: childcare, process quality, assessments, parental perspective, scientific perspective
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SYMPOSIUM SETD / 6

VOICES AND PLACES OF PEDAGOGICAL DOCUMENTATION: BEYOND OBSERVATION
Self-organised Symposium

CHAIR: LASSE LIPPONEN, University of Helsinki, Finland

In an effort to avoid a sense of 'truth' or normalisation, this session will invite multiple perspectives about the philosophy and
practices associated with work known as pedagogical documentation. More than (but potentially including) an approach or
a record-keeping protocol, this pedagogical way of being is slippery to encapsulate: this is process-oriented work which can
become superficial and tedious rather than empowering, creatively engaging and intellectually productive. Firstly, the
symposium will overview conceptualisations of pedagogical documentation, particularly as a vehicle for learning and
teaching. Secondly, it will report relevant research and provide examples of the interpretations being provided. Presentations
from the UK, Australia and Canada will offer provocations, followed by a panel inviting discussion related to the issues,
constraints and opportunities raised. Many ideas being shared reflect the new (SAGE) publication by Fleet, Patterson,
Robertson- Pedagogical documentation in early years practice, although alternative possibilities are also explored. Context is
central

A UK based conceptualisation of pedagogical documentation
MICHAEL REED AND ROSIE WALKER, University of Worcester, United Kingdom

The presentation provides a UK based conceptualisation of pedagogical documentation related to professional practice. The
presentation is underpinned by authored work in Fleet, A., Patterson, C., and Robertson, J. (2017) eds Pedagogical
documentation in early years practice: Seeing through multiple perspectives. London, Sage. Also by Reed, M (2016), Elements
of methodological exploration: Journal of ECE Research vol. 5 issue 1 and Walker, R, (EECERA, 2016) 'Practitioner voice and
pedagogical documentation'. The presentation is situated within a pedagogical perspective of quality practice as well as
acknowledging relative and objective elements (Sheridan 2003). It positions educators and children as co-constructors within
the evaluation and planning process. Literature analysis is used to explore how pedagogical documentation sits within
structural and process features of practice in the UK. A survey of ECEC educators in one region of England was used to explore
the driving and resisting forces involved in implementing the approach. University Ethical Committee approval was granted
for all stages of the inquiry. The inquiry revealed how pedagogical documentation in the UK is not universally acknowledged
or applied. Its application in practice helps educators to understand relative, objective and pedagogical perspectives of
quality. UK curriculum frameworks are centred on the child and what is best for a child's learning and development.
Therefore, pedagogical documentation can play an important part in determining what influences learning in the child's
world. This can promote collaborative professional analysis and shape quality practice.

Keywords: pedagogical documentation, professional practice, professional development, pedagogical perspective, quality
practice

Between commercial pressures, families, and the regulatory eye: Australian perspectives
ALMA FLEET AND JANET ROBERTSON, Macquarie University, Australia

Illuminating potentials of pedagogical documentation requires contextualisation and a critically-reflective stance. Analysis of
Australian approaches to this work enables greater understanding of component processes/practices, aiming to make visible
both their complexity and power. EECERA presentations (eg. Fleet, 2015) and co-authored books by Fleet, Patterson &
Robertson (2006, 2012, 2017) provide strong foundations for this paper. The Australian early years Learning Framework
presents the child as 'thinker' and positions teachers and children thinking together to create curriculum. Informed by work
in Reggio Emilia (Rinaldi, 2006) and framed by 'socially- constructed knowledge', this presentation is situated in participatory
and transformational pedagogies (Pascal & Bertram, 2012). A meta-analysis of traces of lived-experience over time, this paper
reflectsimmersion in the field of study over two decades. The authors contribute from their separate/interconnected learning
communities (children/families, teachers/employers, undergraduate/postgraduate students), constructing grounded theory
from thematic analysis of pedagogical documentation. Issues related to documentation as surveillance are addressed.
Permission has been gained for any sharing of examples. Data illustrates philosophical connections within diverse
interpretations of pedagogical documentation. Commercial software packages tempt educators wanting to communicate
effectively with families and meet accreditation requirements, valuing children's perspectives as theory-makers remains a
sought-after goal. Questions are posed about determinations of 'quality' in relation to early childhood documentation and
expectations of multiple audiences. Swinging between superficiality, surveillance and respectful partnerships, documentation
can be problematic. Time, empathy and professional development are needed to enable pedagogical documentation to
contribute intellectually rich and pedagogically effective thinking for children, families, educators and regulatory assessment.

Keywords: pedagogical documentation, collaborative thinking, intellectually-rich pedagogies, participatory assessment,
authentic record-keeping
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Journeys: Reconceptualising early childhood practices through pedagogical narrations
LAURIE KOCHER (1), VERONICA PACINI-KETCHABAW (2), SYLVIA KIND (1), (1) Capilano University, Canada; (2) University of
Western Ontario, Canada

We present findings from Canadian collaborative inquiries with early childhood educators that explore the potential for post-
foundational theories to revitalise discussions in ECE, through pedagogical narration/documentation, studio practices, and
artistic ways of knowing. Pedagogical documentation co-authored book (2014), Materiality/art processes co-authored book,
articles and book chapters, authors of curriculum framework based on pedagogical documentation. EECERA presentations
(e.g., Kocher & Pacini-Ketchbaw, 2008). All provide strong foundation for this paper. Through pedagogical documentation,
we discuss the process of bringing a critical perspective to child development, what is meant by critical reflection, and the
concept of political intentionality as the basis for critical reflection. Action research and videography are used as tools to
politicise ECE practices: critically reflective communities are established to share pedagogical documentation and engage in
discussion aimed at challenging assumptions and reconceptualising practice. We explore some of the ethical challenges that
confront educators in their daily work, particularly in the spaces of uncertainty, discomfort, and complexity in which they
often find themselves in early childhood pedagogy. Permissions have been granted for sharing. We explore, through
examples of educators' pedagogical documentation, readings of post-structural literature have led to new spaces of critical
inquiry, thereby complexifying practices. Additionally, we observe that through pedagogical documentation we get closer to
children's lived meanings. We consider pedagogical documentation as a means to disrupt dominant discourses, as a discourse
of meaning making, as a political tool, as a vehicle for public dialogue, and as a materialising apparatus.

Keywords: pedagogical, documentation, narration, videography, reconceptualise
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PEDAGOGICAL SPACES

Individual Papers

CHAIR: JENNIFER CLEMENT, Canterbury Christ Church University, United Kingdom

Preschool teachers' use of theory in pedagogic work
(1) ANNA HENNINGSSON YOUSIF, (2) ANNIKA AKERBLOM, (1) Malmd University, Sweden; (2) Gothenburg University, Sweden

The aim of the pilot study is to explore and discuss how preschool teachers interpret and use post constructionist educational
theory for preschool practice and development. Swedish preschool and the preschool teachers’ role are currently undergoing
rapid re-construction (Sheridan et al. 2011) which has impacts on the meanings that preschool teachers ascribe to their role
and pedagogical task. To base practical work on theory is seen as a key competence by preschool teachers (Kuisma &
Sandberg, 2008). With the aim to theoretically support preschool practice, a support material based on post constructionist
theoretical foundations, was spread to all Swedish preschools. But Dahlbeck (2013) pointed at epistemological problems
trying to combine the view of knowledge formation brought forward, with the traditional value system of the Swedish
preschool. The project is based on an intentional-expressive approach on language use (Anderberg, 2009, Akerblom, 2011).
The notion of pedagogical capital (Henningsson-Yousif & Aasen, 2015) is used for the discussion. Deep interviews were carried
out with four experienced preschool teachers. During the interviews they were asked to reflect over their words and sketches
of their conceptualisation. The research has followed guidelines for research ethics adopted in the humanities and social
sciences in Sweden (codex.vr.se). The notion of theory and of public development strategies, and how preschool teachers
deal with the challenge of implementing theoretical foundations in their daily work will be discussed. The study can shed light
on how preschool teachers construct their teacher role and legitimate their everyday work, and what role theory plays.

Keywords: preschool teachers, conceptions, theory, post constructionism, qualitative interviews

Spatially Democratic Pedagogy: re-thinking and re-claiming classroom space through the Froebeilan tradition of space as
a participatory and communal construction.
JENNIFER CLEMENT, Canterbury Christ Church University, United Kingdom

This paper is set within a wider PhD project exploring what happens when children design and co-create their classroom
space. It is a response to the 'universalism' of classroom space within the Foundation Phase, the curriculum framework for
all children aged 3 to 7 years in Wales (WG, 2015), and the seemingly paradoxical positioning of the child as participant within
these pre-defined spaces. Froebel's communal gardens are used as the pedagogical blueprint and are reflected through
recent sociomaterial (Fenwick, 2011) and democratic (Moss, 2014) understandings of space and learning. This project
theoretically positions this 'new' construction of Froebel's spaces as a Spatially Democratic Pedagogy (SDP). Set within a
Design Based Research (DBR) frame (Reimann, 2011), a seven stage design process was developed as a pedagogical
intervention to support children and teachers. The project is pragmatic and aims to "solve real-world problems through the
design, enactment and analysis of an intervention" (DBR Collective, 2003). Ethically children's possible responses to their
individual designs not being chosen was an initial consideration. The project's democratic underpinning and all children's
involvement in the final group design were used to mitigate these. Supporting children's design and co-creation of their
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classroom space as a Spatially Democratic Pedagogy positions the construction of classroom space as an everyday
participatory practice. Theoretically positioning the construction of classroom space as a Spatially Democratic Pedagogy
allows us to imagine early childhood classrooms that are supported by a repertoire of spaces.

Keywords: Froebel, space, participation, democracy, spatially democratic pedagogy

A citywide classroom? - Children's learning and mobility in mobile preschools
KATARINA GUSTAFSON AND DANIELLE VAN DER BURGT, Uppsala University, Sweden

There is today a new phenomenon in the Swedish ECE, the mobile preschool, a practice in a bus that on daily basis travels to
different locations. It was introduced in order to solve acute lack of space in existing preschools but also affording new
learning environments. Our aim is to analyse how mobile preschools use the city as an educational space. Earlier research
shows that many cities are becoming less accessible for children (Karsten 2005) as well as increasingly divided, due to
densification and segregation (Bunar 2015). For young children, this decreases the use of the city as an educational space (De
Visscher & Sacré 2016). In an ongoing research project, based on theories of time-spatial organisation, mobility and learning,
we connect learning and children’s mobility to a social justice perspective. In line with others in childhood studies (Corsaro
2015) we conduct ethnographic fieldwork, video-recordings, field-notes, (informal) interviews with children and pedagogues.
A key to ensuring that research practice is ethical is to ensure it is collaborative and involve pedagogues and children as
research participants, rather than mere objects of experiments (James & Christensen 2008) and emphasise the informed
consent at all stages of the research. In this presentation we discuss what kinds of spaces in the city the mobile preschools
visit, how children and teachers navigate and participate in these spaces, in order to critical investigate possibilities and
constraints for children’s learning within the city. Thereby, contributing with knowledge of the city as an educational space
to ECE.

Keywords: the city as an educational space, learning, mobility, social justice, mobile preschool
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OUTDOOR PLAY AND LEARNING SIG: OPPORTUNITIES AND BARRIERS
Self-organised Symposium

CHAIR: MEHMET MART, Plymouth University, United Kingdom

This symposium is organised as a part of Outdoor Play and Learning SIG.

A cross cultural assessment of outdoor activities in two countries: The case of interaction
MEHMET MART, Plymouth University, United Kingdom

The aim of this research is to deduce the approaches of teachers to interaction in outdoor activities. This research is based
on the Dewey's constructivist approach of interaction to improve or refine the purposes (Dewey, 1929), and can be also
related to Waite et al.'s (2013) research about social interactions in outdoor areas. Interaction is not only treated as a natural
part of mankind but it is also the way to gain the analytical and coherent ethos (Dewey,1929, Biesta,2010).Interaction occurs
in the ways of questioning, observing and supporting children. These ways help teachers to define the aspects to learn
children's interests, exploration of children's thought, attracting children's attentions, comfortableness, flexibility etc. as well
as engaging with environment and various opportunities (Fenwick, 2001) because "... practitioners co-construct knowledge
with a group of children" (Waller, 2007, p.405).Also, "...we, as adults, can also learn from the interaction between
children..."(Waite et al., 2013, p.272). Observations and interviews, as an ethnographic research, were used to collect data in
southern Turkey and south-west of England. Ethical guidelines of Plymouth University (2013) and EECERA (2014) were
considered during the design of research, and consents were collected from the participants, and there was no faced ethical
issues during the research. The participating English teachers applied as they stated that they had small group interactions
with question and answers to identify children's learning. But, the Turkish participants applied completely different activities,
which was more about adult-directed communications, question and answers comparing to their perceptions. The
requirement of policy development and active learning opportunities for teachers have been identified.

Keywords: interaction, outdoor activities, comparative research, ethnography, teachers

Opportunities and barriers on supporting children's risk-taking play: Exploring the needs of childcare workers
MARTIN VAN ROOIJEN, University of Humanistic Studies, The Netherlands

An online survey is used to explore the needs for professional tools in facilitating children's risk-play in childcare settings.
Childcare settings play an important role in facilitating children to become acquainted with risk-taking, which is important for
healthy growing-up (Greenfield, 2003). Professionals get biased in their attitudes towards risk-play through cultural and
regulatory factors, parental concerns, personal attitudes and related constructs of children (Van Rooijen and Newstead,
2016). As children engage in outdoor play, they instinctively look for excitement and challenging situations (Spinka et al.,
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2001, Kalliala, 2006). Yet, the constraint on children's freedom to play by increasing levels of monitoring is a concern
articulated in the United Nation's declaration of children's rights, endorsing a degree of risk is fundamental to play and a
necessary element to let children benefit (UNCRC, 2013). An online questionnaire including four open-ended questions
assessed practitioners' opinions towards risky-play. Open questions were analysed using the grounded theory approach
(Glaser & Straus, 1967, Boeije, 2010). Information was provided about data use, confidentiality and purpose of the research.
By responding informed consent was assumed. Childcare workers highly value the positive features of risk-taking play.
However, professionals encounter external barriers especially in regulations and parental overprotectiveness. Professionals
can be supported with knowledge about and openness in discussion on risky-play as well as providing them with tools
necessary to become more autonomous in making daily practice decisions. Understanding the needs of practitioners helps
them to enhance children's age-appropriate risk-taking opportunities, and contribute to a more healthy and balanced
development.

Keywords: risk play, professionalism, pedagogical approach, outdoor play, children's rights

Landscapes of play: Exploring young children's experiences of free play close to home
MANDY ANDREWS, Plymouth University, United Kingdom

This interpretive research considers where young children go when engaged in free play close to home. It explores with
children expressions of their play experiences and seeks to co-construct meaning in relation to how children perceive the
spaces, events, landscapes and places in which they play. Children have the right to play (UNCRC 1989). Yet play spaces and
free ranging opportunities are reducing as planned and purposeful activity for children and the dominance of 'conceived
spaces' (Lefebvre, 1991) have an impact on children's freedom (Gleave 2012). Drawing on playwork theory, (MacLean, Russell
and Ryall 2016, Hughes 2011) this paper considers the relevance of free play, natural drive, play as experience and the
affective implications of place based play, together with post-modern sociocultural deconstructions of play (Deleuze and
Guattari, 1991) considering rights, identity and power. A rights based approach is applied in this qualitative and interpretive
study. The Deleuzian concept of 'Assemblages’ is used to gather children's expressions of space and place. Sensitive
engagement and involvement of children in analysis of their play experiences helps to ensure respectful research into
children's secret lives. The research is approved through the university ethics committee and BERA guidelines applied. Early
findings indicate young children do still 'play out' unsupervised. It is suggested that a Lefebvrian analysis of children's play
spaces as conceived, perceived, lived or symbolic may be helpfully applied in a range of contexts. It is also hoped that this
research will inform future consideration of children's rights and land based interest.

Keywords: outdoor play, children's rights, children as researchers, assemblages, space and place
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Individual Papers

CHAIR: MICHELA SCHENETTI, University of Bologna, Italy

The power of paradigms
AOIFE COONEY, IT Sligo, Ireland

This study investigates the perspectives of early years Educators (EYE) on children's time and space to play in early years
settings (EYS). Bae (2009) sees play as enabling children to participate as active agents. She notes that when realising rights
for children in EYS play should be included. Kernan (2007) explains that all children from birth to six years have a "right to
time and space to play and to benefit from their play experiences". Bae (2009) however notes that an emphasis on rules and
procedures in EYS may work to "limit children's free choice and autonomy and stifle children's capacity to act as interactional
beings". A children's rights (UNCRC) perspective was utilised throughout this research as was a consideration of children's
agency and the new sociology of childhood alongside a Goffmanesque lens of the performance of professional roles. This
interpretive, qualitative research was conducted in three sites and consisted of semi-structured interviews as well as
discourse and content analysis. The UCD School of Education ethical guidelines were adhered to. Findings indicate that
children's time, space and choice are being limited by the dominant discourses of development and schoolification which are
present in the settings. This appears to contrast practitioner's views that children are experiencing adequate time and space
to play. These findings may encourage educators to proactively interrogate the discourses which are present in their settings
in order to offer children more time and space to engage in play in line with the UNCRC.

Keywords: children's rights, dominant discourses, play, time and space, agency
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Play inside and outside the classroom: Multiple perspectives on children's play practices in early educational transition
processes

PABLO RUPIN (1), DANIELA JADUE-ROA (2), CARLA MUNOZ (3), BENJAMIN GARECA (1) MARLENE RIVAS (1), CRISTIAN
ITURRIAGA (4), (1) CIAE and Universidad de Chile, Chile; (2) Universidad de O'Higgins, Chile; (3) Pontificia Universidad Catdlica
de Valparaiso, Chile; (4) Pontificia Universidad Catdlica de Chile, Chile

The present study explores children's perspectives about their play and learning experiences between prekindergarten and
second grade in Chile, comparing their views to those of parents and teachers. Currently scientific research aims to
understand the learning mechanisms that are enhanced through play. However, most approaches often ignore the actors'
own perspectives on their learning processes. Listening to children's perspectives about play (King, 1979, 1982, Fein & Wiltz,
1998, Bergen, 2014, Theobald et al., 2015) can helps to better inform policy and practice in the ECE field. Our study follows
two main theoretical strands: the acknowledgement of the agentic child who jointly constructs knowledge with others, and
the understanding of play as an activity that is socioculturally situated. The research design is qualitative and exploratory
inspired on the Mosaic approach (Clark & Moss, 2011). The sample is purposive with 4 schools of different SES distributed in
two regions in Chile. Methodologies involve fieldwork observations, video-recording, photo-elicitation with children and
semi-structured interviews with all actors. Informed consent was sought from all adults and informed assent from all children
participating. Protection, anonymity and right to withdrawal were assured at all times. Preliminary findings of the study aim
to bring into the discussion children's perspectives about their play and learning opportunities to help reflecting about
transition practices within the age groups observed, and the role of play in their respective pedagogical practices.
Furthermore, the project aims to provide with orientations to include children's perspectives in policy-making which is
currently under reform in Chile.

Keywords: play, learning, children's perspectives, visual methodologies, early transitions

Current state of play of three-year-old children in Finnish formal education and familial context (the STEPS Study)
PETRA VARTTINEN, University of Turku, Finland

This study examines children’s play in familial and ECE contexts by comparing quality of play (e.g. alone, with peers) and
different forms of play (e.g. role play, building) with three year old children. Children’s development is influenced by the
forms of their play (Gaskins 2014) and adult guidance is essential for the quality of play to evolve (Lillard 2015). Play is
important for the children’s development (Hakkarainen & Bredikyte 2013) and it is seen as a social process (Burghardt 2006,
Eberle 2014). This study is part of longitudinal, multidisciplinary STEPS study carried out Southwest Finland since 2008. In the
intensive follow-up this study have 1827 children with their families. The data was gathered with a questionnaire from parents
of three year olds (n=947). The quantitative data is analysed with SPSS. The questionnaire is based on 20 items that are
dealing with the quality of play and the forms of play. Parents gave written informed consent. They were informed of their
right to withdraw from the study at any point. The identity of the participants cannot be recognised. The study's findings
indicate that children tend to play a lot alone at home and children play a lot in outdoor in both environments. Analysing
contextual factors behind this phenomenon is in process. The aim now is to examine how adult's role and conceptions of play
influence on the form and quality of children’s play and how to develop context to support children’s ability to play.

Keywords: play, ECE context, familial context, quality of play, steps study
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BUILDING SOLIDARITY: PROFESSIONAL MENTORING PROGRAMMES
Self-organised Symposium

CHAIR: JANE BONE, Monash University, Australia

This themed symposium explores the development of mentoring relationships between mentor teachers and pre-service
teachers during professional placement/pre-service teacher planned teaching experience in the field. Each paper presents
different dimensions of professional learning that can build solidarity between the field, the university and the beginning
teacher. These papers will illustrate research that challenges the theory-practice divide and advocates for new forms of
professional learning. Presentations will refer to local and international pre-service teaching experiences.

Professional experience partnerships to support early years pre-service teachers: A mixed method evaluation
DEBORAH MOORE (1), JANE BONE (2) AND LINDA HENDERSON (2), (1) Deakin University, Australia; (2) Monash University,
Australia

This paper reports on a study that aimed to examine the learning relationship between pre-service teachers and mentor
teachers during an early years professional placement experience. Its objective was to strength the mentor-mentee learning
relationship through a series of professional development sessions. These sessions were then evaluated and examined for
their impact on the mentor-mentee learning relationship and how this added value to the pre-service teacher's overall
placement experience. Previous research on mentoring demonstrates that 'mentoring' is still poorly understood in the early
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years field. For example a number of Australian studies highlight the lack of consistency in how mentoring is enacted to
promote pre-service teacher learning (e.g.: Nolan et al., 2012). Many of these studies point to the importance of better
partnerships with universities to address this gap. A constructivist theoretical framework guided the model and recognised
learning is co-constructed between mentor-mentee through professional conversations. The study was situated within a
mixed-method paradigm. It used survey methodology. Anonymous online surveys were developed using Likert scale
questions and extended answer qualitative questions. The researcher's university Human Research Ethics ethical procedures
were followed. The researcher's positioning as the assessor of the pre-service teachers was a central consideration. The
anonymous online survey and timing of its administration addressed this ethical consideration. Findings illustrated the
importance of the mentoring relationship. Further research into mentoring and how best to develop mentoring skills is
needed if the early years field is to supporting quality professional placement learning for pre-service teachers.

Keywords: professionalism, mentoring relationships, teacher learning, partnerships, pre-service teachers

Case studies on the impact of targeted professional development for pre-service teachers and mentor teachers to support
early years professional placements
DEBORAH MOORE (1) AND LINDA HENDERSON (2), (1) Deakin University, Australia; (2) Monash University, Australia

This study aimed to gather qualitative data on the professional learning of mentor teachers and pre-service teachers engaged
in a joint professional development programme for a new early years professional placement partnership model designed to
support the mentor-mentee relationship. Previous research demonstrates links between the mentor-mentee relationship
and the quality of the professional placement experience for pre-service teachers. Research shows that quality learning
experiences arise from a mentor-mentee relationship that engages in focused professional dialogue permitting the co-
construction of new knowledge and understandings for both mentor teacher and pre-service teacher (Mena, Clarke &
Barkatsas, 2016). Theories of workplace learning and mentoring informed the design of the model and the model's evaluation
(Bullough, 2005). Central to this was the hypothesis that strong professional dialogue underpins the mentor-mentee
relationship (Ambrosetti, 2014). An interpretivist paradigm was employed. Qualitative case study methodology informed its
design (Yin, 2011). The survey used open-ended questions designed to elicit data about the mentor-mentee relationship and
the learning it generated (Campanelli, 2008). The researcher's university Human Research Ethics ethical procedures were
followed. This included ensuring both mentor teachers and pre-service teachers were not coerced into participation as
participating members of the model. A series of 'cases' were identified and will be presented. The centrality of the mentor-
mentee relationship and its relationship to learning was common across the cases. In conclusion the paper will outline the
implications this has for early years teacher education and professional placement experiences.

Keywords: professional learning, partnerships, mentoring, pre-service teachers, early years teacher education

Building solidarity through peer learning (PAL) on paired placements in an Australian university
KATE BONE AND JANE BONE, Monash University, Australia

This project aimed to support international students on their placement (professional teaching experience), a compulsory
part of their early childhood teaching qualification. We aimed to find out if being put into pairs supported their professional
experience using a PAL (peer assisted learning) framework. The project drew on literature about students on peer mentored
placement (Ammentorp & Madden, 2014) and about paired placements in early childhood settings (Walsh & EImslie, 2005).
Evidence from previous research found that PAL strategies creates new spaces for learning (Bone & Edwards, 2015, Edwards
& Bone, 2013). Theoretically we used conceptual ideas from Deleuze and Guattari (1987). This qualitative study involved a
short pre-interview survey and interviews with international students after professional placement. The data were
transcribed and thematically analysed (Savin-Baden & Major, 2013). Analyses were carried out independently by four project
researchers who compared their analysis of emergent themes across the group to strengthen validation of the data.
Recruitment and interviews were carried out by the first presenter who was not involved with teaching or assessing any of
the students in the participant pool. Students found that having a peer with them enhanced their emotional and pedagogical
experiences. The peer-relationship provided a unique form of support between students that empowered them to engage
critically while in the field. We recommend that international students have the option to be in a professional setting with a
peer rather than inisolation. We have identified ways to develop the PAL approach into a more formal professional placement
design.

Keywords: peer assisted learning, pre-service teachers, international, placement, interview
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SYMPOSIUM SETD / 11

PROFESSIONAL REFLECTION AND PROFESSIONAL DEVELOPMENT FOR PRACTITIONERS WORKING WITH BABIES AND UNDER
THREES

Self-organised Symposium
CHAIR: PETER ELFER, University of Roehampton, United Kingdom

The paediatrician and psychoanalyst Donald Winnicott is often quoted for his curious comment that 'there is no such thing
as a baby'! He makes clear that he is to emphasise how difficult it is to understand who the baby is and is becoming without
also understanding the adults who are involved in the baby's intimate day to day care. In this symposium, we apply the same
approach to pedagogy with babies and under threes and argue that it is difficult to understand the behaviours and
interactions of these youngest children unless we are also attentive to the practitioners who work with them. We argue that
models of professional development must take a holistic approach, responsive to the individual subjectivity of each
practitioner, including the positive and negative emotions their work evokes for them, as well as the impact of their training
and the policy context within which they work.

Developing close thoughtful attention to children and families in early years pedagogy - The contribution of work
discussion groups

PETER ELFER (1), SUE ROBSON (1), SUE GREENFIELD (1), DILYS WILSON (2) AND ANTONIA ZACHARIOU (1), (1) University of
Roehampton, United Kingdom; (2) Middlesex University, United Kingdom

Early years practice can be deeply satisfying but also stressful. This presentation reports research to evaluate Work Discussion
as a trusting and non-critical forum to address problematic aspects of day to day work as a model of professional reflection.
The contribution of Work Discussion to early childhood has not yet been formally evaluated but its underpinning theory has
been set out by Rustin (2009) and its implementation in schools (Jackson 2008) and nurseries (Elfer 2012) discussed. The
underpinning theory is psychoanalytic. The key issue is when practitioners feel stressed or anxious it is more difficult to be
open to multiple perspectives. Psychoanalytic theory would see institutionally defensive practices that is an avoidance of
critical reflection, arising where practitioners feel their subjective experience of the work is unacknowledged or undervalued.
The research adopts a qualitative paradigm and uses ethnographic methods in a case study design. A primary ethical
consideration is ensuring practitioners only discuss their work in a safe and supportive environment. The Work Discussion
groups are led by two facilitators, one trained in group relations, to ensure sensitive attention is given to each participant's
wellbeing The study is at the fieldwork stage but earlier exploratory work shows its value in enabling practitioners to feel
better supported and able to be more thoughtful in their individual pedagogy. Evidence of the effectiveness of Work
Discussion in the eyes of practitioners will enable a strong case for its inclusion as part of what Urban et al (2012) have
described as a competent system.

Keywords: professional reflection, nursery, children under three, work discussion, practitioners

Professional preparation for working with toddlers: Examining the role and meaningfulness of pedagogical dimensions
SARA BARROS ARAUJO, Polytechnic Institute of Porto, Portugal

The preparation of early childhood teachers for working with children under-3s has been recognised as influential in what
concerns the quality of these services and the experience of children and families. In spite of this, the preparation of these
professionals has been characterised as insufficient and/or inadequate. This study focuses on the preservice preparation of
early childhood teachers for working with toddlers. Specifically, it intends to examine the role and meaningfulness of core
pedagogical dimensions in students' professional development during practicum. The study draws on previous work on the
relevance of context-based approaches to professional development (Oliveira-Formosinho & Formosinho, 2008), at the level
of preservice and in-service initiatives. It departs from the theoretical framework of Pedagogy-in-Participation on the role of
pedagogical dimensions in the preparation of early childhood teachers (Oliveira-Formosinho & Araujo, 2013). 41 students
from a master in ECE participated in this study. Data emerged from deductive and inductive analysis of students' descriptive
and reflective reports on their experience during practicum. Ethical concerns included confidentiality assurance in all phases
of the research process. Preliminary results point to five pedagogical dimensions more represented in students' discourses:
(a) organisation of space and materials, (b) organisation of time, (c) Activities [proposed by the adult], (d) Observation and
planning, (e) Adult-child interaction. This study allows to draw some considerations on students' perceptions associated with
their experience of learning the specificities of working with toddlers, also, it constitutes an input for the understanding and
adjustment of education/ training processes.

Keywords: preservice professional preparation, children under-threes, pedagogical dimensions, professional development,
practicum
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Reconceptualising infant teaching: The impact of a professional development programme
ELENI LOIZOU (1) AND SUSAN RECCHIA (2), (1) University of Cyprus, Cyprus; (2) Teachers College-Columbia University, United
States

This study highlights the process followed during a professional development programme (PDP) designed to support infant
teachers in re-envisioning their roles Reports, policy statements, and academic papers describe and analyse factors that
predict and/or enable quality care. One of the most important of these is teacher education and the specialised professional
learning required for infant pedagogy (Dalli, White, Rockel, & Duhn, 2011, Whitebook, 2003). Common characteristics of
effective infant professionals as framed by the literature include: child development knowledge, emotional engagement,
relationship capacity, collaboration, critical reflection, observation, play facilitation, and awareness of diversity (Author, 2016,
Honig, 2010, Dalli et al. 2011). Data sources included videotaping, focus groups, conversational interviews, reflective
journaling, and artefacts. A PDP was tailored to the needs of 6 infant teachers, and activities were developed according to
the outcomes of each step of the study. The study is qualitative and data is presented in the form of direct quotes and
descriptive vignettes. Teachers were invited to participate and were assured they could withdraw from the study with no
influence on their employment status. Findings highlight; 1. How existing beliefs and knowledge inform current practice; 2.
New insights through observation and implementation of new practices and 3. Reflection on routines as effective current
practice. We propose that a PDP that provides opportunities for reflection and pedagogical challenges creates space for
educators to begin to build a more grounded infant teacher identity. We discuss the significance of these findings in light of
infant teacher preparation and in-service training.

Keywords: infant teachers, reflective practice, professional development, observation, responsive pedagogy

SYMPOSIUM SETD / 12

PROFESSIONALISATION OF ECE TEACHERS AND ASSISTANTS
Individual Papers

CHAIR: CHIARA URBANI, Ca'Foscari University, Italy

Capability and teacher professional development
CHIARA URBANI, Ca'Foscari University, Italy

The research aims to investigate the correlation between preschool teachers’ professionalism and capability process, to foster
their continuing professional development. In Lazzari's report (2012) the preschool professionalism is increased as a
processual and evolutionary dimension. Urban et al. (2012) defines it as an individual capability process under the
responsibility of the ECEC "entire competent system". Sen (2000) evaluates the freedom of choice and the capability process
on agency's training, able to enhance personal goals. Nussbaum (2011) suggests the essential functioning to realise the
human flourishing. Comparative analysis supported the building of a Model of Competences on preschool teachers'
professionalism. A questionnaire survey of self-evaluated competences by 60 ltalian teachers allowed to develop a
participatory qualitative research in four different professional preschool services. Reflexivity process fostered to recognise
declared competences into professional functioning for activating agency's capability process. A consent form with a co-
responsibility pact sheet on research aims was provided to all the teachers’ participants. In addition, a training agreement
between researcher and teacher defines a guarantee commitment of anonymity and privacy, information about recording
instruments and the opportunity to request the data collected or withdraw from the study at any time. Identify teacher
capability process dimensions, define a model of professional development to conjugate competences learning with self-
determined fulfilment. Advocate capability process for the qualification of teacher professionalism allows to: redefine initial
and continuing training policies, foster new organisational and leadership assets into preschool services, create new social
networks as communities of practice (Wenger, 2000) to support childhood education.

Keywords: preschool teacher, teacher education, continuing professional development, ECE, capability process

Professionalisation of childcare assistants in ECEC: Findings of the NESET Il report
NIMA SHARMAHD (1), JAN PEETERS (1) AND IRMA BUDGINAITE (2), (1) VBIK, Belgium; (2) PPMI, Lithuania

This research has been realised for the European Commission by the NESET Il network (experts of VBJK and PPMI). The study
explores successful pathways towards qualification and CPD (continuous professional development) for ECEC assistants in
Europe, giving recommendations to policy makers on how to realise them within a context that values diversity and integrates
care and education. International research has proven that the quality of ECEC services is linked to the competences of the
staff (Children in Europe, 2012, Oberhuemer, 2005, OECD, 2006, Urban et al., 2011). This research builds on the findings of
the CoRe study (2011, 2016), which highlights that in many EU countries, part of the workforce consists of low or unqualified
ECEC assistants. The latter are defined 'invisible workers' and their tasks are often related to 'care’. The framework is the
concept of 'competent system' (CoRe, 2011, 2016) and the holistic approach. The research has been realised mainly through
secondary data, including a survey in 15 EU countries and 3 case studies in Slovenia, Denmark and France. Although this
research is mainly based on secondary data, ethical consideration has been given to ensuring fair representation of literature
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from a wide range of sources and a geographical balance amongst the selected countries. The study confirms the 'invisibility'
of assistants and discusses ways to value their role in a diverse team. The study gives recommendations to EU policy makers
concerning possibilities to establish CPD paths for the whole staff and adapted pathways towards a qualification.

Keywords: assistants, professionalisation, diverse team, care, education

SYMPOSIUM SETD / 13

PROFESSIONAL DEVELOPMENT IN NEW LITERACIES: FINNISH PERSPECTIVES
Self-organised Symposium

CHAIR: SAARA SALOMAA, National Audiovisual Institute, Finland

Promoting ""new literacies" starts at a very early age in the Finnish education system. National Curriculum Guidelines for ECE
(2016) and Pre-primary Education (2014) include transversal competence areas Multiliteracy and Information and
communication technologies (ICT). Media culture is seen as an important resource and environment for learning and media
education mentioned as an example of pedagogics promoting children's participation in society. However, it is unclear,
whether the practitioners are prepared for these new fields of expertise. This symposium discusses the topic through three
different aspects: expectations for early years multiliteracy promotion, teachers' views of themselves as media educators and
pre-service teachers’ value beliefs considering ICT.

Expectations for multiliteracy in early years settings
SATU VALKONEN, University of Helsinki, Finland

The paper considers current educational efforts in Finland to promote children's multiliteracy from the viewpoint of equity
and inclusiveness and agency and identity. The general aim in this thematical context is to examine families' and professionals'
expectations for multiliteracy in early years learning contexts. There is a solid research evidence based on the fact that
cooperation and educational partnership between ECE professionals and homes influence the quality of early childhood
services. (e.g. Epstein 1995, 2009,2011, Karila & Alasuutari 2012). Multiliteracy has become a flexible and somewhat vague
term used to name and frame a great variety of pedagogical projects in ECE. In recent years especially the use of ICT has been
emphasised while the social diversity is overshadowed. Theoretical framework of this paper is based on the New London
Group's (1996) conceptualisation of multiliteracy. The group addressed two related trends: increasing cultural and linguistic
diversity of learners, and the changing landscape of literacy. The data consist of national electronic survey. The survey will
be carried out in April 2017. All the families and professionals are informed utilising the data for the purposes of this project.
The data doesn't include any personalised information. National Core Curriculum for ECEC will be implemented from August
2017, and thus it's a great interest to compare the views between parents, professionals and children. The project provides
information via multiple channels and forms that produces understanding of multiliteracy in early childhood as well as the
ways to support and assess it.

Keywords: multilitaracy, ECE, social diversity, identity, educational partnership

"Me as a media educator": Early years teachers' conceptions in the context of in-service training
SAARA SALOMAA (1) AND PEKKA MERTALA (2), (1) National Audiovisual Institute, Finland; (2) University of Oulu, Finland

This research studies early years teachers' conceptions of media education (ME) and of themselves as media educators. With
media being an important part of children's everyday lives (Chaudron, 2015), the need to enhance teachers' ME competences
has been called for by both Finnish academics and public authorities (Rantala, 2011, Karila et al., 2013). However, it remains
unclear, how teachers see ME and themselves promoting it. This question is now topical with the new mandatory National
Curriculum Guidelines for ECE (ECE) (2016) including ME. Educational consciousness, awareness of acting from the position
of an educator, has been considered important in steering educators' actions (Hirsjarvi, 1981, Happo, 2006). Educational
consciousness in ME has been suggested to include several different concept categories related to child's growth, media, ECE
in relation to media literacy and oneself as media educator and the importance of ECE in media culture (Salomaa, 2016). The
data includes learning diary assignments of 20 kindergarten teachers attending ME in-service training course during spring
2017. The data has been studied by the means of content analysis focusing on teachers' narratives. The participants permitted
the use of the learning diaries as research data. Data is anonymised to protect teachers' privacy. This presentation discusses
the first results of the study. How the teachers describe their professional development and which categories on conceptions
are present in their texts? The better understanding of teachers' conceptions contributes in developing pre-service and in-
service trainings in order to enhance early years ME pedagogies.

Keywords: media education, teacher training, teacher professionalism, curriculum, educational consciousness
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ICT and educare - Exploring preservice teachers' value beliefs
SAARA SALOMAA (1) AND PEKKA MERTALA (2), (1) National Audiovisual Institute, Finland; (2) University of Oulu, Finland

This paper seeks answers for the three following research questions? 1. What are preservice teacher's (PST) value beliefs for
and against ICT use in ECE (ECE)? 2. How do these beliefs relate to ECEs threefold task: teaching, education, and care? 3. How
are beliefs for and against ICT use weighted against each other? Teacher beliefs have appeared to be the strongest predictor
of teachers' ICT use (Ertmer, et al., 2012). So far the focus of teacher belief studies in ICT integration has been in beliefs about
teaching and learning (e.g. Kim et al., 2013). This paper expands the scope by paying attention to beliefs related to care an
education. Educare referes to a holistic understanding of ECE being a unity of teaching, education, and care (e.g. Brostrém,
2006). The data consists of written assignments from 38 first year PSTs. Data was analysed by the means of deductive content
analysis. All participants gave written consent to allow the use of the assignments as research data. Participants are referred
to with number codes (i.e. Student#16) to protect their anonymity. Results suggest that PSTs positive value beliefs are
teaching-related and negative value beliefs education and care-related. One can have positive teaching related beliefs but
negative care related beliefs, and this leads to internal contradictions on how to relate to ICT use in ECE. Instead focusing
solely on teaching, preservice and in-service ICT pedagogy training should pay more attention to the themes of education
and care to better capture the multidimensionality of teacherhood.

Keywords: teacher beliefs, ICT, Educare, preservice teacher, digital media

SYMPOSIUM SETD / 14

UNDERSTANDING INEQUALITY IN PRESCHOOL THROUGH THE LIVED EXPERIENCES OF CHILDREN, PARENTS AND
PROFESSIONALS

Self-organised Symposium
CHAIR: MICHEL VANDENBROECK, Ghent University, Belgium

Since the 1960s, preschool has increasingly been framed (in research as well as in policy) as part of the solution of the
persistent educational gap. However the question remains unanswered to what extent the preschool is part of the solution,
or part of the problem of inequality. Moreover, the literature tends to ignore the perspectives of those that matter most in
this debate: children, parents and professionals. We present three studies that do precisely look into their lived experiences,
in French and Belgian contexts of universal availability and high diversity.

Preschool experiences and learning opportunities for children living in contexts of social exclusion
BRECHT PELEMAN (1), (2) MICHEL VANDENBROECK (2) AND PIET VAN AVERMAET (2), (1) VBIK, Belgium; (2) Ghent University,
Belgium

By looking into the earliest learning experiences of children living in poverty, this study aims at gaining understanding of what
constitutes educational quality in preschool contexts of socio-cultural and socio-economic diversity. There is robust evidence
that preschool participation yields beneficial effects on cognitive, social and emotional development, and academic
achievements later on. These effects are particularly important for children in poverty and at risk of social exclusion (Lazzari
& Vandenbroeck, 2012). The quality of educational provision matters (Sammons et al., 2012), yet there is inconsistency about
what aspects of quality make a difference for learning at an early age. The study adopts a socio-constructivist perspective on
equal learning opportunities (Formosinho & Formosinho, 2012, Rogoff, 2003). This multiple case study has a purposive sample
of 4 different classrooms of the youngest children in preschool (2, 5 - 3, 5 years). In each class two children entering preschool
were selected as focal children. Over a period of 10 months, they were filmed during everyday life in preschool, providing a
total of 96 hours of video observational data. Informed consent was obtained from all parents of children in the selected
classrooms, as well as from the preschool management and staff. The ethical commission of the faculty of Psychology and
Educational Sciences granted permission. Preliminary findings indicate that the schoolification and the predominance of
learning over care disregards the needs of children living in poverty. This jeopardises equal education opportunities right from
the start of preschool. Findings provide useful suggestions for teachers to improve their practices.

Keywords: transition to preschool, children in poverty, learning opportunities, social interactions, wellbeing

The social and political potential of educare: Exploring perspectives of parents and preschool staff
KATRIEN VAN LAERE (1), (2), MICHEL VANDENBROECK (1), (1) VBIK, Belgium; (2) Ghent University, Belgium

In order to gain a better understanding of preschool education in a context of social inequalities, this study explored parents'
and staff' lived experiences and perspectives in Belgium (Flanders). Many scholars problematised how parents are given a
more instrumental role, meaning that they are expected to help their children to achieve the learning outcomes that the
educational system has set, without being involved in discussions on these outcomes or on the kind of preschool education
they want for their child (Brougére, 2010, Doucet, 2011, Hughes & Mac Naughton, 2000). We adopted a social perspective in
which we examined in participatory ways what social problems might be and whether our preschool practices question or
confirm prevailing understandings of the problem (Vandenbroeck et al., 2011). Data included 10 video-elicited focus groups
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of parents (n=66) and six focus groups of preschool staff members (n=69) in the cities of Ghent, Brussels, and Antwerp.
Continuous reflexivity helped us to encounter ethically important moments in the research practice and by doing so transcend
procedural ethics (Guillemin & Gillam, 2004). Our study showed that the ways in which care and education are conceptualised
by parents and staff significantly impact inclusion and exclusion mechanisms in preschool and broader society. Based on these
results, we recommend that preschool policies, practices, and research should consider communicative spaces for parents,
staff, and researchers in which multiple, yet opposing, meanings on preschool education can be discussed.

Keywords: parents, professionals, social inclusion, educare, preschool

Cultural repertoires and inclusion in early education: Voices of children, parents and preschool staff
CARMEN DRAGHICI, University Paris 13 - Sorbonne Paris Cité, France

The aim of this study is to analyse how preschools address the cultural repertoires (Rogoff, 2006) of children of migrants in
the everyday experiences and the impact on the social inclusion. In French preschools (écoles maternelles), children with
their specificities and their diversities are hidden under the homogeneous coat of "the pupil" (Brougére, 2010). Despite its
foundation on the republican values of equality, the social inequalities are persistent (Garnier, 2011). UNESCO (2005) views
inclusion in education as "a dynamic approach of responding positively to pupil diversity and of seeing individual differences
not as problems, but as opportunities for enriching learning", based on an encounter pedagogy, where everyone can find her
place (Vandenbroeck, 2005). Three classes represent the fieldwork of this ethnographic study with children aged 3-4 years
old. Using a mosaic approach (Clark, 2004) we combine innovative research tools as video-observations and videotaped
children's tours, with traditional tools as interviews with adults. Considering young children's perspectives reflects an ethical
dimension, which aims at respecting and involving them in the research process. Our first results show a diverse typology of
children with varied cultural repertoires. Exploring daily practices related to languages spoken in preschool and at home,
parent's attachment with the home country, child's behaviour and her interactions with preschool staff and peers give us
more insight on understanding inclusion in preschool. Findings provide useful suggestions for a review of the principles of
early education and of the approaches in the everyday work with young children linguistically and culturally diverse.

Keywords: cultural repertoire, children of migrant, ecole maternelle, everyday experiences, inclusion in education

SYMPOSIUM SETD / 15

UNDERGRADUATE RESEARCH, EMPLOYMENT AND WELLBEING
Individual Papers

CHAIR: TAMARA CUMMING, Charles Sturt University, Australia

The value of undergraduate research to the practice of the ECCE educator
SORCA MC DONNELL (1), MARY ROCHE (1) AND MARY DELANY (2), (1) Institute of Technology Blanchardstown, Ireland; (2)
Dublin Institute of Technology, Ireland

The research aims to explore if undergraduate research (UR) has an impact on the practice of ECCE educators in the
workplace. Undergraduate research (UR) is recognised as a method associated with deeper learning (Kuh, 2008). UR is
considered to improve intellectual growth and cognitive development (Aher-Rindell and Quacherbush, 2015). They also
suggest that engagement in ethical issues associated with UR may improve students’ ability to make good decisions in their
future careers and can encourage attitudinal changes that support professional development. Hart Research Association
(2013) identified that employers rank critical thinking, problem solving, written and oral communication and application of
knowledge to the real world settings as important (Schmitz and Hanholm, 2015). This is in line with the institute’s ideas about
what skills and knowledge students should have following engagement in an honours degree programme. [TB and DIT refer
to Blooms Taxomony six levels of learning when developing modules and programmes which are similar to the skills identified
by Schmitz and Hanholm (2015). The research methodical design has a quantitative approach involving an online survey of
graduates for the ECCE programme. Ethical considerations were carefully applied in accordance with ITB and DIT's protocols
which include informed consent, confidentiality and anonymity. The findings highlight the participant's view of the impact of
UR on their current work practice. This research will have implications for those interested in undergraduate research in the
ECCE arena.

Keywords: undergraduate research, critical thinking, theory to practice, ECCE educator, quality

The impact of the learning environment on employment opportunities for early childhood studies graduates

CAROLYN SILBERFELD (1) AND HELENA MITCHELL (2), (1) Early Childhood Studies Degrees Network (ECSDN), United Kingdom;
(2) Oxford Brookes University, United Kingdom

This study examines graduates' views and perceptions of their learning environment and employment opportunities. It builds

upon a similar study (Woods, Taylor and Silberfeld, 1999), which focused on the first cohort of graduates from a U.K. HE
Institution. It draws upon Bath's (2011) participatory concept of multidisciplinary/professional working and ECS degrees and
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Dacre Pool and Sewell's (2007) model of graduate employability. A mixed method approach gathered data from a volunteer
sample of 48 graduates in ten different institutions. Data were collected through an online questionnaire submitted
anonymously, and a focus group interview. Content analysis and descriptive statistics were employed to analyse the data.
Following ethical guidelines (BERA, 2011) graduates were informed about the purpose of the study, confidentiality and
anonymity. Participants were informed that they could withdraw from the study at any time. A dominant theme was the
influence of academic and practice learning environments encountered during their programme of study and its impact on
their employment opportunities. Although degrees were highly rated for interest and relevance by respondents, there were
not always sufficient opportunities to gain the practical experience to enhance employment opportunities. Graduates not
undertaking teacher training or Masters level study, experienced difficulties in finding appropriate employment within the
early childhood sector, with employment opportunities shrinking because of policy changes and government austerity
measures. Although the learning environment for ECS degrees can be further adapted to incorporate more practice,
fragmented policy and continuing austerity measures may continue to challenge the status and employment opportunities
for early childhood graduates.

Keywords: practice, experience, quality, employment, policy

Towards a holistic conceptual model of early childhood educator work-related wellbeing
TAMARA CUMMING AND SANDIE WONG, Charles Sturt University, Australia

To develop a holistic conceptual model of early childhood educator (ECE) work-related wellbeing (WRWB). ECE WRWB is
significant for educators (Lgvgren, 2016), has cost repercussions for employers (Kusma et al., 2012), and implications for
practice quality (Sajaniemi et al., 2016). Existing research examining ECE WRWB has explored individual aspects of educator
wellbeing (Cumming, 2016) with little attention to educators' work environments. We argue that one reason for this
piecemeal approach is a failure to conceptualise what ECE WRWB means. Wellbeing is a complex phenomenon with
philosophical, physiological and psychological dimensions that play out within particular contexts (Ryff & Singer, 2008,
McAllister, 2005). Understanding and measuring ECE WRWB requires consideration of all these aspects, along with a clear
conceptual framework (Royer & Moreau, 2015). A systematic review of literature examining wellbeing from philosophy,
psychology, organisational science, health and ECE was conducted (Cumming & Wong, under review) and diverse ways of
defining wellbeing were identified. Distinctive elements of ECE practice were also identified. These ideas were combined to
form the basis of the conceptual model of ECE WRWB being presented. This research did not use human subjects. We will
present our holistic conceptual model of ECE WRWB. This takes into account physiological, psychological, individual and work-
environment related dimensions. Our holistic conceptual model is currently being used in a trial of ECE WRWB. Findings will
enable nuanced understandings of ways individual dimensions and environmental conditions interact. This work could
potentially inform larger international studies and interventions aimed at supporting ECE WRWB.

Keywords: wellbeing, early childhood educators, ECE, early childhood teachers, educator’s role
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APPROACHES TO RESEARCH

Individual Papers

CHAIR: KIRSTI KARILA, Tampere University, Finland

Challenges and advantages of collaborative action research in preschools
INGIBJORG OSK SIGURDARDOTTIR AND JOHANNA EINARSDOTTIR, University of Iceland, Iceland

The aim is to address the advantages and challenges faced in one Icelandic preschool during collaborative action research
project on values education. Collaborative action research has been found to be powerful mode of educators' professional
development (Catelli, Padovano & Costello, 2000). Common professional language has been proofed to be important when
working on professional development (Thornberg, 2016). The collaboration between researchers and educators has been
described as "third space" (Arhar et al., 2013). Action research is an umbrella term for research conducted with and by
practitioners. In collaborative action research, two communities with different aims and demands meet: a scientific
community and a practice community. Seven preschool teachers and one researcher from the university worked in close
collaboration over 18-months. The preschool teachers reflected on their practices and worked on their professional
development. The data consist of recordings from interviews and meetings as well as logs from diaries. Action research
requires high moral awareness throughout the entire process, given the personal nature of such studies. The study follows
the Icelandic research council guidelines and ethical rules in social science research. Autonomy was guaranteed to all
participants. The findings show that the participants found several advantages of participating in the project, for their
professional development, for improvement of practice and for children's learning and wellbeing. The challenges they faced
included: finding time for the action research, uncertainty, and how to influence the whole preschool. Collaboration with the
external researcher and colleagues was seen as crucial factor in making the project successful.

Keywords: collaborative action research, professional development, preschool teachers, values education, Nordic project

130



Research circles - A collective production of knowledge
SVEN PERSSON (1), KRISTINA WESTLUND (1) AND BIRGITTA HENECKE (2), (1) Malmd University, Sweden; (2) Early Childhood
Department, Malmo, Sweden

Malmo city (Persson, 2008) has developed a model for research circles to promote professional development by engaging
them in research based activities. The aim of this study is to construct knowledge about a) the conditions for collective
knowledge production in this model for research circles and b) the participant's use of different forms of knowledge in their
research activities. The ability to use and to integrate different forms of knowledge is crucial for the development of
professional competence (Timperley, 2011). By enhancing practitioners' reflectivity in continuous professional development
activities ECEC professionals strengthen their capacities. These activities are is best embedded in a coherent pedagogical
framework that builds upon research and addresses local needs (Eurofound, 2015). From a participatory perspective (Heron
and Reason, 2001), the aim of a research circle is to enhance professional learning through collaboration between researchers
and professionals for a collective production of knowledge through a structured research process. The research circle is a part
of the paradigm of action research and participatory research. It builds on a close cooperation between researchers and
professionals. Research circles are led by researchers and the participants are teachers who have identified issues they wish
to address through research. They undertake empirical studies which are interpreted and discussed by all participants in
order to reach a deeper understanding of identified problems (Persson, 2008). It is research with rather than on teachers
(Heron & Reason 2001). In our paper we discuss how the ECE practice is informed by the research process that the teachers
undertake. Research circles are a democratic approach for professional development and research-informed practice, where
teachers collaboratively create a deeper understanding based on experiences in their own pedagogical practice.

Keywords: research circles, participatory research, professional development, preschool teachers, collective production of
knowledge

Gadamerian hermeneutics to interpret documentation of children in ECE
ALEJANDRA SANCHEZ ALVAREZ, University of British Columbia, Canada

Documentation of children through photos, videos, drawings, and dialogues is a widely used strategy in ECE programmes to
gain in-depth understanding of children. Working with ECE students, | aimed to expand our conceptions of children,
educational practices, and ourselves by examining documentation of children through Gadamerian hermeneutics
(interpretation). Applying Gadamer's circles of understanding (2004, 2013) to the documentation of children is a promising
pedagogical approach for ECE students. This practice can help students become interpreters by being in dialogue with the
object of investigation (documentation) and with other educators and additional audiences. Interpretation starts with the
students' prejudgments (Gadamer, 2004, 2013) and is enriched by the cyclical rereading of children's ideas and actions. |
practiced circles of understanding to create a narrative about a kindergarten girl's understanding of animal habitats, which
conflicted with her teacher's "right" answers. Cyclical readings of this event helped us broaden our conceptions of children
and the use of pedagogical practices. The narrative and its images were publicly shared, with the children's and parents'
consent. Our readings of the documentation validate Gadamer's critique about "objective" knowledge or "truth" when we
interpret educational events. Concepts from hermeneutics challenged and enhanced our images of children and pedagogical
practice. Hermeneutic inquiry made visible the students' preconceptions when they interpret children's actions and
encouraged them to understand children by refining their ways of thinking, listening, and engaging in dialogue, together and
with other audiences, to make meaning of education from a philosophical and practical perspective.

Keywords: hermeneutic inquiry, circles of understanding, documentation of children, practice of listening and thinking,
practice of dialoguing
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TRANSITIONS: PRACTITIONERS' PERSPECTIVES
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CHAIR: JOHAN LILJESTRAND, University of Gavle, Sweden

The borders between preschool and school: Swedish preschool teacher's perspectives
JOHAN LILJESTRAND, University of Gavle, Sweden

Policy for the Swedish preschool has successively adapted its goals in order to prepare for the school system. However, the
task of interpreting this assignment is given to preschool teachers. The purpose is to study how Swedish preschool teachers
interpret the assignment to prepare preschool children for school. Asén & Roth (2012) finds support for a change in Swedish
preschool policy and practice towards the culture of school. Further support for this change can be found in studies about
Swedish preschool teachers (e.g. Alatalo et al 2016 Alvestad & Berge 2009, Westman & Bergmark 2013, Lofdahl & Perez
2009). The conceptual framework is taken from curriculum theory (Folke Fichtelius 2008) and dilemma theory (Wetherell et
al 2001) focusing on actors tension filled interpretation(s) of concurrent ideals in everyday life. Within a qualitative research
paradigm, semi-structured interviews are performed with individual preschool teachers in their preschool environment. The

131



preschool teachers was contacted and informed about the project including their rights regarding participation,
anonymisation and proper storing of the data. The preliminary results show that school-like goals in the preschool syllabus
are approached as a child-based curriculum "for an enriched life", and by this transcending a narrow school centred curricula.
However, the possibilities of including every child are dependent on the social background and interest of the child. This study
could provide teachers with insights about possibilities and limitations regarding how preschool may include local culture and
children's voices in the context of hegemonising policies towards narrow skills.

Keywords: hegemonising policy, preschool teachers, preschool and school relationship, narrow skills, professional reasoning

Continuity in children's education from pre- to primary schools: The implementations of head teachers
ARNA JONSDOTTIR, Iceland University of Education, Iceland

This research focus on head teachers and assistant head teachers in pre- and primary schools, who are expected to implement
the policies established in curriculum frameworks, among them the fundamental pillars. In this research the focus is on
equality of children related to gender and diversity, transition and continuity in education. Research has been carried out on
transitions and continuity of children's education between school levels, focusing on children's voices, teachers' opinions,
and parents' experiences and engagement (see e.g. Ja*hanna Einarsda3ttir, 2003, 2007, 2008, 2010, 2013). This research
focuses on head teachers and assistant head teachers in preschools and primary schools which is more seldom. The study
draws on theories of head teachers as professional leaders (Bush, 2003, Rodd, 2013, Sergiovanni, 1996) and distributed
leadership (Harris, 2008). Interviews were carried out with head teachers and assistant head teachers in preschools and
primary schools. The head teachers were leading schools which are operated separately, and merged schools in the same
building as in separated buildings. Thematic analysis was used to analyse the data (Braun and Clarke, 2013). Participants were
informed of the purposes of the study, the confidentiality of their responses, and their consents were obtained. Main findings
will be introduced and discussed at the conference as the interviews has just recently been carried out. As equality is a very
important in the curriculum and in society, the research is important regarding the professional leadership role of head
teachers and how it affects the transition and continuity in children's education.

Keywords: pre- and primary schools, leadership, equality, continuity, curriculum

Teacher's relational agency development and its relationship to children's experiences of transition to school
MARLENE RIVAS AND DANIELA JADUE-ROA, CIAE and Universidad de Chile, Chile

The present research explores and identifies situations of relational agency development in pedagogical teams of
kindergarten educators and primary school teachers in Chile who are involved in children's transition to first grade. It also
aims to understand how these collaborative scenarios influence the expertise of pedagogical teams about transition
processes to school. Previous research has demonstrated that educators have a key role in children's experiences of
transitions to school (Griebel & Niesel, 2002, Blatchford & Pellegrini, 2016). Likewise, Edwards (2005, 2007) suggests that
collaborative work and teacher's development of relational agency can foster teacher's knowledge and expertise about
educational processes and thus this study relates these concepts with the decisions that pedagogical teams make about
learning experiences provided for children and their wellbeing in the context of transition. The research design is qualitative
with a purposive sample of 6 educators of 3 different schools with different SES background. Semi-structured group
interviews were carried out and analysed with a grounded theory approach. Informed consent was sought from all
participants respecting their right to privacy and withdrawal. Main findings identify to what extent educators can exercise
and develop their relational agency within their pedagogical teams and how these possibilities influence their pedagogical
decisions to facilitate children's transition from kindergarten and first grade. This study aims to contribute with the discussion
policies and pedagogical orientations provided to the ECE and primary school levels to strengthen their collaborative work as
well as to consider their impact on children's experiences of transition.

Keywords: relational agency, transitions, collaborative work, educators practices, teachers role
SYMPOSIUM SETD / 18

DISCOURSES ON SUSTAINABILITY

Individual Papers

CHAIR: IRIS DUHN, Monash University, Australia

Using pedagogical spaces and place based learning to support education for sustainability
DIANE BOYD, Liverpool John Moores University, United Kingdom

The aim was to consider how young children can develop an education for sustainable mind-set, through place based learning
within a local context. This research built upon the development of an Education for sustainable (ESD) framework (Boyd, Hirst
and McNeill, 2017) which recognised early childhood as a transformative phase (Davis and Elliott, 2014) (Boyd and Hirst,
2016). The place based research focused upon Dewey's theory of experiential learning and by engaging in offsite longitudinal
community based projects, where young children become familiar with their own locality. This resonated with a concentric
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approach (Tickell, 2011,) where children are submerged in an ever changing natural environment and the Forest School
Philosophy, with the emphasis upon regular visits conducted over an extended period. This allows children to become familiar
with their environment, developing a sense of ownership, (Welsh Assembly, 2009) and an ecological self.(Tiloury,1994) Over
a period of a year children and adults in different and diverse settings experienced opportunities for place based learning to
develop their ESD perspectives. Observations focused upon children and adults and how they started to become aware of
critical issues and relate them to their own reality. The research was approved by the university leading the research. All
involved chose to take part and could withdraw at any time. Evaluation highlighted that participants are capable of deep
thinking utilising enquiry based skills, and reflecting upon their own knowledge skill set. As part of this evolving pedagogical
framework, Key early years stakeholders are now committed with a potential for influencing policy.

Keywords: place based, pedagogical spaces, education sustainable development, transformative, agents of change

Education for sustainability within early childhood studies as a site for collaboration and inquiry
NICKY HIRST, Liverpool John Moores University, United Kingdom

The purpose of this research was to establish a shared understanding of the term 'Education for Sustainable development'
within the context of an early childhood Studies degree. Students engaged in a project approach with local early years
providers. The research aligns with research previously undertaken by Siraj-Blatchford, Smith and Samuelsson (2010) which
explored the role of education for sustainability in the field of ECE. The theoretical framework takes a participatory, active
and inclusive approach to research with children with a focus on ESD. The students were provided with A3 pads to capture
collaborative thinking processes over the project period. These 'thinking books' were used to capture emerging ideas, and
associated conversations helped the students to make sense of the children's ideas and to scaffold (Bruner, 1960) their
thinking around the project. Ethical approval was granted through the university as modular related pedagogical research.
The settings requested parental permission and assent from the children was seen as essential by tutors. Students noted the
tensions between listening to the child's voice and the demands of their final assessment. A weekly foci supported and
illustrated how children scaffold each other to develop a deep awareness of environmental issues. ESD was not seen as a
peripheral subject added to the existing curricula but was advanced through an integrated and transformative approach.
Embedding ESD supported the role of advocacy and highlighted the validity of the sustainable development goals in the
context of university policy and practice with a focus on active community projects.

Keywords: early childhood studies, education sustainable development, project approach, transformative, higher education

A world in a grain of sand: Sustainability and literacy learning in early childhood
IRIS DUHN (1) AND MARGARET SOMERVILLE (2), (1) Monash University, Australia; (2) University of Western Sydney, Australia

The study investigates sustainability and literacy learning in early childhood in multiple Australian and in a Finnish setting.
This presentation takes a close look at data from the Australian sites to propose that post-qualitative research supports new
learning in the Anthropocene. This project is funded by the Australian Research Council and draws on work done previously
by Somerville (2015, 2016) and Duhn (2017, 2012). It also relates to a study on sustainability and early childhood in New
Zealand (Ritchie, Duhn, Rau & Craw, 2011). Extending on theories of place (Greenwood, 2008), we conceptualise 'place' as a
contingent vibrant and fluid field with porous borders, with a focus on children's encounters. Post-qualitative methodologies
(Koro-Ljunberg, 2013) are put to work to challenge prevailing discourses and practices. This international, multi-site study has
ethics approval from four universities and the Victorian Department of Education and Training (Australia). Discussion focuses
on the complexities of place as a concept, with emphasis on post-qualitative methodologies. Education in the Anthropocene
benefits from diverse concepts of 'quality’ that respond to specificities of places. If 'place’ itself is not a static and fixed entity
but a contingent field with porous borders (Somerville, 2015), concepts of what counts as 'quality’ have to be considered
contextually to account for specificity in this moment, with these children, things, climatic forces, affects (Duhn & Grieshaber,
2016). 'Quality' then depends on the ability of the observer to be attentive and to put attentiveness into
pedagogical/research/policy practice to support difference and diversity in places.

Keywords: places, quality, post-qualitative, sustainability, literacy
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CHAIR: MARTIN NEEDHAM, Manchester Metropolitan University, United Kingdom

The value of educationalised curiosity - An inquiry into how practitioners in the field of early childhood education and care
reflect upon the importance of curiosity
SOERN FINN MENNING, University of Agder, Norway

This paper aims to explores the normative aspect of curiosity by examining how practitioners argue for the importance of
curiosity and the considered consequences for educational practice Up to now, curiosity in education has mainly been
explored with a psychological perspective (Loewenstein & Markey 2014, Jirout & Klar 2012 or Chak 2007) while normative
issues where ignored. This paper chooses therefore a different approach: Based on the theory of practice architectures
(Kemmis et al 2014), the practitioners' reflections on their practice are understood as cultural-discursive arrangements
influencing and being influenced by practice. A thematic analysis with a theory informed interpretation was conducted. The
concept of ethical rationalities, where ethical theory is not used normative, but as an analytical tool, became the point of
departure for the process of analysing. The reflections of early childhood practitioners were gathered and analysed through
an ethnographically informed approach and video stimulated recall focus-group interviews. The study followed the national
guidelines and was approved by the Norwegian Center for Research Data. The reflections can be grouped within four ethical
rationalities/approaches: A) Relational approach, focusing on curiosity supporting interpersonal relationships and
community. B) Character formation approach, with curiosity as a virtue for participation and critical thinking. C)
Consequentialist approach, focusing on learning and the gain of knowledge. D) Essentialist approach, honouring curiosity as
an intrinsic value. The practitioners also connected these ethical rationalities/approaches to different practice strategies. This
suggests that personal/professional values, beliefs and norms are influential when the official claim for accommodating and
supporting curiosity is transferred into educational practice.

Keywords: curiosity, ethical rationalities, teachers' reflections, stimulated recall, practice architectures

Dialectical thinking of preschool children
NIKOLAY VERAKSA, Moscow City University, Russia

Testing Piaget phenomenon from standpoint of dialectical thinking development. Research is in line with dialectical thinking
research (Basseches 1984, 2005, Riegel, 1973) on the base of preschool children (Veraksa, 1987). It is shown that though
Piaget described phenomenon of child thinking in terms of formal logic he did analyse dialectical thinking during elaboration
of his theory in experiments with children. Modified versions of Piaget tasks were used and tasks aimed at dialectical thinking
diagnostics were used. 46 children aged 5-7 took part in the study. All children agreed to participate in the experiment and
were free to exit any time. All parents and staff was informed about the aim of the study and methods. All procedures were
made in accordance to Russian Psychological Society Code of Ethics. We found a meaningful relation between the results of
Piaget tasks and dialectical thinking tasks accomplishment. Results show that dialectical thinking development is a separate
line of child cognitive development and not a part of formal logical thinking development. Results obtained open possibilities
for creation of problem situations to be discussed with children for the purpose of dialectical thinking development.

Keywords: dialectical thinking, Jean Piaget, formal logic, preschool children, dialectical tasks

EMIL - A preschool programme to enhance executive functions in children
LAURA WALK, WIEBKE EVERS, MELANIE OTTO, SONJA QUANTE AND CARMEN DEFFNER, ZNL TransferCenter of Neuroscience
and Learning, University of Ulm, Germany

EMIL is a training programme for preschool teachers with the aim to enhance executive functions (EF) and self-regulation of
children (3-6 years). EF describe the top-down, goal-directed modulation of thought, emotion, and action (Blair, 2002). EF
enable children to concentrate, to think before acting, to control feelings, and to resist temptations (Carlson, 2003, Diamond,
2013). The first rapid growth in EF is between the age 2-5 (Diamond, 2002). Numerous studies prove the trainability of EF,
they appear to be sensitive to preschool interventions (Diamond & Lee, 2011). In the EMIL training programme preschool
teachers learn about the importance and development of EF and are supported to find suitable activities and measures to
enhance EF and self-regulation. EMIL pursues a situational holistic approach and is integrated in daily routines. It is
implemented in relevant pedagogical domains: attitude, interaction, learning environment and activities. The training
programme consists of three sessions (12 h total) over three month and transfer tasks. Up to date 1200 preschool teachers
took part in EMIL. The evaluation showed that EMIL is effective (Evers et al., 2014). APA ethical standards were followed in
the conduct of the study. Well-trained EF are important for social-emotional competences, academic success, health, work
and social life (Duckworth & Seligman, 2005, Moffitt et al., 2011). To show widespread benefits EF has to be trained in daily
routines (Diamond & Ling, 2016) as it is done in EMIL. According to the importance of EF and self-regulation early
enhancement is an important contribution to social equity.
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Keywords: executive function, self-regulation, children, preschool programme, teacher training
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CHAIR: PENNY LAWRENCE, University of Roehampton, United Kingdom

The influences of dominant cultural practices on the nature of interactions in Jamaica's childcare settings
ZOYAH KINKEAD-CLARK, University of the West Indies, Jamaica

Focussing on the 24 -36 months cohort, this study describes the nature of infant/ toddler relationship formation by examining
how dominant Jamaican cultural practises influence adult/child interactions in nursery settings. This research builds on the
work of Degotardi & Pearson (2009) and McGaha et al (2011) whose findings suggest the need for powerful, quality and
frequent adult/ child interactions in the early years of development. This research on adult/child interactions is discussed
within the theoretical framework of Bowlby's theory of Attachment. This qualitative research is positivist in nature. To gather
data, interviews with nursery workers and observations of nursery settings were done. Observations were conducted in 10
nurseries. Each nursery was observed for a total of 6 hours over a two week period. Data was analysed thematically to
determine dominant themes. Stringent ethical guidelines were followed. To ensure this, informed consent was obtained from
parents, nursery workers and administrators. Findings suggest, that culture plays a significant role in how adults interact with
toddlers. Differences in relation to gender were noted, as well as a heavy focus on what | term "corrective interactions.
Another interesting finding was the "anti-play" pedagogies and interactions that dominated these relationships. These
findings have implications for the professional development initiatives for Jamaica's nursery workers. This has significant
implications on how caregivers view the importance of this currently considered "voluntary" practice in our local childcare
and preschool settings and how Jamaica's early childhood Commission implements practices to address this oft- neglected
area of child development .

Keywords: interactions, Jamaica, nursery worker, bonding, adult/child relationships

Infants' selective social learning - The impact of informants' knowledge states and familiarity on infants' reception and use
of information within the second year of life

ANDY SCHIELER (1), DAVID BUTTELMANN (2), MELISSA KOENIG (3) AND ERIKA NURMSOO (4), (1) Institut fiir Bildung,
Erziehung und Betreuung in der Kindheit|Rheinland-Pfalz, Germany; (2) Universitdt Bern, Switzerland; (3) University of
Minnesota, United States; (4) University of Kent, United Kingdom

Based on an innate motivation to learn about the world, infants take others' information into account. Already at around
their first birthday, infants select certain informants whom they perceive to be more reliable than others. We investigated
whether the knowledge states and familiarity of informants impact infants' selectivity when receiving and using information:
Do infants prefer knowledgeable over ignorant and familiar over unfamiliar informants? Our studies extended previous
research concerning infants' use of others' knowledge states by adding different learning contexts (laboratory, infants'
homes) to investigate the local-expertise hypothesis (Stenberg, 2009) and by measuring behavioural consequences of others'
visual perspective on infants' information use (e.g., Brooks & Meltzoff, 2002). We further addressed contradictory research
on infants' preferences when learning from familiar/unfamiliar adults (e.g., Walden & Kim, 2005, Zabartany & Lamb, 1985).
The studies are part of a submitted dissertation in developmental psychology and are based on psychological theories (e.g.,
Bandura, 1971) and reliability research (e.g., Harris & Lane, 2013). In our innovative-methods experiments including 14- and
19-/20-months-olds we used a social referencing, an imitation, and a hiding-game paradigm. We analysed our quantitative
empirical data with inference statistics (e.g. ANOVA). The voluntary participation was handled with special respect for infants'
and parents' comfort and safety. Results give new insights in infants' use of others knowledge states (e.g. challenges the local-
expertise hypothesis) and in their selectivity to informants' familiarity (e.g. depends on infants' age). The study has
implications for future research and ECEC practice with infants in their second year of life.

Keywords: selective social learning, infants as active learners, informants' knowledge states, informants' familiarity, learning
context

Observing and understanding two-year-old children's decision-making in dialogue
PENNY LAWRENCE, University of Roehampton, United Kingdom

This presentation draws on the findings of a doctoral thesis about how two-year-old children make decisions in dialogue. It
considers the most relevant others involved and how children may have a dialogical relational regard for others rather than
an instrumental attitude. One of the three case studies in the thesis builds on the 'Being in Relation' project at Pen Green
Centre for Children and their Families (Lawrence, Howe, Howe, and Marley 2014), which considered children's intentions
and relations. It is also informed by previous dialogical project work with places and materials in Reggio Emilia (Reggio
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Children 2007) The research is underpinned by a dialogical meta-theoretical framework (Linell 2009) encompassing multi-
modality and embodiment to value the non-verbal communication and meaning-making important in the understanding of
younger children. The children's experiences are phenomenologically, contextually, and socially co-constructed by parents,
educators, children and the researcher in dialogue in a participatory interpretative approach. Multi-modal interaction video
analysis of critical episodes of decision-making privileges attention to the children's expressions and responses. The ethical
relationships in the research value multiple perspectives (EECERA 2014) and the voices of the participants in dialogue. The
study presents a theoretical perspective to understand the most relevant others involved in the children's dialogue. The
findings suggest a dialogical approach to interpreting how these two-year-old children make decisions with dialogical agency.
Parent and educators' perceptions of children's decisions made with dialogical agency may be shared and refined leading
particularly to higher literacy and understanding in non-verbal interactions in practice.

Keywords: dialogue, agency, decisions, two-year-olds, interpretation
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INNOVATION IN EDUCATION, LEARNING AND PARTNERSHIP

Self-organised Symposium

CHAIR: INGER MARIE LINDBOE, Oslo and Akershus University College of Applied Sciences, Norway

This symposium presents a Norwegian innovation Project run by Department of early years' teacher education at OAUC,
Norway, funded by the Norwegian Research Council

Innovative collective learning in placement
KAREN MARIE EID KAARBY AND INGER MARIE LINDBOE, Oslo and Akershus University College of Applied Sciences, Norway

The aim of this study is to enhance educational quality through innovative practices and redistribution of responsibility
between students in placement, staff in kindergarten and teachers at campus. Our research questions are: 1) What promote
and inhibit learning in students' placement? 2) In which ways may collective learning processes be enhanced in kindergartens?
Earlier research indicate that there is potential for increased collective learning in placement (Raelin 2008). The professional,
specialised knowledge in kindergartens may be difficult to discern because the professional base of knowledge is often tacit
(Steinnes, 2014). The study has a socio-cultural perspective on learning. Key concepts are community of practice, informal
and formal learning, and experienced based knowledge. The approach is qualitative, and methodologically it seeks to combine
Developmental Work Research and Action Research. Methods used are dialogue seminars, recorded interviews with students
and staff in addition to diverse actions in placement. Ethical perspectives are discussed with the participants as co-
researchers, and anonymity of the empirical material are secured. Preliminary findings indicate that students and supervisors
want increased influence on assignments, and it is regarded as an advantage that all staff members are involved in students'
learning processes. The kindergartens as learning environments will profit from better structures for distribution of
knowledge. The findings will be discussed. This project introduce new learning environments and assignments based on close
collaboration between students, staff, supervisors and teachers. The aim is to ensure the needs of each student and needs
of the profession field.

Keywords: innovative practices in placement, collaboration, learning environment, quality in teacher education, action
research

The kindergarten as an equal partner in the early childhood teacher education
ANNE FURU, Oslo and Akershus University College of Applied Sciences, Norway

The Research aims to illuminate some of the complexity of factors affecting when professional educational institutions are
collaborating with workplaces where the students’ future profession is performed. The paper is based on previous research
works concerning work based studies in ECTE at The University College of applied sciences in Oslo and Akershus (HiOA) in
Norway focusing students’ professional learning (Furu & Granholt 2012, Lindboe & Kaarbye 2012, 2014 and Lafton & Furu
2017 in progress ). The data sources are illuminated in theoretical perspectives regarded partnership and coherence between
cooperative educational organisations (Hammerness 2006) and discursive and linguistic power (Foucault 1999 and Derrida
1976). The paper is based on a qualitative study conducted by the author of the paper. There were made five different focus
group interviews. The groups were organised in students (1) teachers (2), managers (3), coordinators (4) and mentors (5).
Each group got the same questions concerning perceiving current practice and future possibilities for equal partnership
between the educational institution and the placements in ECTC. The interviews were taped and transcribed and ethical
considerations are approved by Norwegian Centre for Research Data. The data sources are sorted in some common concepts
emerging through the analysis. The research design is part of the Project called "Innovation in education, learning and
partnership' funded in the Norwegian Research Council. The paper is discussing the needs of involving all stakeholders
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involved in the students’ professional Learning processes. The importance of breaking dominant hegemony at The University
College and recognising the knowledge in the Kindergartens as equal with academic.

Keywords: collaboration, partnership, equality, democracy, professional learning

Challenging the concept of reflection in students placement periods
TOVE LAFTON, Oslo and Akershus University College of Applied Sciences, Norway

Student reflections in placement periods is a complex, but rarely contested, term in early childhood teacher education. The
aim of this presentation is to challenge the idea of reflection as logical and natural in student placement periods. A common
assumption in the field is that placement learning is best situated within communities supporting learning (Lave and Wenger),
together with a mentor possessing skills and knowledges in professional counselling. As an implication the importance of
critical reflection has been highlighted, conceptualised as putting theory to work in practice and at the same time challenging
implicit assumptions and questioning taken-for-granted practices (Webster-Wright). To investigate the concepts of
placement Learning and reflection, a sociomaterial framework inspired by Latour's (2005) concept of translation is Applied.
Through a post-orientation to Narrative Research (Tamboukou 2010), written stories and reflective talk with groups of
placement teachers are analysed to explore the concepts. Ethical perspectives are discussed with the participants as co-
researchers, and anonymity of the empirical material are secured. In discussing the implications of moving from reflection
understood as mental work connecting to earlier thinking and concepts, to reflection understood as constant remaking of
professional practice through ongoing intra-actions with both human and non-humans in the kindergarten placement period,
the presentation highlight reflection as a traveling concept (Bal 2002). Reframing reflection as a concept will imply exploring
not-yet-known actions in placement practices, involving knowledges going. Beyond the traditional mentoring system in
today’s education. This also require activating both theory and practice in various ways.

Keywords: mentoring, reflection, placement, student learning, socio-material
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Questions quality of interaction in Norwegian ECEC - How do staff members experience and express quality of interaction?
ANNE-GRETHE BAUSTAD, Nord University, Norway

This study seek to capture preschool teachers, children-and youth workers and assistants' view on what constitute high
quality of interaction in Norwegian ECEC. The study is a part-study of a doctoral thesis defined under the national research
project 'Better Provision for Norway's Children in ECEC' (BePro). It also builds upon work related to The Netherlands
Consortium Kinderopvang Onderzoek (NCKO) study. Theoretically, the framework draws upon phenomenography and the
interpretivist paradigm. It is however also guided by research and theories related to quality of interaction in ECEC and its
impact on children's wellbeing and development. The study is grounded within a qualitative research methodology and
individual interviews has been carried out with 12 preschool teachers and 11 children- and youth workers and assistants' in
different ECEC departments. The study follow ethical standards and privacy policies approved by the Norwegian Social Science
Data Service and the Norwegian Data Protection Authority. Preliminary findings from the interviews will be presented. What
kind of ideas do preschool teachers, children-and youth workers and assistants hold regarding high quality of interaction and
how do their understanding correlate with research and theories on quality of interaction? High quality of interaction is
described as key factors regarding quality in ECEC. This study aims to contribute new research-based knowledge concerning
preschool teachers, children-and youth workers and assistants’ descriptions of high quality of interaction. By doing this, this
study also contributes to increase the research-based knowledge about different understanding of quality of interaction
within Norwegian ECEC.

Keywords: Norwegian ECEC, quality in ECEC, quality of interaction, fostering wellbeing and development, professional
understanding

Becoming a preschooler: A study of children's relations with their teachers, peers and objects and the implications these
relationships have in terms of becoming a "preschool student"
LOK TIN TSE, The Education University of Hong Kong, Hong Kong

This study explores how the discourses of schooling together with material objects contribute towards children's identities
as a preschool student within a Chinese context. Peer relationships are important in terms of children's own evolving
identities and children's social as well as emotional well-being (e.g. Broker & Woodhead, 2008). Early years education studies
that centre on 'relation’, 'relationships' and identity' have recognized the significance of non-human materials and
institutional practice and structures (e.g. Jones, 2013). However, the studies are mainly located in the West and dominated
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by an adult's perspective. This study drew on both post-structuralism and post-humanism. It adopted an ethnographic
approach. It used visual research methods and qualitative methods. It included preschoolers' perspectives where the focus
was on their interactions with adults, peers and non-human materials. Field data from on-site observation, photo-
interviewing with children and interviewing with teachers were analysed via Conversational Analysis. Photographs are
analysed via Visual Discourse Analysis (Albers, 2007). Data were kept confidentially. Participants' consents were obtained.
Results show that the divide that traditionally separates 'the subject' from 'the object' is fluid. That is, objects also have agency
and they can as a consequence use their agency in order to inter-relate with children. It is through studying these complex
networks between children and objects and objects and children that the study reveals forms of learning that would
otherwise escape us. The social, cultural and educative practice that occur between children and one another and children
with objects impacts on the pedagogical practice and pedagogical repertoire of teachers.

Keywords: material objects, kindergarten children, agency, networks, introduction period

Reminiscing and future talk conversations in early childhood long daycare centres
REBECCA ANDREWS AND PENNY VAN BERGEN, Macquarie University, Australia

The aim of this study is to examine the contribution of early childhood educators to children's autobiographical memory
through talk about past and future shared events. Contemporary research into children's autobiographical memory has
investigated the role of parents, predominantly mothers, in scaffolding children's emerging memory, cognitive and language
skills (Fivush, Haden & Reese, 2006). Our study considered the role of educators because even though educator conversation
is a quality indicator and is emphasised in training programmes, nothing is known about how educator-child conversations
contribute to children's memory of events in their lives. Autobiographical memory research draws upon post-Vygotskian
theories that claim a child's linguistic and conversational skills develop via conversations with familiar adults that
subsequently facilitate the child's ability to compose an organised memory or prospective narrative (Nelson & Fivush, 2004).
Twenty-one educators were recruited and each paired with 4%0x6 younger (27-36 months) or older (48-60 months) children
(n=85) who were regularly in their care. At separate time points educator-child dyads discussed novel/familiar past and future
events. Conversations were coded for elaborative style, temporal and mental state references. All participants were asked
for consent and allowed to withdraw from the study without prejudice. Participants' identity and data has been confidentially
maintained. Educator elaboration and use of temporal terms differed by temporal (past/future) focus, whereas educators'
use of mental state language varied significantly depending upon event novelty (novel/familiar). Educator elaboration varied
significantly depending upon qualifications. This study will inform educator talk best practice and instigates new ways of
evaluating educator-child conversations.

Keywords: autobiographical, memory, elaboration, reminiscing, future talk

SYMPOSIUM SET D / 23

MOTHERS' BELIEFS AND VALUES REGARDING EARLY CHILDHOOD SOCIALISATION
Self-organised Symposium

CHAIR: NAOMI WATANABE, NTT Communication Science Laboratories, Japan

Parental beliefs and values affect parents' decisions and parenting practices (e.g., Hastings & Grusec, 1998). Three papers in
this symposium examine mothers' beliefs and values regarding early childhood socialisation with respect to childcare quality
(paper 1), socialisation goals (paper 2), and parent-child book reading practice (paper 3). Paper 1 identifies the key indicators
in childcare quality that mothers value most. Paper 2 reveals the similarities and differences between mothers' and teachers'
socialisation goals. Paper 3 presents an innovative picture book search system based on mothers' feedback. The implications
of these papers will be discussed in relation to cultural values and parenting practices.

What is important in my child's childcare? Mothers' beliefs about childcare quality in Japan
NAOMI WATANABE (1) AND NOBUKI KAWASAKI (2), (1) NTT Communication Science Laboratories, Japan; (2) Kansai
University, Japan

To create an operational definition of childcare quality and develop an appropriate evaluation system, we investigated
Japanese mothers' beliefs about childcare quality. Although there has been an increasing attention to ensuring high quality
childcare in Japan, childcare quality has not been defined clearly and the existing evaluation system is incomprehensive and
not widely used (Watanabe & Kawasaki, 2015). It is critical to hear the voice of people involved in childcare services, including
parents and teachers, to have a common understanding of childcare quality, and work together to make improvements
(Hayashi, 2014). 27 mothers of 5 year olds completed a questionnaire and interview asking their beliefs about childcare
quality, including what they value regarding childcare quality and why they chose the childcare centre for their child. All
participants voluntarily participated in the study and signed consent forms. The confidentiality and anonymity were
guaranteed. The results show that the mothers value more the process quality, especially teacher-child interactions, than the
structural quality, as many mothers seek for teachers' sensitivity and responsiveness to child's individual needs. Additionally,
88% of them stressed the importance of teacher-child interactions promoting social-emotional learning. On the other hand,
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the leading reason for their choice of childcare was the convenience, such as location and school bus. These findings indicate
that mothers place great importance on not only teacher-child interactions meeting child's needs but also practical aspects
meeting parents' needs, when they evaluate childcare quality. The implication will be discussed in light of cultural context
and Japanese childcare licensing/accreditation.

Keywords: mothers' belief, childcare quality, teacher-child interaction, evaluation system, culture

A comparison of mothers' and teachers' socialisation goals in German childcare centres
LISA SCHRODER, University of Applied Sciences Magdeburg-Stendal, Germany

The present study aimed at investigating socialisation goals of mothers and teachers in four German childcare centres. In
Germany almost all children in the age 3 to 6 attend a childcare centre (94%). Consequently, it is a place where families with
diverse backgrounds and different value systems meet (Doge & Keller, 2014). Teachers' values might not only be influenced
by their own background but also the principles emphasised during their education and their pedagogic guidelines the so
called orientation plans established by the federal states (Borke, 2013). We thus wanted to investigate similarities and
differences in mothers' and teachers' socialisation goals and their relations to sociodemographic variables. Mothers' (N=109)
and teachers' (N=73) socialisation goals (education, autonomy, obedience, and prosociality) were assessed as part of a bigger
study via a questionnaire. Each scale consisted of four items rated on a Likert-scale ranging from 1 (I don't agree) to 6 (I
absolutely agree). Participants received written information about the project and had the chance to ask questions. In case
they were willing to participate they signed a consent form. Results revealed that mothers and teachers did not differ in their
emphasis on education and autonomy. However, mothers valued the socialisation goals of obedience and prosociality
significantly higher than teachers. Results on socialisation goals as related to sociodemographic variables such as educational
background will also be presented. The results will be discussed with respect to implications for childcare practice and
parental cooperation.

Keywords: socialisation goals, early childcare, child development, families, parental cooperation

Pitarie: A system to find picture books that match children's ages and interests
TAKASHI HATTORI, SANAE FUJITA, KAZUO AOYAMA, TESSEI KOBAYASHI AND YUKO OKUMURA, NTT Communication Science
Laboratories, Japan

The present study aims to develop a picture book search system which can assist parents in achieving socialisation goals for
their children. Previous research has shown that parent-child book reading has numerous benefits for children, such as
language development (e.g., Whitehurst, 1988). However, parents tend to experience difficulties choosing picture books
suitable for their children's ages and interests when using existing search services. "Pitarie" is a picture book search system
based on a graph-based similarity search algorithm (GSS) which is effective for multi-modal search and visualisation. Pitarie
analyses textual and image features of picture books by natural language and image processing. Given a text or image input,
Pitarie provides a list of picture books relevant in regards to contents and readability. We interviewed 16 mothers of 0-2 year
olds about what they expect from parent-child book reading and their feedback after using Pitarie. All participants voluntarily
participated in the study and signed informed consent forms. The interviews revealed that through parent-child book reading,
mothers want to promote their child's development of language, sense of colour, creativity, emotions, and interest in books.
Using Pitarie, mothers found picture books that matched their child's age and interests by typing in the name of their child's
favourite book, or sentences which roughly describe a book that their child wants to read. Pitarie can enhance parent-child
book reading by assisting parents in choosing picture books.

Keywords: picture book, search system, information technology, child education, parenting support

SYMPOSIUM SETD / 24

SCIENCE: TEACHERS' BELIEFS, PERSPECTIVES AND KNOWLEDGE

Individual Papers

CHAIR: KENNETH EKSTROM, Department of Applied Educational Science, Sweden

Preschool teachers pedagogical content knowledge in Mathematics, Science and Technology - What is possible to teach?
KERSTIN BACKMAN AND ANNIE HAMMARBERG, University of Gavle, Sweden

The aim of the research is to investigate how preschool teachers' content knowledge (CK) and pedagogical content knowledge
(PCK) can be understood in relation to mathematics, science and technology (MST) in preschool i.e. the knowledge and values
that underlie preschool teachers' choice of content and how it effects teaching in preschool. Teachers' knowledge of how
children learn and the specific knowledge of how all children can be involved in the classroom is one of the components of
PCK (Shulman, 1986) that together with issues of gender, class and ethnicity form the framework of the study. Data will be
analysed with support of Shulman's theory (1986) and the sociocultural perspective (e.g. Rogoff, 2003, Wenger, 1998). A
survey was conducted together with a reference group consisting of experienced preschool managers and preschool
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teachers. The survey is based on concepts that derive from Shulman (1986) and on the objectives spelled out in the national
preschool curriculum (National Agency, 2016). The survey has been sent to 2000 Swedish preschool teachers and has been
analysed by multivariate methods. We follow ethical guidelines on anonymity and confidentially from the Swedish Research
Council (2011). Findings provide knowledge on how preschool teachers talk about MST, what words they use and their
pedagogical content knowledge in relation to their teaching about mathematics, science and technology. The findings show
the preschool teachers PCK and also needs and dilemmas when teaching MST content in preschool activities.

Keywords: preschool teacher, Mathematics, Science, technology, pedagogical content knowledge

Turkish pre-service early childhood teachers' science teaching self-efficacy beliefs
ITHEL JONES (1) AND AHMET SIMSAR (2), (1) Florida State University, United States; (2) Kilis University, Turkey

The purpose of the study was to examine the relationship between Turkish early childhood preservice teachers' self-efficacy
beliefs about teaching science, and the nature and extent of their teachers' mentoring during the teaching practicum. Recent
research findings have suggested that it is the mentoring provided by classroom teachers that influence preservice teachers'
performance when they teach science (Bandura 1997, Campbell & Kovar, 1994, Hudson et. al, 2009). Mentor teachers' beliefs
about science teaching could have an impact on preservice teachers' self-efficacy beliefs about science teaching. Correlational
analyses were used to measure the relationships between the mentor and preservice teachers' self-efficacy beliefs, and the
mentoring practices and preservice teachers' self-efficacy beliefs. Ethical issues were considered including adhering to
appropriate university procedures and guidelines for the ethical conduct of research. Informed consent was obtained from
all of the adult participants. There was a statistically significant correlation between the mentor and preservice teachers' self-
efficacy beliefs. There was also a correlation between the time spent teaching science and the preservice teachers' self-
efficacy. Also, correlated with the preservice teachers' self-efficacy beliefs were the measures of mentor teachers' modelling
and feedback. The findings suggest that when preservice teachers are given opportunities to see the outcomes of their
teaching, and receive constructive feedback from their mentor teachers, they will probably have more confidence in their
teaching, and thereby increase their self-efficacy beliefs.

Keywords: preservice teachers, early childhood science, self-efficacy beliefs, mentoring activities, teacher education

Opportunities and obstacles for science in Swedish preschools: Views from a community perspective
KENNETH EKSTROM (1), BODIL SUNDBERG (2), CHRISTINA OTTANDER (3) AND KARIN DUE (3), (1) Ume& University, Sweden;
(2) Orebro University, Sweden; (3) Umed University, Sweden

The aim has been to examine preschool teachers' beliefs about natural science education and what those beliefs might mean
for practice. A particular focus has been on the notions of science as a learning object and requirements to support emergent
science. (Siraj-Blatchford, 2001, Johnston, 2008). Preschool teachers has the potential to work with science to introduce the
science culture (cf. Akerson et al. 2011) and help children to develop "Working theories", for relationships and phenomena
in nature (cf.. Peters & Davis, 2011). "The study draws upon Activity theory (Engestrom 1987, 1991, 2010) and builds upon a
previous study (Sundberg et al. 2014). The interpretative study has been conducted in 14 preschools where ethnographic
data is produced. Personal and written information about the project and informants rights were given and all data were
anonymised and is kept in confidentiality. The children were afforded a broad and permissive way of investigating the
surrounding world. Educational environments in which science appeared as evident learning objects were characterised by
a cohesive community of practice where teachers were framing and leading the science learning Educational cultures where
the teacher is allowed to actively frame and lead such activities seems to be a requirement for keeping the focus on the
science content. Educational culture must be supported by a generally strong community that share basic values and views.

Keywords: preschool, science activities, community, educational culture, activity theory

SYMPOSIUM SET D / 25

HOLISTIC WELLBEING SIG: PROFESSIONALISM AND WELLBEING
Self-organised Symposium

CHAIR: ZOI NIKIFORIDOU, Liverpool Hope University, United Kingdom

This symposium draws upon diverse aspects related to the role of professionals/teachers in early childhood. The first
presentation is about practitioners' self-compassion upon challenging moments in ongoing relational pedagogy in toddler
childcare. The second paper discusses ways through which early childhood teachers navigate critical emotional reflexivity as
part of professional knowledge construction. The third paper addresses how professionals and children co-operate in order
to develop children's environments and children's perspectives on holistic wellbeing. This symposium underlines the
professional role, relational pedagogy, reflexivity and co-operation as key elements in working with young children and their
families.
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Practitioners' self-compassion in challenging interactions with toddlers
LONE SVINTH, Aarhus University, Denmark

The study investigates how practitioners' self-compassion influences their relational approach to challenging interactions
with toddlers in Danish ECECs. Research finds that coping with their own negative emotional reactivity in response to
challenging interactions with toddlers, is a major stressor for practitioners that can influence cognitive functioning, self-
efficacy, and motivation (Carson et al. 2010). The study is framed within the Danish philosopher Lggstrup's (1997) ethics and
his phenomenological analysis of how human existence is entangled/intertwined with the life of other human beings. Self-
compassion is not perceived as a personal attribute but as part of the ECECs' cultural and social embedded practices which
practitioners inhabit and make available to themselves and others (Taggart, 2016). A qualitative research methodology is
applied in order to study the sociocultural entanglement of the practitioners' self-compassionate pedagogy (Taggart, 2016).
Written narratives (Hansen, 2009) from 20 ECEC practitioners are analysed (Braun & Clark, 2006). A qualitative case study
approach is selected to give voice to the practitioners' experiences. Written informed consents were obtained from
practitioners and pseudonyms applied (Zeni, 1998). The practitioners experience that self-compassion (1) is a prerequisite
for compassion (2) influence their relational approach to challenging interactions with toddlers. Relational struggles with
children can lead to compassion fatigue and redrawal from challenging interactions. If self-compassion is acknowledged as
key to ethical pedagogical practice, it is important to address how practitioners can thrive as self-compassionate
professionals. Policy and management must facilitate and co-create ECEC practices that allow practitioners and toddlers to
experience self-compassionate pedagogy.

Keywords: self-compassion, toddler ECEC, practitioners, narratives, sociocultural theory

This is wrong: Early childhood teachers navigating critical emotional reflexivity as part of professional knowledge
construction
JO ALBIN-CLARK, Edge Hill University, United Kingdom

This study aims to report on the perceptions of six early childhood specialist teachers who have undertaken a peer-to-peer
mentoring project. An evaluation of the project by the participating university led to a further research enquiry into the role
that emotions played for teachers as they began to question their existing beliefs and values. The significance of emotions in
ECE is established both in policy and practice (Elfer, 2015) and is part of the professional identity of teachers (Zembylas, 2003).
Within the discourse of early childhood professionalism there are traces of the potential emotional consequences that can
lead to feelings of disempowerment (Osgood, 2006) and even incompetence (Bradbury, 2012). Madrid et al. (2010) suggest
that reflexivity can disrupt existing ideologies and sees emotions as sites of action and resistance. The theoretical frame for
this study is developed from concept of 'critical emotional reflexivity' (Zembylas 2008, 2015). This notion recognises the role
that the role that emotions play in challenging existing ideologies. Taking an interpretative paradigm, this study adopts
qualitative methodologies and uses six semi-structured interviews to understand the perceptions of teachers involved in a
peer-to-peer mentoring project. Ethical processes have been approved by the researcher's institution and are based on
national guidelines (BERA, 2014). The main finding of this study is the significant role that emotions play when closely held
ideologies are challenged. Nurturing teacher's professional knowledge needs to acknowledge the role that emotions play
when ideological beliefs are disrupted.

Keywords: critical emotional reflexivity, teacher emotion, mentoring, ideology, professional knowledge

Wellbeing and children's environment in ECE - How do professionals and children co-operate in the area of tension
between social pedagogy and early education in Danish ECE?
ANETTE BOYE KOCH, HANNE LAURSEN, HANNE HEDE JARGENSEN AND PIA RAUFF KR@YER, VIA University College, Denmark

The aim of the study is to explore how professionals develop a learning environment in ECE settings in response to the voices
of children. How professionals comprehend and work with children's environments and perspectives and how physical,
psychological and aesthetic dimensions of children's environment contribute to childhood wellbeing. The study refers to
previous work exploring childhood wellbeing from a child perspective (Koch 2013). Children's environment is conceptualised
with reference to Muchow (1935). We refer to modern childhood sociology, but also call upon the fact that Danish ECE
pedagogy has evolved from theories and methods dating more than 100 years back. Wellbeing is conceptualised with
reference to positive psychology (Ryff & Keyes, 1995). The research is inspired by phenomenology, and we have a narrative
approach, which we understand both as a phenomenon and a method (Clandinin 2013). Ethnographic field studies and
narrative workshops with professionals and children were carried out during a year in two ECE institutions. The inquiry
depends on informed consent and voluntary participation. Data is anonymised and high ethical standards are applied to
minimise any distress caused throughout the research. Professionals mention space and material conditions, psychological
dimensions and, to a lesser extent, aesthetical dimensions as good environmental practice. Children are preoccupied with
play, making fun, food, physical activity, experiments and things out of the ordinary in the pursuit for wellbeing. Professionals
cooperate with children as an integrated part of their pedagogical practice. The study offers knowledge regarding how
professionals meet children as active participants in Danish ECE.

Keywords: children's perspectives, environment, wellbeing, professionalism, ECE
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SYMPOSIUM SET D / 26

TRANSFORMING ASSESSMENT EVALUATION DOCUMENTATION IN EARLY CHILDHOOD PEDAGOGY: SEEKING POTENTIALITIES
2

Self-organised Symposium
CHAIR: ELISABETTA BIFFI, University of Milano-Bicocca, Italy

In the field of ECE and pedagogy the issues of assessment, evaluation and documentation are having central role in research
and practice that are concerned with effective ways of assessing, evaluating and documenting children's development and
learning. Moreover the issues of children's and parents' voices, participation, involvement and engagement in these
processes are seen as a challenge when early childhood educators try to align effective practices and values with external
pressures such as policy, government standards. Thus this second two self-organised symposium seeks to explore the
potentialities of assessment, evaluation and documentation in ECE drawing attention to the pedagogy and open up a
discussion of alternative way of thinking about these concepts vs approaches oriented by government policies focused on
the notion of academic achievement, attainment and "testology"".

Anecdote as a tool of pedagogical documentation in ECE
ELISABETTA BIFFI, University of Milano-Bicocca, Italy

This paper discusses the anecdote as a tool of pedagogical documentation for ECE. This exploratory research is based on case
studies where anecdotes have been used to recognise and communicate children's educational hi/stories to families. This
work is supported by the studies on the role of documentation for giving a voice to children (Rinaldi, 2004, Giudici, Krechevsky
& Rinaldi, 2001), on the ecriture d'experience (Cifali & André, 2007) and on the role of narrative in pedagogical documentation
(Biffi, 2014). The theoretical framework of this study is a hermeneutic approach (Van Manen, 1990), through which a narrative
shape can be given to the experience. A strategy of collective case studies (Yin, 1994) has been realised, analysing anecdotes
as a tool of pedagogical documentation. All the cases included in the study have been analysed with the consent of the
services, professionals and families involved. One main aspect of the study is the participative role of anecdotes as a practice
of 'advocacy', to give a voice to the children and to their active role in 'living their learning'. The study shows the potential of
anecdotes for narrating education, it underlines the importance for professionals to be trained in order to be able to compose
anecdotes which can authentically be representative of the children's perspective. In this sense, documenting by anecdotes
requires a specific competence from teachers in observing children: teachers are required to be able to look at children as
the protagonists and authors of their own education.

Keywords: pedagogical documentation, anecdote, ECEC professionals, ECE, narrative

Art as documentation
FRANCA ZUCCOLI AND ELISABETTA BIFFI, University of Milan-Bicocca, Italy

How the educational documentation may use forms of artistic production? This study aims to analyse the documentation
forms of the educational process using artistic practices. Often art is used in educational institutions, to promote the
development of the expressive potential children. Many authors have expressed themselves in this area with different
perspectives (Dewey, 1953, 1995, Dallari, 1998, 2005, Francucci, 2014, Francucci, Vassalli, 2005, Munari, 1981, 1984, Stern,
2012, Steiner, 1949). At the same time it increased the need to document these processes and to use the same documents
as a form of artistic expression. For this research, we use theoretical multidisciplinary paradigms: art education (Dewey, 1951,
Read, 1954), art based research (Sullivan, 2010), pedagogy of early childhood (Dewey, 1949, Edwards, Gandini, Formann,
1995). Referred to the method, the research was conducted with collective case studies (Yin, 1994). We use qualitative
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approaches with flexible tools to explore the reflective dimension that emerge. All the cases included in the study have been
analysed with the consent agreement of services, professionals involved. The conduction of the investigation meets legal
precepts with due authorisation of responsible of the children. The consent too was negotiated with the children, seeking
respect the uniqueness of each individual involved. The results indicate the need to open a debate on the use of art in
educational environments as a documentation tool. The research aim is to allow the recognition, recording a series of
practices that choose to use art to make clear the paths of knowledge made by children.

Keywords: education through art, art based research, documentation, children, educator

SYMPOSIUM SET D / 27

EQUAP - ENHACING QUALITY IN ECEC THROUGH PARTICIPATION

Self-organised Symposium

CHAIR: ANKIE VANDEKERCKHOVE, VBJK Centre for Innovation in the Early Years, Belgium

We know that quality of ECEC is a complex issue that cannot be defined by professionals only. For ECEC to be accessible and
meaningful, it is important that the users of ECEC, children and their parents, also experience a service having quality, defined
from their perspective. This EQUAP project (Erasmus+) focusses on the ways in which parents are (getting) involved in ECEC
services. The project as such aims at: Identifying, testing and mainstreaming (innovative) participation practices, particularly
in the context of diversity; Improving practitioners competences in participative strategies and approaches by learning from
each other across borders; Improving integration and interaction among children, parents, researchers, practitioners, families
and the community; Addressing the participation as process and develop indicators In this symposium, we will present some
of the results and methods that have been used to look into different ways of parent participation.

The meaning and the importance of parent participation: An international study
MATEJA REZEK, Educational Research Institute, Slovenia

EQUAP - an international project enhancing quality in ECEC through participation and involving 11 partners (IT, SE, PT, SI, BE,
LV, GR) - investigates how parent participation is being designed and put into practice in different ECEC settings, identifying
and testing best practices and innovative methods of family participation and improving the professional development on
this issue. The research was influenced by literature about the competent system (Urban et al., 2011), democratic approaches
to family participation (Guerdan et al., 2002, Rayna et al, 2010, Lindeboom and Buiskool, 2013) and the relationship between
quality and participation in ECEC (EU Quality Framework, 2014). Theoretical framework is rooted in ecological systems theory
(Bronfenbrenner, 1979) and shares the common understanding among the Equap partners that parent participation is a
matter of principle, a continuous process, an attitude and not just a method to reach a certain goal. Used is a qualitative
research methodology, based on interpretive phenomenology approach. Data were collected through semi-structured
interviews and focus group with practitioners. Appropriate ethical consents were obtained and data were gathered and
disseminated in line with the EECERA Ethical Code (2014). The findings point to the need for pedagogical strategies and tools
that can promote active participation and engagement, thus promoting participation culture within ECEC institutions. Parents
as first educators are the major partners of ECEC services and parent involvement is considered to be a quality indicator for
ECEC. Because of this, there should be greater focus on developing parent participation in ECEC in wider EU context.

Keywords: quality, participation, democracy, inclusion, co-construction

The learning method and benefits of job shadowing
MOJCA RANKL (1), LINDA PAVITOLA (2) AND ANKIE VANDEKERCKHOVE (3), (1) Vrtec Otona Zupantita, Slovenska Bistrica,
Slovenia; (2) University of Liepaja, Latvia; (3) VBJK Centre for Innovation in the early years, Belgium

With the research we get a closer look on, how parent participation and involvement is being designed and put into practice
in different ECEC settings, identifying and testing best practices and innovative methods of family participation and improving
the professional development on this issue by Job shadowing. The research was influenced by literature about the shadowing
as method for continuing professional development in schools (Craft, 2002). The theoretical framework, rooted in
Bronfenbrenner's ecological system (Bronfenbrenner, 1979), is the understanding among the Equap partners that parent
participation is a matter of principle, a continuous process, an attitude (not just a method to reach a certain goal). An action
research was used to approach job shadowing. It requires strong support for practitioners on both ends, in depth follow-up.
E.g.: focus areas as guidelines to concentrate on the issue at stake, time for reflection and feedback, develop where, why,
when, what to do next, evaluate and share gained knowledge afterwards. Practitioners chose freely to join and were well
informed and supported throughout. Appropriate ethical consents were obtained and data gathered and disseminated in line
with the EECERA Ethical Code (2014). Job shadowing is a valuable method of shared learning and can be used for different
themes. Learning from colleagues in unknown settings is an eye-opener and cannot be learned from books. Job shadowers
all mentioned a strong 'boost' both on the professional and personal level. ECEC policies need to fully invest in different
learning methods and support for practitioners, including methods of shared learning on the job.
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Keywords: quality, participation, shared learning, inclusion, co-construction

Enhancing, testing and evaluating practices of family participation in ECEC - Results and perspectives from an international
research project

ELENA LUCIANO (1), MASSIMO MARCUCCIO (2) MIGUEL PRATA GOMES (3), IVONE NEVE (3) AND BRIGITE SILVA (3) (1),
Universita degli Studi di Parma, Italy; (2) University of Bologna, Italy; (3) Escola Superior de Educagao de Paula Frassinetti,
Portugal

The paper is produced within an international project oriented to enhance quality in ECEC through participation that involved
7 partners (IT, SE, PT, SI, BE, LV, GR) and focuses on some results of a research on testing and evaluating practices of family
participation in some preschools after a job shadowing activity. This study relates to literature exploring both the quality
development through a participatory process in ECEC (OECD, 2012) and the potential of a qualitative shadowing method
(McDonald, 2005, Ferguson, 2016). The ecological approach of participation (Bronfenbrenner, 1979) is used, parents and
practitioners are considered as co-authors of ECE. The research used a mixed approach of evaluation, yielding both qualitative
and quantitative data (Greene 2007, Giovannini, Marcuccio, 2012). Data were collected through: semi-structured
questionnaires (both to parents and practitioners), analyse of written and visual documents made by the practitioners,
individual interviews to practitioners, focus group with practitioners. All participants have been involved with full information
about the content, purpose, process and results of the research. The confidentiality and anonymity of participants were
respected. After the job shadowing activity, the practitioners faced the challenge to test in their own context new practices
of family participation. This implicated a complex process of contextual adaptation and planning of the practice, definition of
goals, methods, constraints and expected results, evaluation of the practice both by families and practitioners. The process
has a significant impact on the educational project, on the professional development and on the images and evaluation of
family participation within ECEC.

Keywords: quality, participation, job shadowing activity, professional development, evaluation

SYMPOSIUM SET D / 28

MULTICULTURAL EDUCATION FACILITATED BY LEVINKY COLLEGE IN ISRAEL: STUDENTS' SMALL GROUP WORK
Self-organised Symposium

CHAIR: CLODIE TAL, Levinsky College of Education, Israel

The aims of the symposium are to show how multicultural attitudes, knowledge and practice emerge in the preparation of
ECE student teachers at Levinsky College in Israel. Furthermore, we will show how students' formation and guidance of small
groups are effective in empowering children and how they form critical perceptions related to diversity both in the preschools'
manifest and hidden curricula. We will show how marginalised (either due to various disabilities or cultural diversity)
children's voices are listened to and how division of power among children and among marginalised children and adults
becomes egalitarian. All these in a national and global context that is ambivalent towards the values and practices advanced
by multiculturalism. Educational practices presented -small heterogeneous group work included- emerge from Allport's
(1954) contact theory stating that inter-group relations improve when the contact is characterised by: 1. equal status, 2.
common goals, 3. inter-group cooperation, 4. support of "authorities" (Pettigrew, 2004).

How small heterogeneous group enhances multicultural education and inclusion in the preparation of ECE students?
CLODIE TAL AND SIGAL TISH, Levinsky College of Education, Israel

The main aim is to show how the preparation programme at Levinsky College builds for the student teachers a foundation of
knowledge and practices that has the potential to enhance students' commitment to each child's wellbeing and learning
opportunities regardless of his or her background. We will show students' understandings related to impact small
heterogeneous groups have on diverse children. Cooperative learning was found beneficial in schools (Slavin 1997, 2012,
Johnson & Johnson, 1994, Sharan, 1989). Few studies were focused on small groups in ECE: Wasik (2008) found its
implementation as infrequent and misunderstood. Research based on Allport (1954) intergroup contact theory and on
multicultural education Bank (2009, 2013), sociocultural theory (Vygotzky, 1978) and (Malaguzzi, 1993). A multiple case
studies (Yin, 2014) methodology based on the mosaic approach (Clark& Moss, 2011) was employed. 230 cases were reviewed
and 8 prototypical cases were selected for in depth inquiry. All student teacher agreed to participate in the study and their
identities remained confidential by using pseudonym. Throughout the three years of preparation students appropriate
gradually through theory and experience an interest in individual children and commitment to the wellbeing of each child.
This approach was essential for leading small groups based on dialogue among children. Preparation programmes
encouraging student teachers to get acknowledged with each individual in the preschool, before they are required to
formulate teaching plans contributes to the students' socialisation with the heterogeneous small group work and to their
gradual appreciation for children's various ways of engagement in activities.

Keywords: small heterogeneous group work, professional development, ECE, inter-group contact theory, one hundred
languages
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Small group work and multicultural education in the preschool promotes inclusion and empowerment of special needs
children
MICHAELLA KADURY-SLEZAK, SIVAN SHATIL, IRIS LEVY, CLODIE TAL AND SIGAL TISH, Levinsky Colledge, Israel

The aim of this study is to characterise students' sustained efforts to empower marginalised children in small groups and to
explore how they form commitments to these children and guide small groups to assure their full participation. This study
is related to previous research on cooperative learning (Slavin, 1997, 2012) and heterogeneous groups (Tal, in press). Inclusion
is related to a discourse on human rights and about changing schools to be more responsive to the needs of all children
(Mitller, 2000). Small heterogeneous group work is being perceived as an organisational tool that promotes children's
participation, discourse among children and learning conditions for all children (Malaguzzi, 1993). Access, participation and
support are the conditions necessary to assure inclusion. Participants in this study were eight student teachers in their third
year in the ECE programme in Levinsky College. The methodology used is multiple case studies (Yin, 2014) based on the
mosaic approach (Clark, 2011). Tools: in- depth interviews, students teachers' self-written reflections, posts in personal blogs,
photographs and video documentations of their work. All students teacher agreed to participate in the study and their
identities remained confidential by using pseudonyms. Findings reveal that marginalised children found various ways of
expression that were magnified by the student teachers, students encouraged various channels of expression in order to
enable marginalised children's active and meaningful participation in groups. Implications for practice: Working in sustained
small heterogeneous groups in preschool years contributes to full participation of marginalised children.

Keywords: heterogeneous small group, marginalised preschool children, listening, one hundred languages, constructivism

Small group work and multicultural education in the preschool promotes inclusion and empowerment of children from
diverse ethnic backgrounds
IRIS LEVY AND SIGAL TISH, Levinsky College of Education, Israel

Research aims is to describe how student teachers belonging to diverse ethnic backgrounds employ small heterogeneous
group and encourage ethnically diverse children to fully participate in the discourse. Heath (1983) argues in order for schools
to become a meaningful equal place for all children teachers should enable the children to bring into the classroom their
diverse experiences and ways of expressions. McNaughton (2001, 2002), stresses that schools should modify, adapt, or
supplement classroom activities to better match those of the children's diverse families. Multicultural education includes the
perception that children coming from various backgrounds should experience equality in school and it recognises that A not
all children have the same chances to thrive. Multicultural education should include: knowledge construction, content
integration, prejudice reduction, equity pedagogy, empowering school culture (Banks, 2013, p.19). Participants in this study
were eight student teachers in their third year. The methodology used multiple case studies (Yin, 2014) based on the mosaic
approach (Clark, 2011). Tools: in-depth interviews, student teachers' self-written reflections, personal blogs, photographs
and video documentations. All student teacher agreed to participate in the study and their identities remained confidential
by using pseudonym Students learned how to enable discourse that promotes expression of individual children's culture.
They succeeded to build collaboration among children based on knowledge of individual children's languages and culture.
Empowering individual children was found helpful in promoting children's multicultural orientation in small heterogeneous
groups. Students' intensive enthusiastic work in small groups had an impact on the teacher's attitudes and the culture of the
whole preschool.

Keywords: multicultural education, constructivism, one hundred languages, listening, small group

SYMPOSIUM SET D / 29

PRESCHOOL TEACHER EDUCATION IN TWO NORDIC COUNTRIES
Self-organised Symposium

CHAIR: LIV GJEMS, University College of Southeast Norway, Norway

In this symposium, we will present three studies related to professionalism. The first is a survey study of preschool student
teachers' subjective learning outcomes in the subject field of pedagogy in in Norway and Denmark. The second is an interview
study with preschool teacher educators about what conceptions they have about teaching in the subject fields of early literacy
and children's language learning. The third study is a discourse analysis concerning how global and national policy documents
influence preschool teacher education. Further how general global and national policy documents in the preschool education
field influence both preschool teacher education and practical pedagogical work in preschools. The findings indicate that the
preschool teacher students say that they have not learned much about how to use the knowledge in pedagogical practice.
The preschool teacher educators confirm these findings. The discourse analysis is a preliminary pilot study and work in
progress.
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Student preschool teachers' subjective learning outcomes in Denmark and Norway
LIV GIEMS, University College of Southeast Norway, Norway

The aim of this study is to examine preschool student teachers' subjective learning outcomes in the subject of pedagogy in
Norway and Denmark. We aim to study and compare their evaluation of their learning outcomes about content knowledge,
procedural knowledge and meta-knowledge. Research question: How do preschool student teachers evaluate their
subjective learning outcomes at the end of their education? Studies of teacher education, Darling-Hammond et al, (2008)
show that students take on different approaches to learning, ranging from approaches for surface learning to deeper learning,
which has raised the long lasting research question of how to make students engage in the latter. Early et al. (2007) studied
the relations between teachers' knowledge and quality of preschool education. Both subject knowledge and pedagogical
knowledge will influence future preschool teachers' knowledge and practice. Knowledge is categorised into three knowledge
types: 'knowing that', 'knowing how' and 'knowing why'. We have used a quantitative approach to map students' subjective
learning outcomes in the subject of pedagogy. Subjective learning outcome is measured through 58 questions. Anonymity.
There are no name on any questionnaire. We only know the name of the students' University. Preliminary findings show that
the students are very satisfied with their content knowledge, but they are less satisfied with meta- and procedural knowledge.
These two countries have quite similar goals for ECE, and by comparing the students' learning outcomes, we can learn from
each other about how to promote children's learning and prepare future teachers to work in preschools.

Keywords: preschool, teacher education, teacher knowledge, children's learning, comparing

Teacher educator's conceptions on the importance of teaching students teachers about early literacy
BENTE VATNE (1) AND LIV GJEMS (2), (1) Volda University College, Norway; (2) University College of Southeast Norway,
Norway

The aims of the study is to examine what preschool teacher educators in Norway hold as important when teaching future
preschool teachers about children's early literacy learning. This study is based on research by, among others, Neuman and
Cunningham (2009) showing that the quality of the knowledge base student teachers obtain through education is of great
importance to the quality of their pedagogical work. To participate in and guide children's early literacy learning, preschool
teachers must have a substantial knowledge base that includes an understanding of children's language learning and the
knowledge, skills and dispositions necessary to shape learning experiences that engage children and support their use of
language (Dickinson & Caswell, 2007). To investigate what they hold as important we have interviewed six teacher educators
from the subject field of Norwegian and six from Pedagogy. As teachers in Pedagogy, we know the subject field of Pedagogy
better than we know the subject field of Norwegian. This might have influenced both the relation to the informants, the
interpretation of the data and the presenting of the findings. The results show that the teacher educators are worried about
the lack of time to teach about procedural knowledge for pedagogical work with children. Both groups seemed to be worried
about the level of knowledge the student teachers gain concerning early literacy. It is a challenge to the education of
preschool teachers that their educators worry about their lack of time needed to give a thorough education in this field.

Keywords: preschool teacher educators, early literacy, language learning, teaching, children's learning

Pedagogy, policy and preschool - A discourse analysis of early literacy in the field of preschool teacher education in
Denmark
IDA CHARLOTTE KORNERUP AND VIBEKE SCHR@DER, University College Copenhagen, Denmark

The aim of this study is to conduct a discourse analysis on how global, national and local policy documents influence preschool
teacher education and the practical pedagogical work in preschools. The study is part of a larger Nordic research study (Gjems,
Vatne, Schrgder and Kornerup). Previous studies of preschool teacher education (Vatne, Gjems 2014) shows that professional
knowledge vary according to the consolidation act of education and that there seems to be connections between both global
and national policy and the educational field (Kornerup, 2011). The discourse analysis is an integrated part of the larger study,
due to the methodological approach (Fairclough 1992). Discourse is theoretically understood as three dimensional and will
be analysed as text, discursive and social practice. The analysis will draw upon quantitative data (questionnaires conducted
as part of the larger study) and qualitative data, conducted as text analysis of global and national policy documents combined
with observations in the field of education & practice and interviews with professionals. The purpose of observations and
interviews is to investigate the discursive and social pedagogical practice. The observations and interviews will be anonymous.
We also secure permission for conducting observations in practice. Politically there has been an insistent global attention on
monitoring equality in ECEC (OECD 2001, 2015). Specifically the focus on language and literacy has been a strong component
of the implementation of the learning curriculum in Danish preschools. This focus has affected both preschools and education.
During this century, the preschool teacher education has been revised three times.

Keywords: discourse analysis, preschool, teacher, education, policy
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SYMPOSIUM SETE / 1

LOOK WHO'S TALKING: ELICITING THE VOICES OF CHILDREN FROM BIRTH TO EIGHT
Self-organised Symposium

CHAIR: LORNA ARNOTT, University of Strathclyde, United Kingdom

This symposium explores issues relating to the complex, challenging and under-researched area of facilitating, listening to,
and interpreting the voices of very young children. It arises from discussions during a recent international seminar series
hosted by the University of Strathclyde: Look Who's Talking
(http://www.strath.ac.uk/whystrathclyde/news/givingchildrenavoiceintheirownlearning) in January and June 2017. The
objective of this symposium is to build on the seminar outcomes to codify the original groups' understandings with a wider
audience, as well as to further develop thinking. We will use ethical and pedagogical dilemmas, solicited from practitioners
for the seminar series, exemplifying the practice of eliciting voice in the early years (0-8 years), as starting points. This will
mirror the approach to enquiry around transition suggested by Dockett and Perry (2014), where examples of practice are
used to promote discussion of the issues. We present papers exploring issues of ethics, participation and guidance available
around eliciting young voices.

Developing ethical spaces for eliciting voice with young children
KATE WALL, University of Strathclyde, United Kingdom

This paper aims to use an ethical lens to explore the spaces created in early years settings for the purposes of eliciting voice
(in its broadest sense). Young children can give insight and complexity of voice if the space is framed appropriately (Cremin
and Slatter 2004, Robinson 2014). This depends on adults' beliefs about children's capacities and capabilities (Komulainen
2007), as well as the tools used (Black, Swann, and Wiliam 2006) including the dominance of speech and language (Taylor
2014), the topics consulted about (Rudduck 1980) and the role and position of the adult in the process (Lansdown 2010). The
nature of a space for eliciting voice combines a range of factors and will be investigated from two related positions, process
and output, enabling a contextual and continuous reflection on the ethics involved (Wall 2017). Vignettes of practice
submitted to the Look Who's Talking seminar series will be used to engage with the notion of space. Analysis will focus on
how the different aspects of space combine to be supportive (or not) of young children's voice. The intent of this research
was fundamentally ethical in conception. The vignettes were submitted by practitioners and anonymised before synthesis
stage. Discussion will focus on the emerging characteristics of an effective space with comparisons to the wider voice field,
dominated by work with older age ranges (Clark and Moss, 2011). The paper will conclude by asking how practices with young
children differ to those used more widely and suggest implications for future practice.

Keywords: voice, democratic spaces, ethical processes, student voice, vignettes

Eliciting pupil voice in a creative writing through the arts project
MALLIKA KANYAL, Anglia Ruskin University, United Kingdom

The paper explores the multiple interpretations and the use of the concept of pupil voice by thirteen primary school teachers
in the east of Essex (England), through an ongoing project which focuses upon the use of various arts techniques in supporting
pupils' creative writing in primary schools. The paper builds upon previous work of children's participation in designing their
learning environments (Clark, 2010) and the 2008 recommendation of the UNCRC monitoring committee advising UK schools
for greater implementation of Article 12, to encourage adults to listen more to pupils' views. The inclusion of more 'listening'
mechanisms in classrooms are explored from two different positions, Dewey's (1903) notion of democratic education and
the increasing use of prescriptive and positivistic methodologies in education (Winterbottom and Mazzocco, 2016). The
teachers are following a programme of professional development with creative artists to help them incorporate various arts
techniques in supporting pupils' creative writing. Evidence of pupil voice, after the implementation of arts forms into teachers'
practice, is collected through classroom visits. All appropriate ethical consents are obtained following university's and BERA's
ethical research guidance. The paper presents interim findings from the project by sharing examples of good practice and
teachers' reflections on the use of pupil voice in classrooms. The paper opens up a debate on the value and marginalisation
of democratic approaches to meaning making within a prescriptive education system, and whether there is sufficient
guidance available for the existing teachers and practitioners to support them in eliciting pupil voice in the classroom.

Keywords: pupil voice, participation, participatory methods, UNCRC, democratic education
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Eliciting voice from children under three years old: Pedagogical and research dilemmas
LORNA ARNOTT, University of Strathclyde, United Kingdom

This paper will explore the complexities of eliciting voice from children from birth to three years old, who are not able/choose
not to access spoken language. We build on seminal works on voice and listening by Clarke and Moss (2001), Carr (2001),
Christensen (2008), Dockett and Perry (2007) & Einarsdottir, J., Dockett, S., & Perry, B. (2009). We explore how these
principles and ideologies can be applied to eliciting voice from very young children. This paper is conceptualised from Dewey's
perspective on "tools as a mode of language" (Dewey, 1938) and is explored in an early years context by linking to Malaguzzi's
Hundred Languages. A case study approach (Yin, 2013) was adopted to gather vignettes of pedagogy practice, detailing the
tools typically used to listen to very young children. Appropriate ethical consents were obtain and data disseminated in line
with the EECERA Ethical Code (2015). This paper offers a reflective dialogue, supported by empirical vignettes, of the
intricacies associated with eliciting voice from birth to three. We draw on well-established pedagogic practice to offer some
examples of 'Tools for Talk' which may be applicable for pre-verbal children. We reflect on lessons learned from practice that
demonstrate the successes, dilemmas and challenges of eliciting young children's voice from the age of birth to three years.
There is an overall lack of guidance or guiding principles relating to facilitating, listening to, and interpreting the voices of very
young children. This paper offers a starting point for developing this guidance.

Keywords: voice, listening, dilemmas in pedagogic practice, under 3s, case study

SYMPOSIUM SETE / 2

CROSS-NATIONAL CULTURES AND TRADITIONS IN EARLY CHILDHOOD DEVELOPMENT (ECD)
Individual Papers

CHAIR: MARGARET KERNAN, International Child Development Initiatives, The Netherlands

A culture based approach to rights and a rights based approach to culture: Lessons learnt from Palestine
MARGARET KERNAN (1), FARID ABU GOSH (2) AND NICO VAN OUDENHOVEN (1), (1) International Child Development
Initiatives, The Netherlands; (2) Trust of Programs of Early Childhood, Family and Community Education, Israel

This funded study seeks to evaluate the application of Froebel's pedagogy in supporting practitioner-parent collaboration and
enhancing children's opportunities to play through holistic practice. Practitioner-parent partnerships have a solid theoretical
background, supported both rhetorically and by legislation (DfES, 2007). However, research indicates that practice often falls
short of the ideal, for reasons such as the managerial discourse that constructs parents as potential consumers and the
challenges faced when performance is prioritised over creativity (Khan, 2014, Wilson, 2014, Zhang, 2015). A distinctly
Froebelian pedagogy of 'Living with children' underpins this study, which acknowledges the importance and value of the
relationship between children, family members and practitioners, and the role of play as a central, integrating element in
children's development and learning. Four sessions were delivered to thirty-five practitioners and parents from seven
nurseries. The sessions were evaluated based on the parent's and practitioner's feedback and five individual interviews. Pre
and post-surveys were also conducted to identify the general views deriving from all the participating nurseries.
Confidentiality and anonymity were ensured at all times. Informed consent was obtained by all participants who were aware
of their right to withdraw from the study. Findings indicate that a continuum of play activities supported the collaboration
between practitioners and parents. The holistic Froebelian approach promoted inclusiveness and solidarity which facilitated
practitioner-parent partnerships. The study contributes to deepening the understanding of the applications of Froebelian
principles in contemporary contexts. The evidence can inform policy and the way in which high quality early childhood
services can be encouraged.

Keywords: Froebelian pedagogy, parent-practitioner collaboration, playful pedagogies, intergenerational relations, rights

Preschool teachers as keepers of traditions and agents of change
TUNDE PUSKAS AND ANITA ANDERSSON, Linkdping University, Sweden

The aim of the study was to explore how preschool teachers work with the Curriculum task to "pass on a cultural heritage,
its values, traditions and history, language and knowledge, from one generation to the next" (Skolverket 1998/2016: 5). The
study draws on Bruner's (1996) theory of cultural socialisation in educational contexts and relates to previous studies on
performing cultural traditions in preschools (Puskais & Andersson 2017, Lappalainen 2006, 2009). In the analysis we draw on
Bakhtin's (1981) theory of intertextuality according to which participants in a social field borrow from the context that
surround them and produce their own narratives and practices. The study adopts a social constructionist perspective. Video-
observations were conducted in two preschools. The corpus for this paper consists of eight videotaped observations that
cover the practices associated with the Easter tradition. The video data was transcribed and the transcripts were thereafter
analysed through content analysis. Information about the study was given to the teachers, children and parents and written
approval was obtained from the parents and the teachers. The children were asked to give an oral consent. From the analysis
we can conclude that performing Easter can be understood as a bricolage of old and new, where parts of the tradition are
reconstructed while other parts are combined with new ideas. Given the fact that the Swedish Education Act stipulates that
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education in all preschools should be non-confessional - performing Easter, a tradition with Christian roots, constitutes a
challenge for the preschool teachers.

Keywords: cultural socialisation, traditions, intertextuality, video observations, preschool teachers

SYMPOSIUM SETE / 3

PARTICIPATION AND INCLUSION

Individual Papers

CHAIR: JACKIE BRIEN, Department of Education and Training, Australia

Opportunities for citizenship: Examining the community engagement of childcare centres
KRISTI LEKIES, The Ohio State University, United States

This study examined the extent to which childcare centres are engaged with the communities where they are located. Nine
opportunities were explored including field trips, community service, festivals, taking walks, and guest speakers. This research
draws upon past work discussing the need to engage young children as full citizens through community participation and
educational institutions (Hart, 1997, Moss, 2007, Rinaldi, 2005). The study is based on sociological, geographical, and
historical understandings of childhood. Today, childhood is increasingly organised into formalised spaces that are protected,
age-segregated, and indoors (Riney-Kehrberg, 2014, Zeiher, 2003). Children often remain invisible in their communities, as
time outdoors is limited and outdoor settings are marginalised as learning spaces (Kernan, 2010). A survey was sent to
childcare centres in a Midwestern state in the United States (N=154). Centre websites and newsletters were examined to
identify specific examples of community engagement. Participants were randomly selected from a publicly available list of
childcare centres. They were sent a letter describing the study and indicating their participation was voluntary and that they
could withdraw at any time without penalty. Consent was indicated by their willingness to complete and return the written
survey. Findings indicate that participation in these activities is limited, although the majority of centres engage in some
activities on at least an occasional basis. Discussion will include the roles that childcare centres can play in their communities,
ways to involve children, and the importance of neighbourhood walks.

Keywords: civic engagement, social exclusion, community, walking, citizenship

Enabling young children with disabilities and their families to exercise 'choice' and 'control'
JACKIE BRIEN (1), JANE PAGE AND JEANETTE BERMAN (2), (1) Department of Education and Training, Australia; (2) University
of Melbourne, Australia

Australia, like many countries around the world, is in the process of implementing a new policy environment for people with
disabilities, based on the constructs of 'choice' and ‘control' over their service provision. This research aims to identify
practices which support early childhood professionals to enable young children with disabilities and their families, to exercise
choice and control. Previous research by Dunst, Trivette and Hamby (2007) identified positive help-giving practices to support
development of children with a disability. McWilliam (2010) and Moore (2013) highlight the importance of development
occurring within the everyday contexts of home and ECEC. These perspectives are explored alongside new research examining
the concepts of choice and control, by Ramcharan (2013). Bronfenbrenner's ecological theory of child development frames
this research. The research takes the form of a comprehensive literature review. Relevant literature was examined to ensure
concerns about identifying individuals were addressed through maintaining confidentiality and potential for bias in
interpretation was mitigated through checking back with researchers and participants. The researcher reflected deeply on
her work, utilising early childhood Australia's Code of Ethics to explore dilemmas and findings. The constructs of 'choice’ and
‘control' represent a strengthening of the current family-centred practice. Child and family agency is based on relationships
where power is shared, and mutual goals and action take place. Participatory practices with young children with disability
assist in developing their own agency. Early childhood professionals are well placed to support children and families to
exercise choice and control over service provision.

Keywords: disability, families, partnerships, policy, service provision

Inclusion and agency: Participation in ECE
ANKE KONIG, KATJA FLAEMIG AND ANNA BEUTIN, German Youth Institute, Germany

This paper examines participation and agency in preschool settings, particularly as they relate to the education of disabled
children. Important previous research works are studies on play and social interaction in preschool. The research approach is
stimulated by diversity pedagogy (Prengel 2006) and "practice turn" (Schatzki, Knorr-Cetina, Svingny 2001, Reckwitz 2003).
The research program contains ethnographic and video graphic data. The data were collected in daily routines in preschools.
The interest lies on children with and without disabilities. In this presentation the focus lies on the videographic data. The
data directs the attention strong on the children's experience in preschool life. We accompany the children one hour of their
preschool day (N=40 children: 20 with and 20 without disabilities, n=18 preschools). First codes were explored from the
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ethnographic study and verified by the videos. The codes were used to start an iterative analyses process. We are following
a strong qualitative approach (ethnographic approach: Strauss 1998, Soeffner/Hitzler 1994, Deppermann 2008, video graphic
approach: Tuma/Schnettler/Knoblauch 2013) to explore preschool routines on demand of inclusive practice. Ethical
considerations are: voluntary participation, high involvement of all actors and a respectful atmosphere. Active Participation
of children was measured by their influence of preschool routines and practice. First findings show that children's influence
in preschools routines is not as high as expected. Findings and methodology were discussed against the background of human
rights and the convention of the rights on children. Vignettes of the study could be used for teacher training.

Keywords: human rights, inclusion, ECE, qualitative research, teacher training
SYMPOSIUM SETE / 4

CHALLENGING VIEWS ON ASSESSMENT AND INTERVENTION

Individual Papers

CHAIR: DEIRBHILE NIC CRAITH, Irish National Teachers' Organisation, Ireland

'Has this been proven?" - Concerns on evidence and ethics
DIETLINDE WILLOCKX AND AN PIESSENS, Karel de Grote University College, Belgium

Triggered by the first conference theme, we would like to discuss some concerns about the focus on evidence-based research
in advocacy for early childhood services and in society as a whole. We sure believe that evidence based research can provide
valuable information, for instance on what can be fair (re)distributions of available resources. But we also feel that
concentrating on evidence leaves aside a larger discussion on why we would strive for social justice and what kind of world
we would want to pass on to our children. Brain research has for instance proven that children living in poverty are learning
slower. But do we really need expensive research on children's learning achievements to decide that it is unfair that they live
in poverty? And what about the families of these children? That their learning has not been studied does not make it less
unjust that they are poor. In this presentation we will take theory of social justice (Rawls, Sen, Nussbaum) and ethics of care
(Tronto) as a starting point. We will present reactions of students in ECE on the aforementioned ethical theories and on
ethical concepts such as freedom and responsibility. We will ask all students a written permission to use their comments.
Discussing the students' reactions, we will point out the importance of explicating the ethical framework underlying policy
and political choices. We believe that explicating ethical assumptions makes decisions more democratic and hence more
accessible for children, their families and for childcare workers.

Keywords: evidence based, ethics, worldviews, policy and politics, social justice

Children "just" playing are learning - Does that need to be tested?
KRISTIN KARLSDOTTIR, University of Iceland, Iceland

The aim is to explore the value of children's play for their learning. Research shows that children learn from participating in
play and other interesting activities (Johnson et al., 2013, Wood, 2014). In spite of that, some propose a more school-like
provision for young children (OECD, 2011, 2015). Rogoff (2003) shows that children participating in communities usually find
ways to understand others' perspectives and support others' involvement, while Corsaro (2015) underlines that participation
in a group of children takes place within the rules of the peer culture. The methodology is ethnographically inspired, children's
experiences were described in detail and carefully interpreted, leading to the construction of representative cases.
Confidentiality and anonymity of data was attended to by gaining informed consent, reducing power imbalances, and building
trust between the researcher and the participants (Clark, 2005, Dockett, 2008). This study reports on children taking part in
play, where they built knowledge about how to be participants in a group and together constructed experience. Children
used different means when trying to gain control within the group - control that they most often shared with peers,
nevertheless, sometimes conflicts remained unresolved and children (especially those of minority groups) were marginalised.
Preschool teachers might consider how to address the contradictory issues taking place when children participate in play,
and take into an account the nature of children's peer culture. All concerned about valuing children's needs, interests, and
rights might gain from exploring the particularities of children's play to gain a better understanding of their learning.

Keywords: play, learning, children's rights, peer cultures, participation

Expanding the breadth of skills for success: Approaches to learning as a pathway to academic achievement
ANDRES BUSTAMANTE AND ANNEMARIE HINDMAN, Temple University, United States

Aim-1: Employ descriptive statistics to understand the nature of approaches-to-learning in a nationally representative sample
of children in Hea